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Languages

Overview

Introduction

The Australian Curriculum: Languages is designed to enable all students to engage in learning a language in addition to
English. The design of the Australian Curriculum: Languages recognises the features that languages share as well as the
distinctiveness of specific languages.

There are aspects of the curriculum that pertain to all languages. The key concepts of language, culture and learning, as
described in the Shape of the Australian Curriculum: Languages, underpin the learning area. They also provide the basis for
a common rationale and set of aims for all languages.

The Australian Curriculum: Languages includes language—specific curricula for world languages and a Framework for
Aboriginal Languages and Torres Strait Islander Languages.

Language specificity

The curriculum content and achievement standards are different for each specific language because of inherent differences in
the languages themselves.

Each language has its own distinctive structure, systems, conventions for use, related culture(s), place in the Australian and
international communities, as well as its own history in Australian education.

Diversity of language learners

Understanding who learners are, as language learners and as young people, is the starting point for developing their language
learning. An increasingly varied range of students now study languages in Australian classrooms. The changing pattern of
migration to Australia is extending the range of languages students bring with them to school. Education systems seek to
provide for this diversity of language background and for the fact that languages classrooms include students with varying
degrees of experience of and proficiency in the language being learnt, as well as their particular affiliations with additional
languages.

Learners come to learning languages with diverse linguistic, cultural and personal profiles, bringing distinctive biographies which
include individual histories; biographies; previous experiences of and relationships with the target language and particular
motivations, expectations, and aspirations.

As unique, social and cultural beings, students interpret the world and make sense of their experiences through their own social
and cultural traditions, understanding and values.

Learners of languages in Australia comprise three major groups:

e second language learners
e background language learners
o first language learners.

Second language learners are those who are introduced to learning the target language at school as an additional, new
language. The first language used before they start school and/or the language they use at home is not the language being
learnt.
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Background language learners are those who may use the language at home, not necessarily exclusively, and have varying
degrees of knowledge of and proficiency in the language being learnt. These learners have a base for literacy development in
the language.

First language learners are users of the language being learnt who have undertaken at least primary schooling in the target
language. They have had their primary socialisation as well as initial literacy development in that language and use the target
language at home. For Aboriginal languages and Torres Strait Islander languages, first language learners are learners whose
primary socialisation is in the language being learnt and who may or may not have yet developed initial literacy.

Within each of these groups, there are differences in proficiency in the language being learnt. It is acknowledged that the span
of language experiences of background learners is particularly wide, and learners in this group are likely to have quite diverse
affiliations with the target language. Nevertheless, for pragmatic reasons, it is not feasible to identify further groupings.

A framework is being developed for Aboriginal languages and Torres Strait Islander languages that caters for different learner
pathways that also take into account the state of the particular language involved.

Rationale
Through learning languages, students acquire:

e communication skills in the language being learnt
e an intercultural capability, and an understanding of the role of language and culture in communication

e a capability for reflection on language use and language learning.

Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its
peoples, to reflect on their understanding of experience in various aspects of social life, and on their own participation and ways
of being in the world.

Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that
an increasingly interconnected and interdependent world presents. The interdependence of countries and communities means
people in all spheres of life are required to negotiate experiences and meanings across languages and cultures. Despite its
status as a world language, a capability in English only is no longer sufficient. A bilingual or plurilingual capability is the norm in
most parts of the world.

Learning languages:

e extends the capability to communicate and extends literacy repertoires
e strengthens understanding of the nature of language, of culture, and of the processes of communication
e develops intercultural capability

e develops understanding of and respect for diversity and difference, and an openness to different experiences and
perspectives

e develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own
heritage, values, culture and identity

e strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.

Learning languages also contributes to strengthening the community’s social, economic and international development
capabilities. Language capabilities represent linguistic and cultural resources through which the community can engage socially,
culturally and economically, in domains which include business, trade, science, law, education, tourism, diplomacy, international
relations, health and communications.
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Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their
own languages and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander
students, learning their own languages is crucial to overall learning and achievements, to developing a sense of identity and
recognition and understanding of language, culture, Country and Place. For all students, learning Aboriginal languages and
Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these
languages also contribute to reconciliation.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:

e communicate in the target language

e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in
communication

e understand themselves as communicators.

These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The
three aims are common to all languages.

Key ideas
Language and culture

The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully
across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move
between the new language being learnt and their own existing language(s). It is a reciprocal and dynamic process which
develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between
two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and
how language and culture shape and reflect experience; that is, the experience of language using and language learning. The
experience of being in two worlds at once involves noticing, questioning and developing awareness of how language and culture
shape identity.

Structure

Learner background and time-on-task are two major variables that influence language learning and they provide the basis for
the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and
the description of achievement standards according to pathways and learning sequences respectively.

Pathways

In the Australian Curriculum: Languages, pathways for second language learners, background language learners and first
language learners have been developed as appropriate to cater for the dominant group(s) of students learning each specific
language within the current Australian context. For the majority of languages, one curriculum pathway has been developed for
Years F—10, catering for the dominant cohort of learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language learners, background language learners and second
language learners.
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The Framework for Aboriginal languages and Torres Strait Islander Languages includes three learner pathways:

o first language learner pathway
e revival language learner pathway

e second language learner pathway.

Sequences of learning

The design of the Australian Curriculum: Languages takes account of different entry points into language learning across
Foundation — Year 10, which reflects current practice in languages.

For the second language learner pathway and the background language learner pathway, there are two learning sequences:

e Foundation—Year 10 sequence
e Years 7-10 (Year 7 Entry) sequence.

For the first language learner pathway, there is one learning sequence:

e Years 7-10 (Year 7 Entry) sequence.

Content and achievement standards are described initially in a three-year band for Foundation—Year 2 followed by two-year
bands of learning: Years 3—4; Years 5-6, Years 7-8 and Years 9-10.

The Framework for Aboriginal Languages and Torres Strait Islander Languages is written in the bands Foundation — Year 2,
Years 3-6 and Years 7-10. In the absence of pedagogical evidence across the country for all these languages, the broader
band distinctions provide maximum local flexibility in curriculum development.

Content structure

The content of the Australian Curriculum: Languages is organised through two interrelated strands which realise the three aims.
The two strands are:

e Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding: analysing language and culture as a resource for interpreting and creating meaning.

The strands reflect three important aspects of language learning:
1) communication
2) analysis of aspects of language and culture

3) reflection that involves

o reflection on the experience of communicating

e reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in
relation to second language and self in relation to others).

Strands and sub-strands
A set of sub-strands has been identified within each strand, which reflects dimensions of language use and the related content

to be taught and learned. The strands and sub-strands do not operate in isolation but are integrated in relation to language use
for different purposes in different contexts. The relative contribution of each sub-strand differs for described languages,
pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the
internal organisation of content in each sub-strand. These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the learning sequences.
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Diagram 1: Relationship between strands and sub-strands

The following table provides a brief description of each of the strands and sub-strands.

Strand Sub-strand | Description
Communicating: 1.1 Interacting orally and in writing to exchange, ideas, opinions,
Using language for communicative purposes in | Socialising | experiences, thoughts and feelings; and participating in
interpreting, creating and exchanging meaning. planning, negotiating, deciding and taking action.
1.2 Obtaining, processing, interpreting and conveying information
Informing through a range of oral, written and multimodal texts;

developing and applying knowledge.

1.3 Creating | Engaging with imaginative experience by participating in,
responding to and creating a range of texts, such as stories,
songs, drama and music.

1.4 Moving between languages and cultures orally and in writing,

Translating | recognising different interpretations and explaining these to
others.

1.5 Participating in intercultural exchange, questioning reactions

Reflecting and assumptions; and considering how interaction shapes
communication and identity.

Understanding: 2.1 Systems | Understanding language as a system, including sound,

Analysing and understanding language and of language | writing, grammatical and textual conventions.

culture as resources for interpreting and

shaping meaning in intercultural exchange. 2.2 Understanding how languages vary in use (register, style,
Language standard and non-standard varieties) and change over time
variation and place.
and change

2.3 The role | Analysing and understanding the role of language and culture
of language | in the exchange of meaning.
and culture

Student diversity
ACARA is committed to the development of a high-quality curriculum that promotes excellence and equity in education for all
Australian students.
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All students are entitled to rigorous, relevant and engaging learning programs drawn from the Australian Curriculum:
Languages. Teachers take account of the range of their students’ current levels of learning, strengths, goals and interests and
make adjustments where necessary. The three-dimensional design of the Australian Curriculum, comprising learning areas,
general capabilities and cross-curriculum priorities, provides teachers with flexibility to cater for the diverse needs of students
across Australia and to personalise their learning.

More detailed advice for schools and teachers on using the Australian Curriculum to meet diverse learning needs is available
under Student Diversity on the Australian Curriculum website.

Students with disability

The Disability Discrimination Act 1992 and the Disability Standards for Education 2005 require education and training
service providers to support the rights of students with disability to access the curriculum on the same basis as students without
disability.

Many students with disability are able to achieve educational standards commensurate with their peers, as long as the
necessary adjustments are made to the way in which they are taught and to the means through which they demonstrate their
learning.

In some cases curriculum adjustments are necessary to provide equitable opportunities for students to access age-equivalent
content in the Australian Curriculum: Languages. Teachers can draw from content at different levels along the Foundation to
Year 10 sequence. Teachers can also use the extended general capabilities learning continua in Literacy, Numeracy and
Personal and social capability to adjust the focus of learning according to individual student need.

English as an additional language or dialect

Languages play a crucial role in the educational experience of students and in the curriculum as a whole. Given the diversity of
students in Australian education, it is important to recognise that a range of languages is used either as part of the formal
curriculum or as part of learners’ socialisation within and outside the school.

Learners bring their first language or languages as the one(s) they use for their initial socialisation in their family or community.
For the majority, this is English. For many, it can be a range of different languages. Learners also encounter the language or
languages of instruction at school. For most in Australia, this is English. For many students in Australia, the language of
instruction is not the same as their first language. These students may learn through English as an additional language/dialect
(EALD) programs.

In contemporary understandings of language acquisition, development and learning all the languages learners experience in
their socialisation and education form part of learners’ distinctive linguistic and cultural repertoires. These are variously
developed by both the experience of schooling and broader social community experience. These repertoires are an integral part
of learners’ identities and what they bring to the learning of additional languages as part of the languages learning area within
the school curriculum.

While the curriculum for languages primarily addresses the learning of languages, this learning cannot be separated from the
development of learners’ more general communicative repertoires. It is through such a relational and holistic approach to
languages education that learners develop their capabilities in knowing and using multiple languages. Learners extend their
communicative and conceptual development, learning and identity formation.

In various kinds of bilingual programs, students are afforded an opportunity to learn through the medium of English and another
language (learners’ first or additional language). These programs are of particular value in ensuring learners continue to develop
at least two languages that are of value to them. They are of value to both their conceptual development and learning and to
their identity formation.
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Aboriginal and Torres Strait Islander communities recognise the importance of literacy to their children. They support literacy
education programs that are founded on establishing literacy in their children’s first language. These are the Aboriginal and
Torres Strait Islander languages their communities use. Literacy in English is regarded as concomitant on first establishing
students’ literacy in their first language. Although most bilingual programs in Aboriginal and Torres Strait Islander languages are
designed to help students’ transition into learning in English, their fundamental value is in the development of bilingual literacy.
Strengthening the bilingual literacy of Aboriginal and Torres Strait Islander students can significantly contribute to improving
their overall academic achievement and success.

A national English as an Additional Language or Dialect: Teacher Resource has been developed to support teachers in
making the Australian Curriculum: Foundation — Year 10 in each learning area accessible to EALD students.

Gifted and talented students

Teachers can use the Australian Curriculum: Languages flexibly to meet the individual learning needs of gifted and talented
students.

Teachers can enrich learning by providing students with opportunities to work with learning area content in more depth or
breadth; emphasising specific aspects of the general capabilities learning continua (for example, the higher order cognitive skills
of the Critical and creative thinking capability); and/or focusing on cross-curriculum priorities. Teachers can also accelerate
student learning by drawing on content from later levels in the Australian Curriculum: Languages and/or from local state and
territory teaching and learning materials.

General capabilities

In the Australian Curriculum, general capabilities encompass knowledge, skills, behaviours, and dispositions that, together with
curriculum content in each learning area and the cross-curriculum priorities, will enable students to live and work successfully in
the 21st century.

There are seven general capabilities:

e literacy

e numeracy

e information and communication technology (ICT) capability
e critical and creative thinking

e personal and social capability

e ethical understanding

e intercultural understanding.

In the Australian Curriculum: Languages, general capabilities are identified wherever they are developed or applied in content
descriptions.

They are also identified where they offer opportunities to add depth and richness to student learning through content
elaborations. Icons indicate where general capabilities have been identified in languages content. Teachers may find further
opportunities to incorporate explicit teaching of the capabilities, depending on their choice of activities.

Detailed descriptions and elaborations of each of the general capabilities and the way these capabilities may be developed,
including learning continua, can be found in the Australian Curriculum website: www.australiancurriculum.edu.au

Literacy
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Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-related capabilities that are
transferable across languages, both the language being learnt and all other languages that are part of the learner’s repertoire.
Languages learning also strengthens literacy-related capabilities across domains of use, such as the academic domain and the
domains of home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and knowledge that need guidance,
time and support to develop. These skills include the:

e ability to decode and encode from sound to written systems
e the learning of grammatical, orthographic and textual conventions

e development of semantic, pragmatic and interpretative, critical and reflective literacy skills.

Literacy development for second language learners is cognitively demanding. It involves these same elements but often without
the powerful support of a surrounding oral culture and context. The strangeness of the additional language requires scaffolding.
In the language classroom, analysis is prioritised alongside experience. Explicit, explanatory and exploratory talk around
language and literacy is a core element. Learners are supported to develop their own meta—awareness, to be able to think and
talk about how the language works and about how they learn to use it. Similarly, for first language learners, literacy development
that extends to additional domains and contexts of use requires comparative analysis that extends literacy development in their
first language and English.

Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in numeracy, to understand,
analyse, categorise, critically respond to and use mathematics in different contexts. This includes processes such as using and
understanding patterns, order and relationships to reinforce concepts such as number, time or space in their own and in others’
cultural and linguistic systems.

Information and communication technology (ICT) capability

Learning languages is enhanced through the use of multimodal resources, digital environments and technologies in the target
language. Accessing live target language environments and texts via digital media contributes to the development of information
technology capabilities as well as linguistic and cultural knowledge. Accessing different real-time contexts extends the
boundaries of the classroom.

Critical and creative thinking

In learning a language, students interact with people and ideas from diverse backgrounds and perspectives, which enhances
critical thinking, reflection and encourages creative, divergent and imaginative thinking. By learning to notice, connect, compare
and analyse aspects of the target language, students develop critical, analytic and problem-solving skills.

Personal and social capability

Interacting effectively in an additional language and with people of diverse language backgrounds involves negotiating and
interpreting meaning in a range of social and cultural situations. This involves understanding and empathising, which are
important elements of social and intercultural competence. Being open-minded and recognising that people view and
experience the world in different ways, and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical understanding
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When learning another language, students are taught explicitly to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Opportunities are provided to monitor and
to adjust their own ethical points of view. In learning Aboriginal and Torres Strait Islander languages, students should consider
appropriate ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar consideration is
required when interpreting and translating or when collecting and analysing primary research data.

Intercultural understanding

The development of intercultural understanding is a central aim of learning languages, as it is integral to communicating in the
context of diversity, the development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language(s) culture(s) to their learning that can be
challenged by the new language experience. Learning to move between the existing and new languages and cultures is integral
to language learning and is the key to the development of students’ intercultural capability. By learning a new language, or
learning to use an existing language in new domains and contexts, students are able to notice, compare and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as those associated with the
target language. They begin to see the complexity, variability and sometimes the contradictions involved in using language.

Learning a new language does not require forsaking the first language. It is an enriching and cumulative process, which
broadens the learners’ communicative repertoire, providing additional resources for interpreting and making meaning. Learners
come to realise that interactions between different people through the use of different languages also involves interactions
between the different kinds of knowledge, understanding and values that are articulated through language(s) and culture(s).
They realise that successful intercultural communication is not only determined by what they do or say, but also by what
members of the other language and culture understand from what they say or do.

Cross-curriculum priorities

The Australian Curriculum gives special attention to three cross-curriculum priorities:

e Aboriginal and Torres Strait Islander histories and cultures
e Asia and Australia’s engagement with Asia

e sustainability.

The cross-curriculum priorities are embedded in the curriculum and will have a strong but varying presence depending on their
relevance to each of the learning areas.

Aboriginal and Torres Strait Islander histories and cultures

Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal and Torres Strait Islander identity is
central to this priority. It is intrinsically linked to living and learning in Aboriginal and Torres Strait Islander communities, deep
knowledge of traditions and holistic world view.

A conceptual framework based on Aboriginal and Torres Strait Islander peoples’ unique sense of identity has been developed
as a tool for embedding Aboriginal and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of identity is approached through the interconnected concepts of Country/Place, people and culture. Embracing these elements
enhances all areas of the curriculum.

The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their knowledge of Australia by
engaging with the world’s oldest continuous living cultures. This knowledge and understanding will enrich their ability to
participate positively in the evolving history of Australia.
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A direct way of learning about and engaging with diverse Aboriginal and Torres Strait Islander communities is to learn an
Aboriginal language and/or a Torres Strait Islander language. There is an inseparable connection between Aboriginal languages
and Torres Strait Islander languages and land/sea, Country/Place, the environment, fauna and flora. Aboriginal and Torres
Strait Islander histories and cultures are an integral part of the learning of Aboriginal languages and Torres Strait Islander
languages.

In learning all languages, there is a scope for making interlinguistic and intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages, to develop understanding of concepts related to the linguistic landscape of
Australia and to the concepts of language and culture in general.

Asia and Australia’s engagement with Asia

In the Australian Curriculum: Languages, the cross-curriculum priority of Asia and Australia’s engagement with Asia enables the
development of rich and engaging content and contexts for developing students’ capabilities to engage with the languages and
cultures of Asia and of people of Asian heritage within Australia.

The Australian Curriculum: Languages enables students to learn the languages of the Asian region, learning to communicate
and interact in interculturally appropriate ways, exploring concepts, experiences and perspectives from within and across Asian
cultures.

In the languages learning area, students develop an appreciation for the place of Australia within the Asian region, including the
interconnections of languages and cultures, peoples and communities, histories and economies. Students learn how Australia is
situated within the Asian region, how our national linguistic and cultural identity is continuously evolving both locally, regionally
and within an international context.

Sustainability

In the Australian Curriculum: Languages, the priority of sustainability provides a context for developing students’ capability to
communicate ideas, understanding and perspectives on issues and concepts related to the environment.

The Australian Curriculum: Languages contributes to students’ capabilities to investigate, analyse and communicate concepts
and understandings related to sustainability in broad contexts, and to advocate, generate and evaluate actions for sustainable
futures. Within each language, students engage with a range of texts focused on concepts related to sustainability.

These include:

e environment

e conservation

e social and political change

e linguistic and cultural ecologies

e change, both within the target language and culture, and across languages and cultures in general.

In this way, students develop knowledge, skills and understanding about sustainability within particular cultural contexts. This is
crucial in the context of national and international concerns about, for example, climate change, food shortages and alternative
ways of caring for land and agriculture. Through developing a capability to interact with others, negotiating meaning and mutual
understanding respectfully and reflecting on communication, students learn to live and work in ways that are both productive
and sustainable.

Learning Aboriginal languages and Torres Strait Islander languages contributes to the global effort to exchange knowledge
among people with varied practices in caring for the land. It also contributes to the reconciliation process in Australia and goals
for language revival.
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Languages

Glossary

abstract symbols

can include: speech, sign language, Braille, alphabet, whole words, pictographs and line
drawings

Accent

A manner of pronunciation of a language which marks speakers as belonging to identifiable categories such as geographical or
ethnic origin, social class or generation.

Accent marks

Marks placed on a letter to indicate pronunciation, stress or intonation, or to indicate a different meaning or different
grammatical usage for the word within which they appear. For example, résumé, pifiata, ou/ou.

Accuracy

Production of structurally correct forms of the target language.

Adjective

A word that modifies or describes a noun or pronoun. For example, astonishing in an astonishing discovery.

Adverb

A word class that may modify or qualify a verb, an adjective or another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very slowly.

Adverbial

A word or group of words that functions as an adverb.

adverbs

a word class that may modify a verb (for example, 'beautifully' in 'She sings beautifully'), an
adjective (for example 'really' in 'He is really interesting') or another adverb (for example 'very' in
'She walks very slowly'). In English many adverbs have an -ly ending.
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Aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

Alliteration

A recurrence of the same consonant sounds at the beginning of words in close succession (for example, ripe, red raspberry)

Audience

Intended readers, listeners or viewers.

audiences

the intended group of readers, listeners or viewers that the writer, designer, flmmaker or
speaker is addressing

Authentic (texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created specifically for learning tasks or
language practice.

Author

A composer or originator of a work (for example, a novel, film, website, speech, essay, autobiography).

behaviours that are not intentionally directed at another person

can include vocalising, turning away, startling, relaxing, frowning, smiling, blinking. The meaning
of these behaviours is reliant on a communication partner interpreting and attributing meaning to
them.

Bilingualism

An ability to use two or more languages.

Biography

A detailed account of an individual’s life; a text genre that lends itself to different modes of expression and construction. In the
context of intercultural language learning, the concept of biography can be considered in relation to identity, to the formation of
identity over time, and to the understanding that language is involved in the shaping and expressing of identity.
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Character components

Individual elements of a written character which have a separate linguistic identity.

Characters

(i) graphic symbols used in writing in some languages

(ii) assumed roles in dramatic performance

Clause

A grammatical unit that contains a subject and a predicate (verb) and expresses the complete proposition.

clauses

a grammatical unit that refers to a happening or state (for example, 'The netball team won'
[happening], 'The cartoon is an animation' [state]). A clause usually contains a subject and a
verb group/phrase (for example, 'The team [subject] has played [verb group/phrase] a fantastic
game'), which may be accompanied by an object or other complements (elements that are
closely related to the verb — for example, 'the match' in "The team lost the match') and/or
adverbials (for example, 'on a rainy night' in 'The team won on a rainy night').

CLIL

Content and language integrated learning. An approach to learning content through an additional language.

Code-switching

A use of more than one language in a single utterance. For example, Papa, can you buy me a panini, please? A common
feature of bilingual and multilingual language use.

Cognates

Similar or identical words which have shared origins. For example, father (English), Vater (German) and pater (Latin) have a
shared origin. Gratitude (English) and gratitud (Spanish) are both derived from gratitudo (Latin). English ship and skiff share the
same Germanic origin.
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Cohesion

Grammatical or lexical relationships that bind different parts of a text together and give it unity. Cohesion is achieved through
various devices such as connectives, ellipses and word associations. These associations include synonyms, antonyms (for
example, study/laze about, ugly/beautiful), repetition (for example, work, work, work — that’s all we do!) and collocation (for
example, friend and pal in, My friend did me a big favour last week. She’s been a real pal.)

cohesion

grammatical or lexical relationships that bind different parts of a text together and give it unity.
Cohesion is achieved through various devices such as connectives, ellipses and word
associations (sometimes called lexical cohesion). These associations include synonyms,
antonyms (for example, 'study/laze about', 'ugly/ beautiful'), repetition (for example, 'work, work,
work — that's all we do!") and collocation (for example, 'friend' and 'pal' in, 'My friend did me a big
favour last week. She's been a real pal.')

Collocation

Words that typically occur in close association and in particular sequence. For example, salt and pepper rather than pepper and
salt and ladies and gentlemen rather than gentlemen and ladies.

Communication

A mutual and reciprocal exchange of meaning.

Communicative competence

An acquired capability to understand and interact in context using the target language (TL). Defined by the use of appropriate
phonological, lexical, grammatical, sociolinguistic and intercultural elements.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are indicated by square brackets: /
took my umbrella [because it was raining]; The man [who came to dinner] is my brother.

complex sentence

has one or more subordinate clauses. In the following examples, the subordinate clauses are
indicated by square brackets: 'l took my umbrella [because it was raining].'; '[Because | am
studying for an exam], my time is limited."; and 'The man [who came to dinner] is my brother.'
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Complexity

A degree to which language use is complex as opposed to simple. Elements of language complexity include:

Composing
A process of producing written, spoken, graphic, visual or multi-modal texts. It includes:

It also includes applying knowledge and control of language forms, features and structures required to complete the task.

Compound sentence

A sentence with two or more main clauses of equal grammatical status, usually marked by a coordinating conjunction such as
or, and, but. In the following examples, the main clauses are indicated by square brackets: [Alice came home this morning] [but
she didn't stay long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

compound sentences

has two or more main clauses of equal grammatical status, usually marked by a coordinating
conjunction such as 'and', 'but' or 'or'. In the following examples below, the main clauses are
indicated by square brackets: '[Jill came home this morning] [but she didn't stay long]."; '[Kim is
an actor], [Pat is a teacher], [and Sam is an architect]'.

comprehension strategies

strategies and processes used by readers to make meaning from texts. Key comprehension
strategies include: activating and using prior knowledge; identifying literal information explicitly
stated in the text; making inferences, based on information in the text and their own prior
knowledge; predicting likely future events in a text; visualising by creating mental images of
elements in a text; summarising and organising information from a text; integrating ideas and
information in texts; and critically reflecting on content, structure, language and images used to
construct meaning in a text.

Comprehension strategies
Strategies and processes used by listeners, readers and viewers of text to understand and make meaning. These include:

e making hypotheses based on illustrations or text layout
e drawing on language knowledge and experience (for example, gender forms)
e listening for intonation or expression cues

e interpreting grapho-phonic, semantic and syntactic cues.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 18 of 116

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Comprehension/comprehending

An active process of making/constructing/deciphering meaning of language input through listening, reading, viewing, touching
(as in braille) and combinations of these modes. It involves different elements: decoding, working out meaning, evaluating and
imagining. The process draws upon the learner’s existing knowledge and understanding, text—processing strategies and
capabilities; for example, inferencing or applying knowledge of text types and social and cultural resources.

Concrete language

A language used to refer to the perceptible and material world and to particular persons, places and objects. For example,
school, girl, as opposed to abstract language, used to refer to ideas or concepts removed from the material world such as
peace, kindness, beauty.

concrete symbols

can include: whole or part of real objects; a miniature version of the real object; photographs;
pictures (pictures must clearly depict the object)

Conjunction

A part of speech that signals relationships between people, things, events, ideas. For example, Sophie and her mother might
come and visit, or they might stay at home. The conjunction and links the two participants, while or links alternative options.

conjunction

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, 'when',
'‘because’, 'if and 'that'.

conjunctions

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as ‘and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, ‘when’,
'‘because’, 'if and 'that'.

Content

A subject matter used as a vehicle for language learning.
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context

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the general social, historical
and cultural conditions in which a text exists or the specific features of its immediate environment, such as participants, roles,
relationships and setting. The term is also used to refer to the wording surrounding an unfamiliar word that a reader or listener
uses to understand its meaning.

contexts

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Convention

An accepted language or communicative practice that has developed and become established over time. For example, use of
punctuation or directionality.

conventional behaviours

can include: speech, actions, formal gesture (eg head nod, shake, wave hello/goodbye),
directing others' attention and pointing.

conventions

an accepted language practice that has developed over time and is generally used and
understood (for example, use of punctuation)

create

develop and/or produce spoken, written or multimodal texts in print or digital forms

Create

Develop and/or produce spoken, written or multimodal texts in print or digital forms.
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Cues

Sources of information used to facilitate comprehension of language, that may be visual, grammatical, gestural or contextual.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of literary and historical
resources, and visible, functional aspects of a community group’s way of life such as food, celebrations and folklore. While
these elements of culture are parts of cultural experience and organisation, current orientations to language teaching and
learning employ a less static model of culture. Culture is understood as a framework in which things come to be seen as having
meaning. It involves the lens through which:

e people see, think, interpret the world and experience
e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and attitudes. It can be defined as
social practices, patterns of behaviour, and organisational processes and perspectives associated with the values, beliefs and
understandings shared by members of a community or cultural group. Language, culture and identity are understood to be
closely interrelated and involved in the shaping and expression of each other. The intercultural orientation to language teaching
and learning is informed by this understanding.

De-centre

A capacity to step outside familiar frames of reference, to consider alternative views, experiences and perspectives and to look
critically and objectively at one’s own linguistic and cultural behaviour.

Decode

A process of working out the meaning of a text. Decoding strategies involve readers/listeners/viewers drawing on contextual,
lexical, alphabetic, grammatical and phonic knowledge to decipher meaning. Readers who decode effectively combine these
forms of knowledge fluently and automatically, using meaning to recognise when they make an error and to self-correct.

Dialect

A variant of a language that is characteristic of a region or social group.

Diaspora

A scattered population with a common origin in a smaller geographical area.
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Digital media

Various platforms via which people communicate electronically.

Digital texts

Audio, visual or multimodal texts produced through digital or electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs, websites and e-literature.

digital texts

audio, visual or multimodal texts produced through digital or electronic technology, which may
be interactive and include animations and/or hyperlinks. Examples of digital texts include DVDs,
websites, e-literature

Digraph

Two letters that represent a single sound:

e vowel digraphs have two vowels (for example, ‘o0’, ‘ea’)

e consonant digraphs have two consonants (for example, ‘sh’, ‘th’)

Dipthongs

Two vowel sounds pronounced in a single syllable with the individual vowel sounds distinguished. (For example, hour)

Directionality

A direction in which writing/script occurs, for example, from left to right, right to left.

Encode

A process of changing spoken language into symbols of written/digital language.

Enunciation

A clear and distinct pronunciation of language.
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evaluative language

positive or negative language that judges the worth of something. It includes language to
express feelings and opinions, to make judgments about aspects of people such as their
behaviour, and to assess the quality of objects such as literary works. Evaluations can be made
explicit (for example, through the use of adjectives as in: 'She's a lovely girl', 'He's an awful
man', or 'How wonderful!'). They can also be left implicit (for example, 'He dropped the ball
when he was tackled', or 'Mary put her arm around the child while she wept").

Face

A ‘socio-dynamic’ term which concerns self-delineated worth that comes from knowing one’s status. Relates to concepts such
as reputation, self-respect, honour and prestige. A key element of social relations in Chinese, Japanese and many other
cultures.

Filler

A sound or word used in spoken conversation to signal a pause, hesitation or unfinished contribution. For example, | went to the
station...er... then | caught a train... Frequent use of fillers characterises early stages of second language (L2) development, but
proficient speakers and first language (L1) speakers also use them as an opportunity to reflect or recast.

Fluency

An ability to produce spoken or written language with appropriate phrasing, rhythm and pace. It involves the smooth flow of
language, lack of hesitation or undue pausing and characterises the largely accurate use and automatisation of the target
language.

Form-focused learning activities

Activities designed to rehearse, practise, control and demonstrate particular language structures, forms or features. For
example, drills, rehearsed role plays/dialogues, games and songs, set sequences of language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without grammatical analysis. For
example, Once upon a time (story-starter), G'day, how are you going?(greeting in Australian English).

Framing

A way in which elements of text are arranged to create a specific interpretation of the whole.
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framing

the way in which elements in a still or moving image are arranged to create a specific
interpretation of the whole. Strong framing creates a sense of enclosure around elements while
weak framing creates a sense of openness

Genre

A category used to classify text types and language use; characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in early language learning include greetings, classroom
instructions and apologies. More advanced language proficiency includes the ability to use genres such as narrative or
persuasive text, creative performance and debates.

The language we use and the description of language as a system. In describing language, attention is paid to both structure
(form) and meaning (function) at the level of the word, the sentence and the text.

grammar
the language we use and the description of language as a system. In describing language,

attention is paid to both structure (form) and meaning (function) at the level of the word, the
sentence and the text

Grapho-phonic knowledge

Knowledge of how letters in printed language relate to the sounds of the language and of how symbols (letters, characters)
represent spoken language.

Homophone

A word identical in pronunciation with another but different in meaning (for example, bare and bear, air and heir).

Honorific

A grammatical form, typically a word or affix, that has at least part of its meaning the relative social status of the speaker in
relation to the addressee, other participant or context. Parts of speech which signify respect, politeness and emphasize social
distance or status.

Hybrid texts

Composite texts resulting from a mixing of elements from different sources or genres. For example, email, which combines the
immediacy of talk and the expectation of a reply with the permanence of print.
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Hypermedia

A multimedia system in which related items and forms of information, such as data, texts, graphics, video and audio, are linked
and can be presented together by a hypertext program.

Hypertext

A text which contains links to other texts.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the self is influenced by the cultural frames, which are
offered by different languages and cultural systems. Identity is not fixed. Second language learners’ experience with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the possibilities associated with
identity.

Ideograph

A graphic character that indicates meanings without reference to the sounds used to pronounce the word.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words. Idioms are typically informal
expressions used by particular social groups and need to be explained as one unit (for example, / am over the moon, on thin
ice, a fish out of water, fed up to the back teeth).

Indicative hours

An indication for the purposes of curriculum development of the assumption about learning time on task.

Infinitive

A base form of a verb.

informal behaviours

can include vocalising; turning/pushing/moving away; leaning/moving/reaching towards;
frowning; smiling; blinking; looking at/touching/person; guiding person's hand; pointing
to/touching desired object
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Input

Direct contact with and experience of the target language; the stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

Intensifiers

Words that are usually used with adjectives to emphasise their meaning and are expressed by means of an adverb (for
example, very interesting, awfully boring)

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and interdependent nature of both language and culture, that
communicating and interacting in different languages involves interacting with values, beliefs and experiences as well as with
words and grammars. An intercultural capability involves being open to different perspectives, being flexible and curious,
responsive and reflective; being able to decentre, to look objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape behaviours. Characteristics of an intercultural capability
include cognitive and communicative flexibility and an orientation and ability to act in ways that are inclusive and ethical in
relation to diversity and difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by the understanding that
language and culture are dynamic, interconnected systems of meaning-making; that proficiency in an additional language
involves cultural and intercultural as well as linguistic capabilities. The focus is on developing communicative proficiency and on
moving between language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

Interpret
In the context of L2 learning, interpret refers to two distinct processes:
e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct meaning, and to explain to
self or others

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that can be used like
punctuation; for example, to express surprise or suggest a question, to shade, accentuate or diminish emphasis or meaning,
and to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create and comprehend meaning,
to build and sustain relationships, to represent and shape knowledge, and to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and vocabulary, sound and
writing systems

e as social practice — used to do things, create relationships, interact with others, represent the world and the self; to
organise social systems and practices in dynamic, variable, and changing ways

e as cultural and intercultural practice — means by which communities construct and express their experience, values,
beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis and reflection are
structured

Language comprehension

A process of interpreting meaning from spoken, written, tactile and multimodal representations of language.

Language features

Features of language that support meaning; for example, sentence structure, noun group/phrase, vocabulary, punctuation,
figurative language. Choices in language features and text structures together define a type of text and shape its meaning.
These choices vary according to the purpose of a text, its subject matter, audience and mode or medium of production.

language features

the features of language that support meaning (for example, sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language). Choices in language features and
text structures together define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and mode or medium of
production

Language functions

Varied ways in which language is used to achieve particular purposes; for example, to persuade, to entertain, to apologise, to
argue and/or to compliment.
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Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or similarity, such as the repetition
of imperative verb forms at the beginning of each step in a recipe, or the repetition of a chorus after each verse in a song.
Patterns may alternate, as in the call and response pattern of some games, or the to-and-fro of a dialogue. Patterns may also
contrast, as in opposing viewpoints in a discussion or contrasting patterns of imagery in a poem.

Language specificity

Distinguishing features of a particular language. These include lexico-grammatical and textual features, writing system(s),
phonetic systems, and cultural elements which influence language use such as:

e politeness or kinship protocols
e the nature of language communities which use the language
e the historical and/or current relationship of a language with education in Australia

e features of its ‘learnability’ in terms of teaching and learning in the context of Australian schooling.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological, syntactic, semantic and
pragmatic) that underpin language use. These systems have to be internalised for effective communication and comprehension.

layout

the spatial arrangement of print and graphics on a page or screen including size of font,
positioning of illustrations, inclusion of captions, labels, headings, bullet points, borders and text
boxes

Learning trajectory

A conceptualised developmental sequence of learning, including learning goals, learning activities, knowledge and skills to be
developed at progressive levels.

Level statements

Descriptions in broad terms of the developmental characteristics of students and their language learning at particular phases
along the Foundation-Year 12 continuum.
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Lexical cohesion

A use of word associations to create links in texts. Links can be made through the use of repetition of words, synonyms,
antonyms and words that are related, such as by class and subclass.

listen

to use the sense of hearing as well as a range of active behaviours to comprehend information
received through gesture, body language and other sensory systems

Literacy resources

Individual resources and capabilities which learners bring to their learning experience; these include text knowledge,
grammatical and vocabulary knowledge, knowledge of phonetic and writing systems. They also include critical, reflective and
intercultural capabilities that support new literacy experience in a different language.

Macro skills

Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often involve numerous people in their
construction and are usually shaped by the technology used in their production. Media texts studied in different languages can
be found in newspapers, magazines and on television, film, radio, computer software and the internet.
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Mediate

To move between different linguistic and cultural systems, referencing own first language(s)/culture(s) while learning to use and
to understand those of the target language. This movement involves:

e noticing, interpreting, responding sensitively and flexibly

e conveying culturally-shaped ideas, values, experience to others

e exploring how ideas and experiences are represented and conveyed in different languages and cultures
e considering similarities, overlaps, collisions and adjustments

e developing the capacity to communicate and represent different perspectives and interpretations.

Mediating operates in two distinctive ways:

e in practices such as interpreting and translating, with attention to what can happen in these processes in terms of ‘losing’
or ‘gaining’ meaning

e as the element of the learning experience, which involves noticing, responding, comparing and explaining differences in
expression and perspective.

Medium

Resources used in the production and transmission of texts, including tools and materials used (for example, digital text and the
computer, writing and the pen or the keyboard).

Metalanguage

A vocabulary used to discuss language conventions and use ( for example, language used to talk about grammatical terms such
as sentence, clause, conjunction; or about the social and cultural nature of language, such as face, reciprocating, register.)

Mnemonic

Memorising information by use of an aid such as a pattern, rhyme, acronym, visual image.

Modal verb

A verb attached to another verb to express a degree of probability (for example, | might come home) or a degree of obligation
(for example, You must give it to me, You are to leave now).
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Mode

Various processes of communication: listening, speaking, reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning making) resources associated with these communicative processes, such as sound, print, image
and gesture.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same as either words or
syllables. The word cat has one morpheme while the word cats has two morphemes: cat for the animal and s to indicate that
there is more than one. Similarly, like has one morpheme while dislike has two: like to describe appreciation and dis to indicate
the opposite. The process of identifying morphemes assists comprehension, vocabulary building and spelling.

Morphology

Principles of word formation and inflection, especially with respect to constituent morphemes.

Multimodal text

A text which involves two or more communication modes; for example, the combining of print, image and spoken text in film or
computer presentations.

multimodal text

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

multimodal texts

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

Narrative

A story of events or experiences, real or imagined.

Narrative devices

Techniques used to help in the narrating of a story or reported event. For example, imagery, metaphor, allusion.
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narratives

ways of making sense of the past based on a selection of events. There are different types of
narratives such as accounts of the past that relate a story (for example personal, fictitious) and
historical recounts (such as the course of events during the Second World War)

Neologism

A new word is created, for example, Smartphone, modem, AIDS or an existing word is used in a new way, for example, deadly.

nominalisation

process for forming nouns from verbs (for example, 'reaction’ from 'react' or 'departure’ from
'depart’) or adjectives (for example, 'length' from 'long’, 'eagerness' from 'eager'). Nominalisation
is also a process for forming noun groups/phrases from clauses (for example, 'their destruction
of the city' from 'they destroyed the city'). Nominalisation is a way of making a text more
compact and is often a feature of texts that contain abstract ideas and concepts.

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,window. These are
concrete nouns. Abstract nouns express intangibles, such as democracy, courage,success, idea.

nouns

a word class that includes all words denoting physical objects such as 'man’, 'woman', 'boy’,
'girl', 'diamond', 'car’, 'window' etc. These are called 'concrete nouns'. 'Abstract nouns' express

intangibles such as 'democracy', 'courage’, 'success', 'fact’, 'idea’.

Oracy

An ability to express oneself in and to understand spoken language; it includes oral and aural proficiency.

Orthography

Writing words with correct letters or characters according to common usage.

Paralanguage

Additional elements of spoken communication which are integrated with vocal (voice) and verbal (words) elements, and
contribute significantly to communication and meaning-making. For example, voice quality, volume and pacing, facial
expressions, gestures, posture and body movement.
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Paralinguistics

A study of paralanguage elements of expression.

Pedagogy

A combination of conceptual knowledge, practical skills and reflective capabilities which constitute the ‘art and science’ of
teaching.

Performance

A use of the language in real situations, putting language knowledge into practice; it involves accuracy, fluency and complexity.

Phoneme

The smallest meaningful unit in the sound system of a language. For example, the word is has two phonemes: /i/ and /s/; ship
has three phonemes: /sh/, /i/, Ip/. A phoneme usually has several manifestations dependent on varying phonological contexts.
For example, the p in pin and spin differs slightly in pronunciation but is regarded as being the same phoneme; that is, as having
the same functional meaning within each word.

Phonics

A relationship between letters or characters and the sounds they make when pronounced. L2 learning involves developing
phonic awareness and proficiency.

phonics

the term used to refer to the ability to identify the relationships between letters and sounds when
reading and spelling

Phonological awareness

Understanding that every spoken word is composed of small units of sound, identifying relationships between letters and
sounds when listening, reading and spelling. It includes understandings about words, rhyme and syllables.

Pragmatics

A study of how context affects communication; for example, in relation to the status of participants, the situation in which the
communication is happening, or the intention of the speaker.
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Prediction

An informed presumption about something that might happen. Predicting at text level can include working out what a text might
contain by looking at the cover, or working out what might happen next in a narrative. Predicting at sentence level includes
identifying what word is likely to come next in a sentence.

Prefix

A meaningful element (morpheme) added before the main part of a word to change its meaning. For example, unhappy.

prefixes

meaningful elements (morphemes) added to the beginning of words to change their meaning
(for example, 'un' to 'happy' to make 'unhappy')

Preposition

A part of speech that precede a noun, noun phrase phrase or pronoun, thereby describing relationships in a sentence in respect
to:

e space/direction (below, in, on, to, under — for example, she sat on the table).
e time (after, before, since — for example, | will go to the beach after lunch).

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the beans except the purple
ones)

Prepositions usually combine with a noun group or phrase to form a prepositional phrase. For example, in the office, besides
these two articles.

prepositional phrases

typically consist of a preposition followed by a noun group/phrase. Prepositional phrases occur
with a range of functions, including: adverbial in clause structure (for example, 'on the train' in
'We met on the train.'); modifier in noun group/phrase structure (for example, 'with two children'
in 'a couple with two children'); and modifier in adjective group/phrase structure (for example,
'on golf' in 'keen on golf').

Productive language use

One of the two aspects of communication through language (see receptive language) involving the ability to express, articulate
and produce utterances or texts in the target language.
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Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences. For example, Ahmad chose a
chocolate cake. He ate it that evening (where he and it are personal pronouns; and that is a demonstrative pronoun).

Pronunciation

A manner in which a syllable is uttered.

Prosody

Patterns of rhythm, tempo, stress, pitch and intonation used in language; for example, in poetry or public speaking.

Proxemics

A use of space, posture and touch as elements of non-verbal communication.

Purposeful learning

Learning which results from authentic language experiences that involve real purpose and achievable outcomes.

Question

A commonly employed prompt to elicit language use. A key element of scaffolding to support learners’ use of language and to
encourage further contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable answers. For example, What time is it? These are
typically used as prompts for short answers, as a framework for testing comprehension or reviewing facts, and for
routinized interactions. They are frequently used to scaffold early language development.

e open questions are questions with unknown and unpredictable answers that invite and support more elaborated and
extended contributions from learners. For example, How do you feel about that? What do you think might happen next?
They are used as stimulus to discussion, reflection and investigation.

Questions are an important element of intercultural language teaching and learning. The quality of questions determines the
quality and substance of the learning experience. Effective questions relating to the nature of language, culture and identity and
the processes involved in language learning and intercultural experience guide the processes of investigating, interpreting and
reflecting which support new understanding and knowledge development.
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Read

Process visual or tactile symbols (for example, braille), words or actions in order to derive and/or construct meaning. Reading
includes elements of decoding (of sounds and symbols), interpreting, critically analysing and reflecting upon meaning in a wide
range of written, visual, print and non-print texts.

Receptive language

One of the two components of communication through language (see productive language): the ‘receiving’ aspect of language
input, the gathering of information and making of meaning via listening, reading, viewing processes.

Reciprocating

An integrating element of intercultural communication that involves movement and relationship, interpreting and creating
meaning, and understanding the process of doing so. It involves not only the exchange of words but also an exchange of
understanding between the people involved. It comes into play when the learner ‘self’ encounters and interacts with the ‘other’
(the target language speaker, the target language itself as text or experience); when the existing language code and cultural
frame encounters a different code and frame. This experience impacts on the learner’s perspective and sense of identity and on
their usual ways of communicating. Reciprocating involves conscious attention to the process: attention to the self
(intraculturality) and to the likely impact of the self on the other person involved (interculturality). Things previously taken for
granted are noticed in reference to new or different ways. Key elements of reciprocating include conscious attention,
comparison, reflection and analysis:

e recognition that both partners in an exchange are involved in the ‘effort of meaning’

e willingness to work out what the other person means, the cultural and social context they are speaking from and the
perspectives, which frame what they are saying

e making necessary adjustments to own and each other’s input, orientation and stance that will help the exchange to be
successful.

Register

A variety of language used for a particular purpose or in a particular situation, the variation being defined by use as well as user.
For example, informal register or academic register.

Romanisation

A transcription from a differently scripted language, such as Chinese or Japanese, into the Latin alphabet.

Root of a word

A word/word element that cannot be reduced to a smaller unit and from which other words are formed. For example, plant in
replanting.
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Scaffolding

Support provided to assist the learning process or to complete a learning task. Scaffolded language support involves using the
target language at a level slightly beyond learners’ current level of performance, and involves incremental increasing and
decreasing of assistance. Task support provides assistance to perform just beyond what learners can currently do unassisted,
to progress to being able to do it independently. Scaffolding includes modelling and structuring input in ways that provide
additional cues or interactive questioning to activate existing knowledge, probe existing conceptions or cue noticing and
reflecting.

Scanning

A text processing strategy adopted to search for specific words, ideas or information in a text without reading every word. For
example, looking for a word in the dictionary or a name in a phone directory. Scanning involves moving the eyes quickly down
the text looking for specific words and phrases to gain a quick overall impression/to get the gist.

Script

A writing system in which characters or symbols represent components of language (letters, syllables, words).

Semantic knowledge

Knowledge gained at a meaning rather than a decoding level. This involves understanding the relationship between signifiers
(words, phrases, symbols, signs) and the meanings they represent. Semantic information is supported through reference to
prior knowledge, cultural connotations and contextual considerations.

simple sentences

have the form of a single clause (for example, 'David walked to the shops.' or 'Take a seat.")

Skimming

A text processing strategy aimed at gaining information quickly without focusing on every word.

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world
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Stereotype

A widely held but fixed and oversimplified image or idea of a particular type of person or thing

Stress

An emphasis in pronunciation that is placed on a particular syllable of a word; for example, she will conduct the orchestra; her
conduct is exemplary.

Suffix

A meaningful element added after the root of a word to change its meaning (for example, to show its tense : —ed in passed.
Common suffixes in English include —ing; —ed; ness; —less; —able).

suffixes

meaningful elements added to the ends of words to change their meaning (for example, to show
its tense: 'ed' in 'passed'). Common suffixes are 'ing', 'ed’, 'ness’, 'less' and 'able’')

Synchronous

Occurring or existing at the same time.

Syntax

An ordering of sentence elements such as words, group/phrases and clauses. In some education settings, the terms syntax and
grammar are used interchangeably.

Talk

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

Task

An integrated experience and use of language, set in a context, accomplishing a purpose, focused on meaning. A task provides
an organising structure and context for meaning-focused language learning. Unlike form-focused language activities and
exercises, task-based learning involves the achievement of a goal or authentic outcome. Learners draw from existing language
resources and seek out unfamiliar resources as needed to complete the task. Scaffolding is provided by the teacher via the task
cycle, which includes form-focused teaching. Examples of tasks: researching an issue, sharing ideas and then categorising and
presenting results; planning and having a picnic; designing and publishing an online newsletter.
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Task-based language learning (TBLL)

An orientation to language teaching and learning, which focuses on the use of the language in meaningful and ‘life-like’ tasks
and activities. The completion of the task is not an end in itself, as tasks are part of the overall learning and using of the
language, providing a context and purpose for developing language competence and a means of assessing and evaluating
learning outcomes. Learners work independently and/or collaboratively, draw on existing language resources, generate
solutions to communicative problems, seek out additional or new language and other resources needed to complete the task.
Focused language work, such as grammar knowledge, vocabulary building, social and cultural competence, is integrated with
task preparation and completion processes. Tasks provide opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as including work on accuracy and focus on form. A task has limits as
a one-off learning event, but is used as a meaningful component of learners’ overall learning progression.

tenses

a grammatical category marked by a verb in which the situation described in the clause is
located in time. For example, present tense 'has' in 'Sarah has a headache' locates the situation
in present time, while past tense 'had' in 'Sarah had a headache' locates it in past time.
However, the relation between grammatical tense and (semantic) time is not always as simple
as this. For example, present tense is typically used to talk about: present states, as in 'He lives
in Darwin'; actions that happen regularly in the present, as in 'He watches television every night';
'timeless' happenings, as in information reports such as 'Bears hibernate in winter'; references
to future events, as in 'The match starts tomorrow' where the tense is present but the time
future. Likewise in 'l thought the match started tomorrow' where the subordinate clause 'the
match started tomorrow' has past tense but refers to future time texts.

Text

An identified stretch of language, used as a means for communication or the focus of learning and investigation. Text forms and
conventions have developed to support communication with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine language with other systems for
communication, such as print text, visual images, soundtrack and spoken word, as in film or computer presentation media.

Text processing strategies

Strategies learners use to decode and understand text. These involve drawing on contextual, semantic, grammatical and phonic
knowledge in systematic ways to work out what a text says. They include predicting, recognising words and working out
unknown words, monitoring comprehension, identifying and correcting errors, reading on and re-reading.

Text structure

Ways in which information is organised in different types of texts (for example, chapter headings, subheadings, tables of
contents, indexes and glossaries, overviews, introductory and concluding paragraphs, sequencing, topic sentences,
taxonomies, cause and effect). Choices in text structures and language features together define a text type and shape its
meaning. Different languages/cultures structure texts differently in many instances.
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text structures

the ways in which information is organised in different types of texts (for example, chapter
headings, subheadings, tables of contents, indexes and glossaries, overviews, introductory and
concluding paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and shape its meaning.

Text types (genres)

Categories of text, classified according to the particular purposes they are designed to achieve, which influence the features the
texts employ. For example, texts may be imaginative, informative or persuasive; or can belong to more than one category. Text
types vary significantly in terms of structure and language features across different languages and cultural contexts. For
example, a business letter in French will be more elaborated than a similar text in English; a request or an offer of hospitality will
be differently expressed in Japanese or German.

texts

the means for communication. Their forms and conventions have developed to help us
communicate effectively with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine
language with other systems for communication, such as print text, visual images, soundtrack
and spoken word as in film or computer presentation media.

Textual features/conventions

Structural components and elements that combine to construct meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).

Tone

A use of pitch and contour in spoken language to nuance words and, in some languages, to distinguish lexical or grammatical
meaning. In Chinese, for example, the tones are distinguished by their pitch range (register), duration and contour (shape). All
Chinese syllables have a set tone, which distinguishes it and its meaning from another syllable. However, in certain
environments tones can change or be modified, while in rapid spoken Chinese a great many unstressed syllables carry no tone
at all.

Translation

A process of translating words/text from one language into another, recognising that the process involves movement of
meanings and attention to cultural context as well as the transposition of individual words.

Transliteration

Writing a letter or word using the closest corresponding letter or word from a different language or alphabet.
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Verb

A part of speech which expresses existence, action, state or occurrence. For example, they watch football; she is exhausted;
the day finally came.

auxiliary verb — a verb that combines with another verb in a verb phrase to form tense, mood, voice or condition. For example,
they will go, | did eat lunch, she might fail the exam.

verb

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in "The koala is an Australian mammal').

verb groups

consists of a main verb, alone or preceded by one or more auxiliary or modal verbs as
modifiers. For example, verb groups/phrases: create tense, as in 'He [was happy]', 'She [is
working] at home', 'l [have seen] him before'; express modality using modal verbs such as 'can’,
'may’, 'must’, 'will', 'shall' and so on, as in "You [must be] mad', 'He [will have arrived] by now',
'‘She [may know] them'; and create passive voice, as in 'A photo [was taken]'.

verbs

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').

view

observe with purpose, understanding and critical awareness. Some students participate in
viewing activities by listening to an adult or peer describing the visual features of text, diagrams,
pictures and multimedia

voice

in English grammar voice is used to describe the contrast between such pairs of clauses as
"The dog bit me' (active voice) and 'l was bitten by the dog' (passive voice). Active and passive
clauses differ in the way participant roles are associated with grammatical functions. In clauses
expressing actions, like the above examples, the subject of the active (‘the dog') has the role of
actor, and the object ('me') the role of patient; whereas, in the passive, the subject ('I') has the
role of patient and the object of the preposition by ('the dog') the role of actor. In clauses that
describe situations other than actions, such as 'Everyone admired the minister' and 'The
minister was admired by everyone', the same grammatical difference is found, so that the object
of the active ('the minister') corresponds to the subject of the passive; and the subject of the
active (‘everyone') corresponds to the object of the preposition 'by'. And in the literary sense, it
can be used to refer to the nature of the voice projected in a text by an author (for example,
‘authorial voice' in a literary text or 'expert voice' in an exposition).

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 41 of 116

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Word borrowing

A practice of incorporating words from one language into another. For example, the use of Italian words such as pianissimo,
cannelloni in English and the use of English ICT terms in many languages. The increasing frequency of word-borrowing
between languages reflects intercultural contact, contemporary cultural shifts and practices in a globalised world, issues of ease
of communication and efficiency and technological specialisation.

write

plan, compose, edit and publish texts in print or digital forms. Writing usually involves activities
using pencils, pens, word processors; and/or using drawings, models, photos to represent text;
and/or using a scribe to record responses or produce recorded responses
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Modern Greek

Overview

Context statement
The place of the Modern Greek language and culture in Australia and the world

Modern Greek is the official language of Greece and Cyprus. It is spoken throughout the world — wherever there are Greek-
speaking communities. One of the major characteristics of the extensive Greek Diaspora is the maintenance of the Greek
language and culture, especially in Australia, the United States, Canada, Britain, Germany, countries of Latin America and
Africa, and areas around the Black Sea, the Balkans, the Mediterranean and the Middle East. Modern Greek is also one of the
official languages of the European Union.

The Hellenic civilisation and language have significantly shaped Western civilisation, particularly in the areas of science, the
arts, architecture, medicine, mathematics, literature, politics and philosophy. Modern literature and thought in particular have
been influenced by the works of Homer and the ancient Greek playwrights, philosophers and historians. The Greek language
gives expression to a rich and varied culture and tradition and is still used widely in many fields to coin new terms. The study of
the etymology of English words with Greek origins helps in not only the understanding of English and other languages, but also
a broad range of other areas of study.

The first Greek people who came to Australia arrived in the 1820s and since then there have been waves of Greek migration to
Australia, in particular throughout the early 1900s and prior to World War Il. The largest periods of mass migration occurred
between the 1950s and 1970s. The migrants’ need to maintain Greek identity through language, culture and religion contributed
towards the Greek language flourishing in the home and in the delivery of Greek in after-hours school settings.

Historically, Greeks have made and continue to make a significant contribution to the development and enrichment of Australian
society, not only in the areas of commerce, agriculture, industry, trade, education, the arts, medicine, law, politics, government
and scientific research, but also in cultural and lifestyle influences.

The place of the Modern Greek language in Australian education

After the early settlement of Greeks in Australia, after-hours community schools were set up to teach the language,
predominantly to children of Greek immigrants. From the 1970s, due to government policies supporting multiculturalism, Modern
Greek programs were introduced at all levels in the Australian education system, including tertiary level, offering all students
regardless of their background the opportunity to study Modern Greek.

Modern Greek is currently taught across all school sectors and contexts.
The nature of Modern Greek language learning

The modern standard version of Modern Greek (Neoelliniki: NeogAAnvikn) is the demotic form of the written and spoken
language and is the official language taught worldwide. It is an alphabetic (non-Roman) language, with 24 letters, and has
remained relatively unchanged since ancient times. Modern Greek is a phonetic language, with a simple form of accentuation
and highly structured grammar and syntax. Although many English words are derived from Greek, the language structure is very
different. There are, for example, marked differences in the use of articles, gender agreement for adjectives and nouns, verb
conjugations, declensions of nouns and variations in word order. These distinctive features influence how Modern Greek is
taught in the classroom. They will be seen through the key text types and processes chosen as a vehicle to develop learners’
understanding of them and in the context for interactions through which learners will develop the skills for their sustained use.

The diversity of learners of Modern Greek
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Due to the passage of time, shifting trends in migration and the changed nature of the learner, Modern Greek is no longer the
exclusive domain of students of Greek background. Learners of Modern Greek in Australian schools come from a diversity of
backgrounds, including learners for whom this represents a first experience of learning Modern Greek. Learners of Modern
Greek may also be background speakers or second-, third- or fourth-generation Australians who may have connections to the
customs and traditions of their heritage but whose linguistic knowledge may be limited or non-existent.

The Australian Curriculum: Languages for Modern Greek is pitched to second language learners, the dominant cohort of
learners in the Australian context. There are two learning pathways for students: the Foundation to Year 10 Sequence and the
Years 7-10 (Year 7 Entry) Sequence. Teachers will use the curriculum to cater for learners of different backgrounds by making
appropriate adjustments to personalise learning experiences.

For students learning Modern Greek for the first time in a school language program, a key dimension of the curriculum involves
understanding the cultural dimension that shapes and is shaped by the language. The curriculum is designed with an
intercultural language learning orientation to enable students to participate meaningfully in language and cultural experiences, to
develop new ways of seeing and being in the world, and to understand more about themselves in the process.

PDF documents

Resources and support materials for the Australian Curriculum: Languages - Modern Greek are available as PDF documents.
Languages - Modern Greek: Sequence of content
Languages - Modern Greek: Sequence of Achievement - F-10 Sequence

Languages - Modern Greek: Sequence of Achievement - 7-10 Sequence
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Modern Greek

Foundation to Year 2

The nature of the learners

Children enter the early years of schooling with established communication skills in one or more languages and varying degrees
of early literacy capability. For young students, learning typically focuses on their immediate world of family, home, school,
friends and neighbourhood. They are learning how to socialise with new people, share with others, and participate in structured
routines and activities at school. Typically, they have little to no experience of Modern Greek language and culture.

Modern Greek language learning and use

Modern Greek is learnt in parallel with English language and literacy. While the learning of Modern Greek differs from the
learning of English, each supports and enriches the other. Modern Greek is used in classroom interactions, routines and
activities, supported by the use of materials and resources, gestures and body language. At this stage, there is a focus on play,
imaginative activities, games, music, dance and familiar routines, which provide scaffolding for language development. Learners
listen to the sounds and patterns specific to the Modern Greek language and try to reproduce them through activities such as
rhymes, songs, clapping and action games. Repetition and consolidation help learners to identify high-frequency words and
simple phrases, and to recognise the purpose of simple texts. Learners identify and use Modern Greek non-verbal
communication strategies, including gestures, and experiment with one- or two-word responses and simple expressions when
prompted. They progress to using Modern Greek for functions such as greeting, asking and answering questions (/Twg o€ Aéve;
Ti kaveig; Ti kdverte;), responding to directions (éAa, éAare, kGOIoe, kabBioTte, onkw, onkweeite), singing songs, and taking turns in
games and simple shared tasks. There is a natural transition from spoken to written language. Learners use a variety of cues,
including images, context and frequently used word patterns, to comprehend texts and communicate.

Contexts of interaction

Learners interact with each other and the teacher within the learning environment. The use of information and communication
technologies (ICT) enriches the experience of Modern Greek language and culture by providing alternative modes of learning,
numerous resources and opportunities to access authentic language in different contexts.

Texts and resources

Learners engage with a variety of spoken, written and visual texts such as traditional children’s songs and nursery rhymes,
stories from big books, plays and interactive resources. Writing skills progress from alphabet recognition to tracing, labelling and
copying letters, then to constructing simple, short texts using familiar vocabulary.

Features of Modern Greek language use

Learners become familiar with the sound system of the Modern Greek language, such as syllables using consonants and
vowels, and new sounds, such as the guttural y, p and yk and € and w in words. They learn to identify and write letters, words
and simple sentences using the Greek alphabet, making comparisons with the English alphabet. They begin to notice that
Modern Greek speakers may communicate in ways which are different to their own, and that language can be used in a variety
of ways.

Level of support

Rich language input characterises the first stages of learning. Learning experiences are supported by the teacher through
scaffolding, modelling, cueing, monitoring, feedback and encouragement. Multiple and varied sources of input and stimulus are
used, including visual cues and resources such as pictures, realia, objects, maps and charts.
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The role of English

Modern Greek is used whenever possible as the medium for class interaction. English is used for discussion and explanation.

This allows learners to share ideas about differences and similarities between Modern Greek and other languages and cultures,

and how language and culture are interconnected, giving them opportunities to consider perspectives other than their own and

to reflect on their learning.

Foundation to Year 2 Content Descriptions

Communicating
Socialising

Interact with peers and teacher using simple language and
gestures for exchanges such as greetings and farewells,
thanks, introductions and sharing information about self and
family

[Key concepts: self, relationship, social exchange, naming;
Key processes: greeting, interacting, introducing]

(ACLMGC103)

E @ &S

Participate in guided activities and simple exchanges, such as

songs, rhymes, and games, using simple repetitive language

[Key concepts: play, performance, action learning, exchange;

Key processes: participating, performing, taking turns]

(ACLMGC104)

ER I R)

Participate with teacher and peers in class routines and
activities, such as following instructions and taking turns
[Key concepts: routine, sharing; Key processes: shared
reading, following instructions]

(ACLMGC105)

ER GRS

Informing
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Elaborations

e using greetings relevant to the time of day, kaAnuépa,
Xaipete, KaAnammépa, kaAnvuyra, celebration or event,
Xpovia moAAd, and relationship to the other person, for
example, yeia oou, yeia oag

e introducing self and others, for example, Me Aéve ...
Eoéva;/Ecag; Eoéva mwg oe Aéve; Na n paud pou

e sharing information about and describing self and others,
for example, Eiuar €€ xpovwv, Eau; Eiuai aydpi, Eiuai
KopiTal

e using formulaic expressions in everyday situations, for
example, mapakaAw, euxapioTw, imitating Greek speech,
and incorporating appropriate gestures and body
language

e singing and adapting rhymes, action songs, rap, lullabies
and counting songs such as MUpw, yUpw, yUpw, Léaaq,
uéoa, péoa ... Eéw, £éw, E€w, KepdAi, xépia, média, Eva,
ouo, Tpia kouveAdkia, lMavw Ta xepdakia, To daxTUAid!

e performing actions when singing songs and chants

e making simple transactions using modelled language
such as Mia umravdva mapakaAw, opioTe, EuxapIoTw,
mapakaAw, for example, in role-playing

e playing games such as matching pairs, memory games
and bingo to reinforce vocabulary

e following classroom instructions, for example, orkw,
onkwoeite, €Aa, eAdre, eAdare péoa, kabiote, EAa £0w,
MMhyaive ééw, KAgioe tnv mépta, 2Bnoe 1o ewe

e participating in routine exchanges, such as opening and
closing lessons, KaAnuépa maidia, Xaipere kupia, naming
the day of the week, Zruepa ivar Acutépa, responding to
the class roll, edw, Aeitrel, mapwyv, mapovoa and moving
between activities, for example, EAdre, KabBiote otn
Lokéra/aro xaAi

e taking turns in games and action songs using repetitive
language 2¢eipd oou, EAa Avva and songs such as
‘Mepva mepva n uéAiooa, H uikpn EAévn, MNipw yupw
oAor’, ‘Beat the champ’, ‘Buzz’

Elaborations
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Identify key words and information with guidance, in simple
written, spoken, digital and visual texts

[Key concepts: language, texts; Key processes: listening,
gathering, naming, grouping]

(ACLMGC106)
E| K C s GD

Share and present information about self, family, friends and
possessions, using gestures, labels, pictures and modelled
language

[Key concepts: self, family, friends; Key processes: naming,
labelling, showing, describing]

(ACLMGC107)
E| K C s GD

Creating

Participate in shared imaginative activities and respond in a
variety of ways such as through predicting, singing, chanting,
play-acting and movement

[Key concepts: character, story; Key processes: action
learning, participating in shared reading]

(ACLMGC108)
E| K QR GD
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e listening for key words in stories, rhymes or songs, using
intonation and visual cues such as gestures (hot and
cold, the owl song)

e identifying key words from different written and spoken
texts by labelling, matching, selecting, miming and using
actions, for example, on an interactive whiteboard

e obtaining information from multimodal texts to identify,
describe, draw and name a variety of people and objects

e sorting and categorising information, using graphic
representations such as tables, for example, to record
likes and dislikes; masculine, feminine and neuter words

e using familiar vocabulary and simple sentences to create
texts about self, family, friends and possessions, such as
a family album, a class picture dictionary or a family tree

e contributing to classroom resources that involve naming,
labelling and illustrating, using digital technologies, for
example, a favourite photos wall, a word wall

e giving information about self, family, friends, and
possessions by writing captions or attaching word
bubbles to drawings or photos, using digital technologies

e using simple sentences and supporting gestures to
communicate informally about self, friends and favourite
possessions, for example, lMaileis véTutoA; lifting
head/eyebrows to answer ‘no’, hand action to show Erar
ki éro1, lifting head and shoulders to convey not knowing
something

Elaborations

e reading shared imaginative digital and online texts,
repeating words and rehearsed language patterns, and
making predictions about the storyline and characters,
using cues from the heading, symbols, pictures and
words in the text

e performing songs, chants and rhymes in response to an
imaginative digital or online text, for example, H moAu
meivacuévn Kautia, experimenting with different
expressive effects, such as using simple gestures or
different voices

e interacting with a character or puppet in an imaginary
situation or setting, for example, ‘Spot the dog’, lTou &ivai
o 2mor; Ti kadver o 21ror;

e acting out their favourite character or event from a shared
story and making simple statements, for example, Eiuai n
Mopuw.
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Create and participate in shared performances and
imaginative activities using familiar words, phrases, captions
and language patterns

[Key concepts: imagination, expression; Key processes:
performing, captioning]

(ACLMGC109)
B . x@ %S

Translating

Translate familiar words or phrases using visual cues or word
lists, explaining the meaning of particular words, gestures or
expressions

[Key concepts: language, vocabulary, meaning; Key
processes: demonstrating, explaining, comparing]

(ACLMGC110)

ER GRS

Create simple print or digital texts in Greek and English, such
as captions and labels, for the immediate learning
environment

[Key concepts: meaning, equivalence; Key processes:
labelling, displaying]

(ACLMGC111)
B . x@%

Reflecting
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e creating and presenting Big Books, storyboards or digital
texts based on imaginary scenarios in familiar contexts,
using images and captions, for example, O 2mor ...

e creating a puppet play or dramatic performance based on
an experience or aspect of a story, song, poem or
cartoon, for example, Mopuw

e creating rhymes, nonsense phrases and songs using
rehearsed language, adding Greek dancing, clapping
and gestures, for example, Orra, lNomd!

e performing chants, rap, rhymes and songs, and using
music and actions to support meaning, for example,
lMepva mepva n péAicoa, Mia wpaia meraAouda, Ax
KouveAdki, eyyapdki pou Aautpd, Na ro, va 1o 10
aoTpaki

Elaborations

e comparing words and phrases in Greek and in other
known languages, observing similarities or differences in
terms, for example, the word for ‘mum’ is similar in many
languages (mum — n yaud,) and the word for pineapple is
‘ananas’ in more than 25 languages

e making comparisons between Greek and English words,
noticing similarities, for example, ro aApdpnro, 1o Balo, o
2emréuPpiog, n oaAdra, 1o Aguovi, n urravava

e demonstrating to others the ways in which Greek people
greet each other non-verbally and how body language is
used to communicate ‘yes® or ‘'no’, ‘not bad’, ‘What'’s the
problem?’, Why? and ‘Wow!’ lomrd!

e making and displaying labels in Greek for common
objects in the classroom, for example, H mépra, 10
Toarmédl, Ta oAUBIa

e compiling and displaying illustrated Greek—English and
English—Greek picture or digital dictionaries

e matching Greek and English words, for example, name
tags, through playing games such as memory or snap

Elaborations
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Reflect on what sounds, looks or appears similar or different e using some Greek expressions and spontaneous

to own language and culture when interacting in Greek exclamations when interacting with peers, for example,
mo1T0, €AQ, AvTe, ypriyopa, oTaudra, un WAGS, un HIAGTe,
omal, umpdBo! and noticing differences in the use of
processes: noticing, comparing, reflecting] language, voice or body language

o reflecting on differences in ways of communicating with
(ACLMGC112) each other in English and Greek, such as greeting

@ @ PO GE) (kissing on both cheeks) and how body language is used
to express “yes’ or 'no’ or "not bad’, recognising that
these gestures are not used in formal situations

[Key concepts: communication, difference, respect; Key

e describing the experience of using Greek, for example,
when singing a song or hearing Greek spoken by others

e comparing aspects of own and Greek children’s lifestyles,
such as interacting with family members, for example,
daily greetings in the family, main meal of the day

Describe aspects of self, such as family, school/class and e identifying self as belonging to family, class or peer
language/s, recognising how these are part of one’s identity groups and representing these relationships through
drawing pictures or adding captions to photos, for
example, Eyw, Eiuai €1, Na n oikoyéveid pou, Na n @iAn
ou, Na o akUAog pou, Tov Aéve @piéo

[Key concept: self; Key processes: describing, noticing]

(ACLMGC113)
e identifying languages they speak or are learning or with

@ @\ g G:-) which they are familiar and stating with whom they speak
these languages

e recognising own use of words, expressions or behaviours
that make them who they are, such as words from
different languages, ways of celebrating or
communicating that may not be familiar to other people

e identifying how cultural symbols reflect identity, such as
flags, national costumes, the owl as a symbol of
education, famous buildings and treasures, national
emblems, sporting emblems/jerseys, and reflecting on

own identity
Understanding
Systems of language Elaborations
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Recognise and reproduce the sounds and letters of the Greek e building phonic awareness by pronouncing and writing

alphabet letters with familiar sounds, for example, Oo, I,
Ee, Aa, Kk, Tr, AA, I, 20¢, Mu, Nv, Hn, Yu, Qw, BB, Z¢,
@@, and building to more unfamiliar sounds, for example

alphabet, identifying how they are represented in words, and
read vowel-consonant combinations, including the most

common digraphs/diphthongs such as ou and pm Iy, Pp, A5, @6, =€ Wy, Xx
[Key concepts: stress, intonation, letters, pronunciation; Key e experimenting with sounds, rhythms, intonation and
processes: listening, reading, recognising] stress

e noticing that there are 24 letters in the Greek alphabet
(ACLMGU114) with individual names and that there are upper case and
@ @\ lower case letters, seven vowels and 17 consonants, and

that ‘¢’ (teAik6 oiyua) only appears on the ends of words

e locating and highlighting specific alphabet letters and
accent marks in names, and categorising names
according to their first consonant

e developing pronunciation and intonation skills by singing,
reciting and repeating alphabet names in context, for
example, songs

e focusing on those letters that are different and initially
difficult and correctly pronouncing words starting with the
sounds Wy and =¢ (wdpl, {UAo), recognising that these
two sounds only appear in the middle or at the end of
words in English

e recognising and making simple syllables from vowel—
consonant combinations, for example, ua, pe, un, ui, o,
uu, pw and understanding that syllables can be joined
together to make words such as a-Ad-r and pa-n

e recognising the most common digraphs, including ou as
in you and urr as in ymrauTTag
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Understand elements of grammar such as word order, verb
forms and personal pronouns related to questions, commands
and short sentences, and develop vocabulary to describe self,
friends and family

[Key concepts: grammar, sentence, word order; Key
processes: naming, noticing patterns]

(ACLMGU115)

g @

Recognise features of familiar spoken, written and visual
texts, such as songs, labels and captions
[Key concept: text; Key processes: recognising, identifying]

(ACLMGU116)

E.x @

Language variation and change

Recognise that in Greek, greetings and forms of address vary
according to such things as the time of day, age, gender and
relationship of participants

[Key concepts: register, relationships; Key processes:
selecting, noticing]

(ACLMGU117)

ER G R
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recognising the order of words in phrases and sentences,
for example, n paud pou, Asv kdvel kpuo, Na n Beia pou

observing that the accent mark indicates emphasis, for
example, 1o BiBAio, n yara, o okUAog

recognising that all nouns, in particular names in Greek,
have an article and gender, for example, n Avva, 1o
OKUAI, 0 ummaumag

understanding that adjectives have gender, for example,
KOKKIVOG, KOKKIVI, KOKKIVO, UEyAAog, ueydAn, ueydAo,
KaAGG, kaAn, kaAd

using adverbs to show where, for example, ééw, péoa,
£0W, EKEl, Tavw, KATW, YUpw

using simple adjectives and adverbs to enhance
sentences, for example, Kaver Aiyo kpUo, 2’ ayarrw oAU
uaua! To orriti gival TToAU peydAo

using verbs in the first person to describe aspects of self,
for example, Eiuar ayopi, iuai €€, éxw ydra

recognising terms for common everyday nouns, for
example, n mépra, n KapékAa, To OTTITI, O UTAUTTAS

responding to and issuing commands, for example, éAa
0w, KATOE KATW

responding to questions which include verbs in the
second person, singular or plural, such as lMéow(v)
Xpovwy gioail; Ti KAVeTE;

developing number knowledge for numbers up to 29 and
using them in sentences such as Eiuai €€

beginning to use conjunctions such as kar

listening to, reading and viewing different simple texts in
Greek, understanding that texts can be short or long; and
spoken, written, digital, visual or multimodal; for example,
songs, chants, labels, captions, stories and dialogues

identifying Greek from a selection of spoken or written
texts from other languages represented in the classroom
or in the school

comparing similar texts in Greek and English and noticing
how they are the same or different, for example, a
counting song, street signs or labels at a market

Elaborations

using appropriate form of address or greeting depending
on gender, age and social status of participants, and time
of day, for example, using l"eia oou or Ti kaveig; with
peers and leia oag or Ti kavere; when speaking to adults,
using KaAnuépa, eia oag, Xaipere, KaAnamépa or
KaAnvuyra depending on the time of day, using first
names when greeting friends but adding a salutation
when addressing teachers/adults: "sia oag kupia
AyyeAikn

recognising that there can be different forms of address
for the same person, for example, pauad, untépa
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Recognise that Australia has speakers of many different
languages, including Greek, and that languages borrow words
from each other and sometimes use the same alphabet
symbols and vocabulary

[Key concepts: language, change, word borrowing; Key
processes: noticing, comparing]

(ACLMGU118)

B %

Role of language and culture

Recognise that the languages people use reflect their culture,
such as who they are, where and how they live, and find
examples of similarities and differences between Greek and
their own ways of communicating

[Key concepts: norm, culture; Key processes: making
connections]

(ACLMGU119)

E@&G¥%¢
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e understanding that the 26 English alphabet letters
(Latin/Roman alphabet), have their roots in the Ancient
Greek alphabet, recognising the similar order of letters
and comparing lower and upper case Greek and English
alphabet letters

e understanding that there are many everyday words and
names in English that have Greek origins, for example,
alphabet, Chloe, disco, echidna, eucalyptus,
hippopotamus, mathematics, school, story, telephone,
Timothy, Zoe

e understanding that there are many technical/scientific
words in English that have Greek origins, for example,
astronaut, chemist, dentist, disc, physiotherapist,
telescope, thermometer

Elaborations

e exploring the meaning of ‘culture’, considering different
lifestyles and symbols such as flags, including the
Aboriginal flag and the Torres Strait Islander flag

N2

e understanding that traditional cultures reflect conditions
and resources in particular environments and contribute
to the sustainability of communities

4

e exploring the significance of different cultural practices,
activities and games, for example, using a koumoAd!,
making wreaths for 1 May, making masks or kites for
AToKpIES

e recognising words that reflect aspects of culture, for
example, yAévri, kEpi, xpovia ToAAG, oma!

e understanding that particular Australian English terms
and expressions have no equivalent in Greek, for
example, ‘billabong’, ‘corroboree’, ‘the bush’

¥

e recognising features of Greek language interactions
which may be similar to own ways of communicating,
such as politely speaking to an adult, or different from
own ways of communicating, for example, physical
contact when farewelling someone
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Modern Greek

Foundation to Year 2 Achievement Standard

By the end of Year 2, students interact with teachers and peers through action-related talk and play. They introduce themselves,
(for example, KaAnuépa, Me Aéve Mwpyo) and their family and exchange greetings, farewells, (for example, "cia cou,
KaAnvuyra) and express thanks such as Euyapiorw moAu. They use simple, repetitive language when participating in shared
activities and simple exchanges, respond to simple instructions such as, EAa edw, and imitate frequently used classroom
language, for example, OAor padi, MmmpdBo, KAsioe tnv mépra. When speaking, they reproduce distinctive sounds and letters of
the Greek language such as, y-ydra, p-vepd, um-umaurag, E-Eépw, w-wdpl, ou-pou. Students identify specific words, such as
names of people (for example, O lNdvvng), places (for example, ro gxoAeio) or objects (for example, n youa), in simple spoken
and written texts and respond to imaginative experiences through singing and performing. They present information about
themselves (for example, To okuAdki pou), their family (for example, Na n yiayid pou), friends (for example, or gidor pou) and
possessions such as, 1o BiBAio pou, using gestures and modelled language. They create simple texts, such as captions to
images, using familiar words, phrases and sentence patterns (for example, 2’ ayamw paud). They use vocabulary related to
their classroom and family (for example, H oikoyéveia pou, H 1één pou). They recognise questions such as, Ti kavere; and
commands such as, Kabiote kdrw, and use short sentences with appropriate word order, verb forms and personal pronouns to
communicate about themselves, their family and classroom (for example, Eijuar €1, Na n paué pou, Na 1o axoAeio pou). They
translate frequently used words and simple phrases relating to their immediate environment, using visual cues and identifying
similarities and differences. They give examples of ways the Greek language sounds and looks different from other languages
that they bring to the classroom.

Students identify how letters of the Greek alphabet are represented in words and read vowel-consonant combinations (for
example, ra, 1€, T, 11, TO, TU, TW). They identify features of familiar texts such as songs, labels and captions. They provide
examples of the different titles and greetings that are used to address people in different situations (for example, «Upre, kupia).
They list different languages that are spoken in Australia and identify words in English that have been borrowed from Greek and
vice versa. They identify similarities and differences between Greek and their own language and culture.
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Modern Greek

Years 3 and 4

The nature of the learners

At this level, children are developing awareness of their social worlds and of their memberships of various groups including the
Modern Greek class. They are further developing literacy capabilities in English, such as writing in the Roman alphabet, and this
helps to some degree in learning Modern Greek. They benefit from multimodal, activity-based learning which builds on their
interests and capabilities and makes connections with other areas of learning, including English and other languages.

Modern Greek language learning and use

Learners interact with peers and the teacher in a variety of communicative activities where grammar, vocabulary and
pronunciation are purposefully integrated. They primarily engage in a variety of listening and viewing activities, and understand
familiar stories, songs and poems. Language use remains at a simplistic, repetitive level within familiar and predictable contexts.
Students use simple language structures, vocabulary and phrases (Ti kaip6 kavel orjuepa; Xpovia moAAd). They understand
basic grammatical features such as the position of the possessive pronoun (n paud pou), and the importance of the use of
articles (n "‘Avva), and apply them in their own speech and writing. Specific language learning skills such as memory and
communication strategies are developed. Listening skills are developed further, and through constant repetition and
consolidation learners ask and respond to questions, give information, and read and write simple texts. With extensive support,
students use their imagination to create short songs, games and performances. They discuss and begin to explore the

significance of certain traditions, practices and values and the language associated with these, such as 257 Mapriou, Arékpiec,
281 Okrwppiou.

Contexts of interaction

The contexts in which learners interact in learning and using Modern Greek are primarily the classroom and school, with some
sharing of their learning at home. Students may have access to wider communities of Greek speakers and resources through
out-of-classroom activities and the use of virtual and digital technology. They work independently and cooperatively, further
developing their sense of personal as well as group identity.

Texts and resources

Learners develop literacy skills through interacting with a range of spoken, written, visual and multimodal texts. Procedural,
informative and descriptive texts, for example, recipes, weather reports and family descriptions, show how language is used in
different ways and for different purposes.

Features of Modern Greek language use

Learners begin to develop a metalanguage for understanding and discussing language features, and make connections and
comparisons between English and Modern Greek. For example, they understand that in English there is one word for the
definite article (‘the’), whereas in Greek the definite article changes according to case, gender and number (o, n, 1o, ol, ol, 1Q).
Comparing the structures and patterns of Modern Greek to those of English helps learners understand both languages, helping
in the development of their overall literacy skills. At this level, learners have control of writing the Greek alphabet letters.

Level of support

This stage of learning involves extensive support through scaffolding. Teachers model what is expected, introduce language
concepts and resources needed to manage and complete tasks, and make time for experimentation, drafting and redrafting,
providing support for self-monitoring and reflection. Support includes a range of spoken, written, visual and interactive
resources, such as puppet plays, songs, YouTube clips and digital games.
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The role of English

Learners are encouraged to use Modern Greek as much as possible for classroom routines, social interactions, structured
learning tasks, and language experimentation and practice. English is used for discussion, explanation and reflection, as
learners become aware of the interdependence of Greek language and culture and how these systems connect and compare to
their own language and culture.

Years 3 and 4 Content Descriptions

Communicating

Socialising Elaborations
Interact with peers and teacher to exchange personal e asking and answering questions to exchange information
information about everyday routines involving school and about self and family, for example, [lod eivar o kGpiog

home environment lMavayiwrng; Na rog. Nou eival n pauda oou;

e asking for and sharing information about daily and

[Key concept: everyday routines (home and school); Key classroom routines, for example, o0 €ivai 1o HoAUBI;

processes: interacting, participating, exchanging] E&w. Ti pépa eivar ofpepa; Shuepa ivar Acutépa. Ti
unvac eivai; Eivai Mépriog, Ti nuepounvia éxouue onuepa;

(ACLMGC120) ‘Exoupe 18 Mapriou, IMoia emoxri éxouus; Exouue

EI : K Q@ _-_ (.:3 KaAokaipi, Ti kaip6 Kavel onuepa; Kaver kpuo. Bpéxel. Ae

Bpéxel. Oute Kpuo, oute féaTn.

e using common responses and appropriate body
language in response to frequently asked comments or
questions, for example, vai, y'apéoei, O¢ L'apéoel,
understanding that lifting the head means ‘no’ and is
used only in informal situations

e exchanging simple correspondence such as notes,
invitations or messages in print or digital form

Participate collaboratively in shared class experiences which e preparing, rehearsing and performing an item for an

involve planning and simple transactional exchanges, such as audience, such as a school assembly, another class or

cooking or craft activities, creating a display or taking part in a parents

e collaborating with peers on tasks, such as designing a
role-play

poster for a significant event, for example, 257 Mapriou,

[Key concepts: collaboration; creativity; Key processes: Aorpiec

contributing, participatin . . .
9P pating] e following simple procedures and using modelled

language for shared activities, such as making a simple
dish from a recipe (kouAoupdkia, Aoukouuaoeg,

E] ﬁ <. 0 gpouTtooaAdra) and naming ingredients, or following
instructions in a craft activity

(ACLMGC121)

e participating in a role-play, for example, buying goods
from a shop, using props (Kapaykidéln, Tdkn the bear) to
engage in conversation
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Participate in everyday classroom activities, such as asking
for permission, requesting help, asking how to say or write
something, and praising or encouraging peers

[Key concepts: communication, support; Key processes:
speaking, contributing, taking turns]

(ACLMGC122)

Informing

Locate key information about everyday contexts and routines
from written, spoken, digital and visual texts

[Key concepts: home, self, others; Key processes: identifying,
selecting, recording]

(ACLMGC123)
El e :K‘ Q) GE)

Convey and present information about self, others, home and
school life, using simple statements and support materials
such as photos, maps, digital texts and displays or charts
[Key concepts: home, school, information; Key processes:
selecting, presenting]

(ACLMGC124)
E lx’ﬁ K QI GE)

Creating
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e asking for permission and requesting help using set
phrases, for example, OéAw BoriBeia, eAdre kupia, dev
karaAaBaivw

e asking how to say or write a word or expression, for
example, Mw¢ 10 Aéve;

e praising and encouraging peers, for example, MmpdBo
oou, Qpaia, MNpoamrdbnoe, EAa, MNaAl!

e using words, phrases or interjections which can be used
in conversation, for example, A kaAd, érar ummpapo, lMomd!
Qpaia! Omal

Elaborations

e surveying classmates regarding their likes, interests,
routines and activities, and tabulating the results, for
example, in birthday charts or graphs

e reading profiles and stories in print and digital form about
people and animals, and creating a display with names
and short descriptions, for example, To Aiovrdpi givai
ueyaAo, To movriki givar Likpo

e |ocating information relating to school activities in a
Greek context, for example, from a sister-school, and
comparing with own daily schedule/routine

e identifying points of information in short spoken texts with
some unfamiliar language, for example, some items on a
recorded shopping list

e creating print or digital texts to describe people, objects
or their favourite pets/animals, for example, Na o Tdoog,
Eivar 6éka xpovwyv, Tou apéoel va mailel oututroA, Eivai
amé nv EAAGSa, Méver otnv AdeAdida, To orriti pou, Na n
kouliva, Na ro umrdvio, Na 1o apvdki, Eivar uikpo

e creating a class profile from information collected from
peers, for example, creating a chart or database to
identify favourite sports, food or colours

e presenting information on events or topics of possible
interest to children of their own age in Greece or Cyprus,
using multimodal resources and authentic materials as
support, such as menus, artefacts, brochures, maps

e selecting information gained from print, visual and oral
texts to design a digital display model or class book, for
example, a class timetable or a map of their school for
their sister-school in Greece or Cyprus

Elaborations
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Participate in shared imaginative activities and respond by
acting out events, identifying favourite elements, and making
simple statements about characters

[Key concepts: response, action, expression; Key processes:
participating, imagining, interpreting]

(ACLMGC125)
E @ & S AA

Create and perform short spoken and written imaginative
texts such as dialogues or collaborative online stories, using
formulaic expressions and modelled language

[Key concepts: fantasy, humour, imagination; Key processes:
experimenting, creating, performing]

(ACLMGC126)
E.x@a&%

Translating

Translate and interpret words, phrases and sentences used in
familiar environments such as school and home, recognising
how they may have similar or different meanings to words in
English or other known languages

[Key concepts: equivalence, personal world; Key processes:
translating, identifying, labelling]

(ACLMGC127)
El K QI GE)
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e listening to, viewing and reading stories, such as Aesop’s
fables, or stories by contemporary Greek authors, in a
range of text types, and responding to questions about
characters, themes and events

e comparing a Greek myth or legend to myths and legends
of a country of the Asia region, such as China, and
highlighting the similarities and differences in characters,
events and moral of the story

AA

e creating a timeline of the main events of a story using
pictures, words and simple sentences

e performing a scene from a Greek myth (Theseus and the
Minotaur, Icarus, Hercules, Cyclops, Persephone) using
simple, modelled language

e creating and performing simple imaginative texts, using
movement or drama to animate characters and to give
expression to events in texts, for example, acting out
scenes from a story, adopting the profile of a character,
creating a dance to accompany songs

e modifying texts such as songs, for example, by
substituting words in a well-known song or tune (H Mikpn
EAévn, Byaivel n BapkoUAa, ‘Bob the Builder’)

e creating a new story such as a digital picture book using
favourite characters from imaginative texts (HpakAncg,
Mopuw, 2mor) and adding captions using formulaic
expressions and modelled language, for example, Mia
@opad kai évav Kaipo, TéAog, Kai {ioav autoi KaAd ki eueic
KaAUTepa.

Elaborations

e playing matching games with Greek and English word
cards, for example, days of the week, months, seasons
or vocabulary associated with weather

e translating simple sentences into Greek, such as
requests in the classroom, to understand the gist,
noticing how meaning changes when translating into
English, as in the case of expressions of politeness, for
example, Eva uoAupi, mapakaAw or Oa ribeAa éva
HoAUBI, mapakaAw (A literal translation of Mmmopw va éxw
éva poAupi, os mapakaAw, would not be used in Greek.)

e translating signs or phrases in familiar contexts from
Greek into English, for example, street signs, addresses,
food labels (AeApwv 30, OAOZ EPMQY, PPESKO
FAAA, 4€), noting that some signs and symbols are
universal, for example, the ‘stop’ sign
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Create simple bilingual resources such as picture dictionaries, e creating handmade or digital greeting cards in both
Greek and English for different celebrations and

action games or labels for the classroom
traditions, for example, KaAd Xpiorouyevva, KaAd lNacya

[Key concepts: translation, meaning; Key processes:

e creating bilingual texts for different audiences, for
example, signs for the school community, a bilingual
class digital dictionary, a word chart, a board game for a

selecting, explaining]

(ACLMGC128)
younger class

@ R @ GB e creating simple bilingual story books that include captions
and images modelled on familiar texts, for example, Spot
the dog

Reflecting Elaborations

Share own experiences of communicating in Greek, o identifying elements of Greek language and culture that

recognising how it involves behaviours as well as words feel different to own language and culture, including

pronunciation of some sounds, gestures and facial

[Key concepts: language, culture, difference; Key processes: . . .
expressions, for example, éror ki €101, uTTa

noticing, comparing] e discussing ways of communicating and their

appropriateness in Greek and non-Greek contexts, for
(ACLMGC129) example, polite and impolite ways of indicating ‘yes’ or
@ @‘ ... GD ‘no’ to an adult, the acceptable practice of using teachers’
first names, kupia Avva, kUpie Anuntpn

e describing to peers what they are confident about when
using Greek, what they feel unsure of and what they
most enjoy

e experimenting with respectful gestures and titles, such as
using titles kupia, kUpie

e discussing how Australian terms and expressions might
be understood from a Greek perspective, for example,
‘bushwalking’, ‘kick a footy’ or ‘lamington’

Interact with others, noticing how identity matters, such as use e recognising how they communicate with each other, their
of terms of address, who and what is included and what family, teachers and other adults, identifying differences
in behaviour and language and explaining why this

language is used happens

[Key concepts: belonging, identity; Key processes: interacting, e reflecting on the experience of becoming bilingual or

noticing] multilingual, considering what advantages this brings and

whether it impacts on identity

(ACLMGC130) e creating a digital profile of aspects of their identity, for

@ :K ) ... G:.) example, family, background, interests, membership of
the Greek language class
e discussing which groups they belong to, for example,
family, class, learners of Greek and making connections
and comparisons between own cultural perspectives and
those of different cultural groups

e interacting with teachers, other Greek speakers and class
friends, and noticing aspects of speech, behaviour and
actions that are the same as or different to their own

Understanding

Systems of language Elaborations
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Experiment with the pronunciation and writing of the alphabet
letters, recognising sound—letter relationships, letter clusters
and vowel-consonant combinations, using the accent mark to
aid pronunciation

[Key concept: sound and writing system; Key processes:
identifying, recognising, repeating]

(ACLMGU131)

g @

Recognise and use elements of Greek grammar, such as
word order, gender and singular/plural forms, to describe
people, objects or events

[Key concepts: sentence, grammar, word order; Key
processes: recognising, applying, naming]

(ACLMGU132)

E %@
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identifying and pronouncing the sounds of the Greek
alphabet as well as the most common digraphs and letter
blends, for example, ou, ai, €1, or (double vowels), um, vr,
vV, YK, 70, 7 (double consonants), au, eu (vowel
combinations)

practising letter clusters,for example, o1p, ump, in
common words or in names, 21pd10¢, UTTPATC0

beginning to recognise high-frequency words such as n,
0, T0, Jou, éxw, &iuai, gival, BéAw, va

comparing markings on words in different languages, for
example, aAdr (Greek), francais, (French), vaza (Czech),
GriiBe (German), nifia (Spanish) and observing that the
markings have different purposes

using the accent mark appropriately in Greek when
writing, for pronunciation as well as meaning

applying appropriate punctuation marks such as full stop,
comma (in lists), exclamation mark and question mark

using different strategies to remember new sounds, for
example, mnemonics

beginning to describe and explain features of Modern
Greek using metalanguage, for example, using the terms
masculine, feminine, neuter nouns, verbs, tenses,
adjectives, conjunctions, in English or Greek

noticing the use of gender in Greek names,
singular/plural, and articles, for example, H Avva, n yara,
o1 ydrTeg, a wapid, o UITauTTas

using adjectives to describe characteristics or qualities
(such as number, shape and colour) of a person or object
(noun), for example, Tpia pikpd youpouvdkia, and
understanding that adjectives have gender, for example,
KaAOGGS, KaAn, KaAo, wnAog, wnAn, wnAod, KOKKIVOG,
KOKKIVI, KOKKIVO

creating simple sentences in the subject—verb—object
order, for example, To Bdlo éxer AouAoudia

experimenting with compound sentences using
conjunctions such as kar and aAAd

using adverbs of place, for example, éw, yéoa, mavw,
KATw, UITpooTa, mow, dimAa

observing singular noun and plural noun endings, for
example, ydra, ydreg, ormin, omitia

understanding that some words can mean different things
in different contexts, for example, ymrdvio can mean
‘bathroom’, ‘bathtub’ or ‘swimming at the beach’

recognising the differences or similarities in word order in
simple sentences, for example, pou apéoel, o€ ou apéoel

expressing negation in simple sentences, for example,
Oy, d¢ev 10 BéAW, &€ U’ apéoel

expanding number knowledge up to 100
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Recognise the linguistic features and structures of different
texts used in familiar contexts, such as stories, songs, recipes
and conversations

[Key concepts: genre, textual features; Key processes:
observing, identifying]

(ACLMGU133)

2 .x €

Language variation and change

Understand that the context and purpose of interactions
influence language choices

[Key concepts: change; register, variation; Key processes:
observing, comparing]

(ACLMGU134)

B @G
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e identifying the main features of a short narrative, for
example, a song, rhyme or poem; and a simple
description or procedure, for example, a recipe, or a
conversation

e noticing the differences between texts within the same
mode, for example, a birthday card and an email, and
between multimodal texts, for example, reading the lyrics
of a song and hearing it being sung, or reading a
dialogue and acting it out

e recognising how different textual elements combine to
make meaning, for example, how the images, font, script
and layout of different texts combine to create a whole
advertisement, web page, or picture book

Elaborations

e recognising the differences between formal and informal
language in social interactions, for example, cia oou
@iAe, eia oag kupie, and how Greek people use body
language when communicating, which varies according
to relationships

e examining culturally appropriate phrases for different
times of the day and for different purposes, for example,
KaAn eBdouadda, KaAd unva, kaAd kaAokaipl, KaAd
amoyeula, KaAd ueonuépi, xpovia ToAAd, KaAEC yIopTEG,
KaAn 6peén, and considering phrases used in English in
similar contexts

e understanding how differences in gestures, register and
tone are used to change meaning of speech, for
example, Eioar kaAd; or Ti kaveig; can have multiple
meanings

e identifying how emphasis on words can change meaning,
for example éAa has many meanings depending on how it
is said and used, EAa edw, EAa rwpa!, EAa Avva (o1o
NAé@wvo)

e recognising how the purpose of interaction, for example,
command or invitation, can change the emphasis on
words
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Understand that languages change over time and that they e recognising that the language used by the Ancient

influence each other, recognising words in English that are GrzeES his (g"’e'EFl)ed into thre] Mgdflern Gredek language

derived from Greek and words in Greek that are derived from and that t ? reg angugge as influenced many
languages including English

her | . .
other languages e understanding that there is the standard language called

[Key concepts: continuity, change; Key processes: identifying, ‘Modern Greek’ as well as a number of different dialects
processing] spoken throughout Greece and the Greek diaspora
e noticing that languages are fluid and ever-evolving and
(ACLMGU135) can be incorporated into and influence other languages
@ @\ GD beyond their own (for example, Ancient Greek has
: influenced and still influences many languages of the
world)

e viewing inscriptions on Ancient Greek tombstones (for
example, from Vergina), coins (for example, from from
Alexander the Great or King Philip’s reign) and vases (for
example, from the Hellenistic era)

e recognising that some words in Greek are borrowed from
other languages, for example, mdpru, xOuUTTU, UTTAOKET,
KOUTTIOUTEP

e examining the etymology of everyday words in English
which are derived from Greek morphemes/words or from
Greek myths (for example, aeroplane, Ajax, history,
mathematics, Nike, school, story) and discussing the
extent to which this has occurred

Role of language and culture Elaborations
Make connections between cultural practices and language e examining aspects of authentic Greek culture, for
use, for example, by identifying vocabulary, behaviours and example, sugared almonds at weddings and baptisms,

BaoiAémira, Tooupéki, their symbolism and the language

expressions which reflect cultural values, beliefs and . .
associated with them

traditions . ,
. . o understanding concepts and values such as 1o yAévr,
[Key concepts: celebrations, symbolism; Key processes: and n mapéa , 1o mavnyupi for example, during Greek
understanding, identifying] festivals, birthdays and name days
e recognising and explaining to others the significance of
(ACLMGU136) some Greek cultural practices sustained over time, for
@ @\ daa GZ-) + example, reasons for traditional Greek housing and
‘ events, for example, offering visitors food and drink, 7o
Képaaoua arn yioptn
e experiencing the importance of music and dance in
Greek culture, as an expression of identity and emotions
(happiness, joy, sadness, national pride)
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Modern Greek

Years 3 and 4 Achievement Standard

By the end of Year 4, students interact with the teacher and peers to share simple information about aspects of their lives, such
as school (for example, MaBaivw eAAnvika), home (for example, To orrini pou eivair peydAo) and everyday routines (for example,
Maiw ptraAa). They use formulaic expressions when participating in classroom routines, collaborative activities and simple
transactional exchanges, such as praising and encouraging others (for example, MmpdBo oou), asking for help, seeking
clarification (for example, 2uyyvwun, kupia), and requesting permission (for example, Mmopw va madw é§w;). They use features
of Greek pronunciation when asking questions such as, 1ou ¢ivar; , and making statements and exclamations (for example,
EAdre rwpa!), including use of the accent mark. Students locate information from spoken and written texts related to everyday
contexts and routines such as, Na 1o BiBAio pou, Tn Asutépa mailw Tévig, and use simple statements and support materials to
present information about themselves (for example, Ayarrw t pouaoikn, Eiuar oxtw xpovwy), others (for example, Noowv
xpovwy gioar;), home (for example, Mévw aro ...) and school (for example, Na n raéén pou). They respond to imaginative texts by
discussing favourite elements, acting out events and making simple statements about characters. They perform and create
short imaginative texts, using formulaic expressions and modelled language (for example, Tou eivar o ®piéog; Eivar ...).
Students use vocabulary related to school, home and everyday routines such as, n mépra, 1o oTTiTI, TO G)X0AgIO, TA XOUTTU LIOU, N
olkoyéveld pou, and describe people, objects or events using adjectives and adverbs. They use appropriate word order, gender,
and singular and plural forms in simple spoken and written texts (for example, Na n ydra, Na o ydrog, Na oi yareg). They
translate and interpret common words and frequently used language relating to familiar environments (for example, Opiore
Mapia, NapakaAw), and create simple bilingual resources for the classroom. They identify ways that their own language and the
Greek language reflect ways of behaving as well as words.

Students write letters of the Greek alphabet, and identify sound—letter relationships, letter clusters, vowel-consonant
combinations and the most common digraphs (for example, ou, ai, ol, €, pm, vr). They identify the structure and linguistic
features of texts used in familiar contexts, such as stories, songs, recipes and conversations (for example, TéAog, KaAnuépa, Ti
kaveig;). They give examples of how language use varies according to the context and purpose of the exchange (for example,
leia oou / oag). They identify ways that languages change over time, and how languages influence each other, providing
examples of words in English that are borrowed from Greek and words in Greek that are borrowed from other languages. They
compare Greek and English, identifying similarities and differences, particularly in vocabulary, behaviours and expressions
related to cultural practices, such as special occasions.
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Modern Greek

Years 5 and 6

The nature of the learners

At this level, students are widening their social networks, experiences and communication repertoires in their first language and
Modern Greek. They continue to need guidance, and participate in structured, collaborative tasks that both recycle and extend
language. Students are gaining greater independence and becoming more conscious of their peers and social context. They are
gaining greater awareness of the world around them. Learners are noticing extra similarities and differences between Modern
Greek language and culture and their own.

Modern Greek language learning and use

Learners use Modern Greek in the classroom for a widening range of purposes: exchanging information, expressing ideas and
opinions, performing role-plays, dialogues, and responding to experiences. Key concepts that underpin language use are
associated with this extended social space such as family, neighbourhood, locality and community. Students’ pronunciation,
intonation and phrasing are more confident. Learners have access to a broader vocabulary, and use a widening range of
strategies to support communication. Purposeful contexts and shared activities in the classroom develop language skills and
enhance understanding and communication. More attention is paid to language structure and reinforcing oracy and literacy.
Individual and group presentation and performance skills are developed through modelling, rehearsing and resourcing the
content of presentations, and selecting appropriate language to use with particular audiences (yeid, xaipere, va, 11, opiore).
Students enjoy reading for meaning and apply their language knowledge and skills to decode unknown words and predict
meaning. They write more accurately and fluently for a wider range of purposes and audiences, for example, creating birthday
invitations, emails and advertisements.

Contexts of interaction

Learners use Modern Greek with each other and the teacher for an increasing range of purposes. They are able to work more
independently, but also enjoy working collaboratively and in groups. They explore cultural elements of communication, and use
information and communication technologies (ICT) to support and enhance their learning.

Texts and resources

Learners interact with an increasing range of informative, persuasive and imaginative texts about neighbourhoods, places,
Greek-speaking communities and individuals. They refer to and use more established grammatical and lexical resources to
understand and communicate in Modern Greek. The use of dictionaries is encouraged for accuracy in language acquisition,
such as ensuring the correct interpretation of similar words (Bdlw, Bdo, onkw, oUko, yépog, yepOS, WUOS, WUOGS, UNAo, HUAOG,
HIAW).

Features of Modern Greek language use

Learners begin to reflect on language and how it is used in different ways to communicate. As they use Modern Greek for a
wider range of interactions, learners develop a stronger understanding of the interconnection between language and culture.
They begin to recognise how language features and expressions reflect cultural values, for example, kégi1, piAoéevia, and the
cultural and social impact of some grammatical forms or vocabulary, for example, using informal or formal language to address
others, or using masculine forms of some professional titles when referring to women (n yiarpdg, n diknydpog).

Level of support
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While learners work independently and collaboratively at this level, ongoing support and feedback are incorporated into task

activities such as the production of written text. Support includes the provision of models, scaffolds, stimulus materials, and

resources such as word charts, vocabulary lists and dictionaries.

The role of English

The language of response varies according to task demands, with Modern Greek being the primary language of communication,

while English may be used for reflective tasks and explanations. Learners are given opportunities to think about personal and

community identity. They engage with texts that reflect Greek culture, and ask questions about cultural values and practices and

how these relate to their own.

Years 5 and 6 Content Descriptions

Communicating
Socialising

Initiate interactions and exchange information with peers,
face-to-face or online, describing opinions and preferences,
aspects of daily life, school, friends and hobbies

[Key concepts: friendship, leisure; Key processes: asking,
responding, interacting]

(ACLMGC137)
= leﬁ :K Q) GD

Collaborate in group tasks and shared experiences, online or
face-to-face, which involve planning, making suggestions and
completing transactions, such as hosting a party, working with
another class or group or creating and performing a role-play
[Key concepts: collaboration, contribution; Key processes:
planning, organising, negotiating]

(ACLMGC138)

E % .x @
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Elaborations

e asking and responding to questions about shared
interests, hobbies or friends, for example, Zou apéoer n
uouaikn; Eivar wpaia! lNaue va mai€oupe; OéAw ..., Eiuar
..., Exw 600 @ileg

e sharing experiences and preferences, such as weekend
activities and likes/dislikes using set phrases, using
online technologies, for example, To 2dBBaro ... Eivar ...
Exel ... Mou apéoer ... Ac pou apéoel ...

e using communication strategies such as adding
interjections and common expressions to dialogues,
active listening skills, turn-taking cues and requests for
clarification or more detail to support the exchange of
information, for example, A, vai! lNe¢ pou, Néye! Ipryopa,
Mepiueve, MNari; 2raudara. 2oBapd; Ti Asg! Ag vouidw!

e comparing routines, interests and hobbies, using
language associated with time, sequence and location,
for example, Tn Acutépa mailw Tévvig, XTES, ONUEQAQ,
aupio 6a ..., aTo TApKo, aTO OX0Agio, OTO OTIITI [UIOU

e planning and organising an event, such as inviting a
special guest, for example, yiayid, to share information
with the class about Greek celebrations (Bdgrnion, yduog)
or to share a traditional recipe (mira)

e working with another group, for example, by reading
books to younger students face-to-face or via the
internet, or teaching a skill, such as dyeing eggs, to
another class

e planning and organising an activity such as an excursion
or party, using expressions related to place, time and
numbers

e creating displays, presentations or performances for
family, friends or the school community to showcase their
progress in learning Greek or to promote the learning of
Greek language and culture
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Interact in class activities, using questions, statements and e collaborating with peers during individual or group
activities, for example, Koira, Akou, Kdve 1o €101, [eg 10,

responses to enhance, demonstrate and share understanding ' -
Ti kaveig Twpa;

[Key concepts: mindful learning, process, outcome; Key

e checking on progress during learning tasks or activities,
using comments and questions such as KardAaBeg;
Evrééel, MNwg mag; TeAsiwoeg; To Eépw, To ékava, eUkoAo

processes: discussing, planning, monitoring, reflecting]

(ACLMGC139)
e asking peers politely to do something and responding to

@ @ s GB requests, for example, giving and receiving things, Eva
HOAUBI mapakaAw, Opiare. Euxapiotw 1moAU. MNapakaAw.
Oa nbeia ... Movu diveig;

o reflecting on the experience of learning and using Greek,
comparing what they can and cannot do, for example,
Zépw va ypaew, va UIAw, va petpw péxpl ta 100

Informing Elaborations

Obtain, organise and compare information about aspects of e identifying information in texts, such as conversations,
brochures or maps, and sharing this information with
others in a different format, for example, presenting a
chart of favourite television programs or computer games

daily life and significant events from written, spoken, or digital
texts

[Key concepts: lifestyle, event; Key processes: classifying, e oObtaining information about and comparing seasons and

comparing] festivals in Greece or Cyprus and Australia, for example,
kite flying on Clean Monday, summer holidays in July,

(ACLMGC140) Australia Day

E] ﬁ :K‘ <. s G:.) e viewing advertisements on television and in other media,

to develop a shared set of vocabulary and expressions to
create own advertisements

e viewing, listening to and reading simple texts about a
Greek celebration, and drawing on key points of
information to recreate the event as a class
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Convey and present information about aspects of personal e constructing a visual, digital or narrative profile of the
world through prepared texts such as digital presentations, local community for people arriving from overseas,
collecting information from public and community texts,

diagrams, dialogues and timelines such as flyers, newsletters, advertisements and

[Key concepts: self, family, community, significant events; Key brochures

processes: understanding, sharing, reflecting, presenting] e preparing and giving simple presentations on personal
world, for example, a timeline of growth and change Edw

(ACLMGC141) giuan 500 xpoviv. ESW eipar mévre xpoviv. Mdw oro

E] ﬁ : K. C P G:,) oxoAeio, family celebrations of birthdays/name days and

other special occasions

e presenting the results of a class survey about aspects of
personal world such as daily routines, for example, by
creating a poster or digital presentation using diagrams,
charts or timelines

e conveying information to others using descriptive
language, for example, producing a simple brochure or
an advertisement about a city or tourist attraction in
Greece or Cyprus, or a food item such as olive oil or
mastiha gum

e preparing a dialogue with a partner about self, for
example, Exeic abépypia; Nai, Exw, £00;

e using graphic organisers to convey information in
particular ways, for example, to show priorities (list/table),
to compare statistics or ideas (Venn diagram) or to
highlight frequency (graph)

e reporting information, for example, about city and village
life, based on own or group research, and supporting the
information with photos, illustrations, captions or
diagrams

Creating Elaborations

Listen to, read and view imaginative spoken, written, digital or e responding to stories, myths, fables and films, using
multimodal texts and respond by expressing ideas and modelled language to describe themes, characters and
- . actions, for example, Eivai o€ Bdpka, €ivar og omnAid,
opinions about the storyline and characters ) . . . . .
eival Tépag, givar mOAguog, o Hpwag KEPSITE

K . th h, | ;K : shari . . . .
[Key concepts: theme, myth, legend; Key processes: sharing, e producing storyboards, using digital technologies, to

responding, understanding] represent key events in different types of imaginative

texts, including captions or word bubbles to capture
(ACLMGC142) moods or feelings, for example, Mou apéoei, As pou
=l K S i G:_, apéasel

e introducing and comparing favourite characters in stories,
myths, fables and films, listing associated key words or
expressions, for example, O Oduocéag eivar yevvaiog. H
Kipkn eivar ydyiooa. @oBduar. Eivai poBepd tépag.

e commenting on elements of humour and drama, and the
use of sound effects and facial expressions relating to the
characters depicted in stories, myths and fables, for
example, ®oBdual, ivar aoteio, yeAw e ...
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Create and perform imaginative texts such as stories, skits or e producing short scripted plays with teacher support, to
rap, using familiar language perform to class, younger students or the school

. _— . . it
[Key concept: imagination; Key processes: experimenting, commuinity

e creating and performing simple songs, rhymes and rap to
teach vocabulary and word patterns to younger Greek

language classes

performing]

(ACLMGC143)
e creating and using own texts, such as storyboards, digital

@ K & '-' GE) stories, booklets or board games, based on characters,
settings and events from a myth or commonly relayed
story, for example, a story based on one of the gods of
Olympus, Aesop’s fables, or a fairytale such as Ta rpia

YOUPOUVEKIA ...
Translating Elaborations
Translate simple texts from Greek to English and vice versa, e comparing translations of written texts from English into
identifying words and expressions that do not always translate Greek and from Greek into English, such as

advertisements, websites, food packaging and menus,

literally and may have more than one meaning and considering how meanings may be interpreted from

[Key concepts: non-equivalent words, contexts and situations, a different cultural perspective

intercultural; Key processes: translating, noting, comparing] e translating simple sentences into Greek, noticing that
there is not always word-for-word equivalence when

(ACLMGC144) moving between English and Greek or vice versa

@ : K Q@ _-_ GB because of word order or multiple meanings, for

example, Kpuwvw, Zearaivoual, Kadvw urmrdvio, Bpéxel, O
UTTQUTTAS pou O¢ev gival wnAdg.

e recognising that some Greek words cannot be translated
into English without losing some of the meaning, or
cannot be translated using only one word, for example,
TO QIAGTIUO

e identifying and explaining expressions and idioms in
Greek that do not make sense when translated word-for-
word, for example, Xpdvia MoAAd, Kai Tou xpdvou , Ta
uarnia oou dekaréooepad, KaAd xeiuwva!

e recognising that some words have many different
meanings, for example, the multiple meanings of yeia
oou (hello, goodbye, cheers, bless you) and ¢&ivar (he is,
she is, it is, they are, is, are)
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Create bilingual texts and learning resources, such as signs,

notices, games, displays, websites or word banks, for the
school community

[Key concepts: bilingualism, meaning; Key processes:
identifying, classifying, selecting, explaining]

(ACLMGC145)

B.x@%

Reflecting

Engage in intercultural experiences, comparing ways of
communicating in Australian and Greek-speaking contexts
and identifying ways that culture influences language use
[Key concepts: difference, language, culture, respect; Key
processes: recognising, comparing, questioning,
understanding]

(ACLMGC146)

B @G
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creating simple bilingual texts in print or digital form for
specific audiences, such as school signs for Greek
visitors, invitations to parents for class or school events,
posters for the school community to advertise an
upcoming event, online bilingual story books including
text and images for a younger audience, or a bilingual
game, such as Snap, using words only

creating and posting Greek versions of existing school
signs, recognising difference in word order, for example,
staffroom, canteen

constructing and maintaining a bilingual website for a
sister-school or a contact group of young learners of
English in a Greek-speaking community

creating a word bank which includes words, phrases and
common expressions, as a classroom resource to
reinforce learning

Elaborations

e exploring how children from Greek-speaking communities

may use different words and expressions, and
considering why such variations exist (in Australia — kdpo
instead of aurokivnro, pougi instead of akermn, or pAdpr
instead of mdrwyua — these are not Greek words and they
are used incorrectly, as compared to words such as
umaokeTumoliorag, reviorag, which are official Greek
words)

investigating aspects of own language use that reflect
own cultural perspective and experiences, for example,
using colloquialisms and idioms such as ‘arvo’, ‘g’day’,
‘howzat’, ‘mozzie’

reflecting on situations where interactions in Greek have
felt awkward or difficult, discussing own reactions and
adjustments, for example, kissing on both cheeks

considering what linguistic or cultural information they
would need to know to visit a school in Greece or Cyprus
and discussing adjustments they may need to make in
language use and behaviour
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Share experiences of learning and using Greek, in person or
online, and reflect on the effect of language learning on own
identity

[Key concept: identity; Key processes: discussing,
interconnecting, agreeing, disagreeing]

(ACLMGC147)
. x@ %S

Understanding
Systems of language

Identify and reproduce letter clusters, the
digraphs/diphthongs, reproduce key features of intonation and
pronunciation, experiment with the spelling of common words
and apply basic punctuation rules

[Key concepts: sound and writing systems; Key processes:
recognising, understanding]

(ACLMGU148)
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preparing a class profile to exchange with students in
Greece or Cyprus online, showing language backgrounds
and interests represented in the class, using captions
and symbols such as flags and words from different
languages

exploring the idea of stereotypes associated with
languages and identities, and discussing how
stereotypes affect attitudes and communication and can
be inaccurate

exploring how their linguistic and cultural background, for
example, languages spoken, key relationships and
intercultural experiences, influence their sense of who
they are

connecting various personal experiences of learning
Modern Greek, and describing how learning Greek has
influenced own everyday behaviour and language use,
for example, using Greek outside the language
classroom, playing Greek games, or having lunch at a
Greek restaurant and being able to read some of the
menu

considering whether learning and using Greek impacts
on their sense of identity either in or out of the classroom

Elaborations

applying different intonation for statements, questions,
interjections, exclamations and commands, for example,
Eivar edw, Ti kaveig; Momd! Zraudra! Avre! Kpiua!

reading simple texts and highlighting
digraphs/diphthongs, including ou, um, vr, ai, &1, o

applying and using accent marks on all words which have
more than one syllable and on a few monosyllable words,
for example, moU; mwg; f, and recognising that the
position of the accent mark can change the meaning, for
example, udria, parid, yépog, yepos

experimenting with spelling simple words, for example,
the spelling of verbs in the first person ending in w, verbs
in the third person ending in &1, the most common noun
and adjective endings including og, a¢, ng, o1, n, a, &g, 1,
o, a, plural articles or, ra, for example, 6éAw, BéAcsl, o
dvrpag, o1 Qvipeg, n vioudra, ol VIOUdTeS, To maidi, Ta
maidid, KaAOg, KaAn, kaAd

applying phonic and grammatical knowledge to spell and
write unfamiliar words

understanding and applying punctuation marks in writing,
for example, full stop, comma, exclamation mark,
apostrophe, speech marks and question mark
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Develop knowledge of grammatical elements such as tenses,
combining them with an increasing range of verbs, nouns and
adjectives, and use conjunctions to construct and expand
sentences

[Key concepts: grammatical rules, patterns; Key processes:
applying, building vocabulary, expanding on meaning]

(ACLMGU149)

g @

Identify and use language features of different types of oral,
digital and written texts, such as dialogues, descriptions, short
narratives and reports, recognising that linguistic choices
depend on audience and purpose

[Key concepts: genre, structure, audience, sequencing; Key
processes: comparing, noticing, explaining]

(ACLMGU150)

2 .x €

Language variation and change

Understand the importance of register in a range of contexts
and situations, such as at home, at school or in more formal
situations

[Key concepts: language contact, word borrowing; Key
processes: observing, identifying]

(ACLMGU151)
E| K QI GD
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describing present, past and future actions, situations
and events using familiar verbs, for example, lMai{w oro
oxoAgio, Oa diaBdow aupio, Kavel {éaTtn onuepa, XOe¢
nArav Tpitn, Alpio Ba eivar 2aBBaro

expressing preferences, for example, Mou apéaer moAU,
Ag pou apéasei

using correct word order to ask questions and make
requests, for example, OéAeig 1o BiBAio; Tov Aéve Mwpyo;

using numbers in different contexts, such as telling the
time, stating dates, ordering/shopping, or in simple
descriptions, for example, Eivar yia n wpa, Ta yevéBAid
Hou eivar otic 8 Amrpidiou, Tévre KIAG TTaTaTeg MAPAKaAAW

using the plural form of common nouns, for example, 1o
ayopi, Ta ayopia, n uIravava, ol UImavaves

recognising the agreement between nouns, adjectives
and gender, for example, Mia pyeydAn radvra, dUo uIkpéS
TOAVTEG, N KOKKIVI TTOPTA, 0 AOTTPOS YATOS

using simple conjunctions such as kai, aAAq, yiari to
create compound or complex sentences, for example, in
descriptions of self, family, friends, hobbies, for example,
Mailw mavo, aAAG uou apéael kar n KIBGpa

expanding vocabulary base by using and recognising
common everyday nouns

identifying the purpose, context and audience of a range
of familiar texts, for example, fairytales, sports reports,
recipes

reading, viewing and listening to different texts with a
common topic, for example, comparing a print, TV and
internet announcement for the same event

describing key features of different types of text and
discussing audience and purpose, for example, a
shopping list serves as a reminder to self and consists of
items and quantities, whereas a shopping transaction
involves interaction and negotiation

Elaborations

e using appropriate language according to age, gender,

relationship and social status when meeting people for
the first time or when introducing friends, teachers or
other adults

comparing the meaning of words heard in the community
to those learnt in class and noticing that there are
different ways of saying the same thing in Greek, for
example, n xTéva, n roarodpa,

identifying the appropriate way to communicate things in
Greek, for example, To aurokivnro instead of To kGpo

reflecting on the use of colloquial or abbreviated
language in technologically mediated contexts, for
example by email or phone, as well as the use of
borrowed words from other languages, for example,
orikaki (memory stick), ogppdpw (surfing the internet)
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Explore the influence of Greek on the English language, such
as morphemes in medical/scientific fields and in everyday
language, such as school subjects and occupations, and how
Greek has been influenced by the impact of new technology
and knowledge

[Key concepts: language contact, word borrowing; Key
processes: observing, identifying]

(ACLMGU152)

ER R

Role of language and culture

Explore the relationship between language and culture and
how they are reflected in communication styles

[Key concepts: language use, cultural behaviour and
practices; Key processes: recognising exploring, discussing,
connecting]

(ACLMGU153)

B@a&=%
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recognising Greek morphemes (prefixes, suffixes and
base words) in English, to explain spelling patterns in
English, and to help work out meanings of unknown
words, for example, anti-, astro-, auto-, bio-, deca-,
demo-, geo-, -gram-, -graph-, hyper-, hypo-, -ic, -ism, -
itis, kilo-, -logue, macro-, mega-, -meter, micro-, mono-, -
morph-, neo-, octo-, -ology, pent-, -peri-, -phil-, -phobia,
photo-, -poly-, psych-, -scope, tech-, tele-, -therm-, tri-

understanding that words derived from Ancient Greek are
still being used today to create new words such as
names of new technological/scientific discoveries for
example, disc, giga-, mega-, metro

identifying familiar words in Greek and recognising their
English equivalents, for example, 1o tnAépwvo, n
pwroypagia, o modiarpog, 1o dpdua, To Béarpo

using knowledge of familiar patterns and structures to
decode and interpret meaning, for example, the Greek
prefix ‘a-* in words can make the opposite meaning (wnro
— dwnro, symmetrical — asymmetrical)

understanding that English words are used in Modern

Greek, but that Greek equivalents to these terms often
also exist, for example, To koumIOUTEP-0 UTTOAOYIOTIAC,

utAe-yaAddio

Elaborations

discussing own and peers’ understanding of concepts
and messages expressed in stories/myths/lyrics, for
example, the adventures of Odysseus and the concept of
life’s ‘odyssey’ or journey, stories of migration or the
teachings of Aesop’s fables

recognising that language use can have connections to
cultural practices, such as celebrating birthdays and

name days, 257 Mapriou in the diaspora

reflecting on the experience of learning Greek language
and culture and identifying situations that have provided
awareness of own cultural practices and values, for
example, attending a Greek festival or show

understanding the meaning of wishes such as Na oag¢
¢noei, KaAd otépava, Xpovia lNoAAd, Na ra ekarooTioeig
and the concepts of @iAdTiuvo and @iAoéevia

discussing the meaning of culture, how it involves visible
elements such as symbols, food, national costumes,
dancing and language, and invisible elements such as
values and beliefs
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Modern Greek

Years 5 and 6 Achievement Standard

By the end of Year 6, students use spoken and written Greek to exchange personal information such as, Or ddokaAoi pou givai
..., Exw moAAouc¢ gitoug, Ayamw 1n pouaikn, describe feelings and express preferences, for example, Mou apéaer va maidw
okaki oro koutrioutep. When participating in collaborative activities, transactions and classroom routines, they ask and respond
to questions (for example, Mw¢ o€ Aéve;), plan collaboratively, and make suggestions and statements such as, Twpa 1o Bprka!
When interacting, students use key features of pronunciation and intonation, including accents (for example, n oikoyéveid pou, n
and ). They obtain and compare information from a variety of texts related to aspects of daily life and events (for example, Ti
Kaipo Ba kavel onpepa;). They present information about their personal world in different formats (for example, Mou apéoer o
TpayoudioTrs ...). They respond to the storyline and characters encountered in texts and create and perform simple imaginative
texts using familiar language such as, O ayamnuévog pou ddokaAog ... . They use verbs (for example, Exw, 6éAw, €iuai, Arav,
6a eivar), nouns (for example, o avBpwrrog, n untépa, ro maidi), adjectives (for example, kaAdg, peydrog, wpaia) and
conjunctions to construct and expand sentences and apply basic rules of spelling and punctuation, such as question marks,
capital letters, commas, exclamation marks and speech marks. They translate and interpret simple texts, identifying words that
are not easily translated (for example, 1o @iA6TILO) and create bilingual texts for the classroom and school community. They
compare ways of communicating in Greek and English to identify similarities and differences and suggest how culture influences
language use.

Students identify and reproduce orally and in writing letter clusters, and the digraphs/diphthongs. They identify the relationship
between language choices, and the audience and purpose of different text types. They describe the importance of register in
different contexts and situations (for example, EAa / EAdre omiti pou, 3¢ / oag mepiuévw). They identify the impact of Greek on
other languages, especially English (for example, 1o kivntd, o urroAoyiorrc), and appreciate the dynamic nature of Greek,
identifying changes that have occurred due to new technologies and knowledge. They describe ways that identity and
communication are directly related to language and culture, for example, greeting familiar people by kissing them on both
cheeks.
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Modern Greek

Years 7 and 8

The nature of the learners

These years represent a transition to secondary school. Students in this sequence are continuing to study Modern Greek,
bringing with them an established capability to interact in different situations, to engage with a variety of texts and to
communicate with some help about their immediate world and that of Greece, Cyprus and other Greek-speaking communities.
They have experience in analysing the major features of the language system and in reflecting on the intercultural exchanges in
which they are involved.

Modern Greek language learning and use

At this level, learners express ideas and feelings, exchange opinions, negotiate relationships and manage shared activities.
They use modelled and rehearsed language in familiar and unfamiliar contexts and increasingly generate original and personal
language (Ta evolapépovTd pou eivai ..., 2ou apéael n uayeipikn;). They create and perform more complex and varied texts, for
example, role-plays of interactions at a restaurant, songs about leisure activities, acrostic poems, blogs about experiences at
school, tourism advertisements for a Greek island and journal entries. They plan, draft and present imaginative and informative
texts, for example, a children’s book, design interactive texts, for example, word games, and collaborative tasks, for example,
menus, and participate in discussions and games, such as Greek board games. They use vocabulary and grammar with
increasing accuracy, drafting and editing to improve structure and clarify meaning.

Contexts of interaction

Learners work collaboratively and independently, exploring different modes and genres of communication with particular
reference to their social, cultural and communicative interests. They pool language knowledge and resources to plan, problem-
solve, monitor and reflect. Modern Greek is used not only for classroom interactions and transactions but also for broader
interactive and intercultural experiences, such as the exchange of language and culture that occurs with sister-school
relationships, and study trips to Greece or Cyprus (©a emikoivwvroouue aupio Ue To oxoAcgio pag otnv EAAGSa ...). Extra
opportunities for interaction are provided by purposeful and integrated use of information and communication technologies
(ICT), for example, videoconferencing, internet video and audio calling, instant messaging and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Modern Greek in
school contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported
collaborative learning. They also access authentic materials created for Greek-speaking communities, such as films, websites,
advertisements and magazines.

Features of Modern Greek language use

By building their vocabulary knowledge, learners are able to develop and express more complex concepts in Modern Greek.
They use a range of grammatical forms and structures to convey relationships between ideas, events and experiences,
developing awareness of the language structures and features of specific texts. They use different processing strategies and
their knowledge of language, increasingly drawing on understanding of text types, for example, writing a journal entry, and
patterns, for example, correctly using verb endings. They make connections between texts and cultural contexts, identifying how
cultural values and perspectives are embedded in language (7o maAikdpl, n marpiéa), and how language choices determine how
people, issues and circumstances are represented (Na {noere, lNavra aéiog, KaAd orépava, KaAn épeén, 2tnv uyeia oou, eia
yag, 210gpéviog!).

Level of support
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Learners may have a range of previous experience in the language or may be new learners. A multilevel and personalised
approach to teaching and task design is needed for this diversity of prior experience. Consolidation of prior learning is balanced
with the provision of new, engaging and challenging experiences. Learners are supported, as they develop increasing autonomy
as language learners and users, to self-monitor and reflect on language use in response to their experiences in diverse
contexts.

The role of English

Modern Greek is the main language of instruction and interaction, and English is used for conceptually demanding explanations
and discussions. Learners continue to develop a metalanguage for thinking and communicating about language, culture and
their sense of self, and connections within and across languages and cultures.

Years 7 and 8 Content Descriptions

Communicating
Socialising Elaborations

Initiate and sustain interactions, face-to-face or online, to e interacting with peers, face-to-face or online, to describe
everyday aspects of own environment, lifestyles and
routines, and making comparisons with those of students
in different cultural contexts, for example, school holidays

share information, ideas, thoughts and opinions about people,
objects, places and events

[Key concepts: relationships, experiences; Key processes: in Australia compared to Greece and Cyprus
exchanging, sharing, discussing] e exchanging personal information such as languages
spoken, family and friends, routines and immediate
(ACLMGC154) environment with peers in their class and further afield,
EI K R S (.:3 using H karaywyn pou eivai ammd, Ta evoiapépovrd ou

givar ... and other verbs such as AoyxoAouuar L ...

e sharing views about favourite forms of entertainment,
celebrities and other significant figures, expressing
preferences, feelings and opinions, for example, Mou
apéael, Aatpetw 10 TO0OTPAIPO, Voui{w, aiobdvoual,
TTPOTIUW

e recounting events and describing activities and personal
experiences, for example, ToU myeg; Ti ékaveg; >ou
apéael n payeipikh; Faue oiveua;
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Participate in collaborative tasks, activities and experiences e participating in decision-making scenarios, for example,
which involve making decisions, negotiating, planning and planning to go to a celebration of Apokries, or making
arrangements to attend a Greek film festival, agreeing or

shared transactions disagreeing with ideas and suggestions, for example,

[Key concepts: friendship, task, experience; Key processes: Ey@ 6a viubw mahidroog, Na Bpebolue éEw ammé To
negotiating, collaborating, participating] Kivnuaroypdeo aric prd, Oa @due ééw.

e participating in the collaborative planning of real or
(ACLMGC155) simulated class events, such as a trip to the local market
E] ﬁ :K. Q@ S (.:3 to buy food for a special occasion, hosting students

visiting the school on an exchange program, giving a
community performance, for example, Ti 8a mpémel va
mapoupe padi pag yia 1o 1aéidl atnv EAAGda; Ti Ba mpémer
Va Ywviooupe yia T yiopTr; or arranging an online
meeting with sister-school students in Greece or Cyprus
and discussing how the interaction will be organised, for
example, Na eTTiKOIVWVHOOULE aUpIO LE TO OX0AgI0 uag
otnv EAAGa e 1o diadiktuo;

e describing plans and arrangements, giving suggestions
and reasons for own preferences, and negotiating
outcomes, for example, lNdue va maiéoupe modoéopaipo,/
MNaue yia modéopaipo; Oxi, TEOTIUW va TTAUE CIVEUQA,
viati Boéxel

e transacting and negotiating in real or simulated
situations, such as comparing similar offers for goods on
online Greek language internet sites and discussing
preferences and prices, for example, To evodoyeio aurd
TTPOOQEPEI AVETA OWUATIA O KAAUTEPES TILES, Bprka uia
HeyaAn kai eAagpid BaAitoa yai To 1aéidl pag

Participate in classroom interactions and exchanges through e initiating interactions in a class or group activity, such as

asking and responding to open-ended questions and offering assigning roles to others, for example, I'pdwe i
- TPOTAOEIS, ATTAVINOE OTIS EPWTNOEIS, Ti yvwun ExeTe yr’
opinions . e i .
aurtd 1o 1payoudl; Na xwpIoTEiTe O€ OUAOES.

[Key concepts: discussion, exchange; Key processes: e asking for, giving and following instructions in a variety of

responding, expressing] situations, for example, Avoiére ra BiBAia oag orn oeAida
... TapakaAw; FNpEmel va TEAEIWOETE QuTrh TNV AOKNON OTO

(ACLMGC156) orTiTI ...

@ @ ... e asking and responding to questions, for example, lloio

uabnua oou apéael kKaAurepa kai yiari; Mou apéaer n
{wypaQikn yiari ...

e expressing opinions using language such as lMoreow, H
yvwun pou givai 611, and inviting people to give opinions
or suggestions, for example, Ti vouiceic; Ti TpoTeiveig;

e discussing and sharing learning strategies, such as
developing vocabulary knowledge and expressing ideas
and opinions in different ways, for example, Ma6aivw
véeg Aééeic oTav akoUw eAAnvika tpayoudia, To uabnua
givar mo evéiapépov érav maifouus yAwooikd maixvidia

Informing Elaborations
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Obtain and interpret information from a range of spoken,

written, print or digital texts related to topics of interest such
as leisure, food and diet, entertainment and special occasions

[Key concept: personal world; Key processes: identifying,
selecting, interpreting]

(ACLMGC157)
B . x@ %S

Convey and present information and ideas on a range of
topics in different types of texts and modes

[Key concepts: representation, experience; Key processes:

sequencing and ordering, interpreting, presenting]

(ACLMGC158)

B .x@a%%

Creating
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collecting information from a range of texts, such as
advertisements, signs, announcements, maps and
recipes, identifying context, purpose and audience

comparing information from different texts such as a diary
entry, song or invitation, about special occasions,
evaluating information and discussing culture-specific
terms and representations (Na {hoeig! Xpdvia moAAd)

using print and online resources such as dictionaries and
grammar references to support understanding of texts

summarising information and viewpoints in a range of
texts, using tools such as guided note taking

accessing print and digital texts, such as invitations,
cards and messages, summarising main ideas and key
information and responding to them, for example,
Euxapiotw yia To ufvuua, Oa giuai kel oTIS £QTA

responding to questions on a variety of topics for a range
of purposes, for example, a report on a holiday
destination, comparing travel brochures and itineraries,
identifying transport and accommodation options, costs,
and places of interest, for example, 1600 uakpid eivar n
AkpotToAn amré 1o AukaBnTro; 2€ autn v ekdpoun
UTTOPOUUE va ETTIOKEPOOUUE TTOAAG I0TOPIKG uépn

presenting findings from interviews with peers in own
class or in Greek-speaking classes and settings, using
formats such as profile posters, charts and timelines, for
example, Mooa uéAn éxel n oikoyéveld oou; MNooes
yAwooeg pidolv n pabaivouv ta maidid otnv AuoTtpadia;

summarising and conveying the main points of texts,
deducing the meaning of some unknown words and
phrases, and identifying known cultural references,
images and other content which contribute to the overall
meaning, for example, images of the Acropolis and the
symbol of the owl, or the olive wreath representing peace
and the Olympic Games

organising and presenting information for a Greek-
speaking audience, for example, a web page describing
and explaining leisure activities of young people in
Australia

reporting in either a journal/diary entry or article for a
school magazine on own and others’ experiences of
events such as a concert, school camp, excursion or new
educational computer game

Elaborations
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Engage with and respond to imaginative texts, describing and

expressing thoughts and opinions about key ideas,
characters, places and events

[Key concepts: imagination, aesthetic, tradition; Key
processes: evaluating, reflecting, analysing, comparing]

(ACLMGC159)

B @ &S ¥

Create and perform own and shared texts about imaginary
people, places and experiences, to entertain others

[Key concepts: entertainment, imagination; Key processes:
composing, expressing, performing]

(ACLMGC160)
E| K QR GD

expressing personal opinions about ideas in Greek
imaginative texts in various modes such as myths,
legends, stories, film excerpts, paintings, songs or video
clips

identifying key messages and beliefs from Greek texts
and comparing them with the knowledge, cultural values
and belief systems in Aboriginal and Torres Strait
Islander stories

¥

responding to imaginative texts, comparing ways in which
people, places and experiences are represented, for
example, the goddess Athena, Poseidon or characters in
modern fiction

stating personal preferences about characters, attitudes
and events in texts for example, Pandora’s box, Aesop’s
fable ‘The Fox and the Grapes’

creating texts, using digital technologies, to entertain
younger audiences, such as cartoons, photo stories,
plays or Big Books based on traditional and other familiar
stories

creating the next scene, new character or an alternative
ending for imaginative Greek texts, such as a story or
drama performance

composing and performing short songs with particular
themes, for an occasion such as a performance for
classroom guests

illustrating imaginative stories in visual forms such as
cartoons or captioned photo stories

Translating Elaborations

Translate texts from Greek to English and vice versa, e translating and interpreting expressions used in routine
exchanges in familiar settings and making comparisons

interpreting meaning and identifying words or expressions of
with similar exchanges in English

specific cultural significance in Greek

e translating texts, such as short video clips (without
subtitles), posters, advertisements, signs and symbols
such as emoticons, and explaining cultural aspects using
subtitles, captions, gestures and commentaries

[Key concepts: culture, equivalence, idiom; Key processes:
translating, interpreting, mediating]

(ACLMGC161)
E.x@a&%

e using dictionaries (traditional, online or electronic) and
other translation tools found online, exploring ways of
avoiding literal translations that do not reflect intended
meaning

e comparing translations and interpretations of texts such
as songs and advertisements, noticing similarities and
differences and reflecting on why interpretations may

vary
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Create bilingual texts in Greek and English, such as menus,
posters or brochures on the same theme or event

[Key concepts: equivalence, meaning; Key processes:
translating, identifying, interpreting, explaining]

(ACLMGC162)
E| K C s GD

Reflecting

Participate in intercultural interactions, reflecting on choices
and adjustments made to language and behaviour when
communicating in Greek and demonstrating awareness of the
importance of shared understanding

[Key concepts: difference, communication, interpretation; Key
processes: reflecting, decentring, clarifying]

(ACLMGC163)
E| K QR GD

Reflect on how own biography, including personal
experiences, family origins, traditions and beliefs, impacts on
identity and shapes own intercultural experiences

[Key concepts: language, culture, identity, experience; Key
processes: identifying, reflecting, decentring, making
judgments]

(ACLMGC164)

B @&

Understanding
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e working individually and collaboratively to create bilingual
resources for the home and school environments, such
as glossaries, signage, recipes and menus, for example,
To pevou 1ng nuépag

e creating English subtitles, footnotes, captions or
commentaries for texts such as brochures, video clips, or
advertisements that inform the school community about
aspects of Greek culture, for example, attending a
festival, EAdre pe Tnv mapéa oag, dining at a Greek
restaurant, uefédeg, opekTIKA, emdOPTTIO

e creating glossaries, tourist brochures or itineraries for
English-speaking travellers to Greece or Cyprus including
and explaining key words, phrases and protocol, for
example, Mpdypauua ekdpoung, dikAiva/rpikAiva
Owyudria, éevaydg, the meaning of mpwivo, peonuepiavo
@aynto, Bpadivo eayntd in terms of meeting time

e creating vocabulary lists and annotated cultural
explanations for Greek-speaking visitors to events such
as Australian sports days or family events, explaining
culturally specific elements, for example, Australian
Rules football final, Anzac Day, Harmony Day, barbeque

Elaborations

e experimenting with Greek gestures and body language,
considering which should and should not be used in
interactions with others, for example, signalling
downwards to beckon others

e making appropriate language choices with awareness of
social situations, for example, using the polite plural form
when speaking to people who are older or not familiar

e interacting, face-to-face or online, with members of
Greek-speaking communities, describing the experience
and reflecting on the most appropriate ways of interacting
with Greek speakers such as an elderly person, or a
recent arrival from Greece or Cyprus

e reflecting on how own cultural etiquette and behaviour
may be interpreted when interacting with Greek
speakers, noticing own body language and modifying
gestures such as tilting head backward to indicate ‘no’

o reflecting on the experience of learning and using Greek
and the role of language and culture in expressing
identity, and considering the influence of own background
on ways of communicating, such as in the use of
gestures and body language

o reflecting on how learning Greek may have impacted on
own identity and understanding of the world such as an
increased awareness of representations of Greece and
Cyprus in the media
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Systems of language

Identify and reproduce irregularities of some sound-letter
relationships and combinations, such as oy, au, €u, pio/uia,
41, a1, of, di, KI eyw, build on pronunciation, using the accent
mark for both intonation and meaning, spell frequently used
words and apply accurate punctuation to writing

[Key concepts: sound and writing systems; Key processes:
repeating, experimenting, comparing, applying]

(ACLMGU165)

g @

Apply knowledge of grammatical features, such as tense,
voice, regular and irregular verbs, adverbs, pronouns and
adjectives, and use conjunctions to construct compound and
complex sentences

[Key concepts: tenses, metalanguage; Key processes:
identifying, emphasising, expanding]

(ACLMGU166)

E @
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Elaborations

examining differences in digraphs/diphthongs, consonant
and vowel combinations, and double consonants

reinforcing the sounds represented by, for example, &, 6,
B, &,w, x, and comparing similarities and differences
between the Greek and Roman scripts

examining and applying the rules of accentuation when
using Greek

identifying differences in tone, intonation and rhythm
between statements, questions, exclamations and
commands, for example, opiore, mapakaAw, identifying
and using irregularities in the language such as ki eyw,
uia-ia, dUo-6uo

applying punctuation and spelling rules to own writing

experimenting with pronunciation of less familiar texts

using a range of tenses and voices to describe routines
and actions

using a range of regular and irregular verbs to develop
sentence structures, for example, Xreg €ida 1o INdvvn kai
Jou €itre 1a véa

using adjectives to describe and compare people and
aspects of the immediate environment, for example, O
rigvvng eivai ynAég aAAa n Mapia eivai o wnAn/
wnAodtepn, and using simple word order (subject—verb—
object), for example, H Avva rpwer kaptroudi

using adverbs to modify and intensify the meaning of
verbs and adjectives, for example, apkerd, moAU, Aiyo

using pronouns such as aurdg, kdri, as substitutes in
sentences

recognising that some Greek nouns do not always reflect
their grammatical gender, for example, in n yiarpég

using suffixes to vary and intensify the meaning of nouns,
adjectives and adverbs, for example, to create
diminutives/augmentatives such as pikpoUAl, yaroUAa,
omrdaki, lNavvakng, ouaddpa, omrapova

creating compound and complex sentences by using
conjunctions, for example, Ae Ba mdw oTO O)O0AEIO THV
Terdprn, yiari Ba maw otn MeABoupvn ue TNV oiKoyéverd
Lou
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Examine the structure and linguistic choices of a range of
personal, informative and imaginative texts, such as
digital/online diary entries, news reports, cartoons and stories,
and consider how these choices were influenced by audience
and purpose

[Key concepts: textual conventions, linguistic choices,
audience, purpose; Key processes: identifying, comparing]

(ACLMGU167)

E.x @

Language variation and change

Understand how language use varies according to context,
purpose, audience and mode of delivery, and how language
choices, such as shifting from a formal to an informal style,
may signal changes in social settings

[Key concept: register; Key processes: identifying, connecting,
analysing]

(ACLMGU168)
E| K QI GD

Recognise that Modern Greek has evolved from Ancient
Greek and that changes to the Greek alphabet, number
system and style of writing have occurred through the ages;
considering factors that have influenced this change

[Key concepts: change, continuity; Key processes: identifying,
comparing]

(ACLMGU169)

@S

Role of language and culture
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e describing the main features of familiar text types, for
example, cartoon, digital story/DVD, storyboard, online
news report, and identifying features such as sequencing

e observing that texts are constructed for a variety of
purposes, such as to request, instruct, invite or describe,
for example, an invitation to a party or a greeting card

e identifying the structure and organisation of a range of
text types, for example, comparing emails and letters,
written notes, text messages and print and digital
versions of a journal/diary entry

e identifying and comparing features of language use in
different text types, such as formality/informality,
headings, and lexical and grammatical choices that
distinguish textual purpose and audience

Elaborations

e identifying linguistic features used in different types of
text, for example, different greetings and levels of
formality expressed in conversations, speeches, emails
and electronic text messages

e identifying differences in language, register and style in a
range of contexts, for example, in songs, graffiti and
event invitations

e understanding that different situations need different
levels of politeness depending on the context and the
speaker, such as thanking a peer for a gift, apologising to
a host for lateness

e recognising that there are linguistic choices to ensure
appropriate interaction, for example, when giving
directions 0w &ira, 6€éiId TapakaAw, oraudra

e finding examples of Greek script throughout history, such
as on pots and stone slabs, for example, the Rosetta
Stone, the entrance to Delphi, tombstones in Vergina,
Byzantine artefacts, coins and old books, observing how
different styles of writing have developed

e understanding that there are different forms of written
Greek used in different contexts dating from the ancient
world to today

e recognising that meanings of particular words and
expressions can originate from earlier times, for example,
evrdéer

Elaborations
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Understand how language use reflects cultural ideas, e discussing ways of communicating across cultures, the
assumptions and perspectives, and reflect on how what is significance of cultural concepts and how social
conventions are reflected in language use, for example,
leia pag!, Na’oar kaAd, 2idepéviog, Na {hoere, MNavra
cultures Géiog, considering assumptions and perspectives

[Key concepts: attitudes, norms, sameness and difference;

considered acceptable in communication varies across

e analysing the meaning and use of proverbs, idioms and

Key processes: analysing, interpreting, reflecting] sayings, for example, Aciée pou rov @iro oou va oou Tw
moio¢ €ioal, discussing how they reflect culture and

(ACLMGU170) traditions

@ @.\ s GZ-) + e reflect on ways cultural ideas embedded in language

influence places occupied by Greek diaspora and the
sustainability of those places

4
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Modern Greek

Years 7 and 8 Achievement Standard

By the end of Year 8, students use written and spoken Greek to initiate and sustain classroom interactions, (for example, l16re
6a maue aiveud;) to carry out transactions (for example, lwg¢ mépaoeg 1i¢c diako1ég oou;) and to exchange information, ideas,
thoughts and feelings about people, (for example, O uymraumrdg pou givar KaASS pdyeipag), objects, places and events such as, Ti
wpa Ba Taue orn ouvaudia aupio; They ask and respond to open-ended questions (for example, ToU Ba rBeAsg va TaéIdéweis
oro péMov;) and use rehearsed and spontaneous language to engage in discussions, negotiate, make decisions and
arrangements, and offer opinions such as, @éAw va madw arnv EAAGOa kamoia pépa. They apply appropriate pronunciation and
rhythm in spoken Greek to a range of sentence types, including the use of the accent mark for both intonation and meaning.
They locate and interpret information and ideas on topics of interest, such as, Nwg diackedalouv arnv EAAGda; from a range of
texts and communicate information, views and ideas using different modes of presentation. They share their response to
different imaginative texts by expressing thoughts and opinions and describing ways in which ideas, characters, places and
events are represented. Students create imaginative texts about people, places and experiences to entertain others (for
example, Mia aééxaorn ekdpour, Orav {éxaoa va ...). They use grammatical features, such as regular verbs, irregular verbs,
adverbs, adjectives (for example, éueiva, émaila, Ba ueivw, €itTe, va UTTopEéTw, ypAyopa, 1o ypryopda, yenyoporepd, ToAU),
pronouns (for example, aurdg, kdr) and conjunctions (for example, mou, mwg, 61, emmeidn, dnAadn, aAAd, yiari) to construct
compound and complex sentences and link ideas and sentences. They apply rules of punctuation and spelling to their own
written constructions. They translate and interpret texts, identifying and explaining words with particular cultural significance in
Greek, and create bilingual texts for the school and wider community, providing subtitles, captions or commentaries to help
meaning. They explain why communication with others involves shared responsibility for making meaning, and identify the
choices and adjustments they make when participating in intercultural interactions.

Students identify and reproduce irregularities of some sound—letter relationships and combinations. They analyse the structure
and linguistic features of different text types to identify their relationship with audience and purpose. They analyse language use
in different contexts, including formal and informal (for example, 2uyyvwun, Me ouyxwpeire), explaining the impact of purpose,
audience and social setting. They explain the dynamic nature of the Greek language from ancient to modern times, and suggest
reasons for change. They give examples of ways that language use reflects cultural ideas, assumptions and perspectives such
as, Exer giAdTiuo, KaAutepa va aou Byei To udr mapd 1o évoua, and how what is considered normal in communication varies
across cultures.
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Modern Greek

Years 9 and 10

The nature of the learners

At this level, students bring to their learning existing knowledge of Modern Greek language and culture and a range of
strategies. They are increasingly aware of the world beyond their own and are engaging with youth-related and social and
environmental issues. They require continued guidance and mentoring but work increasingly independently to analyse, reflect
on and monitor their language learning and intercultural experiences. They are considering future pathways and options,
including the possible role of Modern Greek in these.

Modern Greek language learning and use

This is a period of language exploration, vocabulary expansion and experimentation. As learners develop greater control of
language structures and systems, their confidence increases, as does their interest in communicating in a wider range of
contexts. They use Modern Greek to communicate and interact, to access and exchange information, to express thoughts and
opinions, and to participate in imaginative and creative experiences AUpio o1n OsooaAovikn o Kaipos Ba givai ..., Ti yvwun EXETE
yia 1N axoAikn) atoAn;). They demonstrate understanding of language variation and change, and of how intercultural experience,
technology, media and globalisation influence language use and forms of communication (ro paorpouvrddiko, 1o uarg).

Contexts of interaction

Learners interact with peers, the teacher and other Greek speakers locally and globally through a variety of means and modes
of communication, including digital, online, collaborative performance and group discussions. They may participate in wider
experiences related to Greek language and culture, such as film festivals, film competitions, drama and art competitions and
programs, local Greek festivals, interacting with Greek-speaking guests, artists and musicians, and in-country study trips. These
authentic experiences give learners a sense of connectedness and purpose, and make use of and extend their capability
beyond the school context.

Texts and resources

Media resources, fiction and non-fiction texts, performances and research projects allow for exploration of themes of personal
and contemporary relevance, for example, global issues such as the environment (IMw¢ 6a mpooraréwoupe 10 ddoog;), Greek-
specific issues such as the diaspora, identity and relationship issues such as the concept of ‘journey and belonging’, and
questions of diversity and inclusivity such as the concept of ‘One World'.

Features of Modern Greek language use

Learners communicate with greater fluency, and use their knowledge of grammar and orthographic systems, such as
understanding of primary tenses and declensions, to self-correct more readily. They investigate texts through more critical
analysis, identifying how language choices reflect perspectives and shape meaning. Task characteristics at this level are more
complex and challenging. Elements of tasks may involve interpreting, creating, evaluating and performing, collaborative as well
as independent language planning and performance, and development and strategic use of language and cultural resources.

Learners understand the relationship between language, culture and identity. They explore in more depth and detail the cultural,
personal and linguistic processes involved in learning and using a different language. They recognise that deriving meaning
from a different language involves interpretation and personal response as well as accurate translation and factual reporting.
They explore intercultural communication, and how moving between different languages and cultural systems enables flexibility,
and awareness of and openness to alternative ways.

Level of support
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Support at this level of learning includes provision of rich and varied stimulus materials, continued scaffolding and modelling of
language functions and communicative tasks, and explicit instruction and explanation of the grammatical system, with
opportunities for learners to discuss, clarify, practise and apply their knowledge. Critical and constructive teacher feedback
combines with peer support and self-review to monitor and evaluate learning outcomes, for example, through portfolios, peer
review, e-journals.

The role of English

Modern Greek is used as the primary medium of interaction in both language-oriented and most content-oriented tasks. While
learners at this level are able to express some complex concepts and reactions in Modern Greek, English is the medium they
use for substantive discussion, explanation and analysis. This allows learners to communicate in depth and detail about their
experience of learning Modern Greek, and their thoughts on culture, identity and intercultural experience, at a level that may be
beyond their existing ability in Modern Greek.

Years 9 and 10 Content Descriptions

Communicating
Socialising Elaborations

Initiate, sustain and extend interactions by exchanging e sustaining interactions with others by acknowledging,

experiences, seeking and giving advice, and discussing
aspirations and relationships

[Key concepts: social awareness, aspirations,
interconnectedness, wellbeing; Key processes: interacting,
reflecting, comparing]

(ACLMGC171)
B . x@ %S
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asking for repetition or clarification or questioning further,
for example, Zuyyvwun, dev karaAaBaivw. Ti girare; and
responding appropriately, for example, dmwg éAeya moiv,
aiyoupa ...

interviewing peers to extract information on and evaluate
views about aspects of life such as school, future
aspirations and relationships, and discussing as a class
the major themes and concerns that emerge, for
example, Ti yvwun éxete yia 1n oxoAikn} oToAn; Ti BéAeig
va KAveIs orav TeAINaEIS To oxoAgio; Moieg givai ol
@IAodoéiec oou yia 1o péAdov;

sharing opinions with peers about events and interests,
and incorporating language to express emotions and
responses such as approval, gratitude, regret and
appreciation, for example, Qpaia! >¢/oag suxapioTw,
Autrduai / duoTuxwge, Agv ummopw, 2UUPwWVol

exchanging information with peers in Greece or Cyprus,
such as through letters, emails or online discussions,
about aspects of school, youth lifestyle and social issues,
using comparisons when expressing thoughts and ideas,
for example, Ti kdveig rov eAelBepo xpdvo oou; 1ooo
S1apkouv ol S1akoTTéS oag; MaTeuels o1 gival kaAUTepa va
... Mwg draokedadouv ol véor;
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Take action, and contribute ideas and opinions in e contributing opinions and suggestions during shared
collaborative tasks, activities and experiences which involve problem-solving tasks, for example, in resolving a
disagreement about a planned activity, for example, H

making decisions, negotiating, planning and shared TTTAON aKUPWONKE Kal TTOETE! va aMAEOUUE Ta OYESId

transactions uag, Aev gipai arroAuta aiyoupog, arAd erreidn dev éxouue
[Key concepts: friendship, task, perspective, negotiation; Key TAéoV Kaipd, Ba TTPETTEI va CULQWVHOW
processes: transacting, expressing points of view, e organising and participating in activities, such as a
understanding] volunteer visit to a nursing home to communicate to
Greek speakers, and developing a classroom journal to

(ACLMGC172) document examples of language used in particular

. contexts, for example, 2Auepa emMoKeONKaUE TO
@ @\ efa YEPOKOWEIO OTTOU YVwWpIoa pIa GUUTTAeNTIKY yiayid ...

e expressing agreement or disagreement when accepting
or declining offers, requests and invitations, for example,
inviting peers to attend a celebration or party for
example, OéAeic va maue arn 6GAacoa; EuxapioTw ToAU
TOU LE KaAEoaTe, aAAG Exw TTOAAR douAeld

e planning events and making decisions with peers, for
example, choosing a venue for an event, expressing
preferences and asking questions to clarify intentions, for
example, l16r1e Ba yivel 0 xopd¢ pag; lNMpoTiuw va yiver
HETA TIC BIAKOTTES. MNTTWC TTOETTEI va KAAEOOUUE KAl TOV
oreubuvrn;

e participating in role-plays to complain about something,
such as returning damaged or unsuitable goods, for
example, Autr n umAoula nrav Aspwpévn orav tnv
ayopaoa / 10 yaAa autd O¢ev gival pEOKO, N NUELOUNVia
éxel TeEpdoel

Participate in and sustain classroom interactions by e participating in class discussions on topics of interest to
elaborating on opinions and ideas and discussing the opinions young people, for example, OéAw va mdw diakoég, Tou
6a ma¢ 1o 2aBLaro; lNoia givair n yvwun oou yia 1o Béua

and views of others .. . B L i
autd; Moia gival Ta BETIKA Kal apvnTIKA TOU/TNG, Ta UTTEQ

[Key concepts: interaction, contribution; Key processes: Kai Ta Kard Tou/mng ...

stating views, discussing, sharing experiences] e interacting with peers to manage shared learning
experiences, considering and commenting on the

(ACLMGC173) contributions and views of others, for example, To idio

E] @\ S émaba/ékava Kai eyw, ouyxapnthpia, Kain i6éa

e comparing experiences and challenges in shared
activities, and expressing own opinions such as
agreement or disagreement with others, for example,
Alapwvw / oup@wvw Ue Tov/TnV, oAU owaoTd, avrifera ...
o¢v eivai €101

e managing interactions with peers in class activities such
as games or events, by taking turns or different roles,
giving encouragement and praise, for example, MmpdaBo
oou, Hoouv kaAdg/n, TéAeia, 2eipd oou Twpa, Ag

avraAdaéoupe péAoug
Informing Elaborations
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Obtain, analyse and evaluate information and ideas from
multiple spoken, written, print or digital sources on a range of
issues

[Key concepts: information, representation; Key processes:
analysing, evaluating, synthesising]

(ACLMGC174)

E.x €

%

Adapt and present information, ideas and opinions on a range
of issues in a variety of text types and modes selected to suit
audience and purpose

[Key concepts: information, representation, evaluation; Key
processes: interpreting, evaluating, explaining, synthesising,
presenting]

(ACLMGC175)
E| K C s GD

Creating
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e gathering information from different sources and
reporting to others, for example, interpreting a weather
report or a map, for example, AUpio arn ©scgoaAovikn o
Kalpog Ba eivar aotarog ue mOaves BOOXES, ETOUEVWC,
ravvn, dev Ba umopéooupe va TaLE EKOpoun

e extracting information, discussing gist and evaluating
main ideas of texts, such as a conversation, film or music
review, advertisement or article, for example, H uré6son
ToU épyou &ivai ... , O ouyypagéag mpootabei va pag
Ociéel ..., O véog diokog Tou Tpayoudiarn ... ivai
UTTEPOXOG ...

e analysing reports of an event from a range of sources,
and comparing different perspectives, for example,
statements from a victim and witnesses to a crime (Tov
gida va kKAEBel Ta xpnuara ... Agv 10 ékava gyw)

e accessing informative texts such as news reports or
feature articles, noting key words, specialised terms or
points of information to be used in own news report, for
example, 210 ammowivo pag pemoprdd, o aviamokpITHS
yag arrd v Ndrpa 6a pag ...

e researching aspects of Greek culture and choosing and
explaining a particular course of action, for example, a
suitable time to visit Greece and Cyprus, or a suitable
holiday for Greek-speaking visitors to Australia,for
example, designing a poster for Greek visitors to
Australia, Emiokeqreite Tnv mavéuopen Auotpalia ue Tic
UTTEPOXES TTAPAAIES TNS KAl ...

e presenting texts on a range of topics to inform others, for
example, a weather report, a magazine article about an
event, a travel brochure promoting a local region or
product

e designing texts such as an advertisement or magazine
cover for a particular audience, explaining cultural
references and using techniques and effects such as
images, music and colour

e conveying own ideas and information in a range of texts
for different audiences, using examples of media texts
such as television reports, video clips or social media

e presenting ideas and information selected from samples
of spoken, written and digital texts which convey cultural
as well as content information, for example, newspaper
headlines, advertisements, notices in public places,
graffiti, providing explanations of particular linguistic and
cultural aspects

e creating informative texts for a range of audiences, such
as posters, brochures and web pages promoting new
music releases, a favourite holiday destination, the
healthy Mediterranean diet

Elaborations
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Interpret and discuss different imaginative texts, expressing
and justifying opinions on aspects such as themes, mood,
emotions and language choices

[Key concepts: imagination, experience; Key processes:
interpreting, relating, connecting, justifying]

(ACLMGC176)

ER GRS

Create and perform a variety of imaginative texts for different
audiences, manipulating language and experimenting with
different techniques such as imagery or sound effects

[Key concepts: imagination, experience; Key processes:
experimenting, performing, expressing]

(ACLMGCA177)
E| K QR GD

Translating
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e interpreting images, gesture and language choices to
convey cultural concepts and ideas in Greek songs, films
and performances

e reading, viewing and listening to imaginative texts in a
variety of modes to explore and discuss how aspects of
Greek society and culture are represented, for example,
current social themes such as youth issues, identity

e discussing how imaginative texts such as films, plays and
songs portray social issues in everyday life such as
relationships, generation gap

e responding to texts and explaining how mood is created
and narrative developed through language and
expression, language choice, use of metaphors, humour,
suspense, surprise

e analysing imaginative texts, discussing how language,
culture and literary devices are used to portray
characters, places or events to evoke humorous or
emotional responses

e comparing lyrics, themes and styles of popular Greek
and English language songs, explaining similarities and
differences in language use, cultural aspects and modes
of expression

e creating texts with various settings, characters and
events, for example, animated or adventure stories,
songs, games or short films, using a range of devices
such as imagery and sound effects to entertain

e creating and presenting various types of texts, such as
skits or scripts for role-plays, considering characters,
themes and settings, for different audiences

e designing and presenting posters and advertisements for
real and imaginary situations or products, such as
advertising an Australian product for the Greek market
and vice versa

e using a familiar text type, such as those found in social
media or a blog, to describe an imaginative experience,
such as their first day as an exchange student in a school
in Greece or Cyprus

Elaborations
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Translate and analyse a range of texts from Greek to English
and vice versa, comparing interpretations and explaining
differences in meaning

[Key concepts: equivalence, representation; Key processes:
translating, analysing, comparing]

(ACLMGC178)
. x@ %S

Create a range of bilingual texts for a variety of purposes and
audiences, reflecting on how meaning can be conveyed
effectively

[Key concepts: bilingualism, meaning; Key processes:
adjusting, interpreting, reflecting]

(ACLMGC179)

E.x@%

Reflecting
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e exchanging translations of familiar texts with peers,
through email or shared spaces such as ePals, and
discussing different versions to develop a whole-class
translation

e translating, analysing and explaining expressions and
idioms encountered in Greek texts, finding ways to
convey the meaning and cultural significance, for
example, ®aynré ¢ wpag, Ta ékava 8GAacoa

e translating stories for others, analysing how words can
have different meanings when used in different ways in a
sentence and explaining the differences to others, for
example, in using lNwc¢ mag (oTo oxoAcio; — e
Aewagopeio), MNwg mag (onuepa Avdpéa; - 11 kKaveig;), MNwg
Qg (UE TNV Epyaagia oou; - TPoXwWPAS, OUCKOAEUEaar;),
leia oou (hello, goodbye, cheers, bless you)

e translating texts to identify and evaluate cultural elements
and influences, for example, proverbs and sayings 2rou
Kou@oU Tnv mopra 600 BéAsis Bpovra, A¢ Ta Aéue kKaAd,
Ta moAAG Abyia givar erwyela

e creating bilingual digital/multimedia texts for Greek
speakers in Australia, for example, leaflets promoting the
arrival of a famous performer or sports team from Greece
or Cyprus

e creating bilingual digital/multimedia or online texts, such
as a children’s story to read to primary school children,
for example, the Spot books, IMou givar o Zmor;
comparing aspects of language and culture and
discussing with peers and teachers how meaning can be
conveyed effectively

e producing bilingual texts such as articles and brochures
for different contexts and purposes, and reflecting on the
process of working in both Greek and English, for
example, an information leaflet for Greek exchange
students coming to Australia or for a student study tour to
Greece or Cyprus

e corresponding online with Greek-speaking peers to
compare experiences and attitudes, making choices
about how to represent intended meaning, for example,
exchanging views and opinions about school subjects
and future aspirations, 2tnv EAAGSa 1o udbnua aurd ro
Aéue ...

Elaborations
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Reflect on issues related to intercultural experiences,
questioning preconceptions and generalisations, and taking
responsibility for modifying language and behaviours

[Key concepts: understanding, intercultural experience; Key
processes: communicating, observing, reflecting, responding]

(ACLMGC180)
. x@ %S

Engage in intercultural experience, reflecting on own cultural
identity and how this shapes personal ways of communicating
and thinking

[Key concepts: self, interconnection across concepts and
actions; Key processes: reflecting, discussing, analysing,
evaluating]

(ACLMGC181)
E| K QI €3

Understanding

Systems of language
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e reflecting on learning and using Greek, and
communication misunderstandings and breakdowns,
discussing repair and recovery strategies and insights
gained

e reflecting on gestures, intonation patterns and facial
expressions that are different in Greek, and recognising
how some could be adopted in other contexts and
situations

e exchanging correspondence online/digitally with peers in
Greek-speaking communities and reflecting on
differences and similarities in language use and
conventions and cultural nuances

e reflecting on and discussing ways of modifying own
language and behaviours to communicate effectively with
Greek speakers, for example, keeping a record of
required modifications for intercultural experiences

e sharing responsibility for modifying language and
behaviours through providing feedback to other learners

e monitoring, evaluating and recording own experiences
and reactions when communicating in Greek, for
example, by keeping an online or digital diary or journal
and considering how perspectives may have changed
over time

e reflecting on and discussing own ways of communicating
and behaving and how these may be interpreted by
Greek speakers, considering concepts such as ‘culture’,
‘attitudes’, ‘assumptions’ and ‘values’

o reflecting on the experiences of Greek migrants when
they came to Australia, discussing the impact they have
made on Australian society and the issue of cultural
identity

Elaborations
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Use pronunciation rules and apply features of spoken Greek e recognising that pronunciation, rhythm and tempo help in

such as intonation, stress and rhythm to polysyllabic words, making meaning in interactions and applying this

. . knowledge to own communication
and extend to more advanced spelling and punctuation rules

e comparing English and Greek sounds and spelling to
support pronunciation of familiar and unfamiliar words

applying, expanding] and expressions, for example, astronaut/acTpovaurrng,

school/oxoAgio, mathematics/uadnuarikd

[Key concept: sound and writing systems; Key processes:

(ACLMGU182) e using accentuation correctly and with appropriate

E] @ pronunciation, for example, radi, maixTng, oIKOTTEOO

e applying appropriate pronunciation of 1q, i, 10, 16, 1ou with
different preceding letters

e recognising that the sound ‘I is represented by the
following letters, depending on the context: /,1, H, n, Y,
u, Ei, €1, O, o1

e recognising the different pronunciation of the
digraphs/diphthongs, for example, au - aurokivnro and
auAn, €u - euxapioTw and EUYEVIKOS, UTT, VT, VK, VY, 70, T

e recognising that double letters in Greek sound the same
in most cases, for example, 1rmédpopog, MNavvng

e building phonic awareness by using and experimenting
with sounds and rhythms, for example, yépog, yepog

e reinforcing pronunciation, phrasing and intonation skills
by reciting and repeating words and phrases in context

e recognising the role of stress and rhythm in creating
emphasis

e using appropriate spelling and punctuation in a range of
written texts
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Understand and apply grammatical structures, such as
passive and active voice, negation, word order and time
clauses, recognising that they serve particular functions and
that grammatical choices shape meaning

[Key concept: grammatical system; Key processes: analysing,
selecting, applying]

(ACLMGU183)

g @

Discuss the interrelationship between linguistic elements,
context, purpose, audience and structure of a wide range of
text types, such as poetry, biographies, blogs, emails and
advertisements, and identify how cultural elements are
incorporated

[Key concepts: context, culture, perspective; Key processes:
comparing, analysing, identifying]

(ACLMGU184)

E.x @

Language variation and change
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e choosing appropriate terms to describe events across
time (present, past and future) and choosing appropriate
tense, for example, ®éro¢ 6a maw diakorég arnv Kumpo,
lépai yopioa 6An tnv EAAada

e recognising the order of pronouns to emphasise who is
carrying out an action or to refer to a person or thing, and
applying agreement in gender and number to identify
subject and object, for example, Kaveig d¢ev eivar téAciog,
Mou apéaouv auroi Tou Aéve Tnv aAnBeia

e using a range of adverbs and adjectives to modify and
intensify meaning of verbs and adjectives, for example,
aKpIBWS, apkeTd, TOAU, Aiyo, ToAAR

e using cohesive devices such as conjunctions to link,
clarify and sequence ideas and modify meaning in written
and spoken texts, for example, Apou O¢v gixa apkerd
Ae@rd, youpioa orriti pou, yiarti, emeidn, aAAd, kai, T10TE

e responding to and using imperative mood, for example,
eAare, ypdye

e using a range of nouns and adjectives and possessive
forms, for example, pou/uag/oou/rou/tng/roug, BiIko TOUG,
OIKa pag

e seeking information using a range of questions, for
example, Ti; MAiTrwg &peig; Mwg; MNMou; TNari; 1ore;

e continuing to build a metalanguage to describe
grammatical concepts and develop learning resources,
for example, verb charts, vocabulary lists, groups of
pronouns, adverbs or adjectives

e recognising main features of a range of text types in
Greek, for example, emails, plays, songs, poetry, and
discussing how they are used and how they add to the
richness of the text

e analysing texts, such as advertisements and magazine
articles, and discussing linguistic and cultural elements

e reading, viewing and listening to different texts in Greek,
paying attention to how messages can be expressed for
different audiences and purposes, for example, reading
messages on social media sites, emails, blogs

e discussing language appropriate to particular text types,
such as descriptive language in documentaries and
persuasive language in advertisements

e explaining form, features and purposes of texts, such as
how they are organised in terms of layout, headings,
sequencing of ideas and stylistic devices, for example,
informative language in documentaries and persuasive
language in advertisements

Elaborations
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Analyse culturally specific ways of interacting in Greek and
how and why language use varies according to cultural
contexts, considering why these differ from interactions in
English or in other languages

[Key concepts: norms, variation; Key processes: analysing,
comparing]

(ACLMGU185)

E @ &S

Reflect on the dynamic and ecological nature of language,
recognising that Modern Greek still uses some words and
phrases from earlier Greek versions of its language, and that
all languages influence each other

[Key concepts: dynamic systems, impact; Key processes:
analysing, reflecting]

(ACLMGU186)

ER R

Role of language and culture
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e comparing texts created for different audiences, such as
advertisements, brochures and signs, noticing how
language use reflects ideas and messages that are
relevant to a particular audience

e investigating the nature and use of Greek language in
different contexts of interaction, for example, asking
Greek-speaking students in Australia with whom they
communicate in Greek and for what purposes, reflecting
on similarities and differences to interactions in English or
other languages

e analysing a range of correspondence and dialogue to
identify features of language that affect levels of
formality, such as the use of the subjunctive, imperative
mood and plural polite register, for example, Ayamnuéve
Hou @iAe Mavvn, yeia oou, AéioTiun kupia Aaokapiodn, MNeg
uou, [leite pou, Ac wiAnoouue, MNa va g akoUuow

e identifying English words in the Greek language, for
example, mapkivyk, {amivyk, and discussing their
emergence and use

e examining traditional and contemporary Greek texts and
identifying expressions still in use today, for example, Ev
Tw peraéu

e recognising how English is modifying Greek language
use in particular spheres, for example, language used in
the entertainment industry, films and television programs,
or language used to express modern concepts, for
example, 10 uarg, 10 ACTPOUVTASIKO , va UTTW OTO
ivrepver, ae popoul , KGvw Toar/Toardpw or language
used to keep up with trends, for example, peAdé, OK,
KOUA

e recognising that language changes over time, for
example, by viewing Greek films in historical settings and
those in contemporary settings and discussing the
language used

Elaborations
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Understand that language, culture and communication are
interrelated and shaped by each other, and recognise how
this impacts on attitudes and beliefs

[Key concepts: culture, language, meaning, values and
attitudes; Key processes: discussing, reflecting, comparing]

(ACLMGU187)

E@&=6G\¢
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collecting examples of Greek in the local landscape, for
example, in particular parts of the city such as
marketplaces, exhibitions or cultural events, and
discussing the influence and significance of Greek
language and culture on the sustainability of communities
in Australia today

reflecting on the impact of Greek migration on many
other languages and cultures, for example, by conducting
a classroom project on Greek ideas which have shaped
and influenced the world

recognising the importance of learning and using different
languages to access the cultural practices, values and
beliefs of others

analysing and describing how language use and culture
are interrelated and reflect and shape relationships,
practices and attitudes across Greek-speaking
communities
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Modern Greek

Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Greek to initiate, sustain and extend formal and informal interactions
with teachers, peers and others in a range of settings such as, Ti 8a kdveig pyera 1o oxoAcio; They use language spontaneously
to respond to others, seek and give advice (for example, Asv épw 11 va kdvw), contribute ideas and opinions, describe
relationships, discuss aspirations (for example, OéAw va kavw éva 1aéidr), compare experiences and express opinions on issues
of interest such as, lNwg¢ Ba mpoararéwouue 10 6dcog; They interact with others to take action, make decisions, negotiate, plan
and organise events and complete transactions. They sustain and extend conversations by elaborating on opinions and ideas,
expanding questions, and seeking and discussing responses and opinions. They apply appropriate pronunciation, rhythm and
stress in spoken Greek in their interactions. They analyse and evaluate ideas and information obtained from multiple spoken
and written sources on a range of issues such as, H rexvoAoyia orjuepa, Nou piAdve ta eAAnvika; They present information using
different text types and modes of presentation to suit different audiences and to achieve different purposes (for example, blog
yia 10 ox0AIKO TTEPIOSIKS yia Tn puoda, uid pouaikn ekdnAwan). They share their responses to different imaginative texts by
expressing and justifying opinions on language use, themes, moods and emotions. They manipulate language and use different
techniques to produce imaginative texts for different audiences. When creating texts, they use a variety of grammatical
elements, such as passive and active voice (for example, KaBdéuouv, Oa kabiow, EAa kabioe), negation (for example, Oure
Twpa, oure mor€), word order and time clauses (for example, MiAoUoe oro TnAépwvo érav Tov €ida), to shape meaning (for
example, Orav épbeig amin pou, Ba maue va gaue é§w). They accurately apply rules of punctuation and spelling to their own
written constructions. Students translate and analyse a range of texts, compare interpretations and explain differences. They
create a range of bilingual texts that convey intended meaning for a variety of purposes and audiences. They explain the
relationship between language, culture and identity, question assumptions and modify language and behaviours in intercultural
interactions as appropriate.

Students analyse a range of texts to identify cultural elements and perspectives and to explain the interrelationship between
linguistic elements, context, purpose, audience and structure. They give examples of how language use varies according to
cultural contexts, explaining why Greek interactions differ from those in English or other languages. They explain why Greek,
like other languages, is fluid and dynamic as well as solid and influential. They explain ways in which language and culture are
interrelated and influence each other.
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The Australian Curriculum
Languages - Modern Greek
Years 7-10 (Year 7 Entry) Sequence
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Modern Greek

Years 7 and 8

The nature of the learners

Students are beginning their study of Modern Greek and typically have little prior exposure to the language and associated
cultures. Many will have learnt a different language in primary school, while some will have proficiency in different home
languages and bring existing language learning strategies and intercultural awareness to the new experience of learning
Modern Greek. Students’ textual knowledge developed through English literacy supports the development of literacy in Modern
Greek. Skills in analysing, comparing and reflecting on language and culture in both languages are mutually supportive.
Students may need encouragement to take risks in learning a new language at this stage of social development and to consider
how the experience impacts on the sense of ‘norms’ associated with their first language and culture.

Modern Greek language learning and use

Learners listen to, speak, read and write Modern Greek in a widening range of interactions for a variety of purposes. They
participate in role-plays, discussions, games, practical activities and competitions, and are supported to use Modern Greek as
much as possible. They use modelled and rehearsed language in familiar and unfamiliar contexts and increasingly generate
original and personal language. They plan, draft and present imaginative texts, and design interactive events and collaborative
tasks. They express ideas and feelings, exchange opinions, and manage shared activities. Learners work collaboratively and
independently, exploring different modes and genres of communication with particular reference to their current social, cultural
and communicative interests. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. They
focus on the different systems that structure language use (grammar, vocabulary, sounds, the Greek alphabet and script) and
gradually build a vocabulary and grammatical base that allows them to compose and present different kinds of texts, such as
posters, advertisements and songs. They make cross-curricular connections and explore intercultural perspectives and
experiences through interaction with speakers of Greek. They are encouraged to reflect on language, ideas and their sense of
self, and consider connections within and across languages and cultures.

Contexts of interaction

Modern Greek is used not only for classroom interactions and transactions, but also for broader interactive and intercultural
experiences, for example, in school excursions, sister-school relationships, and study trips to Greece, Cyprus and other Greek-
speaking communities. Extra opportunities for interaction are provided through purposeful and integrated use of information and
communication technologies (ICT), for example, videoconferencing and online activities such as e-learning. Texts and
resources

Texts and resources

Learners work with a range of texts designed for language learning, such as textbooks, audio recordings, teacher-generated
materials and online resources. They also use materials designed for students of Modern Greek in different contexts, for
example, blogs, newsletters, advertisements, magazines, video clips and apps. Authentic texts from different sources provide
opportunities for discussion and analysis of the relationship between language and culture.

Features of Modern Greek language use
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Learners become familiar with the sounds of Modern Greek, including pronunciation, rhythm, pitch and stress (/Tw¢ mag
Avrwvn; 1o autokivnté pou). They approximate the pronunciation and phrasing of vocabulary and short sentences (2ag apéoer
10 maywrd;) and develop their understanding and use of the Greek alphabet. They apply elements of Modern Greek grammar to
the production of simple texts, such as subject—verb—object word order, simple verb forms (&ipai, mailw, 6éAw, ypdow),
adjectives and adverbs (ueydAoc, uikpdg, moAAn, moAl) and conjunctions (kai, aAAd) to link ideas. They make comparisons
between Greek and English, for example, ro aurokivnro/automobile/car, ro augi8éarpo/amphitheatre, and other languages they
know, focusing on similarities and differences between languages and cultural systems. They make connections between texts
and cultural contexts, identifying how cultural values and perspectives are embedded in language and how language choices
determine ways in which people, issues and circumstances are represented (kaAn 6peén, kaAé radidi, ue 10 KaAo, ue yeia).

Level of support

A multilevel and personalised approach to teaching and task design caters for the diversity of prior experience of learners.
Support includes scaffolding, modelling and monitoring, explicit instruction and feedback, and structured activities for practising
new language. Students are supported to develop autonomy as language learners and users, and to self-monitor and adjust
simple language in response to their experience in diverse contexts. Opportunities to review and consolidate are an important
component of learning at this level.

The role of English

Modern Greek is the main language of instruction and interaction, while English may be used for conceptually demanding
explanations and discussions, particularly when making connections between Modern Greek and other languages and cultures.

Years 7 and 8 Content Descriptions

Communicating
Socialising Elaborations

Interact with peers and teacher to exchange information and e engaging in conversations face-to-face or online, with
peers and teacher, to exchange information about

opinions about self, family, friends and interests, and express
themselves, their family and friends

feelings, likes and dislikes
e introducing self and others in real and imagined
situations, for example, Aur givar n paud pou, kissing on
introducing, interacting, describing] both cheeks when appropriate, and using the singular
and plural form for example. MNw¢ o€ / oag Aéve;

[Key concepts: family, friendship, leisure; Key processes:

(ACLMGCO001) . . i .
e expressing opinions and describing and exchanging
@ :K <. -.- G:.) information about interests, for example, leisure activities,
using modelled language, for example, lNai{w uTdoker.
20U QpPETEl N JOUTIKN;

e expressing likes and dislikes in classroom and school
ground conversations, for example, M’ apéael/ Ag |’
apéoel n Toadvra

e expressing how they are feeling, for example, Eiuai kaAd,
€101 KI €101, TTOAU KaAG
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Participate in collaborative activities, such as performances
and presentations, that involve planning and making
arrangements

[Key concepts: tasks, performance, transaction, collaborative
learning; Key processes: planning and managing tasks,
contributing]

(ACLMGC002)

E @ &S

Interact in class routines and exchanges by asking and
responding to questions, following instructions and seeking
help and permission

[Key concepts: routine, roles; Key processes: participating,
questioning, responding]

(ACLMGCO003)

EfcE>

Informing

Locate and use key points of information, such as main ideas,
specific details and general descriptions from a range of
spoken, written, visual, digital or multimodal texts

[Key concepts: interconnection across events and actions,
discovery; Key processes: listening, reading, identifying,
classifying]

(ACLMGC004)

@E}.K c::i.‘c:-)
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e using language to participate with others in everyday
activities, for example, ordering at a restaurant OéAoupe/
Oa mapouue 600 couBAdkia Kai pia Aeuovada, shopping
at a bakery, 6oo kavei; using public transport, Eva
eigirriplo, mapakaAw, or meeting at the movies, PavreBou
OTIS TTEVTE

e participating in role-plays relating to making
arrangements, for example, ldue otnv méAn ro 2apBBaro;

e collaborating with peers to present a birthday celebration
song to a classmate, for example, Xpdvia moAAd!

e creating presentations or performances for family, friends
or school community to showcase Greek language
learning, for example, a Greek Christmas carol such as
Tpiywva KaAavra, Ayia Nuxra or a current pop song

e accepting or declining an invitation, for example, Nai,
EUXAPIOTW, ZUyyvwun, OEV UTTOPW

e asking and responding to questions relating to the
learning environment, for example, l1ou &ivar ro BiBAio
oou; Eivar edw/ekei, and how to say something in Greek,
Ti eivar auto; Mwg Aéve ...;

e interacting in classroom routines by following instructions,
for example, Avoiée tnv mépra!, MdAioTa kupia/kupie,
2elpd oou/oag, and responding to the teacher during roll
call, ESw kupia/kupie

e using formulaic language to ask permission, Mmopw va
maw ...; OéAw va ...;

e responding with actions or gestures to questions such as
Ti BéAeig; KaraAaBeg;

Elaborations

e reading, viewing or listening to texts, such as a map,
song, poster, email or interactive game and responding
to questions, for example, lou eivai n Zavropivn; Ti
Xpwua givai Ta pouxa;

e obtaining information on a range of topics, such as the
life of a student in Greece or Cyprus, for example, Mwg¢
Tov/tnv Aéve; MNéowv xpovwv eivai;

e identifying main ideas and key points of information in
texts and using the information in new ways, for example,
reading about an annual event in Greece or Cyprus and
producing a program

e identifying key and commonly used expressions in texts
and using them in own texts, for example, Amioreuro!
2mroudaio! Pofepd! TéAcio!

e gathering and collating information from sources such as
class surveys, and presenting findings to others in digital
formats, for example, posters, wall charts, profiles or
timelines
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Use spoken, written and multimodal forms of presentation to
convey information on selected topics of interest

[Key concepts: representation, culture; Key processes:
informing, reporting, speaking, writing]

(ACLMGCO005)
E| K C s GD

Creating

Access imaginative texts such as cartoons, songs, stories or
digital texts, and respond by describing aspects such as
characters, events and ideas

[Key concepts: plot, character, experience; Key processes:
interpreting, recounting, describing]

(ACLMGCO006)

B .x @ %

Create or represent and perform own imagined scenarios,

characters and events, using stimulus materials and modelled

language
[Key concepts: imagination, creativity; Key processes:
expressing, performing]

(ACLMGCO007)

B .x @ %

Translating
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creating texts relating to own experiences, for example,
Easter celebrations, using appropriate and related
greetings, KaAd lNdoya, Xpioté¢ Avéorn

describing aspects of life in Australia for an audience in
Greece or Cyprus, such as a teenage birthday party

presenting information in different formats for different
audiences, for example, writing an email to a pen pal in
Greece or Cyprus, introducing a new student to the class

reporting on events in their school life, personal world
and immediate environment, for example, in a diary entry

using different modes of presentation to profile significant
events, people or places related to Greek-speaking
communities, for example, a flyer about a community
event, a digital presentation on a favourite musician

Elaborations

participating in imaginary exchanges between characters
from a story in a performance for the class

accessing digital texts, and responding to questions
about characters and events

describing characters, events and key ideas in a shared
text using a scaffold, for example, a storyboard

listening to songs such as Greek versions of English
language songs, for example, ‘Jingle bells’/ ' Tpiywva
KdAavra’, and comparing aspects that may be similar or
different

creating own versions of familiar texts, such as greeting
cards for imaginary special occasions or board games,
for example, Greek version of Scrabble

creating and telling a story from a stimulus, such as a
photograph, using speech bubbles, voice recordings or
captions to accompany visuals, using digital technologies

creating and performing a short play or video clip to
share with and entertain others, for example, a rap or
role-play on Grandparents’ Day or Open Day for younger
students

composing and participating in imaginary interactions, for
example, a conversation between avatars or meeting a
character from a Greek story or film for the first time

Elaborations
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Translate and interpret texts such as emails, signs and
notices from Greek to English and English to Greek, using
contextual cues and familiar textual features and recognising
aspects that are similar and different in the two language
versions

[Key concepts: equivalence, representation; Key processes:
interpreting, translating, explaining]

(ACLMGCO008)

E.x@%

Create bilingual texts and resources to support their own
learning, such as glossaries and personal dictionaries, digital
resources and charts

[Key concepts: equivalence, context, meaning; Key
processes: translating, interpreting, explaining]

(ACLMGCO009)
% €S

Reflecting

Engage with speakers of Greek recognising that interaction
involves the expression of cultural experience and values as
well as language

[Key concepts: exchange, awareness, interpretation, cultural
frames; Key processes: noticing, reflecting, responding]

(ACLMGC010)

ER GRS
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e translating short, simple texts from Greek to English and
English to Greek, identifying words and expressions that
can be readily translated and those that can be ‘lost in
translation’, for example, 10 ké@i, Bpéxel kapekAomddapa

e translating signs and notices from Greek to English and
English to Greek, identifying similarities and differences
in both language versions

e identifying and explaining expressions that need
interpretation rather than translation, for example,
riavvng - MNavvdkng, tTodka-rodka

e using bilingual dictionaries and electronic translation tools
to become aware of alternative or multiple meanings of
words and the importance of context when making
meaning, for example, 10 KopiToi/ayopr pou

e creating bilingual resources for language learning, such
as word banks or a personal Greek—English dictionary,
with examples and explanations of language use

e using dictionaries and electronic translation tools to
create bilingual texts, such as posters, maps, menus and
schedules, making decisions about language use that are
appropriate for the audience

e creating bilingual resources, such as picture dictionaries
or photo stories with bilingual captions and labels, for
example, recreating a village scene in Greece or Cyprus,
depicting roads, shops, products and services

e creating bilingual signs and notices for the school, such
as 1o yuuvaarhpio, n gicodog/ééodog, n aibouca

e developing strategies to support understanding of
language that cannot be directly translated, for example,
in the use of actions and gestures

Elaborations

e participating in and discussing experiences in
intercultural interactions, for example, using appropriate
greetings, terms and non-verbal gestures and explaining
why they vary in different cultural and social settings and
contexts

e researching language used in different contexts, for
example, informal texts such as text messages,
recognising elements that reflect cultural attitudes and
trends, for example, ra Aéue

e reflecting on choices made when using Greek to interact
with others, considering the relationship between
language and culture, for example, when speaking in the
formal and informal register KaAnuépa oag kupia/kupie,
Ayarrnuévo pou NUEPOABYIO ... € QIAW, PIAGKIa

e participating in intercultural experiences, for example,
visiting a Greek cultural establishment, reflecting on
etiquette, cultural expressions and language choices
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Recognise their own and others’ ways of expressing identity, e monitoring own development as a Greek speaker and

reflecting on the relationship between language, culture and exploring the relationship between identity, culture and
identity language in relation to learning and using Greek

e recognising and exploring how identity is expressed

o . . . through languages spoken by people in various cultural
noticing, reflecting, comparing, connecting] contexts, including languages spoken by classmates and

family or community members

[Key concepts: communication, identity; Key processes:

(ACLMGCO11) e participating in Greek cultural experiences, such as

E] @ ... G:.) eating at a Greek restaurant, going to a concert or
attending a function, and reflecting on cultural similarities
and differences in own language and behaviours

e reflecting on gestures and language choices used by
speakers of Greek and considering when and how to use
these in own communication, for example, shaking head
in agreement, use of hands to emphasise points made in

conversation
Understanding
Systems of language Elaborations
Identify similarities and differences between the phonological e using the Greek alphabet, making connections between
and orthographic systems of English and Greek, including spoken and written forms, and recognising similarities

accentuation and intonation in oral language, and decode and and differences to the English alphabet

e recognising accentuation and differences such as mou/

use the Greek script ) )
TOU, TTWS/TTWS, /N

[Key concepts: sound system, writing system; Key processes: . . L .
e developing and using Greek pronunciation, reproducing

recognising, imitating, comparing] sounds and combinations

(ACLMGU012) e using the Greek alphabet for spelling out names and
other words
@ @\ e developing awareness of Greek sounds, rhythms and

intonation patterns
e becoming familiar with the Greek vowel system

e recognising intonation for questions, statements,
commands and interjections

e knowing when to use o/c
e using vowels to create same sounds, such as 1, n, u, &I, o1

e understanding and using punctuation particular to the
Greek language, for example, the question mark (;)
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Recognise and use vocabulary and grammatical elements
such as articles, pronouns and gender forms, and a limited
range of common verbs in the present tense to create simple
sentences and phrases

[Key concepts: vocabulary, grammatical structures; Key
processes: understanding, making connections, applying]

(ACLMGUO013)

g @

Recognise and understand characteristic features of common
types of text, comparing them with equivalent texts in English
[Key concepts: equivalence, genre; Key processes: noticing,
comparing, explaining]

(ACLMGUO014)

BN

Language variation and change

Understand that Greek, like all languages, varies according to
participants, roles and relationships, context and culture

[Key concepts: variation, register; Key processes: noticing,
comparing]

(ACLMGUO015)

B @ &S
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e using nouns and verbs, recognising agreement and word
order, for example, H paud pou eivar ...

e understanding and applying the concept of verb
conjugation by using appropriate verb endings

e indicating quantity using plural forms, for example, o, n,
10, Ol, Ol, T

e using negative expressions such as é¢v, un
e conjugating the present tense

e using common verbs such as ypdow, BéAw, Toéxw to
describe simple actions

e using definite and indefinite articles, for example, o, n,
10,évacg, uia, éva

e applying appropriate gender to nouns

e using singular and plural pronouns eyw, €00, aurdg/n/o,
gueic, eoeic, auroi/sg/a

e developing knowledge of vocabulary related to personal
world, for example, self, family, friends, school and home,
leisure activities, food and drink

e comparing texts in Greek and English by identifying
similarities and differences, for example, postcards, diary
entries, short emails or a personal note to a friend

e identifying characteristic features of familiar text types
such as signs, instructions, songs, advertisements and
invitations, and noting differences in expression and
levels of formality, for example, a wedding invitation or a
clothing sale at a store

e transforming a simple text, such as a short song, into
another text type, for example, a conversation or cartoon,
applying the key features of the second text type and
making comparisons with transforming a similar text in
English

Elaborations

e examining differences between formal and informal
language in social interactions such as greetings,
introductions and farewells, for example, cia oou lNdvvn/
leia oag maidia, Me Aéve Mapia, KaAnvuxra oag

e recognising that language use varies according to
context and situation, and variables such as gender, age
and the relationship of participants, for example,
language used with friends compared to language used
in formal situations such as meeting a friend’s family for
the first time

e observing and noticing cultural differences in informal
and formal situations and interactions, for example, at a
Greek celebration such as a festival
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Understand that Greek is a language that has influenced
many global languages and continues to influence and
change through interaction with other languages and cultures
[Key concepts: dynamic systems, communication,
relationships; Key processes: recognising, comparing,
discussing]

(ACLMGUO016)

B %

Role of language and culture

Identify connections between language, culture and
communication, recognising how communication styles and
practices vary across cultures and how intercultural exchange
involves the exchange of meaning as well as words

[Key concepts: interdependence, values, norms; Key
processes: analysing, making connections]

(ACLMGUO017)
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e understanding that Greek is an official language of
Greece, Cyprus and the European Union and is also
spoken in Greek-speaking communities in the Greek
Diaspora

e exploring and discussing the influence of the Greek
language on English, identifying examples of Greek
words and morphemes used in English, such as prefixes,
suffixes and base words, using strategies to work out
meanings of unknown words, and considering why word
borrowing occurs across languages, for example, anti-,
astro-, auto-, bio-, cosmos, deca-, demo-, geo-, glossary,
-gram-, -graph-, hyper-, hypo-, -ic, -ism, -itis, kilo-, -logue,
mega-, -meter-, micro-, mono-, -morph-, neo-, octo-, -
ology, pent-, peri, -phil-, -phobia, photo-, -poly-, psych-, -
scope, tech-, tele-, -therm-, tri-

e recognising loan words from English that are used in
Greek, such as mdpr, and other words used in Greek
that have been borrowed from other languages such as
UTTAE, yKpI, pol, maAtod, pavrefou, Aévri, képi, and
discussing why these words have been borrowed

Elaborations

e investigating own personal and community practices to
identify connections with Greek language and culture, for
example, in cooking, sport, music, dance or technology

e discussing elements of culture in Greek language and
their significance in reflecting values, attitudes and
traditions, such as references to saints’ days

e discussing, questioning and explaining understanding of
own and other cultures, and considering how attitudes
towards diversity and difference affect communication
and the sustainability of communities

e examining culturally specific terms and phrases, such as
n mapéa , 1o KEQI, 2TnV uyEld oou, Me yeia, cia ata xépia
oou/oag, developing appropriate explanations for them
and discussing equivalent terms in other languages
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Modern Greek

Years 7 and 8 Achievement Standard

By the end of Year 8, students use Greek to describe feelings (for example, Ayamw 1 pouaikn), express likes and dislikes (for
example, Ae pou apéaer n ookoAdra) and exchange information about their personal worlds, including information about
themselves (for example, Me Aéve MNwpyo, Mévw atnv Auatpalia), their family (for example, O marépag pou givai wnAdg), friends
(for example, O liavvng eivai giAog pou) and interests such as, Mou apéoer n urdAa. They interact with others in collaborative
and classroom activities, using modelled language to carry out transactions (for example, Ti wpa Ba mdue Kupia; N6co kdvouv
ol Kapéoeg;), ask and respond to familiar questions such as, To 1pévo @eUyer orig déka; follow instructions, and seek help or
permission (for example, Mmopw va maw oiveud; H rpdmela sivai oto de0tepo 6pduo 0&éid, Zuyyvwun KUpie aAAd dev
karaAaBaivw). When interacting, students pronounce Greek sounds, and use intonation and accentuation such as, To gxoAeio,
o giAog, o1 girol, H EAévn aydpaoe kaivoupia ummAoula. They obtain information and identify key points from different sources,
using non-verbal and contextual clues to help make meaning. Students describe characters, events and ideas in imaginative
texts using high-frequency vocabulary and create short informative and imaginative texts using modelled sentence structures
and formulaic expressions (for example, eia oou paud / KaAnuépa kupia Zoepia, lMNwg ciote; xaipetiopous, Me ayamn). They use
the present tense (for example, Mévw ornv Auorpadia), common verbs (for example, ypdow, diaBdlw, 6éAw, giuai, éxw) and
other grammatical structures such as verb endings (for example, w, ¢ig, &1, oupe, ete, ouv) and singular and plural forms (for
example, o, o1, n, ol, 10, Ta) to create simple sentences and phrases such as, Ti kdveig onuepa; They translate and interpret
texts using contextual clues and textual features and create simple bilingual texts for classroom use. When interacting, students
modify their language and behaviour and recognise that aspects of their own language and culture impact on intercultural
exchange (for example, To lNaoxa Bapouue KOKKIva auyda).

Students identify the similarities and differences between the sound systems of Greek and English (for example, yy, ump, 10, vk,
vip, v1, v, ¢, U, & y, X, puBoAoyia, ioTopia, ofuydvo, xiAiduerpo). They describe the key features of common types of texts,
comparing them with equivalent text types in English. They give examples of how language varies according to participants,
roles and relationships, and context and culture (for example, n yaud, n untépa). They identify ways that Greek language and
culture have influenced and continue to influence many global languages. They analyse words and expressions to identify and
explain connections between language and culture such as, 3mv vyeia cou/oag, Me yeia, cia oTa xépia oou/oag.
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Modern Greek

Years 9 and 10

The nature of the learners

Students have prior experience of learning Modern Greek and bring a range of capabilities, strategies and knowledge that can
be applied to new learning. They are expanding the range and nature of their learning experiences and of the contexts in which
they communicate with others. They have a growing awareness of the wider world, including the diversity of languages, cultures
and forms of intercultural communication. They are considering future pathways and prospects, including how Modern Greek
may feature in these.

Modern Greek language learning and use

This is a period of language exploration and vocabulary expansion and experimentation with different modes of communication.
Greater control of language structures and systems increases confidence and interest in communicating in a wider range of
contexts. Learners use Modern Greek to communicate and interact, access and exchange information, express feelings and
opinions, and participate in imaginative and creative experiences. There is a balance between activities which focus on
language forms and structures and those which emphasise communicative tasks and performance. Learners recognise that
deriving meaning from a different language involves interpretation and personal response as well as literal translation and
factual reporting. Task characteristics and conditions at this level are more complex and challenging, providing opportunities for
collaborative as well as independent language planning and performance, and development and strategic use of language and
cultural resources. Learners demonstrate understanding of language variation and change, and of how intercultural experience,
technology, media and globalisation influence forms of communication. They discuss the relationship between language, culture
and identity, exploring in more depth the processes involved in learning and using a different language. They recognise the
value of learning a second language and have a growing awareness of the interconnection between Australia and Greek-
speaking communities in Australia and overseas.

Contexts of interaction

The language class remains the principal context for learning and using Modern Greek. Learners use spoken and written
Modern Greek to interact with peers and the teacher in the classroom, and extend their interactions beyond the school setting
through communication with Greek speakers in local contexts and online environments. They participate in wider experiences
relating to Greek language and culture, such as film festivals and competitions, drama and art programs, Greek festivals,
interacting with Greek-speaking guests, artists and musicians, and in-country study trips. These authentic experiences give
learners a sense of connectedness and purpose, and make use of and extend their language capability beyond the school
context.

Texts and resources

Learners engage with a range of texts and resources, such as textbooks, videos, apps and online materials, media resources,
fiction and non-fiction texts, and performances

Features of Modern Greek language use
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Learners recognise and approximate the pronunciation, rhythms and intonation patterns of extended phrases and compound
sentences. They use vocabulary with more complex syllable combinations and become more fluent and accurate in spoken and
written language production. They gain greater control of grammatical elements, using a range of verb tenses to describe past
(éraiéa/émraila), present (maidw), future events (Ba mai€w/Ba maiw), and experiences (ATav kaAd, mépaoca wpaia), a range of
adverbs (x1e¢, uebaupio), adjectives to elaborate on meaning (1o peydAog, ueyairepoc, o mio peydAog, H Avva eivai
HeyaAuTepn amré 6Aoug uag), and cohesive devices to link and sequence actions, events and ideas (uerd, 1ore, OéAw va madw
arnv Kumpo kai peté va maw otnv EAAGda). They analyse text more critically, identifying how language choices reflect
perspectives and meaning in a range of texts, and developing their understanding of the relationship between context, purpose
and audience. They explore the reciprocal nature of intercultural communication, how moving between different languages and
cultural systems impacts on learners’ ways of thinking and behaving and how successful communication needs flexibility,
awareness and openness to alternative ways. They consider their own cultural practices from the perspective of others and
communicate in interculturally appropriate ways.

Level of support

This stage of learning involves consolidation and progression. Learners need opportunities for new challenges and more
independent learning experiences. Continued scaffolding, modelling and monitoring are needed to support these challenges. A
range of resources is provided and processes are modelled for the development of more autonomous self-monitoring and
reflecting strategies, such as e-journals, video documenting and discussion forums. Continued focused attention on grammatical
and textual features supports learners in the production of texts.

The role of English

Learners at this level increasingly use Modern Greek for classroom interactions and routines, and are able to express some

complex concepts and reactions in Modern Greek, in structured discussions. English continues to be used as the medium for
substantive discussion, comparison, analysis and reflection. This allows learners to express abstract and complex views and
ideas about language, culture, intercultural experience and identity that may be beyond their existing ability in Modern Greek.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations

Initiate and sustain interactions by sharing personal opinions e initiating conversations, for example, with peers and

and experiences, face-to-face or online, with peers, and sister-school friends, using expressions appropriate to
context and audience, such as Ti ékaveg xteg; lNaue oro

comparing aspects of young people’s lives, such as vASVIL

relationships, events and aspirations . . . .
e sustaining face-to-face or online conversations on topics

[Key concepts: youth, relationships, future; Key processes: of mutual interest, for example, 10 TTGPTU, N LOUTIKA, N

interacting, comparing, sharing] @iAia, n péda, parties, music, friendship, fashion, through
active listening strategies, turn-taking and verbal and

(ACLMGCO018) non-verbal responses, for example, shrugging shoulders,

o o . head shaking
E.x € %S . . .
e extending and elaborating on modelled language to elicit
others’ and express own experiences and opinions, for
example, Ti vouiCeig; Moteuw omi, M’ apéoel kaAutepa n
6dAaocoa, Zupupwveic;

e using formulaic language to share and compare aspects
of teenage life, for example, To kivnTé pou givar pauvpo,
To bik6 pou eivar ueyaAurepo, and aspirations, for
example, OéAw va yivw ...
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Participate in collaborative planning and decision-making for
events and shared experiences, and engage in different
transactions

[Key concepts: roles, transactions, tasks; Key processes:
negotiating, collaborating]

(ACLMGCO019)

BE%RCiS

Participate in structured discussions and tasks by asking and
responding to questions, clarifying understanding and
expressing agreement or disagreement

[Key concepts: learning, contribution; Key processes:
discussing, clarifying]

(ACLMGC020)

Informing
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e planning a performance, event or presentation, making
decisions collaboratively, for example, a class party,
activities for languages week

e making transactions in either authentic or simulated
situations, such as purchasing goods, checking receipts
to confirm the price and other information relating to a
purchase, for example, currency conversion, change, 1o
gupw, Ta doAdpIa, n EKTTTWaOnN

e planning an orientation activity to guide younger students
around the school, and collaboratively developing a map
of the school with Greek names and symbols, for
example, l1od €ivai ...; 6€€id, apioTepd, Tavw, KATW,
uéoa, £éw, n kavriva, 1o ypapeio

e planning collaboratively for an event by participating in
scenarios related to travelling in Greece or Cyprus, for
example, planning an itinerary, Tn Acutépa 6a mdue otnv
AkpotroAn, Tnv Tpitn Ba gipaare oTo >ouvio

e sharing opinions about the benefits of visiting various
tourist sites in Greece or Cyprus, for example, OéAw va
maw oTa vnoid/otnv AKpOTToAnN/oTo pouaeio ... yiari/
emreidn. ..

e interacting in class routines by requesting, advising and
apologising, for example, Juyyvwun d¢v kardAafa,
Mhmwg BéAsig BonBeia;

e clarifying meaning or instructions Opiore, Zuyyvwun;
Koira/Koirdére, Ti eimrare;

e participating in discussions using modelled language,
expressing opinions, for example, morelw, voyi{w, and
agreeing/disagreeing, for example, Juppwvw, Asv
ouupwvw, on topics such as wearing hats in summer, for
example, Popdue karréAa 1o kaAokaipl

e contributing to collaborative interactions such as creating
a schedule for a visiting school group, setting up a school
display, hosting an event

Elaborations
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Obtain, analyse and use information from a range of spoken,
written, digital and visual texts, identifying and comparing
perspectives on social and cultural issues

[Key concepts: community, perspectives; Key processes:
selecting, sharing, analysing]

(ACLMGC021)
% . xC %S

Adapt and present information and ideas on a variety of topics
using presentation modes selected to suit different audiences
and to achieve specific purposes

[Key concepts: content, audience, mode; Key processes:
selecting, designing, presenting]

(ACLMGC022)

@:K c::i.icé)‘*’

Creating
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e listening to, reading or viewing a range of texts, for
example, a recount of a name day celebration, and
identifying cultural use of language, for example, Kar rou
Xpovou, KaAn épeén

e identifying how certain expressions give clues to a
particular event, for example, KaAo6 raéidi, 21o kaAd, Kai
ora dika oou, KaAn avrauwon!

e compiling and comparing perspectives on social and
cultural issues in Greek-speaking communities, such as
comparing attitudes to sport, presenting information in
graphs or charts

e identifying different perspectives in a range of texts that
relate to social and cultural issues such as special
occasions, for example, 1st of January and gift giving, 1st
of May, and associated greetings such as KaArn Xpovid,
KaAd pnva, KaAn eBdouada, KaAo kaAokaipi

e exploring and gathering information on a range of cultural
practices through a variety of sources, for example,
excerpts from a Greek song

e expressing opinions on an event or performance, such as
a contemporary Greek film or a Karagiozi theatre
performance

e presenting information in different formats, such as
captioned photographs, digital presentation or emails, on
cultural events, for example, an Antipodes festival/Glendi,
traditional dance performances and costumes

e explaining a Greek custom or practice to an Australian
audience, for example, Amokpieg, using simple language
and supporting graphics, materials and gestures

e creating persuasive texts, such as brochures or video
clips, for example, to encourage people from the wider
community to attend a cultural event or to recycle waste
containers and materials

4

e conveying information in texts, such as brochures,
notices, cartoons, video clips, to introduce and explain
aspects of Greek art, history and culture and their
influence, for example, the Hippocratic Oath, the snakes
and staff symbol relating to medicine, and structures
such as the Shrine of Remembrance

Elaborations
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Respond to imaginative texts by expressing personal
preferences, feelings and opinions about themes, mood and
language choices

[Key concepts: themes, imagination, social awareness; Key
processes: expressing, modifying, responding, expressing]

(ACLMGC023)

Experiment with different techniques to create and present
imaginative texts designed to engage different audiences
[Key concepts: fantasy, private and public world, preferences;
Key processes: creating, experimenting, connecting,
reflecting]

(ACLMGC024)

B .x @ %

Translating

Translate and interpret a range of community and social
media texts such as posters, advertisements and blogs,
identifying and explaining words or expressions of specific
cultural significance

[Key concepts: cultural understanding, representation,
meaning; Key processes: translating, interpreting, analysing]

(ACLMGC025)

E.x@%
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discussing the themes and moods of an imaginative text
and sharing with others their opinions and how the text
made them feel

reading stories such as Greek folktales/myths or Aesop’s
fables and discussing their opinion about the values
portrayed in these, for example, ‘King Midas’, ‘The hare
and the tortoise’

comparing themes in imaginative texts, such as
contemporary stories, films, DVDs, interactive games and
cartoons, expressing opinions and making connections
with own experiences

analysing the language choices in an imaginative text
and discussing feelings and opinions about the impact of
these choices

accessing texts, such as songs, films and digital/online
texts, and creating a new version or modifying key
aspects, for example, introducing a new character or
changing the ending

illustrating and captioning imaginative stories in different
formats, such as cartoons, photo stories, using
descriptive and expressive language, for example, H
mapéa pou, or using other devices such as alliteration or
similes and metaphors

composing and presenting texts, using verbal and non-
verbal expressions, for example, creating and presenting
an imaginary character living during the period of the
Greek Revolution

creating a range of texts to entertain particular
audiences, for example, children’s digital books, songs,
cartoons and video clips suitable for younger learners of
Greek

Elaborations

e examining and interpreting idiomatic expressions, such

as lépa Bpéxel, including expressions which cannot be
translated literally, for example, Ta ékava 6dAacoa

examining culturally specific terms, such as ro maAikdpl,
n AgBevria, To @iAdTiuo, and developing appropriate
explanations for them and discussing possible equivalent
terms in English

discussing colloquial language use in Australia and
comparing with Greek expressions, for example, Ta’kava
oaAdra, and discussing what they say about Australian
and Greek culture

translating public signs, notices and slogans, for
example, «Amayopeveral T0 KatTvioua» or «Mnv mrerdre
okouTridia», comparing each other’s versions and
considering reasons for any similarities or differences
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Create bilingual texts that draw on Greek and English for
different purposes, such as menus or product instructions
designed for both language contexts

[Key concepts: interpretation, equivalence, bilingualism; Key
processes: creating, translating, interpreting]

(ACLMGC026)

B.x@%

Reflecting

Interact with Greek speakers and resources, recognising that
intercultural communication involves shared responsibility for
communication

[Key concepts: interaction, reciprocity, responsibility; Key
processes: expressing, discussing, noticing, adjusting]

(ACLMGC027)
E| K QI €3
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e creating a range of bilingual texts to entertain and inform
others, such as video clips, cartoons, posters and
brochures

e creating a shared website with a group of Greek-
speaking students, posting items of interest, comments
and questions in Greek and English

e creating a storyboard outline which brings familiar
English-speaking characters to Greek-speaking worlds
and contexts, such as Harry Potter as your tour guide in
Athens or Nicosia

e creating a glossary of key vocabulary and expressions
used in informative and persuasive texts, such as
promotional material, Mn ydoere, TeAcutaia mpoopopd

e creating bilingual captions for tourist attractions in
Greece, Cyprus or Australia to explain their significance
and cultural references, for example, bush, beach, 1o
Aiyaio, lNérpa tou Pwuiou, Ayiov Opog

e creating bilingual texts to give information and
instructions to others, for example, a bilingual brochure
about the school for a visiting group of exchange
students

e creating a menu in Greek with footnotes in English about
the ingredients

Elaborations

e interacting with Greek speakers, for example, with
students from a sister-school, reflecting on how language
choices might be interpreted by Greek speakers and
making adjustments to convey intended meaning

e sharing Greek language and cultural experiences with
peers and others, for example, reporting on in-country
experience, and exploring the reciprocal nature of
intercultural communication

e reflecting, such as in discussions, blogs and journals, on
incidents and repair strategies in the course of learning
and using Modern Greek, for example, when
encountering misunderstandings in communication

e examining reactions to different perceptions and
expectations around similar and different cultural
practices in the Australian and Greek contexts, for
example, the concept of personal space, or head tilting to
indicate ‘no’
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Consider how cultural identity influences interactions in
culturally and linguistically diverse contexts such as Australia
[Key concepts: identity, diversity; Key processes: analysing,
discussing, reflecting]

(ACLMGC028)

B @ &S

Understanding
Systems of language

Recognise and reproduce Greek sound—letter relationships
and combinations in spoken and written forms and key
features of pronunciation, rhythm and stress, including some
irregularities

[Key concepts: liaisons, rhythm, intonation, pitch; Key
processes: recognising, discriminating, imitating, producing]

(ACLMGU029)

g @
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e developing an understanding of contemporary life in
diverse Greek-speaking communities, for example,
through viewing excerpts from Greek films, and reflecting
on similarities and differences to own lifestyle

e preparing a family tree with information such as
languages spoken by family members, significant
places/countries, and reflecting on how background can
shape identity, MiAw ayyAikd, Eiuai Kavaddg, H paud pou
HIAG eAAnvikd kai yaAAika, o rarrroug pou givar AyyAog

e exploring how cultural identity is manifested in Australian
and Greek-speaking communities, for example, through
family occasions, community events and festivals,
reflecting on the importance of shared understanding

e reflecting on the experience of learning and using Greek,
considering how it may add a further dimension to own
sense of identity

Elaborations

e recognising the differences in tone and rhythm between
questions, exclamations and commands, for example,
2oBapd, Auéowg, Eroiudoou Npriyopa! Ti Agg!

e recognising and reproducing rhythms in more complex
sentences, using pausing and intonation to signal
emphasis

e understanding the role of pronunciation, rhythm and pace
in creating effects and relationships in oral texts, such as
songs, stories, poems and conversations, for example, in
the song ‘KaAnuépa, 11 kaverg;’

e identifying differences in sounds, such as vy, yk, 1¢, 10,
ut, v1, di, a1, -agua (didBaocua) and using them
appropriately when writing

e experimenting with pronunciation rules and intonation

collaboratively with peers, for example, au, ¢u, 10, 1, ai,
BB, AA, pp, 1T, 10U, 10/10, €l0/€I0U
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Develop knowledge of vocabulary and sentence structures to
elaborate meaning, for example, by using a range of verbs
and tenses, personal pronouns, adverbs, adjectives and time
indicators to describe, situate and link people, objects and
events

[Key concepts: grammatical systems, connections; Key
processes: experimenting, applying]

(ACLMGUO030)

E e

Compare and contrast the structure and linguistic features of
different types of text, developing understanding of the
relationship between context, purpose and audience, and
identifying culturally specific elements

[Key concepts: genre, textual conventions, register; Key
processes: exploring, connecting, comparing]

(ACLMGUO031)

ER R

Language variation and change

Examine how Greek language and culture is variously
expressed in different linguistic and cultural settings,
identifying and explaining variations

[Key concepts: change, place, impact; Key processes:
exploring, comparing, analysing]

(ACLMGU032)
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e extending understanding and use of present, past and
future tenses, for example, eiuai, fuouyv, Ba ciuai, Exw,
gixa, Ba éxw, émaila, éraiéa, maiw, 6a maifw, Ba maifw

e referring to the past, present and future using time
indicators, for example, orjuepa, aupro, xTes, uebadpio,
TTPOXTEG, TTPIV AiyeS UEPES

e expanding use of adjectives such as peydAog-n-o,
wpdaio¢-a-o, amibavog-n-o, poLepdS-nN-0

e using possessive and object pronouns pou, oou, Tou, Mg,
TOU, Uag, 0ag, Toug

e extending meaning by using adverbs of place and time
such as 0w, ekei, x1e¢, peBaupio,

e understanding the use of oAU

e using expressions with the verb kdvw, kaver kpuo/léorn,
KAvw OOUAEIES, KAvw OVeEIpa, TI KAVEIS,

e understanding the function of comparative and
superlative adjectives, for example, mo ueydAog,
HEYAAUTEPOG, O TTI0 UEYAAOC

e developing knowledge of vocabulary relating to, for
example, immediate environments, relationships, leisure,
hobbies, shopping, travel

e applying knowledge of the interrelationship between
context, purpose and audience to identify text type and
predict the meaning of unfamiliar vocabulary and
expressions

e identifying how grammatical choices, words and images
combine in a text to achieve particular intentions and
effects, for example, the positioning of the reader through
the use of personal pronouns, imperative verb forms and
negative indicators, and emotive language and images

e comparing Greek and English versions of familiar texts
such as recipes and horoscopes, commenting on
similarities and differences in text structure and cultural
elements

e interpreting and explaining textual conventions when
using technology and social media

Elaborations

e examining and explaining variations in language use in
different Greek-speaking communities, and why the
Greek language varies according to geographical
location

e discussing elements of Greek language and culture and
how they have become part of Australian lifestyles, for
example, celebrations such as 1o I'Aévri, ro lNavnyupi

e identifying and comparing the function and power of
cultural representations, such as symbols and stories, for
example, flags, Greek myths and legends
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Understand how the Greek language has evolved, and how it e exploring how the Greek language has been influenced
continues to change over time due to processes such as by migration, for example, the use of non-Greek words
such as ra ymiAia instead of o1 Aoyapiacuoi as an

globalisation, migration, and the influence of technology and Australian phenomenon

popular culture e examining how technology has influenced the Greek

[Key concepts: evolution, influence, dynamism; Key language, for example, okavdpw, T0 UTTAOYK, OEPPEPW

processes: researching, analysing, discussing] e discussing how changes to the Greek language reflect

changes in some cultural practices and attitudes, for

(ACLMGUO033) example, 10 éroiuo paynToé
= :K @\ G:') o exploring the impact of globalisation on Greek language

use, such as the increased use of English words, such as
blog, computer, mobile/cell phone, parking

Role of language and culture Elaborations
Explain how meanings may vary according to cultural e examining existing generalisations relating to different
assumptions and perspectives that people bring to cultures, such as in the classroom or local community,

interactions and experiences, recognising that such variations and discussing the variability of reality

e reflecting on the impact of own values and cultural

impact on intercultural communication . . . .
practices on intercultural experiences, and understanding

[Key concepts: stereotypes, social norms, values and the importance of mutual and self-respect, for example,
attitudes; Key processes: analysing, explaining, reflecting] understanding concepts such as 1o @iAdTIuO, N TILN

e considering how the experience of learning a new
(ACLMGUO034) language has impacted on awareness of own
@ @-\ a = GB communicative behaviours and how these may be

interpreted by others

e appreciating that language use can reflect and express
cultural identity, that many languages exist in Greece,
Cyprus and Australia and that many people are
multilingual and value this as part of their identity
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Modern Greek

Years 9 and 10 Achievement Standard

By the end of Year 10, students initiate and sustain interactions with peers by sharing opinions and experiences and comparing
aspects of teenage life (for example, lMoU 6a mag diakorés; OéAw va yivw mASTo¢ yiari ...). They interact with others to make
decisions and plan events. They ask and respond to questions, clarify understanding and express agreement or disagreement
in structured discussions and tasks, and spoken and written transactions (for example, l1due aro aiveud aipio; SuuQwveic;
OéAw/Ae BéAw). When interacting, they use appropriate pronunciation, rhythm and stress (for example, o’ aurdv, kovra ornv
moAn, MNaw oro rayudpoueio, MNaue otn Adikn aupio;). Students locate and analyse information and perspectives from a range of
texts and communicate information and ideas using different modes of presentation selected to suit audience and purpose (for
example, Mou apéoel autd 1o €pyo yiari ..., ival wpaio, moTelw, vouilw, diapwvw). They share their responses to imaginative
texts by expressing personal preferences, feelings and opinions about themes, mood and language choices (for example, H
Hoda givar povorovn, Ayépaoa kaivoupio kivitd). They use different techniques to produce imaginative texts for different
audiences. They use a range of grammatical structures and elements to describe, situate and link people, objects and events,
and apply their knowledge of vocabulary and grammatical structures such as Eivar kaAd, moAU kaAd, mdpa moAU kaAd, to extend
meaning. They translate, interpret and create texts in Greek and English for the wider community (for example, Amrayopeuerai,
lMepaoTikd). When interacting, students share responsibility for making meaning. They give examples on how their identity
influences their intercultural exchanges.

Students identify and reproduce regularities and irregularities of sound—letter relationships and combinations such as, au, ¢u,
BB, AA, pp, 11, 10U, 10/16 (for example, TeTPpddI0-XWPIO), €10/€i0U, di, dI, -adua, (for example, didBaoua). They analyse a range of
text types in various modes to explain the relationship between context, purpose and audience and to identify structural,
linguistic and culturally specific features. They compare Greek language and culture in various linguistic and cultural settings in
Australia and overseas, and give reasons for variations that exist. They identify ways that Greek language has changed over
time and propose reasons why it continues to change. They explain how cultural assumptions, attitudes and beliefs can affect
interactions and appreciate the importance of mutual understanding to effective communication.
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