Australian Curriculum

Languages: Spanish  Satisfactory  Years 7 and 8
(Year 7 entry)
Portfolio summary
This portfolio of student work shows that the student shares information about their personal worlds
(WS6), including personal details, family, friends, leisure activities (WS4), likes and dislikes (WS1, WS3,
WS5). The student interacts with others (WS5) in shared activities, negotiations, games and events, using
modelled language to ask and respond to familiar questions (WS5), give and respond to instructions,
request help or permission and express opinions. When interacting, the student approximates Spanish
sounds (WS4) and uses intonation to distinguish between statements, questions, exclamations and
requests (WS5). The student obtains factual information and identifies key points from different sources,
using nonverbal and contextual clues to help make meaning (WS8). The student describes characters
(WS8), experiences and ideas using highfrequency vocabulary (WS6) and creates short informative and
imaginative texts using modelled sentence structures and formulaic expressions (WS6). When
constructing sentences, the student applies gender (WS1) and number agreement to definite and
indefinite articles, nouns and adjectives (WS3, WS4, WS5, WS6). The student applies grammatical rules in
relation to conjugation of verbs (WS1, WS3, WS4, WS5, WS6), and uses the two verbs for ‘to be’
(ser and estar) in modelled examples (WS1, WS3, WS5, WS6). The student applies Spanish writing
conventions such as inverted question and exclamation marks (WS3, WS6). The student works in Spanish
and English to translate texts (WS8) and create simple bilingual texts (WS6). The student describes their
own experiences of using Spanish (WS2, WS7) and explains how aspects of their identity influence their
intercultural exchanges.
The student identifies and applies rules for pronunciation and grammar (WS1, WS2, WS5, WS6, WS7) and
uses metalanguage in Spanish to explain basic features of language, texts and grammar, making
connections with terms such as ‘verb’, ‘adjective’, noun’ and ‘agreement’ that are used in English learning,
and incorporates concepts such as grammatical gender (WS2, WS7). The student identifies the need to
adjust language to suit different situations and relationships (WS3, WS7). The student describes the
distribution of communities of Spanish speakers in different countries and regions and knows that Spanish
is spoken in a variety of forms in different communities (WS2, WS6, WS7). The student identifies how
languages and cultures change through contact (WS6) and gives examples of Spanish words used in
English and words used in Spanish that are borrowed from other languages (WS2, WS7). The student
identifies cultural aspects of language use that are reflected in everyday interactions such as emailing, text
messaging, giftgiving and apologising (WS3, WS7).

Video blog  about me
Sample summary
Students learnt how to share personal information and construct sentences, applying rules for grammar
including gender of nouns and some verb conjugation.
In this task, students were asked to prepare a short video blog to introduce themselves and their family, and
talk about an activity they plan to do. Students were required to include information about:
how they were feeling
their age
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their age
nationality
language(s) they speak
where they live
family members
their plans for that afternoon.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Video blog

ACARA | The Australian Curriculum (Version 8.4)
The Australian Curriculum is licensed under Creative Commons.

The Australian Curriculum is licensed under Creative Commons.

Australian Curriculum

WS1 7-8 AT Video blog - about me

Watch later

Share

Watch on

Reflection on learning Spanish
Sample summary
Students had been learning Spanish for approximately one term.
In this task, students were asked to answer a range of questions about learning Spanish. Students were
asked to consider cultural and linguistic similarities and differences as well as explain their own experiences.
Students were not familiar with the questions and answers were unrehearsed.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
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example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Reflection
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WS2 7-8 AT Re袇ection on learning Spanish

Watch later

Share

Watch on

Letter to pen friend
Sample summary
Students learnt how to write about themselves and about their daily routine in Spanish, and answer questions
relating to their personal world. Students completed various activities including games, oral dialogues, and
reading and listening tasks related to what students of their age typically do in Spanishspeaking countries.
Prior to completing the final task, students had practised and discussed the texttype conventions of a letter.
This was a timed, inclass task and students had access to a bilingual SpanishEnglish dictionary. Students
were given a letter to read from Rosa, a young girl from El Salvador, and were asked to write a response to
any questions asked, and structure the letter using texttype conventions.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
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help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Letter
1

Annotations

2
3

4

1

Annotation 1
Uses Spanish date

format

5
6

Annotation 2
Commences with
greeting appropriate to text
type and explains reason for
writing
2

7
8

Annotation 3
Uses language
modelled in stimulus text to
share personal information
3

Annotation 4
Uses cohesive device
to relate to information in
4
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stimulus text
Annotation 5
Shares information
about friends and activities
5

Annotation 6
Responds to questions
asked about living
arrangements
6

Annotation 7
Uses adverbs to
describe frequency of
activities
7

Annotation 8
Applies gender
agreement to phrase
8

Annotations
Annotation 1
Conjugates verb gustar
using Spanish word order
1

1

2

Annotation 2
Concludes letter
appropriately for text type
2

La historia de mi vida
Sample summary
Students learnt how to share information about themselves in Spanish, including personal details, their family,
friends, likes and dislikes and leisure activities.
In this task, students were asked to create the ‘Story of my Life’, including references to their heritage, school,
likes/dislikes, family, friends and pastimes. Once scripted they had to read it aloud to an audience, taking into
account intonation, pronunciation and reading for meaning. The task was completed in class and for
homework and cue cards were permitted when presenting.

Achievement standard
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Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Story

ACARA | The Australian Curriculum (Version 8.4)
The Australian Curriculum is licensed under Creative Commons.

The Australian Curriculum is licensed under Creative Commons.

Australian Curriculum

WS4 7-8 AT (Year 7 entry) La historia de mi vida

Watch later

Share

Watch on

Spanish interaction
Sample summary
Students learnt how to talk about themselves and respond to a variety of questions relating to their personal
world. Students practiced answering questions and preempting followup questions.
In this task, students were asked to participate in a oneonone conversation with the teacher to respond to
and give information about themselves, their family, hobbies and interests. Students were asked to use a
variety of communication methods to maintain the interaction.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
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interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for
example, Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual
information and identify key points from different sources, using nonverbal and contextual clues to help make
meaning. They describe characters, experiences and ideas using highfrequency vocabulary, and create
short informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’
(ser and estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y
delgado/Estoy en año 8). They apply Spanish writing conventions such as inverted question and exclamation
marks such as ¡No me digas! They work in Spanish and English to translate texts, and create simple bilingual
texts. They describe their own experiences of using Spanish and explain how aspects of their identity
influence their intercultural exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for
example, ¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers
in different countries and regions and know that Spanish is spoken in a variety of forms in different
communities. They identify how languages and cultures change through contact, and give examples of
Spanish words used in English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from
other languages such as shopping, tiquet. They identify cultural aspects of language use that are reflected in
everyday interactions such as emailing, text messaging, giftgiving and apologising (for example, Lo siento
mucho Don Pedro).
Interaction
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WS5 7-8 AT Spanish interaction

Watch later

Share

Watch on

Mi barrio y los pueblos antiguos de Latinoamérica
Sample summary
Students learnt about Indigenous South and Central American groups and conducted research into one group
of interest to them.
The following task, in three parts, was set:
Part 1: Investigate how an Indigenous South or Central American group lived and designed their towns before
the invasion of the Spanish Conquistadors.
Part 2: Create a visual representation and written description of a typical town or city of this Indigenous group.
Visual representation in the form of map or plan
Map or plan can be pictorial map or bird’s eye view
Part 3: Create a visual representation and written description of the suburb, city or town that you live in.
Visual representations
Label at least diez manmade features in Spanish e.g. el castillo
Include at least cinco natural features labelled in Spanish e.g. hills, river, mountains
Label your map of the Indigenous town or city in Spanish and the Indigenous language
Include an outline of South America or Australia which shows the location of your towns or cities on
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Include an outline of South America or Australia which shows the location of your towns or cities on
the continents
Map should include the elements of BOLTS  border, orientation, legend, title and scale
Presentation: Text type appropriate
Written descriptions
In Spanish, write one paragraph each about your suburb or city and the town or city of the Indigenous group
you have investigated. Include:
An introductory sentence e.g. Mi ciudad se llama….
¿Dónde está? At least 2 comments about where it is: compass points, near/far from somewhere,
geographic location e.g. on the coast, in the hills, on the outskirts, in which state, country
¿Cómo es? At least 2 comments about what it is like: size, age, attractiveness, type of land use e.g.
industrial, rural, residential, touristy.
Describe tres of the buildings/facilities, e.g. Hay un polideportivo, es nuevo y moderno
Give your opinion of the town/suburb e.g. me gusta mucho porque ….
Students were then asked to write a comparison in English of the similarities and differences between the two
cities or towns e.g In what ways are the designs and buildings in our towns similar and different? In what ways
do we live similarly to and differently from the Indigenous people of Latin America?

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
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gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Poster
1
3
4

Annotations

2

Annotation 1
Creates bilingual text to
present information
1

Annotation 2
Recognises need to
adjust simple language to
translate meaning
2

Annotation 3
Applies prior
knowledge and understanding
of language to construct
descriptive paragraph
3

Annotation 4
Applies gender and
number agreement in a range
of situations
4

Annotations
Annotation 1
Presents findings using
modelled language
1

1
2

Annotation 2
Uses unfamiliar
language to convey ideas
2

Annotation 3
Recognises that
language changes as result of
contact by labelling map in
both Spanish and Nahuatl
3

3
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My Spanish learning journey
Sample summary
Students participated in wholeclass and peer discussions about their Spanish learning journey. Concepts
such as identity, intercultural awareness, metalanguage, values, global citizenship and culture were unpacked
and discussed, with students recording notes and observations.
In this task, students were asked to describe their own experience of learning Spanish in a written reflection
and explain how aspects of their identity influence their intercultural exchanges.
Students were to consider the following questions in their reflection:
What have you learnt about the Spanishspeaking world?
How has it surprised, challenged and/or made you think differently? (reflect on your identity e.g.
Australian, Englishspeaking, welltravelled/haven’t travelled, if you have Spanishspeaking friends,
listen to Spanish music)
How will learning about the Spanishspeaking world make you a global citizen?
How have your English skills improved?
What types of activities help you learn?
What have you enjoyed the most? Why?
How has your learning of Spanish aligned to the school’s values? Choose 2 and explain how
learning Spanish has contributed to these values. RESPECT, EQUALITY, PRIDE, INTEGRITY,
RESILIENCE.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
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their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Reflection

1
2
3
4
5
6

Annotations
Annotation 1
Discusses distribution
of Spanishspeaking
communities and reflects on
Spanish language variations
1

Annotation 2
Reflects on cultural
elements that enable
connection between people
2

Annotation 3
Gives examples of
shared words and cognates
3

Annotation 4
Uses metalanguage to
reflect on languagelearning
challenges
4

Annotation 5
Reflects on own
identity and culture
5

Annotation 6
Appreciates
improvement and
understanding of own
language through learning
Spanish
6
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Annotations
Annotation 1
Draws links between
language learning and values
1

1

Listening comprehension
Sample summary
Students learnt how to talk about themselves and then applied the knowledge to listen to information about
other people. Students practiced listening to the teacher read introductions about various people before
completing a listening comprehension task. Students also practised listening for general information as well as
detail, and notetaking.
In this task, students were asked to listen to texts from three students in Spanish. They were to become
familiar with the questions before taking notes as they listened for key details. Using the information obtained,
students were asked to provide summary information and respond to questions using evidence from the texts
to support their answers.

Achievement standard
Subject
By the end of Year 8, students share information about their personal worlds, including personal details,
family, friends, leisure activities, likes and dislikes, for example, Hola amigo, ¿Cómo estás? Me gusta tocar la
guitarra, No me gusta comer carne. They interact with one another in shared activities, negotiations, games
and events, using modelled language to ask and respond to familiar questions, give and respond to
instructions (for example, Haz click sobre la imagen del monumento. Escoge la palabra correcta), request
help or permission (for example, ¿Me puede ayudar…?, ¿Cómo se dice… en español? ¿Puedo ir a beber
agua? ¿Salimos al recreo ya?), and express opinions (for example, Creo que… ¡Qué sorpresa!). When
interacting, students approximate Spanish sounds and use intonation to distinguish between statements (for
example, Juan estudia español), questions (for example, ¿Cómo se dice …?), exclamations (for example,
Juan, ¡estudia español!) and requests (for example, ¿me das un chocolate?). They obtain factual information
and identify key points from different sources, using nonverbal and contextual clues to help make meaning.
They describe characters, experiences and ideas using highfrequency vocabulary, and create short
informative and imaginative texts using modelled sentence structures and formulaic expressions. When
constructing sentences, students apply gender and number agreement to definite and indefinite articles,
nouns and adjectives (for example, la luna clara, los bolsos rojos, un amigo español, unas estudiantes
extranjeras). Students apply grammatical rules in relation to conjugation of verbs (for example, La bicicleta
roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
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roja tiene un cesto negro, Tenemos los libros de lectura amarillos), and use the two verbs for ‘to be’ (ser and
estar) in modelled examples (for example, Eres española/Estás en Australia, Soy alto y delgado/Estoy en año
8). They apply Spanish writing conventions such as inverted question and exclamation marks such as ¡No me
digas! They work in Spanish and English to translate texts, and create simple bilingual texts. They describe
their own experiences of using Spanish and explain how aspects of their identity influence their intercultural
exchanges.
Students identify and apply rules for pronunciation and grammar and use metalanguage in Spanish to explain
basic features of language, texts and grammar, making connections with terms such as ‘verb’, ‘adjective’,
noun’ and ‘agreement’ that are used in English learning, and incorporating concepts such as grammatical
gender. They identify the need to adjust language to suit different situations and relationships (for example,
¡Hasta pronto Doña Clara!). Students describe the distribution of communities of Spanish speakers in different
countries and regions and know that Spanish is spoken in a variety of forms in different communities. They
identify how languages and cultures change through contact, and give examples of Spanish words used in
English such as ‘patio’, ‘chocolate’ and words used in Spanish that are borrowed from other languages such
as shopping, tiquet. They identify cultural aspects of language use that are reflected in everyday interactions
such as emailing, text messaging, giftgiving and apologising (for example, Lo siento mucho Don Pedro).
Listening comprehension
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Annotations
1

2

Annotation 1
Analyses text to
summarise differences
1

Annotation 2
Compares information
to draw conclusions about
similarities
2

Annotations
1

Annotation 1
Relates information in
the text to own personal world
1

Annotation 2
Expresses opinions
using evidence from the text
2

2
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