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Work sample portfolio summary

WORK SAMPLE PORTFOLIO

Annotated work sample portfolios are provided to support implementation of the Foundation − Year 10 Australian 

Curriculum.

Each portfolio is an example of evidence of student learning in relation to the achievement standard. Three portfolios 

are available for each achievement standard, illustrating satisfactory, above satisfactory and below satisfactory 

student achievement. The set of portfolios assists teachers to make on-balance judgements about the quality of their 

students’ achievement.

Each portfolio comprises a collection of students’ work drawn from a range of assessment tasks. There is no pre-

determined number of student work samples in a portfolio, nor are they sequenced in any particular order. Each work 

sample in the portfolio may vary in terms of how much student time was involved in undertaking the task or the degree of 

support provided by the teacher. The portfolios comprise authentic samples of student work and may contain errors such 

as spelling mistakes and other inaccuracies. Opinions expressed in student work are those of the student.

The portfolios have been selected, annotated and reviewed by classroom teachers and other curriculum experts. The 

portfolios will be reviewed over time.  

ACARA acknowledges the contribution of Australian teachers in the development of these work sample portfolios. 

THIS PORTFOLIO: YEAR 10 ENGLISH

This portfolio provides the following student work samples: 

Sample 1    Oral presentation: Comedy 

Sample 2    Persuasive text: Sport in the media 

Sample 3    Response to literature: Macbeth 

Sample 4    Response to literature: Lord of the Flies 

Sample 5    Response to literature: Poetry analysis 

Sample 6    Group presentation: Prejudice

This portfolio of student work includes a range of responses to texts in different forms, modes and mediums. The 

student provides an oral presentation to the class (WS1, WS6) and presents a persuasive argument in response to 

an issue (WS2). The student compares different interpretations of a play presented on stage and adapted for screen 

(WS3). The student provides an analysis of a novel (WS4) and a poem (WS5).

COPYRIGHT
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, you may view, download, display, print, 
reproduce (such as by making photocopies) and distribute these materials in unaltered form only for your personal, non-commercial educational purposes or for the non-commercial educational 
purposes of your organisation, provided that you retain this copyright notice. For the avoidance of doubt, this means that you cannot edit, modify or adapt any of these materials and you cannot 
sub-license any of these materials to others. Apart from any uses permitted under the Copyright Act 1968 (Cth), and those explicitly granted above, all other rights are reserved by ACARA. For 
further information, refer to (http://www.australiancurriculum.edu.au/Home/copyright).
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Oral presentation: Comedy

Year 10 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 

explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 

arguments. They develop their own style by experimenting with language features, stylistic devices, text 

structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had studied a unit on filmmaking in class. For this task, students were asked to select a film to present to 

the class that they considered could be classified as an exemplar of its genre. The student was required to make 

detailed reference to 2−3 scenes in the film and to consider a range of film techniques in their discussion.

The presentation was to be between 8 and 10 minutes and include the showing of an excerpt from the film. This 

presentation is an excerpt of the student’s work.

Students had three weeks to complete the task and worked on it both in class and at home.

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian 
Curriculum website. Instead, a more restrictive licence applies. For more information, please see the first page of this 
set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.
edu.au/Home/copyright).

Audio

Annotations

Oral presentation: Comedy

www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/
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Persuasive text: Sport in the media

Year 10 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects. 

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 

explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 

arguments. They develop their own style by experimenting with language features, stylistic devices, text 

structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts. 

Summary of task

Students examined the place of sport in Australian culture and identity and identified the ways in which texts privilege 

certain representations of Australians who participate in sport. They considered the way local media focuses upon 

Rugby League at the start of the season to privilege particular attitudes, values and beliefs about the Australian 

national identity.

Students were asked to write an analytical essay on the ways in which sport is represented in society through the 

media by identifying how it privileges certain attitudes, values and beliefs about who is considered the typical Aussie 

sportsperson.

Students had one week to complete the task at home. 

Work sample 2

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Copyright
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Annotations

Makes position clear at the outset of the 
argument. 

Acknowledges the use of source material.

Allows the argument to drift.

Provides examples but the argument is 
not clear.

Work sample 2

Persuasive text: Sport in the media

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Shows limited control of sentence 
structure.

Needs to establish relevance. 

Provides a conclusion which lacks clarity.

Work sample 2

Persuasive text: Sport in the media

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Response to literature: Macbeth

Year 10 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 

different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 

They develop their own style by experimenting with language features, stylistic devices, text structures and 

images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students saw a range of interpretations of Macbeth in film and live performance, and chose two to evaluate.

Students were required to reflect upon the different interpretations of theme and character, including the extent to 

which they agreed or disagreed with the interpretations. In particular, they were asked to focus on one or two scenes 

in the original play and compare them to the two interpretations, commenting on whether the interpretations were 

suitable adaptations and in sympathy with the original play. 

Students had two weeks to complete the task and it was undertaken at home. 

Work sample 3

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations
Acknowledges the intent of the 
playwright in simple terms. 

Points out the setting of the play.

Includes a quotation from the text to 
support the line of argument.

Comments on the Polanski film version 
from the viewpoint of a modern audience.

Makes simple comparisons between the 
texts.

Acknowledges the adaptation of the 
characters in the Bell Shakespeare 
interpretation.

Offers a negative opinion on a modern 
interpretation of the play as it is 
considered too different to the original.

Acknowledges the differing viewpoints 
on the range of modern interpretations of 
the play.

Uses informal vocabulary and sentence 
structures.

Response to literature: Macbeth

Work sample 3

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Response to literature: Lord of the Flies

Year 10 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 

explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 

arguments. They develop their own style by experimenting with language features, stylistic devices, text 

structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

Students had studied Lord of the Flies by William Golding in class and were asked to construct a narrative in 

response to the text that explores layers of meaning within the novel. Transferring Golding’s symbolism and writing in 

his style, students were required to write a contemporary story about being human. The narrative was to be entitled 

‘Fear’, ‘Bullies and victims’ or ‘Lost innocence’ and incorporate two symbolic elements within the story. Students had 

a week to complete the task and were able to submit drafts for feedback.

Work sample 4

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Offers an appropriate beginning to a 
fictional narrative.

Uses accurate spelling frequently.

Uses appropriate narrative writing text 
structures such as paragraphs.

Selects vocabulary and repetition for 
effect, for example, ‘closer and closer’.

Uses authentic dialogue to engage the 
reader.

Response to literature: Lord of the Flies

Work sample 4

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
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Annotations

Structures the story in simple 
chronological order.

Uses repetition for impact on the reader, 
for example, ‘Next it was Kathryn’s turn 
...’, ‘Now it was Georgia’s turn ...’.

Provides a simple and appropriate 
conclusion to the narrative plot.

Response to literature: Lord of the Flies

Work sample 4

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
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Response to literature: Poetry analysis

Relevant part of the achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They 

explain different viewpoints, attitudes and perspectives through the development of cohesive and logical 

arguments. They develop their own style by experimenting with language features, stylistic devices, text 

structures and images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts. 

Summary of task

Students studied the biographical details, and values, attitudes and beliefs of four poets: William Shakespeare, Walt 

Whitman, Robert Frost and Oodgeroo Noonuccal.

Students selected one poem for analysis and answered the following question in class time: 

•  How has the poet constructed his/her poem so as to reveal his/her values, attitudes and beliefs and to position 

readers to view the theme in a particular way?

In developing their responses, students considered features of the poem such as:

• subject matter (what the poem is about)

• form (organisation or structure of the poem)

• sound devices (rhyme, rhythm, alliteration, assonance, onomatopoeia)

• figures of speech (similes, metaphors, personification, symbols, metonyms, allusions)

•  other relevant language techniques (for example, direct speech, humour, foreign language, selection of 

vocabulary).

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Establishes a position in relation to the 
topic. 

Uses imagery from the text.

Response to literature: Poetry analysis

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Simplifies the issues in the text. 

Uses technical term in discussion.

Response to literature: Poetry analysis

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Makes a topic link. 

Response to literature: Poetry analysis

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright


English Year 10
Below satisfactory

2014 Edition Page 16 of 19

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Provides a conclusion. 

Shows some understanding of the 
message of the poem.

Response to literature: Poetry analysis

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Work sample 6

Group presentation: Prejudice

Year 10 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)

By the end of Year 10, students evaluate how text structures can be used in innovative ways by different 

authors. They explain how the choice of language features, images and vocabulary contributes to the 

development of individual style.

They develop and justify their own interpretations of texts. They evaluate other interpretations, analysing the 

evidence used to support them. They listen for ways features within texts can be manipulated to achieve 

particular effects.

Productive modes (speaking, writing and creating)

Students show how the selection of language features can achieve precision and stylistic effect. They explain 

different viewpoints, attitudes and perspectives through the development of cohesive and logical arguments. 

They develop their own style by experimenting with language features, stylistic devices, text structures and 

images.

Students create a wide range of texts to articulate complex ideas. They make presentations and contribute 

actively to class and group discussions, building on others’ ideas, solving problems, justifying opinions and 

developing and expanding arguments. They demonstrate understanding of grammar, vary vocabulary choices 

for impact, and accurately use spelling and punctuation when creating and editing texts.

Summary of task

This work sample was part of a unit of work on prejudice. A key consideration in the unit was how issues relating to 

prejudice have been represented over time. 

During the unit students discussed excerpts from the following: 

•  Strange Fruit by Billie Holliday, The Times They Are a-Changin’ by Bob Dylan, ‘I Have a Dream’ speech by Martin 

Luther King, Jr. and a selection of Australian Indigenous poetry

• To Kill a Mockingbird by Harper Lee, making comparisons with Jasper Jones by Craig Silvey.

Students researched and collated media commentary on contemporary social justice issues. They were divided into 

groups and were asked to select either a poem or media article to form the basis of a group presentation. The group 

discussion was for 8−10 minutes, during which they discussed the following questions: 

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Work sample 6

Poetry:

• How does the poet select language to represent Indigenous culture? 

• How does the poet select language to represent non-Indigenous culture?

• Select a quotation which expresses the poet’s attitude towards the subject matter of the poem.

• What is the poet’s message?  Explain the connection between the poem and issues relating to prejudice.

This work sample is an excerpt from a discussion on the poetry of Roberta Sykes.

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Outlines the intention of the presentation.

Recognises language choices have been 
made by the poet to include Indigenous 
words and uses a quotation from the 
poem with a tenuous link to the assertion.

Shows some literal understanding of the 
poem with a tenuous link to the assertion.

Shows understanding of another 
perspective.

Generalises the overall meaning of the 
poem using colloquial vocabulary.

Presents a theme supported by a 
quotation.

Work sample 6

Group presentation: Prejudice

First speaker: 

The poem we have got is One Day by Bobbi Sykes. So I will… um 

...outline the indigenous language represented in it. So… um… the line 

we have as represented as indigenous culture ... um... ‘Throwing me 

your glance/Your salute/clenched fist/ Smile,’ From this the… um… 

poet has said that... um…this character is lost in a city, a main street 

called ‘Whitesville’. So he is the minority in this street. He feels this 

‘unknown Brother’ and he uses these words to…um…say they are both 

fair, they feel each other, they feel the same emotions because they are 

both minorities in the city.

There is one line that says ‘Across the street / over the heads / cars’. 

So we can tell that …um… he is in the city type area which is really 

different for an indigenous person because their family probably grew 

up in the bushland. They are saying that this city has just dumped on 

their land.

Second speaker

The quote I chose for this was, ‘ And I felt you / unknown Brother’. 

I chose this quote because it really explains the poem, like the core 

message of the poem quite well and it is the turning point of the poem. 

So before that it is all about man, it sucks in ‘Whitesville’, I don’t like it 

here and then he feels an unknown brother. 

Third speaker 

We thought as a group that the poet’s message in our poem One Day is 

that you can find hope in any situation. The reason why we thought this 

is because of how he goes, ‘And I felt you / unknown Brother/ Across 

the street / Over the heads / cars Throwing me your glance Your salute/

clenched fist/ Smile.’ He has found a sort of hope rather than being 

discriminated against in the first section.  He has found hope in the 

clenched fist salute. 

http://www.australiancurriculum.edu.au/
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