
English Year 8
Above satisfactory

2014 Edition Page 1 of 21

Work sample portfolio summary

WORK SAMPLE PORTFOLIO

Annotated work sample portfolios are provided to support implementation of the Foundation – Year 10 Australian 

Curriculum.

Each portfolio is an example of evidence of student learning in relation to the achievement standard.  Three portfolios 

are available for each achievement standard, illustrating satisfactory, above satisfactory and below satisfactory 

student achievement. The set of portfolios assists teachers to make on-balance judgements about the quality of their 

students’ achievement.

Each portfolio comprises a collection of students’ work drawn from a range of assessment tasks. There is no pre-

determined number of student work samples in a portfolio, nor are they sequenced in any particular order. Each work 

sample in the portfolio may vary in terms of how much student time was involved in undertaking the task or the degree of 

support provided by the teacher. The portfolios comprise authentic samples of student work and may contain errors such 

as spelling mistakes and other inaccuracies. Opinions expressed in student work are those of the student.

The portfolios have been selected, annotated and reviewed by classroom teachers and other curriculum experts. The 

portfolios will be reviewed over time.  

ACARA acknowledges the contribution of Australian teachers in the development of these work sample portfolios. 

THIS PORTFOLIO:  YEAR 8 ENGLISH

This portfolio provides the following student work samples: 

Sample 1    Imaginative response to literature: Online journal 

Sample 2    Response to literature: The Angry Kettle 

Sample 3    Response to literature: Artemis Fowl 

Sample 4    Graphic novel 

Sample 5    Personal response: Constructing an image 

Sample 6    Discussion of a response to an issue 

Sample 7    Letter to the editor 

Sample 8    Oral presentation: In Sight 

Sample 9    Oral presentation: Bullying

COPYRIGHT
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, you may view, download, display, print, 
reproduce (such as by making photocopies) and distribute these materials in unaltered form only for your personal, non-commercial educational purposes or for the non-commercial educational 
purposes of your organisation, provided that you retain this copyright notice. For the avoidance of doubt, this means that you cannot edit, modify or adapt any of these materials and you cannot 
sub-license any of these materials to others. Apart from any uses permitted under the Copyright Act 1968 (Cth), and those explicitly granted above, all other rights are reserved by ACARA. For 
further information, refer to (http://www.australiancurriculum.edu.au/Home/copyright).

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
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Work sample portfolio summary

This portfolio of student work includes a range of responses in varied modes and forms. The student presents an 

imaginative response to a film in which the student assumes the role of one of the characters, experimenting with text 

structures and language features to reflect on and simulate the lead character’s reactions, emotions and voice (WS1). 

The student responds imaginatively to a text, emulating the conventions of a short story (WS2). The student presents an 

analysis of a literary text in the form of response to questions (WS3) and provides a response to a text in the form of a 

graphic novel (WS4). The student presents an imaginative response (WS5). The student provides a discussion of how to 

present a response to an issue (WS6) and constructs a letter to the editor designed to persuade the audience to agree with 

a particular point of view (WS7). The student makes an oral presentation in response to an issue (WS8, WS9).

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Imaginative response to literature: Online journal

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students had studied the film Madagascar (directed by Eric Darnell and Tom McGrath) in class and were asked to 

assume the role of one of the characters and write an online journal which adopted the voice of the character as 

portrayed in the film. When writing the journal, students were required to reflect on the character’s emotions, motives 

and actions from the character’s point of view. Students were expected to create, edit and publish online. 

The task was assigned work to be completed at home and students were required to submit one draft for feedback. 

Students had three weeks to complete the task. 

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Uses conventions and text structures 
appropriate to the task.

Varies sentence structure for effect.

Establishes a sense of urgency by 
repeating questions.

Chooses a variety of interesting and 
appropriate vocabulary, for example, 
‘tumbled’, ‘lurched’, ‘timid’, ‘aroma’.

Integrates detail from the novel.

Uses accurate spelling, punctuation and 
grammar throughout.

Imaginative response to literature: Online journal

www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
http://www.australiancurriculum.edu.au/
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Response to literature: The Angry Kettle

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students were asked to select a short story from one of three offered and write an additional scene or excerpt in 

response to it. The scene or excerpt could have taken place before or after the events in the original short story or 

could fill in a gap in the narrative by adding details to an event only briefly mentioned.

The short story or excerpt had to be in the style of the original author and follow the conventions of the short story 

genre which had been studied in class. 

The length was to be 300–400 words.

Students completed this task at home.

Work sample 2

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp


English Year 8
Above satisfactory

2014 Edition Page 6 of 21

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Selects details from the text and 
structures the response using the 
appropriate conventions.

Piques readers’ interest with the 
introduction of the kettle as a character.

Chooses third person narration to tell the 
story from the point of view of a particular 
character.

Uses punctuation to contribute to 
meaning, for example, the semicolon 
shows relationship between clauses and 
ideas within the same sentence.

Uses a simile to demonstrate the 
power emanating from this supposedly 
inanimate object.

Builds character through ‘showing, not 
telling’, details.

Uses dialogue effectively, including 
upper-case font, to convey character’s 
increasing frustration.

Response to literature: The Angry Kettle

Work sample 2

www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Uses evaluative adjectives and adverbs 
to express delight in the kettle’s 
appearance, for example, ‘the most 
phenomenal, amazingly shiny kettle’, ‘the 
brand new, shiny kettle’.

Uses humour, simile, choice of 
vocabulary and hyperbole to develop 
characterisation and tone. 

Controls the structure of the narrative, 
including the resolution, suggesting that 
more is to come.

Response to literature: The Angry Kettle

Work sample 2

www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
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Work sample 3

Response to literature: Artemis Fowl

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students studied the novel Artemis Fowl by Eoin Colfer in class, focusing on the representation of characters and 

themes and how audiences are positioned to respond to issues. 

Students answered the following question in class: How does Artemis Fowl’s character develop through the novel? 

They had 30 minutes to respond.

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp


English Year 8
Above satisfactory

2014 Edition Page 9 of 21

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations
Uses punctuation to support meaning in 
complex sentences. 

Uses vocabulary with precision.

Understands that the coherence of 
complex texts relies on devices that 
signal text structure and guide readers, 
for example, a clear topic sentence.

Uses a variety of clause structures, 
including embedded clauses.

Incorporates appropriate, referenced 
quotations smoothly to add authority to 
opinions.

Experiments with sentence structure 
by beginning with ‘but’ to highlight the 
significance of his mother’s presence to 
him at Christmas.

Concludes with a summarising statement.

Work sample 3

Response to literature: Artemis Fowl

www.acara.edu.au/default.asp
http://www.australiancurriculum.edu.au/Home/copyright
http://www.australiancurriculum.edu.au/


English Year 8
Above satisfactory

2014 Edition Page 10 of 21

Graphic novel 

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students had studied the novel Trash by Andy Mulligan. In this task students were asked to explore the multiple 

narrative voices in the text, looking particularly at characterisation, plot tension and setting in order to reflect upon 

how power and disempowerment are communicated in the setting and actions of the character.

Students were required to use the features of a graphic novel (frames, panel, point of view) to recreate a chapter of 

the novel, Trash. 

Students worked on the task in three 50-minute periods and did some work at home. 

Work sample 4

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations
Establishes visually the isolation of the character and the journey 
ahead to solve the mystery.

Illustrates the relative powerlessness of the boy through use of 
high-angle shot.

Communicates the drama of the situation through integrating 
verbal (extreme close-up) and visual language features 
(exclamation mark). 

Signifies the character of the young boy through the consistent 
inclusion of his cap.

Uses mid-shot of torso to focus attention on the action.

Juxtaposes characters and uses images and language to express 
ideas from the original novel in a new way, still emphasising the 
imbalance of power between police as an institution and the 
young boy. 

Combines multiple images in one frame to communicate frenetic 
pace of the escape.

Graphic novel 

Work sample 4

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Personal response: Constructing an image

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and 
effects. They explain the effectiveness of language choices they use to influence the audience. Through 
combining ideas, images and language features from other texts, students show how ideas can be 
expressed in new ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students were asked to contribute to a school exhibition for a Year 8 open day to be held at the school, showcasing 

the talents of students. They were asked to construct an image of themselves and write an accompanying reflection 

upon how the various techniques used in the construction create the desired effect. 

Students had four weeks to complete the task and had class time available to them to consult with the teacher as 

well as working on the task at home. 

One completed draft was required to be submitted for feedback. 

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Addresses the context of the task.

Foreshadows at the end of each paragraph the point to be 
developed in the next one.

Identifies important elements in the photograph and explains their 
significance. 

Identifies as an insider in the world of cricket, giving authority to 
comments.

Understands the use of punctuation conventions, for example, 
the possessive apostrophe, in enhancing meaning.

Uses precise language to explain elements in the photograph 
and position writer as an expert, including technical terms, for 
example, ‘salience’, ‘vectors’, ‘composition’ and ‘rule of thirds’.

Creates a coherent text through linking paragraphs.

Adds to coherence by concluding with a statement which links 
back to the introduction.

Personal response: Constructing an image

Work sample 5

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Discussion of a response to an issue

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

The following work sample is an excerpt taken from a discussion between a teacher and her students. The discussion 

focuses on their planning and approach to a presentation they are preparing in response to Anthony Eaton’s A New 

Kind of Dreaming. While students take turns at discussing their proposals with their teacher, there is evidence of 

students listening to each other and building on their ideas. 

Work sample 6

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Discussion of a response to an issue

Work sample 6

Audio

Annotations

www.acara.edu.au/default.asp
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Letter to the editor

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways.

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students had analysed an article that had recently appeared in the media. They were asked to send a letter to 

the editor of the local paper, responding to the original article and presenting their point of view. The aim was to 

persuade the audience to agree with their point of view.

The task was assigned as homework and students were asked to submit drafts for feedback.

They were allowed two weeks to complete the task. 

Work sample 7

http://www.australiancurriculum.edu.au/
www.acara.edu.au/default.asp
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Annotations

Uses conventions appropriate to a letter. 

Provides an immediate and clear 
response to the topic appropriate to its 
purpose and audience.

Selects evidence and uses a rhetorical 
question for effect.

Selects vocabulary for emphasis, for 
example, ‘abhorrent’.

Demonstrates accuracy in spelling, 
punctuation and grammar. 

Provides a strong conclusion.

Letter to the editor

Work sample 7

www.acara.edu.au/default.asp
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Work sample 8

Oral presentation: In Sight

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways. 

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

Students viewed excerpts from the SBS talk show Insight as a model of ‘civic discourse’ and analysed how language 

varied among participants and multimodal sections of the show. The task had a written and a spoken component (a 

blog and a formal discussion).  

The discussion was modelled on the show’s format and was carried out in five-minute segments over several 

lessons. In each segment students were assigned different roles including discussion leader (with prepared 

questions), expert participant, member of the public and studio audience. In each of these roles the focus was on 

their ability to communicate clearly and interact with other people’s opinions in a semi-formal, public forum.

http://www.australiancurriculum.edu.au/
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Annotations

Work sample 8

Oral presentation: In Sight

www.acara.edu.au/default.asp
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Oral presentation: Bullying 

Year 8 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted. 

Receptive modes (listening, reading and viewing)

By the end of Year 8, students understand how the selection of text structures is influenced by the selection 
of language mode and how this varies for different purposes and audiences. Students explain how language 
features, images and vocabulary are used to represent different ideas and issues in texts.

Students interpret texts, questioning the reliability of sources of ideas and information. They select evidence 
from the text to show how events, situations and people can be represented from different viewpoints. They 
listen for and identify different emphases in texts, using that understanding to elaborate upon discussions.

Productive modes (speaking, writing and creating)

Students understand how the selection of language features can be used for particular purposes and effects. 
They explain the effectiveness of language choices they use to influence the audience. Through combining 
ideas, images and language features from other texts, students show how ideas can be expressed in new 
ways. 

Students create texts for different purposes, selecting language to influence audience response. They make 
presentations and contribute actively to class and group discussions, using language patterns for effect. 
When creating and editing texts to create specific effects, they take into account intended purposes and the 
needs and interests of audiences. They demonstrate understanding of grammar, select vocabulary for effect 
and use accurate spelling and punctuation.

Summary of task

This activity arose from studying Michael Gerard Bauer’s novel Don’t Call Me Ishmael. Students explored issues of 

difference, bullying, race and exclusion raised by the novel. They contributed to a discussion via a class blog related 

to themes and language patterns in the novel and in this task engaged with the issues raised in the text in a group 

discussion. They were asked to address the question, ‘Can bullies change? If so, how?’ 

Students compiled a class presentation of their views. A small group took responsibility for filming students engaged 

in group work on the issue. They worked collaboratively to film and edit the presentation which was discussed in 

class and presented to a range of audiences. 

Students completed the task both in class and at home over four weeks. 

Work sample 9

http://www.australiancurriculum.edu.au/
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