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Work sample portfolio summary

WORK SAMPLE PORTFOLIO

Annotated work sample portfolios are provided to support implementation of the Foundation to Year 10 Australian 

Curriculum.

Each portfolio is an example of evidence of student learning in relation to the achievement standard. Three portfolios 

are available for each achievement standard, illustrating satisfactory, above satisfactory and below satisfactory 

student achievement. The set of portfolios assists teachers to make on-balance judgements about the quality of their 

students’ achievement.

Each portfolio comprises a collection of students’ work drawn from a range of assessment tasks. There is no pre-

determined number of student work samples in a portfolio, nor are they sequenced in any particular order. Each work 

sample in the portfolio may vary in terms of how much student time was involved in undertaking the task or the degree 

of support provided by the teacher. The portfolios comprise authentic samples of student work and may contain errors 

such as spelling mistakes and other inaccuracies. Opinions expressed in student work are those of the student.

The portfolios have been selected, annotated and reviewed by classroom teachers and other curriculum experts. The 

portfolios will be reviewed over time.  

ACARA acknowledges the contribution of Australian teachers in the development of these work sample portfolios. 

THIS PORTFOLIO: YEAR 6 ENGLISH

This portfolio provides the following student work samples: 

Sample 1 Persuasive text: Too much money is spent on toys and games 

Sample 2 Diary entry: Year 6 students 2062 

Sample 3 Persuasive poster: Human rights 

Sample 4 Description: Opening paragraph  

Sample 5 Group discussion: Comparing texts

This portfolio of student work includes responses to a variety of texts and a range of texts created for informative, 

persuasive and imaginative purposes. The student uses information from a variety of sources to create texts 

(WS1, WS3, WS5) and retrieves literal and implied information from texts (WS1, WS3, WS5). The student draws on 

knowledge of grammar and punctuation to read and create texts (WS1, WS2, WS3, WS4). The student participates in 

class discussions, responding to others’ ideas (WS5). 

COPYRIGHT
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, you may view, download, display, print, 
reproduce (such as by making photocopies) and distribute these materials in unaltered form only for your personal, non-commercial educational purposes or for the non-commercial educational 
purposes of your organisation, provided that you retain this copyright notice. For the avoidance of doubt, this means that you cannot edit, modify or adapt any of these materials and you cannot 
sub-license any of these materials to others. Apart from any uses permitted under the Copyright Act 1968 (Cth), and those explicitly granted above, all other rights are reserved by ACARA. For 
further information, refer to (http://www.australiancurriculum.edu.au/Home/copyright).
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Persuasive text: Too much money is spent on toys  
and games

Year 6 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects. 
They analyse and explain how language features, images and vocabulary are used by different authors to 
represent ideas, characters and events.

Students compare and analyse information in different texts, explaining literal and implied meaning. They 
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying 
content and challenging others’ ideas.

Productive modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They show 
how specific details can be used to support a point of view. They explain how their choices of language 
features and images are used.

Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They make 
presentations and contribute actively to class and group discussions, using a variety of strategies for effect. 
They demonstrate understanding of grammar, make considered choices from an expanding vocabulary, use 
accurate spelling and punctuation for clarity and make and explain editorial choices.

Summary of task

Students studied the structure and language features of persuasive text and discussed the topic: Too much money is 

spent on toys and games.

Students were asked to write a persuasive text, by taking a position for or against the topic. They had two sessions 

to write a draft of their text, which was responded to by the teacher. Final copies were typed.
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations
Writes a short persuasive text with 
features of the appropriate structure 
including statement of position, brief 
paragraphs and restatement of position 
as a conclusion.

Uses mostly simple sentences and 
sentence fragments.

Uses mostly everyday vocabulary 
including some terms to construct 
coherence and support arguments, for 
example, ‘firstly’. 

Presents arguments with some evidence 
to support the position taken.

Uses mostly accurate spelling and 
punctuation throughout.

Uses some positive evaluative language 
to strengthen argument, for example, 
‘more money’, ‘better overall health’, ‘get 
better at learning’.

Uses mostly basic noun groups with 
some expanded noun groups to provide 
clarity, for example, ‘children’s creativity 
skills’.

Persuasive text: Too much money is spent on toys  
and games
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Diary entry: Year 6 students 2062

Year 6 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects. 
They analyse and explain how language features, images and vocabulary are used by different authors to 
represent ideas, characters and events.

Students compare and analyse information in different texts, explaining literal and implied meaning. They 
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying 
content and challenging others’ ideas.

Productive modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They show 
how specific details can be used to support a point of view. They explain how their choices of language 
features and images are used.

Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They make 
presentations and contribute actively to class and group discussions, using a variety of strategies for effect. 
They demonstrate understanding of grammar, make considered choices from an expanding vocabulary, use 
accurate spelling and punctuation for clarity and make and explain editorial choices.

Summary of task

Students read and analysed diary entries for structure and language features. They were asked to plan, write and edit 

a diary entry for year 6 students in 2062 and to engage the reader’s senses. They were asked to analyse their use of 

editing and proofreading skills.

Work sample 2
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Creates a plan to guide writing.

Work sample 2

Diary entry: Year 6 students 2062
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Sequences text through the use of text 
connectives, for example, ‘then’. 

Uses mostly everyday vocabulary with 
some specific terms in context, for 
example, ‘crab pots’, ‘one thousand 
metres deep’.

Uses past tense verbs throughout to 
place events in time.

Work sample 2

Diary entry: Year 6 students 2062
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Uses mainly simple and compound 
sentences with some use of complex 
sentences to elaborate and explain ideas.

Uses much accurate spelling and bases 
spelling attempts on known patterns and 
generalisations.

Constructs a recount text of sequenced 
events.

.

Work sample 2

Diary entry: Year 6 students 2062
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Persuasive poster: Human rights

Year 6 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects. 
They analyse and explain how language features, images and vocabulary are used by different authors to 
represent ideas, characters and events.

Students compare and analyse information in different texts, explaining literal and implied meaning. They 
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying 
content and challenging others’ ideas.

Productive modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They show 
how specific details can be used to support a point of view. They explain how their choices of language 
features and images are used.

Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They make 
presentations and contribute actively to class and group discussions, using a variety of strategies for effect. 
They demonstrate understanding of grammar, make considered choices from an expanding vocabulary, use 
accurate spelling and punctuation for clarity and make and explain editorial choices.

Summary of task

Students were asked to select an article in the Universal Declaration of Human Rights. The students were required 

to interpret the article and put it in their own words.  The students were then asked to design a persuasive poster to 

illustrate their interpretation. Students then completed a reflection on the techniques they used in their work.

Work sample 3
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For 
more information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/
copyright).

Annotations
Recounts and sequences events.

Uses punctuation, size and placement of text to reinforce opinion.

Chooses persuasive language to express ideas.

Incorporates elements adapted from other texts. 

Creates a persuasive poster to express a point of view.

Work sample 3

Persuasive poster: Human rights
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Explains how image and text are used to 
express an article from the human rights 
declaration.

Provides a simple justification regarding 
word choice: ‘so everyone can read it’.

Explains how the illustration contributes 
to the meaning of the poster: ‘open arms 
to represent open spaces’.

Explains the simple illustrations for which 
the meaning is not obvious: ‘the two 
pictures represent two choices’.

Work sample 3

Persuasive poster: Human rights
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Work sample 4

Description: Opening paragraph

Year 6 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects. 
They analyse and explain how language features, images and vocabulary are used by different authors to 
represent ideas, characters and events.

Students compare and analyse information in different texts, explaining literal and implied meaning. They 
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying 
content and challenging others’ ideas.

Productive modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They show 
how specific details can be used to support a point of view. They explain how their choices of language 
features and images are used.

Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They make 
presentations and contribute actively to class and group discussions, using a variety of strategies for effect. 
They demonstrate understanding of grammar, make considered choices from an expanding vocabulary, use 
accurate spelling and punctuation for clarity and make and explain editorial choices.

Summary of task

Students read and discussed orientations to narrative texts including the importance of descriptive language. They 

were asked to use a photo prompt to write an orientation, focusing on character and setting.

www.australiancurriculum.edu.au
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Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations

Creates an orientation for a narrative 
text, developing details of setting and 
characters.

Uses prepositional phrases to provide 
details about place, for example, ‘in a 
river’.

Selects noun groups to build the setting, 
for example, ‘green gooey water’.

Uses mostly accurate spelling and 
punctuation.

Constructs mostly accurate sentences 
that link ideas in the text.

Creates straightforward opening and 
conclusion.

Work sample 4

Description: Opening paragraph

For copyright purposes the photo has been replaced.
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Group discussion: Comparing texts 

Year 6 English achievement standard

The parts of the achievement standard targeted in the assessment task are highlighted.

Receptive modes (listening, reading and viewing)
By the end of Year 6, students understand how the use of text structures can achieve particular effects. 
They analyse and explain how language features, images and vocabulary are used by different authors to 
represent ideas, characters and events.

Students compare and analyse information in different texts, explaining literal and implied meaning. They 
select and use evidence from a text to explain their response to it. They listen to discussions, clarifying 
content and challenging others’ ideas.

Productive modes (speaking, writing and creating)
Students understand how language features and language patterns can be used for emphasis. They show 
how specific details can be used to support a point of view. They explain how their choices of language 
features and images are used.

Students create detailed texts elaborating on key ideas for a range of purposes and audiences. They make 
presentations and contribute actively to class and group discussions, using a variety of strategies for effect. 
They demonstrate understanding of grammar, make considered choices from an expanding vocabulary, use 
accurate spelling and punctuation for clarity and make and explain editorial choices.

Summary of task

In previous lessons, students read a range of short stories from different cultures, including:

• The Silly Monkeys and Other Fables – adapted by John Snelling

• Why Koala Got a Stumpy Tail – an Aboriginal Dreaming story

• The Fisherman and the Genie – a traditional Arabian tale

• Morning Star – an Aboriginal Dreaming story

• Duck with Gold Feathers – an Indonesian folk tale.

All texts had a similar text structure – narratives with an allegory. Each student created a ‘mini book’ identifying key 

points including country of origin, characters, setting, literal meanings and implied meanings. In this task, students 

were asked to work in small groups to discuss connections between the stories and present this as a mind map. 

Work sample 5

www.australiancurriculum.edu.au
www.acara.edu.au


English Year 6
Below satisfactory

2014 Edition Page 14 of 14

Copyright
Student work samples are not licensed under the creative commons license used for other material on the Australian Curriculum website. Instead, a more restrictive licence applies. For more 
information, please see the first page of this set of work samples and the copyright notice on the Australian Curriculum website (http://www.australiancurriculum.edu.au/Home/copyright).

Annotations
Participates in a group discussion (lead 
by the teacher) to identify similarities and 
differences between two texts.

Listens to the class teacher set direction 
for the task.

Responds to teacher’s instructions and 
identifies simple differences between 
characters in the texts. 

Refers to information from text to justify 
their opinion.

Demonstrates more confidence in 
discussing text with peers.

 
Listens to peers and writes an 
appropriate response.

 
Asks peers questions to clarify ideas.

Group discussion: Comparing texts

Transcript of group discussion comparing the texts Silly Monkeys and Bamboo Fathers. The annotations 
refer to Student 1. 
Student 1 scribed ideas into a Venn diagram comprising of 2 intersecting circles. The left circle relates to 
Silly Monkeys; the right circle relates to Bamboo Father and the intersection notes shared characteristics 
between the two texts.  
 
Teacher: Let’s start thinking about the differences. 
[9 second wait] 
 
Student 1: [hesitantly] Um well. In the Silly Monkeys …um…the..er…there’s… the monkeys are silly. And 
there’s no monkeys in the Bamboo Father. So I reckon we should put it on this side. [The student points 
to the appropriate part in the Venn diagram].  
 
Student 2 and student 3: [enthusiastically] Yeah. 
 
Student 1: [more confidently] The monkeys are silly when the gardeners tell the monkeys to water his 
plants. Then instead of that they pull out the plants. So I reckon of that…um… that Bamboo Father 
doesn’t have anything to do with monkeys. So we should put it in this side. [The student points to the 
appropriate part in the Venn diagram]. 
 
Student 3: Also in Bamboo Father it was an Indian tale and the Silly Monkeys wasn’t an Indian tale.  
 
Student 1: [softly) Um, yeah [scribes peers responses into Venn diagram]. Um, right. Well for the middle 
part [points to intersection of the circles] I reckon … cause in both stories both have animals… so I reckon 
we could put that in the middle. 
 
Student 3: In the Silly Monkeys instead of doing his own work he gets others to do his bidding and in the 
Bamboo Father he forgot to look after his animals and he did not listen to his leader. 
 
Student 1: So what should I put down? 
 
Student 2: They both did not do own work. 
 
Student 1: Alright…[scribes response onto Venn diagram]. 
 
 

Work sample 5
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