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Languages
Overview
Introduction
The Australian Curriculum: Languages is designed to enable all students to engage in learning a language in addition to
English. The design of the Australian Curriculum: Languages recognises the features that languages share as well as the
distinctiveness of specific languages.
There are aspects of the curriculum that pertain to all languages. The key concepts of language, culture and learning, as
described in the Shape of the Australian Curriculum: Languages, underpin the learning area. They also provide the basis for
a common rationale and set of aims for all languages.
The Australian Curriculum: Languages includes language–specific curricula for world languages and a Framework for
Aboriginal Languages and Torres Strait Islander Languages.

Language specificity
The curriculum content and achievement standards are different for each specific language because of inherent differences in
the languages themselves.
Each language has its own distinctive structure, systems, conventions for use, related culture(s), place in the Australian and
international communities, as well as its own history in Australian education.

Diversity of language learners
Understanding who learners are, as language learners and as young people, is the starting point for developing their language
learning. An increasingly varied range of students now study languages in Australian classrooms. The changing pattern of
migration to Australia is extending the range of languages students bring with them to school. Education systems seek to
provide for this diversity of language background and for the fact that languages classrooms include students with varying
degrees of experience of and proficiency in the language being learnt, as well as their particular affiliations with additional
languages.
Learners come to learning languages with diverse linguistic, cultural and personal profiles, bringing distinctive biographies which
include individual histories; biographies; previous experiences of and relationships with the target language and particular
motivations, expectations, and aspirations.
As unique, social and cultural beings, students interpret the world and make sense of their experiences through their own social
and cultural traditions, understanding and values.
Learners of languages in Australia comprise three major groups:
second language learners
background language learners
first language learners.
Second language learners are those who are introduced to learning the target language at school as an additional, new
language. The first language used before they start school and/or the language they use at home is not the language being
learnt.
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Background language learners are those who may use the language at home, not necessarily exclusively, and have varying
degrees of knowledge of and proficiency in the language being learnt. These learners have a base for literacy development in
the language.
First language learners are users of the language being learnt who have undertaken at least primary schooling in the target
language. They have had their primary socialisation as well as initial literacy development in that language and use the target
language at home. For Aboriginal languages and Torres Strait Islander languages, first language learners are learners whose
primary socialisation is in the language being learnt and who may or may not have yet developed initial literacy.
Within each of these groups, there are differences in proficiency in the language being learnt. It is acknowledged that the span
of language experiences of background learners is particularly wide, and learners in this group are likely to have quite diverse
affiliations with the target language. Nevertheless, for pragmatic reasons, it is not feasible to identify further groupings.
A framework is being developed for Aboriginal languages and Torres Strait Islander languages that caters for different learner
pathways that also take into account the state of the particular language involved.

Rationale
Through learning languages, students acquire:
communication skills in the language being learnt
an intercultural capability, and an understanding of the role of language and culture in communication
a capability for reflection on language use and language learning.
Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its
peoples, to reflect on their understanding of experience in various aspects of social life, and on their own participation and ways
of being in the world.
Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that
an increasingly interconnected and interdependent world presents. The interdependence of countries and communities means
people in all spheres of life are required to negotiate experiences and meanings across languages and cultures. Despite its
status as a world language, a capability in English only is no longer sufficient. A bilingual or plurilingual capability is the norm in
most parts of the world.
Learning languages:
extends the capability to communicate and extends literacy repertoires
strengthens understanding of the nature of language, of culture, and of the processes of communication
develops intercultural capability
develops understanding of and respect for diversity and difference, and an openness to different experiences and
perspectives
develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own
heritage, values, culture and identity
strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.
Learning languages also contributes to strengthening the community’s social, economic and international development
capabilities. Language capabilities represent linguistic and cultural resources through which the community can engage socially,
culturally and economically, in domains which include business, trade, science, law, education, tourism, diplomacy, international
relations, health and communications.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 5 of 144

Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their
own languages and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander
students, learning their own languages is crucial to overall learning and achievements, to developing a sense of identity and
recognition and understanding of language, culture, Country and Place. For all students, learning Aboriginal languages and
Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these
languages also contribute to reconciliation.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:
communicate in the target language
understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in
communication
understand themselves as communicators.
These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The
three aims are common to all languages.

Key ideas
Language and culture
The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.
In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully
across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move
between the new language being learnt and their own existing language(s). It is a reciprocal and dynamic process which
develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between
two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and
how language and culture shape and reflect experience; that is, the experience of language using and language learning. The
experience of being in two worlds at once involves noticing, questioning and developing awareness of how language and culture
shape identity.

Structure
Learner background and time-on-task are two major variables that influence language learning and they provide the basis for
the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and
the description of achievement standards according to pathways and learning sequences respectively.

Pathways
In the Australian Curriculum: Languages, pathways for second language learners, background language learners and first
language learners have been developed as appropriate to cater for the dominant group(s) of students learning each specific
language within the current Australian context. For the majority of languages, one curriculum pathway has been developed for
Years F–10, catering for the dominant cohort of learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language learners, background language learners and second
language learners.
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The Framework for Aboriginal languages and Torres Strait Islander Languages includes three learner pathways:
first language learner pathway
revival language learner pathway
second language learner pathway.

Sequences of learning
The design of the Australian Curriculum: Languages takes account of different entry points into language learning across
Foundation – Year 10, which reflects current practice in languages.
For the second language learner pathway and the background language learner pathway, there are two learning sequences:
Foundation–Year 10 sequence
Years 7–10 (Year 7 Entry) sequence.
For the first language learner pathway, there is one learning sequence:
Years 7–10 (Year 7 Entry) sequence.
Content and achievement standards are described initially in a three-year band for Foundation–Year 2 followed by two-year
bands of learning: Years 3–4; Years 5–6, Years 7–8 and Years 9–10.
The Framework for Aboriginal Languages and Torres Strait Islander Languages is written in the bands Foundation – Year 2,
Years 3–6 and Years 7–10. In the absence of pedagogical evidence across the country for all these languages, the broader
band distinctions provide maximum local flexibility in curriculum development.

Content structure
The content of the Australian Curriculum: Languages is organised through two interrelated strands which realise the three aims.
The two strands are:
Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning
Understanding: analysing language and culture as a resource for interpreting and creating meaning.
The strands reflect three important aspects of language learning:
1)

communication

2)

analysis of aspects of language and culture

3)

reflection that involves
reflection on the experience of communicating
reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in
relation to second language and self in relation to others).

Strands and sub-strands
A set of sub-strands has been identified within each strand, which reflects dimensions of language use and the related content
to be taught and learned. The strands and sub-strands do not operate in isolation but are integrated in relation to language use
for different purposes in different contexts. The relative contribution of each sub-strand differs for described languages,
pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the
internal organisation of content in each sub-strand. These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the learning sequences.
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Diagram 1: Relationship between strands and sub-strands
The following table provides a brief description of each of the strands and sub-strands.
Strand

Sub-strand

Description

Communicating:

1.1

Interacting orally and in writing to exchange, ideas, opinions,

Using language for communicative purposes in

Socialising

experiences, thoughts and feelings; and participating in

interpreting, creating and exchanging meaning.

planning, negotiating, deciding and taking action.
1.2

Obtaining, processing, interpreting and conveying information

Informing

through a range of oral, written and multimodal texts;
developing and applying knowledge.

1.3 Creating

Engaging with imaginative experience by participating in,
responding to and creating a range of texts, such as stories,
songs, drama and music.

1.4

Moving between languages and cultures orally and in writing,

Translating

recognising different interpretations and explaining these to
others.

1.5

Participating in intercultural exchange, questioning reactions

Reflecting

and assumptions; and considering how interaction shapes
communication and identity.

Understanding:

2.1 Systems Understanding language as a system, including sound,

Analysing and understanding language and

of language

writing, grammatical and textual conventions.

2.2

Understanding how languages vary in use (register, style,

Language

standard and non-standard varieties) and change over time

variation

and place.

culture as resources for interpreting and
shaping meaning in intercultural exchange.

and change
2.3 The role

Analysing and understanding the role of language and culture

of language

in the exchange of meaning.

and culture

Student diversity
ACARA is committed to the development of a high-quality curriculum that promotes excellence and equity in education for all
Australian students.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 8 of 144

All students are entitled to rigorous, relevant and engaging learning programs drawn from the Australian Curriculum:
Languages. Teachers take account of the range of their students’ current levels of learning, strengths, goals and interests and
make adjustments where necessary. The three-dimensional design of the Australian Curriculum, comprising learning areas,
general capabilities and cross-curriculum priorities, provides teachers with flexibility to cater for the diverse needs of students
across Australia and to personalise their learning.
More detailed advice for schools and teachers on using the Australian Curriculum to meet diverse learning needs is available
under Student Diversity on the Australian Curriculum website.

Students with disability
The Disability Discrimination Act 1992 and the Disability Standards for Education 2005 require education and training
service providers to support the rights of students with disability to access the curriculum on the same basis as students without
disability.
Many students with disability are able to achieve educational standards commensurate with their peers, as long as the
necessary adjustments are made to the way in which they are taught and to the means through which they demonstrate their
learning.
In some cases curriculum adjustments are necessary to provide equitable opportunities for students to access age-equivalent
content in the Australian Curriculum: Languages. Teachers can draw from content at different levels along the Foundation to
Year 10 sequence. Teachers can also use the extended general capabilities learning continua in Literacy, Numeracy and
Personal and social capability to adjust the focus of learning according to individual student need.

English as an additional language or dialect
Languages play a crucial role in the educational experience of students and in the curriculum as a whole. Given the diversity of
students in Australian education, it is important to recognise that a range of languages is used either as part of the formal
curriculum or as part of learners’ socialisation within and outside the school.
Learners bring their first language or languages as the one(s) they use for their initial socialisation in their family or community.
For the majority, this is English. For many, it can be a range of different languages. Learners also encounter the language or
languages of instruction at school. For most in Australia, this is English. For many students in Australia, the language of
instruction is not the same as their first language. These students may learn through English as an additional language/dialect
(EALD) programs.
In contemporary understandings of language acquisition, development and learning all the languages learners experience in
their socialisation and education form part of learners’ distinctive linguistic and cultural repertoires. These are variously
developed by both the experience of schooling and broader social community experience. These repertoires are an integral part
of learners’ identities and what they bring to the learning of additional languages as part of the languages learning area within
the school curriculum.
While the curriculum for languages primarily addresses the learning of languages, this learning cannot be separated from the
development of learners’ more general communicative repertoires. It is through such a relational and holistic approach to
languages education that learners develop their capabilities in knowing and using multiple languages. Learners extend their
communicative and conceptual development, learning and identity formation.
In various kinds of bilingual programs, students are afforded an opportunity to learn through the medium of English and another
language (learners’ first or additional language). These programs are of particular value in ensuring learners continue to develop
at least two languages that are of value to them. They are of value to both their conceptual development and learning and to
their identity formation.
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Aboriginal and Torres Strait Islander communities recognise the importance of literacy to their children. They support literacy
education programs that are founded on establishing literacy in their children’s first language. These are the Aboriginal and
Torres Strait Islander languages their communities use. Literacy in English is regarded as concomitant on first establishing
students’ literacy in their first language. Although most bilingual programs in Aboriginal and Torres Strait Islander languages are
designed to help students’ transition into learning in English, their fundamental value is in the development of bilingual literacy.
Strengthening the bilingual literacy of Aboriginal and Torres Strait Islander students can significantly contribute to improving
their overall academic achievement and success.
A national English as an Additional Language or Dialect: Teacher Resource has been developed to support teachers in
making the Australian Curriculum: Foundation – Year 10 in each learning area accessible to EALD students.

Gifted and talented students
Teachers can use the Australian Curriculum: Languages flexibly to meet the individual learning needs of gifted and talented
students.
Teachers can enrich learning by providing students with opportunities to work with learning area content in more depth or
breadth; emphasising specific aspects of the general capabilities learning continua (for example, the higher order cognitive skills
of the Critical and creative thinking capability); and/or focusing on cross-curriculum priorities. Teachers can also accelerate
student learning by drawing on content from later levels in the Australian Curriculum: Languages and/or from local state and
territory teaching and learning materials.

General capabilities
In the Australian Curriculum, general capabilities encompass knowledge, skills, behaviours, and dispositions that, together with
curriculum content in each learning area and the cross-curriculum priorities, will enable students to live and work successfully in
the 21st century.
There are seven general capabilities:
literacy
numeracy
information and communication technology (ICT) capability
critical and creative thinking
personal and social capability
ethical understanding
intercultural understanding.
In the Australian Curriculum: Languages, general capabilities are identified wherever they are developed or applied in content
descriptions.
They are also identified where they offer opportunities to add depth and richness to student learning through content
elaborations. Icons indicate where general capabilities have been identified in languages content. Teachers may find further
opportunities to incorporate explicit teaching of the capabilities, depending on their choice of activities.
Detailed descriptions and elaborations of each of the general capabilities and the way these capabilities may be developed,
including learning continua, can be found in the Australian Curriculum website: www.australiancurriculum.edu.au

Literacy
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Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-related capabilities that are
transferable across languages, both the language being learnt and all other languages that are part of the learner’s repertoire.
Languages learning also strengthens literacy-related capabilities across domains of use, such as the academic domain and the
domains of home language use, and across learning areas.
Literacy development involves conscious attention and focused learning. It involves skills and knowledge that need guidance,
time and support to develop. These skills include the:
ability to decode and encode from sound to written systems
the learning of grammatical, orthographic and textual conventions
development of semantic, pragmatic and interpretative, critical and reflective literacy skills.
Literacy development for second language learners is cognitively demanding. It involves these same elements but often without
the powerful support of a surrounding oral culture and context. The strangeness of the additional language requires scaffolding.
In the language classroom, analysis is prioritised alongside experience. Explicit, explanatory and exploratory talk around
language and literacy is a core element. Learners are supported to develop their own meta–awareness, to be able to think and
talk about how the language works and about how they learn to use it. Similarly, for first language learners, literacy development
that extends to additional domains and contexts of use requires comparative analysis that extends literacy development in their
first language and English.

Numeracy
Learning languages affords opportunities for learners to use the target language to develop skills in numeracy, to understand,
analyse, categorise, critically respond to and use mathematics in different contexts. This includes processes such as using and
understanding patterns, order and relationships to reinforce concepts such as number, time or space in their own and in others’
cultural and linguistic systems.

Information and communication technology (ICT) capability
Learning languages is enhanced through the use of multimodal resources, digital environments and technologies in the target
language. Accessing live target language environments and texts via digital media contributes to the development of information
technology capabilities as well as linguistic and cultural knowledge. Accessing different real-time contexts extends the
boundaries of the classroom.

Critical and creative thinking
In learning a language, students interact with people and ideas from diverse backgrounds and perspectives, which enhances
critical thinking, reflection and encourages creative, divergent and imaginative thinking. By learning to notice, connect, compare
and analyse aspects of the target language, students develop critical, analytic and problem-solving skills.

Personal and social capability
Interacting effectively in an additional language and with people of diverse language backgrounds involves negotiating and
interpreting meaning in a range of social and cultural situations. This involves understanding and empathising, which are
important elements of social and intercultural competence. Being open-minded and recognising that people view and
experience the world in different ways, and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical understanding
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When learning another language, students are taught explicitly to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Opportunities are provided to monitor and
to adjust their own ethical points of view. In learning Aboriginal and Torres Strait Islander languages, students should consider
appropriate ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar consideration is
required when interpreting and translating or when collecting and analysing primary research data.

Intercultural understanding
The development of intercultural understanding is a central aim of learning languages, as it is integral to communicating in the
context of diversity, the development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language(s) culture(s) to their learning that can be
challenged by the new language experience. Learning to move between the existing and new languages and cultures is integral
to language learning and is the key to the development of students’ intercultural capability. By learning a new language, or
learning to use an existing language in new domains and contexts, students are able to notice, compare and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as those associated with the
target language. They begin to see the complexity, variability and sometimes the contradictions involved in using language.
Learning a new language does not require forsaking the first language. It is an enriching and cumulative process, which
broadens the learners’ communicative repertoire, providing additional resources for interpreting and making meaning. Learners
come to realise that interactions between different people through the use of different languages also involves interactions
between the different kinds of knowledge, understanding and values that are articulated through language(s) and culture(s).
They realise that successful intercultural communication is not only determined by what they do or say, but also by what
members of the other language and culture understand from what they say or do.

Cross-curriculum priorities
The Australian Curriculum gives special attention to three cross-curriculum priorities:
Aboriginal and Torres Strait Islander histories and cultures
Asia and Australia’s engagement with Asia
sustainability.
The cross-curriculum priorities are embedded in the curriculum and will have a strong but varying presence depending on their
relevance to each of the learning areas.

Aboriginal and Torres Strait Islander histories and cultures
Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal and Torres Strait Islander identity is
central to this priority. It is intrinsically linked to living and learning in Aboriginal and Torres Strait Islander communities, deep
knowledge of traditions and holistic world view.
A conceptual framework based on Aboriginal and Torres Strait Islander peoples’ unique sense of identity has been developed
as a tool for embedding Aboriginal and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of identity is approached through the interconnected concepts of Country/Place, people and culture. Embracing these elements
enhances all areas of the curriculum.
The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their knowledge of Australia by
engaging with the world’s oldest continuous living cultures. This knowledge and understanding will enrich their ability to
participate positively in the evolving history of Australia.
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A direct way of learning about and engaging with diverse Aboriginal and Torres Strait Islander communities is to learn an
Aboriginal language and/or a Torres Strait Islander language. There is an inseparable connection between Aboriginal languages
and Torres Strait Islander languages and land/sea, Country/Place, the environment, fauna and flora. Aboriginal and Torres
Strait Islander histories and cultures are an integral part of the learning of Aboriginal languages and Torres Strait Islander
languages.
In learning all languages, there is a scope for making interlinguistic and intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages, to develop understanding of concepts related to the linguistic landscape of
Australia and to the concepts of language and culture in general.

Asia and Australia’s engagement with Asia
In the Australian Curriculum: Languages, the cross-curriculum priority of Asia and Australia’s engagement with Asia enables the
development of rich and engaging content and contexts for developing students’ capabilities to engage with the languages and
cultures of Asia and of people of Asian heritage within Australia.
The Australian Curriculum: Languages enables students to learn the languages of the Asian region, learning to communicate
and interact in interculturally appropriate ways, exploring concepts, experiences and perspectives from within and across Asian
cultures.
In the languages learning area, students develop an appreciation for the place of Australia within the Asian region, including the
interconnections of languages and cultures, peoples and communities, histories and economies. Students learn how Australia is
situated within the Asian region, how our national linguistic and cultural identity is continuously evolving both locally, regionally
and within an international context.

Sustainability
In the Australian Curriculum: Languages, the priority of sustainability provides a context for developing students’ capability to
communicate ideas, understanding and perspectives on issues and concepts related to the environment.
The Australian Curriculum: Languages contributes to students’ capabilities to investigate, analyse and communicate concepts
and understandings related to sustainability in broad contexts, and to advocate, generate and evaluate actions for sustainable
futures. Within each language, students engage with a range of texts focused on concepts related to sustainability.
These include:
environment
conservation
social and political change
linguistic and cultural ecologies
change, both within the target language and culture, and across languages and cultures in general.
In this way, students develop knowledge, skills and understanding about sustainability within particular cultural contexts. This is
crucial in the context of national and international concerns about, for example, climate change, food shortages and alternative
ways of caring for land and agriculture. Through developing a capability to interact with others, negotiating meaning and mutual
understanding respectfully and reflecting on communication, students learn to live and work in ways that are both productive
and sustainable.
Learning Aboriginal languages and Torres Strait Islander languages contributes to the global effort to exchange knowledge
among people with varied practices in caring for the land. It also contributes to the reconciliation process in Australia and goals
for language revival.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 13 of 144

Languages
Glossary
abstract symbols

can include: speech, sign language, Braille, alphabet, whole words, pictographs and line
drawings
Accent
A manner of pronunciation of a language which marks speakers as belonging to identifiable categories such as geographical or
ethnic origin, social class or generation.

Accent marks
Marks placed on a letter to indicate pronunciation, stress or intonation, or to indicate a different meaning or different
grammatical usage for the word within which they appear. For example, résumé, piñata, ou/où.

Accuracy
Production of structurally correct forms of the target language.

Adjective
A word that modifies or describes a noun or pronoun. For example, astonishing in an astonishing discovery.

Adverb
A word class that may modify or qualify a verb, an adjective or another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very slowly.

Adverbial
A word or group of words that functions as an adverb.

adverbs

a word class that may modify a verb (for example, 'beautifully' in 'She sings beautifully'), an
adjective (for example 'really' in 'He is really interesting') or another adverb (for example 'very' in
'She walks very slowly'). In English many adverbs have an -ly ending.
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Aesthetic
Relates to a sense of beauty or appreciation of artistic expression.

Alliteration
A recurrence of the same consonant sounds at the beginning of words in close succession (for example, ripe, red raspberry)

Audience
Intended readers, listeners or viewers.

audiences

the intended group of readers, listeners or viewers that the writer, designer, filmmaker or
speaker is addressing
Authentic (texts/materials)
Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created specifically for learning tasks or
language practice.

Author
A composer or originator of a work (for example, a novel, film, website, speech, essay, autobiography).

behaviours that are not intentionally directed at another person

can include vocalising, turning away, startling, relaxing, frowning, smiling, blinking. The meaning
of these behaviours is reliant on a communication partner interpreting and attributing meaning to
them.
Bilingualism
An ability to use two or more languages.

Biography
A detailed account of an individual’s life; a text genre that lends itself to different modes of expression and construction. In the
context of intercultural language learning, the concept of biography can be considered in relation to identity, to the formation of
identity over time, and to the understanding that language is involved in the shaping and expressing of identity.
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Character components
Individual elements of a written character which have a separate linguistic identity.

Characters
(i) graphic symbols used in writing in some languages
(ii) assumed roles in dramatic performance

Clause
A grammatical unit that contains a subject and a predicate (verb) and expresses the complete proposition.

clauses

a grammatical unit that refers to a happening or state (for example, 'The netball team won'
[happening], 'The cartoon is an animation' [state]). A clause usually contains a subject and a
verb group/phrase (for example, 'The team [subject] has played [verb group/phrase] a fantastic
game'), which may be accompanied by an object or other complements (elements that are
closely related to the verb – for example, 'the match' in 'The team lost the match') and/or
adverbials (for example, 'on a rainy night' in 'The team won on a rainy night').
CLIL
Content and language integrated learning. An approach to learning content through an additional language.

Code-switching
A use of more than one language in a single utterance. For example, Papa, can you buy me a panini, please? A common
feature of bilingual and multilingual language use.

Cognates
Similar or identical words which have shared origins. For example, father (English), Vater (German) and pater (Latin) have a
shared origin. Gratitude (English) and gratitud (Spanish) are both derived from gratitudo (Latin). English ship and skiff share the
same Germanic origin.
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Cohesion
Grammatical or lexical relationships that bind different parts of a text together and give it unity. Cohesion is achieved through
various devices such as connectives, ellipses and word associations. These associations include synonyms, antonyms (for
example, study/laze about, ugly/beautiful), repetition (for example, work, work, work – that’s all we do!) and collocation (for
example, friend and pal in, My friend did me a big favour last week. She’s been a real pal.)

cohesion

grammatical or lexical relationships that bind different parts of a text together and give it unity.
Cohesion is achieved through various devices such as connectives, ellipses and word
associations (sometimes called lexical cohesion). These associations include synonyms,
antonyms (for example, 'study/laze about', 'ugly/ beautiful'), repetition (for example, 'work, work,
work – that's all we do!') and collocation (for example, 'friend' and 'pal' in, 'My friend did me a big
favour last week. She's been a real pal.')
Collocation
Words that typically occur in close association and in particular sequence. For example, salt and pepper rather than pepper and
salt and ladies and gentlemen rather than gentlemen and ladies.

Communication
A mutual and reciprocal exchange of meaning.

Communicative competence
An acquired capability to understand and interact in context using the target language (TL). Defined by the use of appropriate
phonological, lexical, grammatical, sociolinguistic and intercultural elements.

Complex sentence
A sentence with more than one clause. In the following examples, the subordinate clauses are indicated by square brackets: I
took my umbrella [because it was raining]; The man [who came to dinner] is my brother.

complex sentence

has one or more subordinate clauses. In the following examples, the subordinate clauses are
indicated by square brackets: 'I took my umbrella [because it was raining].'; '[Because I am
studying for an exam], my time is limited.'; and 'The man [who came to dinner] is my brother.'
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Complexity
A degree to which language use is complex as opposed to simple. Elements of language complexity include:

Composing
A process of producing written, spoken, graphic, visual or multi-modal texts. It includes:
It also includes applying knowledge and control of language forms, features and structures required to complete the task.

Compound sentence
A sentence with two or more main clauses of equal grammatical status, usually marked by a coordinating conjunction such as
or, and, but. In the following examples, the main clauses are indicated by square brackets: [Alice came home this morning] [but
she didn't stay long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

compound sentences

has two or more main clauses of equal grammatical status, usually marked by a coordinating
conjunction such as 'and', 'but' or 'or'. In the following examples below, the main clauses are
indicated by square brackets: '[Jill came home this morning] [but she didn't stay long].'; '[Kim is
an actor], [Pat is a teacher], [and Sam is an architect]'.
comprehension strategies

strategies and processes used by readers to make meaning from texts. Key comprehension
strategies include: activating and using prior knowledge; identifying literal information explicitly
stated in the text; making inferences, based on information in the text and their own prior
knowledge; predicting likely future events in a text; visualising by creating mental images of
elements in a text; summarising and organising information from a text; integrating ideas and
information in texts; and critically reflecting on content, structure, language and images used to
construct meaning in a text.
Comprehension strategies
Strategies and processes used by listeners, readers and viewers of text to understand and make meaning. These include:
making hypotheses based on illustrations or text layout
drawing on language knowledge and experience (for example, gender forms)
listening for intonation or expression cues
interpreting grapho-phonic, semantic and syntactic cues.
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Comprehension/comprehending
An active process of making/constructing/deciphering meaning of language input through listening, reading, viewing, touching
(as in braille) and combinations of these modes. It involves different elements: decoding, working out meaning, evaluating and
imagining. The process draws upon the learner’s existing knowledge and understanding, text–processing strategies and
capabilities; for example, inferencing or applying knowledge of text types and social and cultural resources.

Concrete language
A language used to refer to the perceptible and material world and to particular persons, places and objects. For example,
school, girl; as opposed to abstract language, used to refer to ideas or concepts removed from the material world such as
peace, kindness, beauty.

concrete symbols

can include: whole or part of real objects; a miniature version of the real object; photographs;
pictures (pictures must clearly depict the object)
Conjunction
A part of speech that signals relationships between people, things, events, ideas. For example, Sophie and her mother might
come and visit, or they might stay at home. The conjunction and links the two participants, while or links alternative options.

conjunction

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and', 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after', 'when',
'because', 'if' and 'that'.
conjunctions

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and', 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after', 'when',
'because', 'if' and 'that'.
Content
A subject matter used as a vehicle for language learning.
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context

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.
Context
An environment and circumstances in which a text is created or interpreted. Context can include the general social, historical
and cultural conditions in which a text exists or the specific features of its immediate environment, such as participants, roles,
relationships and setting. The term is also used to refer to the wording surrounding an unfamiliar word that a reader or listener
uses to understand its meaning.

contexts

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.
Convention
An accepted language or communicative practice that has developed and become established over time. For example, use of
punctuation or directionality.

conventional behaviours

can include: speech, actions, formal gesture (eg head nod, shake, wave hello/goodbye),
directing others' attention and pointing.
conventions

an accepted language practice that has developed over time and is generally used and
understood (for example, use of punctuation)
create

develop and/or produce spoken, written or multimodal texts in print or digital forms
Create
Develop and/or produce spoken, written or multimodal texts in print or digital forms.
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Cues
Sources of information used to facilitate comprehension of language, that may be visual, grammatical, gestural or contextual.

Culture
In earlier models of language teaching and learning, culture was represented as a combination of literary and historical
resources, and visible, functional aspects of a community group’s way of life such as food, celebrations and folklore. While
these elements of culture are parts of cultural experience and organisation, current orientations to language teaching and
learning employ a less static model of culture. Culture is understood as a framework in which things come to be seen as having
meaning. It involves the lens through which:
people see, think, interpret the world and experience
make assumptions about self and others
understand and represent individual and community identity.
Culture involves understandings about ‘norms’ and expectations, which shape perspectives and attitudes. It can be defined as
social practices, patterns of behaviour, and organisational processes and perspectives associated with the values, beliefs and
understandings shared by members of a community or cultural group. Language, culture and identity are understood to be
closely interrelated and involved in the shaping and expression of each other. The intercultural orientation to language teaching
and learning is informed by this understanding.

De-centre
A capacity to step outside familiar frames of reference, to consider alternative views, experiences and perspectives and to look
critically and objectively at one’s own linguistic and cultural behaviour.

Decode
A process of working out the meaning of a text. Decoding strategies involve readers/listeners/viewers drawing on contextual,
lexical, alphabetic, grammatical and phonic knowledge to decipher meaning. Readers who decode effectively combine these
forms of knowledge fluently and automatically, using meaning to recognise when they make an error and to self-correct.

Dialect
A variant of a language that is characteristic of a region or social group.

Diaspora
A scattered population with a common origin in a smaller geographical area.
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Digital media
Various platforms via which people communicate electronically.

Digital texts
Audio, visual or multimodal texts produced through digital or electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs, websites and e-literature.

digital texts

audio, visual or multimodal texts produced through digital or electronic technology, which may
be interactive and include animations and/or hyperlinks. Examples of digital texts include DVDs,
websites, e-literature
Digraph
Two letters that represent a single sound:
vowel digraphs have two vowels (for example, ‘oo’, ‘ea’)
consonant digraphs have two consonants (for example, ‘sh’, ‘th’)

Dipthongs
Two vowel sounds pronounced in a single syllable with the individual vowel sounds distinguished. (For example, hour)

Directionality
A direction in which writing/script occurs, for example, from left to right, right to left.

Encode
A process of changing spoken language into symbols of written/digital language.

Enunciation
A clear and distinct pronunciation of language.
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evaluative language

positive or negative language that judges the worth of something. It includes language to
express feelings and opinions, to make judgments about aspects of people such as their
behaviour, and to assess the quality of objects such as literary works. Evaluations can be made
explicit (for example, through the use of adjectives as in: 'She's a lovely girl', 'He's an awful
man', or 'How wonderful!'). They can also be left implicit (for example, 'He dropped the ball
when he was tackled', or 'Mary put her arm around the child while she wept').
Face
A ‘socio-dynamic’ term which concerns self-delineated worth that comes from knowing one’s status. Relates to concepts such
as reputation, self-respect, honour and prestige. A key element of social relations in Chinese, Japanese and many other
cultures.

Filler
A sound or word used in spoken conversation to signal a pause, hesitation or unfinished contribution. For example, I went to the
station...er... then I caught a train... Frequent use of fillers characterises early stages of second language (L2) development, but
proficient speakers and first language (L1) speakers also use them as an opportunity to reflect or recast.

Fluency
An ability to produce spoken or written language with appropriate phrasing, rhythm and pace. It involves the smooth flow of
language, lack of hesitation or undue pausing and characterises the largely accurate use and automatisation of the target
language.

Form-focused learning activities
Activities designed to rehearse, practise, control and demonstrate particular language structures, forms or features. For
example, drills, rehearsed role plays/dialogues, games and songs, set sequences of language patterns.

Formulaic language
Words or expressions which are commonly used in fixed patterns and learned as such without grammatical analysis. For
example, Once upon a time (story-starter); G’day, how are you going?(greeting in Australian English).

Framing
A way in which elements of text are arranged to create a specific interpretation of the whole.
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framing

the way in which elements in a still or moving image are arranged to create a specific
interpretation of the whole. Strong framing creates a sense of enclosure around elements while
weak framing creates a sense of openness
Genre
A category used to classify text types and language use; characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in early language learning include greetings, classroom
instructions and apologies. More advanced language proficiency includes the ability to use genres such as narrative or
persuasive text, creative performance and debates.
The language we use and the description of language as a system. In describing language, attention is paid to both structure
(form) and meaning (function) at the level of the word, the sentence and the text.

grammar

the language we use and the description of language as a system. In describing language,
attention is paid to both structure (form) and meaning (function) at the level of the word, the
sentence and the text
Grapho-phonic knowledge
Knowledge of how letters in printed language relate to the sounds of the language and of how symbols (letters, characters)
represent spoken language.

Homophone
A word identical in pronunciation with another but different in meaning (for example, bare and bear, air and heir).

Honorific
A grammatical form, typically a word or affix, that has at least part of its meaning the relative social status of the speaker in
relation to the addressee, other participant or context. Parts of speech which signify respect, politeness and emphasize social
distance or status.

Hybrid texts
Composite texts resulting from a mixing of elements from different sources or genres. For example, email, which combines the
immediacy of talk and the expectation of a reply with the permanence of print.
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Hypermedia
A multimedia system in which related items and forms of information, such as data, texts, graphics, video and audio, are linked
and can be presented together by a hypertext program.

Hypertext
A text which contains links to other texts.

Identity
A person’s conception and expression of individuality or group affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the self is influenced by the cultural frames, which are
offered by different languages and cultural systems. Identity is not fixed. Second language learners’ experience with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the possibilities associated with
identity.

Ideograph
A graphic character that indicates meanings without reference to the sounds used to pronounce the word.

Idiomatic expressions
A group of (more or less) fixed words having a meaning not deducible from the individual words. Idioms are typically informal
expressions used by particular social groups and need to be explained as one unit (for example, I am over the moon, on thin
ice, a fish out of water, fed up to the back teeth).

Indicative hours
An indication for the purposes of curriculum development of the assumption about learning time on task.

Infinitive
A base form of a verb.

informal behaviours

can include vocalising; turning/pushing/moving away; leaning/moving/reaching towards;
frowning; smiling; blinking; looking at/touching/person; guiding person's hand; pointing
to/touching desired object
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Input
Direct contact with and experience of the target language; the stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

Intensifiers
Words that are usually used with adjectives to emphasise their meaning and are expressed by means of an adverb (for
example, very interesting, awfully boring)

Intercultural capability
An ability to understand and to engage in the relationship between language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and interdependent nature of both language and culture, that
communicating and interacting in different languages involves interacting with values, beliefs and experiences as well as with
words and grammars. An intercultural capability involves being open to different perspectives, being flexible and curious,
responsive and reflective; being able to decentre, to look objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape behaviours. Characteristics of an intercultural capability
include cognitive and communicative flexibility and an orientation and ability to act in ways that are inclusive and ethical in
relation to diversity and difference.

Intercultural language teaching and learning
An orientation to language teaching and learning that informs current curriculum design; framed by the understanding that
language and culture are dynamic, interconnected systems of meaning-making; that proficiency in an additional language
involves cultural and intercultural as well as linguistic capabilities. The focus is on developing communicative proficiency and on
moving between language–culture systems. It includes the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

Interpret
In the context of L2 learning, interpret refers to two distinct processes:
the act of translation from one language to another
the process of understanding and explaining; the ability to conceive significance and construct meaning, and to explain to
self or others

Intonation
A key component of communication, involving patterns of pitch and melody of spoken language that can be used like
punctuation; for example, to express surprise or suggest a question, to shade, accentuate or diminish emphasis or meaning,
and to regulate turn-taking in conversations.
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Language
A human cognitive and communicative capability which makes it possible to communicate, to create and comprehend meaning,
to build and sustain relationships, to represent and shape knowledge, and to imagine, analyse, express and evaluate.
Language is described and employed:
as code – comprising systems, rules, a fixed body of knowledge; for example, grammar and vocabulary, sound and
writing systems
as social practice – used to do things, create relationships, interact with others, represent the world and the self; to
organise social systems and practices in dynamic, variable, and changing ways
as cultural and intercultural practice – means by which communities construct and express their experience, values,
beliefs and aspirations
as cognitive process – means by which ideas are shaped, knowledge is constructed, and analysis and reflection are
structured

Language comprehension
A process of interpreting meaning from spoken, written, tactile and multimodal representations of language.

Language features
Features of language that support meaning; for example, sentence structure, noun group/phrase, vocabulary, punctuation,
figurative language. Choices in language features and text structures together define a type of text and shape its meaning.
These choices vary according to the purpose of a text, its subject matter, audience and mode or medium of production.

language features

the features of language that support meaning (for example, sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language). Choices in language features and
text structures together define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and mode or medium of
production
Language functions
Varied ways in which language is used to achieve particular purposes; for example, to persuade, to entertain, to apologise, to
argue and/or to compliment.
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Language patterns
Identifiable repeated or corresponding elements in a text. These include patterns of repetition or similarity, such as the repetition
of imperative verb forms at the beginning of each step in a recipe, or the repetition of a chorus after each verse in a song.
Patterns may alternate, as in the call and response pattern of some games, or the to-and-fro of a dialogue. Patterns may also
contrast, as in opposing viewpoints in a discussion or contrasting patterns of imagery in a poem.

Language specificity
Distinguishing features of a particular language. These include lexico-grammatical and textual features, writing system(s),
phonetic systems, and cultural elements which influence language use such as:
politeness or kinship protocols
the nature of language communities which use the language
the historical and/or current relationship of a language with education in Australia
features of its ‘learnability’ in terms of teaching and learning in the context of Australian schooling.

Language systems
Elements that organise how a language works, including the systems of signs and rules (phonological, syntactic, semantic and
pragmatic) that underpin language use. These systems have to be internalised for effective communication and comprehension.

layout

the spatial arrangement of print and graphics on a page or screen including size of font,
positioning of illustrations, inclusion of captions, labels, headings, bullet points, borders and text
boxes
Learning trajectory
A conceptualised developmental sequence of learning, including learning goals, learning activities, knowledge and skills to be
developed at progressive levels.

Level statements
Descriptions in broad terms of the developmental characteristics of students and their language learning at particular phases
along the Foundation–Year 12 continuum.
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Lexical cohesion
A use of word associations to create links in texts. Links can be made through the use of repetition of words, synonyms,
antonyms and words that are related, such as by class and subclass.

listen

to use the sense of hearing as well as a range of active behaviours to comprehend information
received through gesture, body language and other sensory systems
Literacy resources
Individual resources and capabilities which learners bring to their learning experience; these include text knowledge,
grammatical and vocabulary knowledge, knowledge of phonetic and writing systems. They also include critical, reflective and
intercultural capabilities that support new literacy experience in a different language.

Macro skills
Four major language skills of listening, speaking, reading and writing.

Media texts
Spoken, print, graphic, or electronic communications created for a public audience. They often involve numerous people in their
construction and are usually shaped by the technology used in their production. Media texts studied in different languages can
be found in newspapers, magazines and on television, film, radio, computer software and the internet.
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Mediate
To move between different linguistic and cultural systems, referencing own first language(s)/culture(s) while learning to use and
to understand those of the target language. This movement involves:
noticing, interpreting, responding sensitively and flexibly
conveying culturally-shaped ideas, values, experience to others
exploring how ideas and experiences are represented and conveyed in different languages and cultures
considering similarities, overlaps, collisions and adjustments
developing the capacity to communicate and represent different perspectives and interpretations.
Mediating operates in two distinctive ways:
in practices such as interpreting and translating, with attention to what can happen in these processes in terms of ‘losing’
or ‘gaining’ meaning
as the element of the learning experience, which involves noticing, responding, comparing and explaining differences in
expression and perspective.

Medium
Resources used in the production and transmission of texts, including tools and materials used (for example, digital text and the
computer, writing and the pen or the keyboard).

Metalanguage
A vocabulary used to discuss language conventions and use ( for example, language used to talk about grammatical terms such
as sentence, clause, conjunction; or about the social and cultural nature of language, such as face, reciprocating, register.)

Mnemonic
Memorising information by use of an aid such as a pattern, rhyme, acronym, visual image.

Modal verb
A verb attached to another verb to express a degree of probability (for example, I might come home) or a degree of obligation
(for example, You must give it to me,You are to leave now).
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Mode
Various processes of communication: listening, speaking, reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning making) resources associated with these communicative processes, such as sound, print, image
and gesture.

Morpheme
The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same as either words or
syllables. The word cat has one morpheme while the word cats has two morphemes: cat for the animal and s to indicate that
there is more than one. Similarly, like has one morpheme while dislike has two: like to describe appreciation and dis to indicate
the opposite. The process of identifying morphemes assists comprehension, vocabulary building and spelling.

Morphology
Principles of word formation and inflection, especially with respect to constituent morphemes.

Multimodal text
A text which involves two or more communication modes; for example, the combining of print, image and spoken text in film or
computer presentations.

multimodal text

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)
multimodal texts

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)
Narrative
A story of events or experiences, real or imagined.

Narrative devices
Techniques used to help in the narrating of a story or reported event. For example, imagery, metaphor, allusion.
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narratives

ways of making sense of the past based on a selection of events. There are different types of
narratives such as accounts of the past that relate a story (for example personal, fictitious) and
historical recounts (such as the course of events during the Second World War)
Neologism
A new word is created, for example, Smartphone, modem, AIDS or an existing word is used in a new way, for example, deadly.

nominalisation

process for forming nouns from verbs (for example, 'reaction' from 'react' or 'departure' from
'depart') or adjectives (for example, 'length' from 'long', 'eagerness' from 'eager'). Nominalisation
is also a process for forming noun groups/phrases from clauses (for example, 'their destruction
of the city' from 'they destroyed the city'). Nominalisation is a way of making a text more
compact and is often a feature of texts that contain abstract ideas and concepts.
Noun
A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,window. These are
concrete nouns. Abstract nouns express intangibles, such as democracy, courage,success, idea.

nouns

a word class that includes all words denoting physical objects such as 'man', 'woman', 'boy',
'girl', 'diamond', 'car', 'window' etc. These are called 'concrete nouns'. 'Abstract nouns' express
intangibles such as 'democracy', 'courage', 'success', 'fact', 'idea'.
Oracy
An ability to express oneself in and to understand spoken language; it includes oral and aural proficiency.

Orthography
Writing words with correct letters or characters according to common usage.

Paralanguage
Additional elements of spoken communication which are integrated with vocal (voice) and verbal (words) elements, and
contribute significantly to communication and meaning-making. For example, voice quality, volume and pacing, facial
expressions, gestures, posture and body movement.
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Paralinguistics
A study of paralanguage elements of expression.

Pedagogy
A combination of conceptual knowledge, practical skills and reflective capabilities which constitute the ‘art and science’ of
teaching.

Performance
A use of the language in real situations, putting language knowledge into practice; it involves accuracy, fluency and complexity.

Phoneme
The smallest meaningful unit in the sound system of a language. For example, the word is has two phonemes: /i/ and /s/; ship
has three phonemes: /sh/, /i/, /p/. A phoneme usually has several manifestations dependent on varying phonological contexts.
For example, the p in pin and spin differs slightly in pronunciation but is regarded as being the same phoneme; that is, as having
the same functional meaning within each word.

Phonics
A relationship between letters or characters and the sounds they make when pronounced. L2 learning involves developing
phonic awareness and proficiency.

phonics

the term used to refer to the ability to identify the relationships between letters and sounds when
reading and spelling
Phonological awareness
Understanding that every spoken word is composed of small units of sound, identifying relationships between letters and
sounds when listening, reading and spelling. It includes understandings about words, rhyme and syllables.

Pragmatics
A study of how context affects communication; for example, in relation to the status of participants, the situation in which the
communication is happening, or the intention of the speaker.
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Prediction
An informed presumption about something that might happen. Predicting at text level can include working out what a text might
contain by looking at the cover, or working out what might happen next in a narrative. Predicting at sentence level includes
identifying what word is likely to come next in a sentence.

Prefix
A meaningful element (morpheme) added before the main part of a word to change its meaning. For example, unhappy.

prefixes

meaningful elements (morphemes) added to the beginning of words to change their meaning
(for example, 'un' to 'happy' to make 'unhappy')
Preposition
A part of speech that precede a noun, noun phrase phrase or pronoun, thereby describing relationships in a sentence in respect
to:
space/direction (below, in, on, to, under ‒ for example, she sat on the table).
time (after, before, since ‒ for example, Í will go to the beach after lunch).
those that do not relate to space or time (of, besides, except, despite ‒ for example, he ate all the beans except the purple
ones)
Prepositions usually combine with a noun group or phrase to form a prepositional phrase. For example, in the office, besides
these two articles.

prepositional phrases

typically consist of a preposition followed by a noun group/phrase. Prepositional phrases occur
with a range of functions, including: adverbial in clause structure (for example, 'on the train' in
'We met on the train.'); modifier in noun group/phrase structure (for example, 'with two children'
in 'a couple with two children'); and modifier in adjective group/phrase structure (for example,
'on golf' in 'keen on golf').
Productive language use
One of the two aspects of communication through language (see receptive language) involving the ability to express, articulate
and produce utterances or texts in the target language.
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Pronoun
A part of speech that refers to nouns, or substituting for them, within and across sentences. For example, Ahmad chose a
chocolate cake. He ate it that evening (where he and it are personal pronouns; and that is a demonstrative pronoun).

Pronunciation
A manner in which a syllable is uttered.

Prosody
Patterns of rhythm, tempo, stress, pitch and intonation used in language; for example, in poetry or public speaking.

Proxemics
A use of space, posture and touch as elements of non-verbal communication.

Purposeful learning
Learning which results from authentic language experiences that involve real purpose and achievable outcomes.

Question
A commonly employed prompt to elicit language use. A key element of scaffolding to support learners’ use of language and to
encourage further contributions. Different types of questions provide different prompts:
closed questions are questions for which there are predictable answers. For example, What time is it? These are
typically used as prompts for short answers, as a framework for testing comprehension or reviewing facts, and for
routinized interactions. They are frequently used to scaffold early language development.
open questions are questions with unknown and unpredictable answers that invite and support more elaborated and
extended contributions from learners. For example, How do you feel about that?What do you think might happen next?
They are used as stimulus to discussion, reflection and investigation.
Questions are an important element of intercultural language teaching and learning. The quality of questions determines the
quality and substance of the learning experience. Effective questions relating to the nature of language, culture and identity and
the processes involved in language learning and intercultural experience guide the processes of investigating, interpreting and
reflecting which support new understanding and knowledge development.
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Read
Process visual or tactile symbols (for example, braille), words or actions in order to derive and/or construct meaning. Reading
includes elements of decoding (of sounds and symbols), interpreting, critically analysing and reflecting upon meaning in a wide
range of written, visual, print and non-print texts.

Receptive language
One of the two components of communication through language (see productive language): the ‘receiving’ aspect of language
input, the gathering of information and making of meaning via listening, reading, viewing processes.

Reciprocating
An integrating element of intercultural communication that involves movement and relationship, interpreting and creating
meaning, and understanding the process of doing so. It involves not only the exchange of words but also an exchange of
understanding between the people involved. It comes into play when the learner ‘self’ encounters and interacts with the ‘other’
(the target language speaker, the target language itself as text or experience); when the existing language code and cultural
frame encounters a different code and frame. This experience impacts on the learner’s perspective and sense of identity and on
their usual ways of communicating. Reciprocating involves conscious attention to the process: attention to the self
(intraculturality) and to the likely impact of the self on the other person involved (interculturality). Things previously taken for
granted are noticed in reference to new or different ways. Key elements of reciprocating include conscious attention,
comparison, reflection and analysis:
recognition that both partners in an exchange are involved in the ‘effort of meaning’
willingness to work out what the other person means, the cultural and social context they are speaking from and the
perspectives, which frame what they are saying
making necessary adjustments to own and each other’s input, orientation and stance that will help the exchange to be
successful.

Register
A variety of language used for a particular purpose or in a particular situation, the variation being defined by use as well as user.
For example, informal register or academic register.

Romanisation
A transcription from a differently scripted language, such as Chinese or Japanese, into the Latin alphabet.

Root of a word
A word/word element that cannot be reduced to a smaller unit and from which other words are formed. For example, plant in
replanting.
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Scaffolding
Support provided to assist the learning process or to complete a learning task. Scaffolded language support involves using the
target language at a level slightly beyond learners’ current level of performance, and involves incremental increasing and
decreasing of assistance. Task support provides assistance to perform just beyond what learners can currently do unassisted,
to progress to being able to do it independently. Scaffolding includes modelling and structuring input in ways that provide
additional cues or interactive questioning to activate existing knowledge, probe existing conceptions or cue noticing and
reflecting.

Scanning
A text processing strategy adopted to search for specific words, ideas or information in a text without reading every word. For
example, looking for a word in the dictionary or a name in a phone directory. Scanning involves moving the eyes quickly down
the text looking for specific words and phrases to gain a quick overall impression/to get the gist.

Script
A writing system in which characters or symbols represent components of language (letters, syllables, words).

Semantic knowledge
Knowledge gained at a meaning rather than a decoding level. This involves understanding the relationship between signifiers
(words, phrases, symbols, signs) and the meanings they represent. Semantic information is supported through reference to
prior knowledge, cultural connotations and contextual considerations.

simple sentences

have the form of a single clause (for example, 'David walked to the shops.' or 'Take a seat.')
Skimming
A text processing strategy aimed at gaining information quickly without focusing on every word.

Speak
Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world
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Stereotype
A widely held but fixed and oversimplified image or idea of a particular type of person or thing

Stress
An emphasis in pronunciation that is placed on a particular syllable of a word; for example, she will conduct the orchestra; her
conduct is exemplary.

Suffix
A meaningful element added after the root of a word to change its meaning (for example, to show its tense : –ed in passed.
Common suffixes in English include –ing; –ed; ness; –less; –able).

suffixes

meaningful elements added to the ends of words to change their meaning (for example, to show
its tense: 'ed' in 'passed'). Common suffixes are 'ing', 'ed', 'ness', 'less' and 'able')
Synchronous
Occurring or existing at the same time.

Syntax
An ordering of sentence elements such as words, group/phrases and clauses. In some education settings, the terms syntax and
grammar are used interchangeably.

Talk
Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

Task
An integrated experience and use of language, set in a context, accomplishing a purpose, focused on meaning. A task provides
an organising structure and context for meaning-focused language learning. Unlike form-focused language activities and
exercises, task-based learning involves the achievement of a goal or authentic outcome. Learners draw from existing language
resources and seek out unfamiliar resources as needed to complete the task. Scaffolding is provided by the teacher via the task
cycle, which includes form-focused teaching. Examples of tasks: researching an issue, sharing ideas and then categorising and
presenting results; planning and having a picnic; designing and publishing an online newsletter.
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Task-based language learning (TBLL)
An orientation to language teaching and learning, which focuses on the use of the language in meaningful and ‘life-like’ tasks
and activities. The completion of the task is not an end in itself, as tasks are part of the overall learning and using of the
language, providing a context and purpose for developing language competence and a means of assessing and evaluating
learning outcomes. Learners work independently and/or collaboratively, draw on existing language resources, generate
solutions to communicative problems, seek out additional or new language and other resources needed to complete the task.
Focused language work, such as grammar knowledge, vocabulary building, social and cultural competence, is integrated with
task preparation and completion processes. Tasks provide opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as including work on accuracy and focus on form. A task has limits as
a one-off learning event, but is used as a meaningful component of learners’ overall learning progression.

tenses

a grammatical category marked by a verb in which the situation described in the clause is
located in time. For example, present tense 'has' in 'Sarah has a headache' locates the situation
in present time, while past tense 'had' in 'Sarah had a headache' locates it in past time.
However, the relation between grammatical tense and (semantic) time is not always as simple
as this. For example, present tense is typically used to talk about: present states, as in 'He lives
in Darwin'; actions that happen regularly in the present, as in 'He watches television every night';
'timeless' happenings, as in information reports such as 'Bears hibernate in winter'; references
to future events, as in 'The match starts tomorrow' where the tense is present but the time
future. Likewise in 'I thought the match started tomorrow' where the subordinate clause 'the
match started tomorrow' has past tense but refers to future time texts.
Text
An identified stretch of language, used as a means for communication or the focus of learning and investigation. Text forms and
conventions have developed to support communication with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine language with other systems for
communication, such as print text, visual images, soundtrack and spoken word, as in film or computer presentation media.

Text processing strategies
Strategies learners use to decode and understand text. These involve drawing on contextual, semantic, grammatical and phonic
knowledge in systematic ways to work out what a text says. They include predicting, recognising words and working out
unknown words, monitoring comprehension, identifying and correcting errors, reading on and re-reading.

Text structure
Ways in which information is organised in different types of texts (for example, chapter headings, subheadings, tables of
contents, indexes and glossaries, overviews, introductory and concluding paragraphs, sequencing, topic sentences,
taxonomies, cause and effect). Choices in text structures and language features together define a text type and shape its
meaning. Different languages/cultures structure texts differently in many instances.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 39 of 144

text structures

the ways in which information is organised in different types of texts (for example, chapter
headings, subheadings, tables of contents, indexes and glossaries, overviews, introductory and
concluding paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and shape its meaning.
Text types (genres)
Categories of text, classified according to the particular purposes they are designed to achieve, which influence the features the
texts employ. For example, texts may be imaginative, informative or persuasive; or can belong to more than one category. Text
types vary significantly in terms of structure and language features across different languages and cultural contexts. For
example, a business letter in French will be more elaborated than a similar text in English; a request or an offer of hospitality will
be differently expressed in Japanese or German.

texts

the means for communication. Their forms and conventions have developed to help us
communicate effectively with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine
language with other systems for communication, such as print text, visual images, soundtrack
and spoken word as in film or computer presentation media.
Textual features/conventions
Structural components and elements that combine to construct meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).

Tone
A use of pitch and contour in spoken language to nuance words and, in some languages, to distinguish lexical or grammatical
meaning. In Chinese, for example, the tones are distinguished by their pitch range (register), duration and contour (shape). All
Chinese syllables have a set tone, which distinguishes it and its meaning from another syllable. However, in certain
environments tones can change or be modified, while in rapid spoken Chinese a great many unstressed syllables carry no tone
at all.

Translation
A process of translating words/text from one language into another, recognising that the process involves movement of
meanings and attention to cultural context as well as the transposition of individual words.

Transliteration
Writing a letter or word using the closest corresponding letter or word from a different language or alphabet.
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Verb
A part of speech which expresses existence, action, state or occurrence. For example, they watch football; she is exhausted;
the day finally came.
auxiliary verb – a verb that combines with another verb in a verb phrase to form tense, mood, voice or condition. For example,
they will go, I did eat lunch, she might fail the exam.

verb

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').
verb groups

consists of a main verb, alone or preceded by one or more auxiliary or modal verbs as
modifiers. For example, verb groups/phrases: create tense, as in 'He [was happy]', 'She [is
working] at home', 'I [have seen] him before'; express modality using modal verbs such as 'can',
'may', 'must', 'will', 'shall' and so on, as in 'You [must be] mad', 'He [will have arrived] by now',
'She [may know] them'; and create passive voice, as in 'A photo [was taken]'.
verbs

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').
view

observe with purpose, understanding and critical awareness. Some students participate in
viewing activities by listening to an adult or peer describing the visual features of text, diagrams,
pictures and multimedia
voice

in English grammar voice is used to describe the contrast between such pairs of clauses as
'The dog bit me' (active voice) and 'I was bitten by the dog' (passive voice). Active and passive
clauses differ in the way participant roles are associated with grammatical functions. In clauses
expressing actions, like the above examples, the subject of the active ('the dog') has the role of
actor, and the object ('me') the role of patient; whereas, in the passive, the subject ('I') has the
role of patient and the object of the preposition by ('the dog') the role of actor. In clauses that
describe situations other than actions, such as 'Everyone admired the minister' and 'The
minister was admired by everyone', the same grammatical difference is found, so that the object
of the active ('the minister') corresponds to the subject of the passive; and the subject of the
active ('everyone') corresponds to the object of the preposition 'by'. And in the literary sense, it
can be used to refer to the nature of the voice projected in a text by an author (for example,
'authorial voice' in a literary text or 'expert voice' in an exposition).
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Word borrowing
A practice of incorporating words from one language into another. For example, the use of Italian words such as pianissimo,
cannelloni in English and the use of English ICT terms in many languages. The increasing frequency of word-borrowing
between languages reflects intercultural contact, contemporary cultural shifts and practices in a globalised world, issues of ease
of communication and efficiency and technological specialisation.

write

plan, compose, edit and publish texts in print or digital forms. Writing usually involves activities
using pencils, pens, word processors; and/or using drawings, models, photos to represent text;
and/or using a scribe to record responses or produce recorded responses
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Arabic
Overview
Context statement
The place of the Arabic culture and language in Australia and in the world
Arabic is spoken by approximately 280 million people in 22 countries over two continents. It is the official language of the Arab
world, which includes countries of the Middle East, North Africa and the Gulf region, and is one of the official languages of the
United Nations. The Arabic-speaking world has a long history, and the Arabic language has evolved and flourished over time, as
evidenced by the richness of its literature. Arabic is comprised of a number of dialects that reflect the cultural diversity of Arabicspeaking countries, regions and communities.
Since the end of the nineteenth century, large communities of Arabic speakers have migrated to countries such as the United
States, Europe and Australia. More than 370,000 Australians are of Arab descent, living predominantly in Sydney and
Melbourne. Australia has strong relationships with countries in the Middle East, North Africa, the Gulf and the wider Arabicspeaking world through family ties, trade and education.
Arabic-speaking communities in Australia comprise diverse groups, differing in ancestral origins, religious backgrounds and
histories. They hold a heritage that shares common linguistic and cultural traditions, and these are the ties that bind. Arabic
language and culture represent an important part of the linguistic and cultural diversity of Australia. The Arabic-speaking
community has made and continues to make a significant contribution to the development and enrichment of Australian society,
in areas such as commerce, agriculture, industry, health, education, journalism, hospitality, tourism and international relations.

The place of the Arabic language in Australian education
The study of Arabic provides background students with the opportunity to connect with their family heritage and to communicate
with speakers of Arabic in Australia and around the world. Following the early settlement of Arabic speakers in Australia, the
teaching of Arabic was established for children of Arabic-speaking migrants in after-hours school settings. Since the 1980s,
Arabic has been taught in primary and secondary schools and tertiary institutions across Australia as well as in after-hours
schools run by community organisations. This reflected the growing Arabic-speaking community in Australia, as well as
government policies of the time supporting multiculturalism. The demand for Arabic language education in Australia has
increased due to the geopolitical importance of the Arabic-speaking world and greater awareness of business opportunities.

The nature of Arabic language learning
Arabic is a Semitic language, and shares linguistic and phonological similarities with other Semitic languages such as Syriac,
Aramaic and Hebrew. Classical Arabic and its successor, Modern Standard Arabic, have been and continue to be the language
of religious texts as well as the basis for a rich heritage of classical poetry and literary prose. Today, speakers of Arabic come
from a variety of social, cultural and religious backgrounds. Their views, cultures and beliefs are manifested in the language
they use formally and informally in every aspect of their private lives and public affairs. Language is an inseparable part of their
identity and the way they view themselves and the world around them.
The Arabic language has two forms: Modern Standard Arabic (  ) اللغ ة العربية الفصحىand colloquial Arabic. Modern Standard Arabic
is the official language taught worldwide and used in formal situations, such as at school and university and in mosques,
churches and official media. Colloquial Arabic is used in everyday situations, such as at home and in the marketplace, the
street, restaurants, cafés, and popular and social media. Modern Standard Arabic is common to all countries of the Arabicspeaking world, while colloquial Arabic varies according to geographical location. For example, two individuals from Iraq and
Morocco speaking in dialects would not easily understand each other unless they injected elements of Modern Standard Arabic
into the conversation.
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Arabic is a scripted language and is written from right to left. There are 28 letters, which are all consonants with short and long
vowels. These vowels are represented in the forms of letters and marks called diacritic symbols which identify how words and
letters are pronounced. Arabic is a highly inflectional language, with words formed according to a root system. Various vowels,
prefixes and suffixes are used with root letters to create the desired inflection of meaning.

The diversity of learners of Arabic
The Australian Curriculum: Languages – Arabic is pitched to background language learners, the dominant cohort of learners in
the Australian context.
The background language learner pathway has been developed for students who have exposure to Arabic language and
culture, and who may engage in active but predominantly receptive use of Arabic at home. The range of learners within the
Arabic background language learner pathway is diverse, defined for the most part by different waves of migration, and their use
of Arabic may extend beyond the home to everyday interactions with Arabic-speaking friends and involvement in community
organisations and events. Other learners may have been born in an Arabic-speaking country, where they may have completed
some education.
A key dimension of the Australian Curriculum: Languages – Arabic involves understanding the interrelationship between
language and culture. The curriculum is designed with an intercultural language learning orientation to enable students to
participate meaningfully in language and cultural experiences, to develop new ways of seeing and being in the world from a
bilingual perspective, and to understand more about themselves in the process.

PDF documents
Resources and support materials for the Australian Curriculum: Languages - Arabic are available as PDF documents.
Languages - Arabic: Sequence of content
Languages - Arabic: Sequence of Achievement - F-10 Sequence
Languages - Arabic: Sequence of Achievement - 7-10 Sequence
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Arabic
Foundation to Year 2
The nature of the learners
Children enter the early years of schooling with varying degrees of early literacy capability in Arabic and/or English. For young
students, learning typically focuses on their immediate world of family, home, school, friends and neighbourhood. They are
learning how to socialise with new people in settings outside the home, share with others, and participate in structured routines
and activities at school.
Arabic language learning and use
Arabic is learnt in parallel with English language and literacy. While the learning of Arabic differs from the learning of English,
each supports and enriches the other. Arabic is used at home and in familiar Arabic-speaking settings, and in classroom
interactions, routines and activities, supported by the use of materials and resources, gestures and body language. At this
stage, there is a focus on play, imaginative activities, games, music, dance and familiar routines, which provide scaffolding for
language development. Repetition and consolidation help learners to identify familiar and new words and simple phrases, and to
recognise the purpose of simple texts. Learners use Arabic for functions such as greeting ()مروبا؛ صباح الخير, sharing information (
) هذل أختي لينا؛ عم ر ست سنوات, responding to instructions ( ) نعم؛ أنا هنا؛ واضر, and taking turns in games and simple shared tasks. The
transition from spoken to written language is scaffolded via shared exploration of simple texts and language features. Learners
use a variety of cues, including images, context and frequently used word patterns, to comprehend texts and communicate.
Contexts of interaction
The primary contexts for interaction in Arabic are the immediate environment of home and the classroom. Learners use Arabic
to interact with each other and the teacher within the learning environment at school and with immediate family members at
home. The use of information and communications technologies (ICT) enriches the learning of Arabic language and culture by
providing alternative experiences, a range of resources, and opportunities to access authentic language in different contexts.
Texts and resources
Learners engage with a variety of spoken, written and visual texts, such as children’s songs and nursery rhymes, stories from
Big Books and interactive resources. Writing skills progress from identifying the alphabet to tracing, labelling and copying letters,
and then to constructing simple, short texts using familiar vocabulary.
Features of Arabic language use
Learners become familiar with how the sounds of the Arabic language are represented in letters and words. They practise
pronunciation and intonation through activities such as reciting rhymes and poems and singing songs, and experiment with
sounds, short and long vowels, phonemes, words, simple phrases and sentences relating to pictures, objects and actions, for
example,  طاولة صغيرة. They learn to recognise the letters of the Arabic alphabet, including new sounds, for example,خ؛ ع؛غ؛ ق؛ ص؛
 ض؛ ط؛ ظ, and the way letters are joined to make words, for example, طار؛ طير؛ ذهب, and make comparisons with the English
alphabet. They write letters, words and simple sentences using familiar vocabulary, prelearnt language features and structures,
and formulaic expressions, for example, كان يا ما كان. They begin to recognise how language use changes according to the
speakers and context.
Level of support
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The classroom is a new context of communication where learners rely on the teacher to assist their learning. Learning
experiences are supported by the teacher through scaffolding, modelling, cueing, monitoring, feedback and encouragement.
Multiple and varied sources of input and stimulus are used, including visual cues, such as the use of gestures, and resources,
for example, bilingual Big Books and picture books, subtitled cartoons and video programs, and realia, objects, maps and
charts.
The role of English
Arabic is used as the medium for class interaction and to demonstrate and model new language acquisition. English may be
used to explain features of language and aspects of culture. Both English and Arabic may be used when learners are
communicating about similarities and differences between Arabic and other languages and cultures and reflecting on how they
talk and behave in Arabic-speaking and English-speaking contexts.

Foundation to Year 2 Content Descriptions
Communicating
Socialising
Initiate interactions with peers and the teacher by asking and
responding to questions and exchanging information about
self and family, friends and school
[Key concepts: personal world, place, belonging; Key
processes: introducing, exchanging, expressing preferences]
(ACLARC103)

Elaborations
greeting peers and the teacher using appropriate
expressions and body language, for example,
والع؟؛ بخير شكرا/مروبا؛ صباح الخير؛ كيإ والع
introducing self, family and friends using formulaic
expressions such as
إسمي عادل؛ إسمي رانيا؛ أنا مريم
هذا صديقي علي؛ هذل صديقتي ريم؛ هذا أبي وهذل أمي؛ اسم أخي رامي؛ هذا
جد ؛ هذل أختي لينا؛ عمر ست سنوات؛ عمر أخي سنة؛ عمر أختي للا
سنوات
describing self, family, friends and aspects of school, for
example,
أنا طويل؛ أنا شاطر؛ بيتي صلير؛ رفتي وا سعة؛ صديقي علي ذكي؛ مدرستي
كبيرا؛ معلمتي طيبة
sharing information about self, home, family and favourite
possessions, using simple sentence structures, familiar
vocabulary and concrete materials such as toys, for
example,
هذل لعبتي؛ اشترت أمي لي هذل ا للعبة في عيد ميلد ؛ أسمرا "ميلني"؛ أور
ميلني كليراج؛ تنام ميلني معي في سرير
initiating and sustaining interactions by asking and
responding to questions about likes and dislikes, الديناصور
 ريك صديقي؛ ألعر معه في البيت.أسمه `ريك ` أبي اشترال لي في العطلة,
using simple language such as
من تور في ال عائل ة؟ ماذا تور في ا لمدرسة؟ هل تور ال مدرسة؟ أور جد
كليرا؛ ل أور الرياضة في المدرسة
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Engage in guided group activities and transactions such as
playing games, role-playing, singing and dancing, and
communicate ideas, using movement, gestures and pictures
to support meaning
[Key concepts: play, performance, action learning; Key
processes: active listening, speaking, giving and following

participating in group activities by singing, chanting and
performing actions
engaging in simple transactions in role-plays, such as
making requests using  من فضلع؛ أ؛در أن, and expressing
thanks, for example
شكراج؛ شكراج جزيلج

instructions]

following instructions such as ضر يدع على رأسع؛ أ مض عينيع؛
 أننر إلي؛ إرفر يدعfor a variety of language games

(ACLARC104)

providing simple information about familiar objects and
people, using pictures and crafts to support
communication, for example,
طاول ة صليرا؛ ؛لم رصاص؛ تل ميذ شاطر؛ معلم جيد؛ شجرا كبيرا؛ بيت واسر؛
بنت جميلة؛ أ مي طيبة؛ أبي ونون

Participate in classroom activities and routines, such as
opening and closing of lessons, responding to instructions
and taking turns
[Key concepts: roles, routines; Key processes: listening,
speaking, cooperating, following instructions, taking turns]
(ACLARC105)

following simple instructions, such as during roll call, and
taking turns, for example,
نعم؛ أنا هنا؛ واضر؛ ممكن أن أتكلم؟
participating in everyday class routines with appropriate
actions, such as
إفت الدفتر؛ ضر الوقيبة على اارض؛ إجل في مكانع؛ إرفر يدع؛ إنتنر دورع
asking and responding to questions, for example,
؟...؟ ما معنى... متى يدق الجر ؟ كيإ أ كتر
لماذا تمخرت عن المدرسة؟ نمت كليراج؛ تو؛فت سيارا أبي في الطريق؛ أخرنا
أخي؛ بسبر أختي
asking for permission and responding appropriately, for
example, ممكن أن أذهر إلى الومام؟ ممكن أن آخذ ا لكتار؛ ممكن أن أجل
هنا؟ شكراج؛ شكراج معلمة؛ مر السلمة؛ إلى اللقاء
participating in games or activities that involve taking
turns, making choices or swapping items, for example,
forming groups using numbers or colours for activities
such as telling the time or counting or memory games

Informing

Elaborations
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Locate and organise information from simple spoken, written
and visual texts to identify details about people and objects
[Key concepts: meaning, context; Key processes: listening,
reading, locating, categorising]
(ACLARC106)

listening for key words in stories, rhymes or songs, using
intonation and visual cues such as gestures and facial
expressions to assist understanding
identifying letters, words and phrases in written Arabic,
for example, titles, labels and captions, by labelling,
matching, clicking and dragging, miming and using
actions
participating in shared reading of print and digital texts
such as stories in Big Books and other texts relating to
familiar events and contexts, using pictures, intonation
and contextual cues to predict meaning and identify key
information
sorting and categorising information in graphic
representations such as tables, including details about
colour, quantity and place relating to people and objects,
for example,
ما لون الفستان ؟ لون الفستان أومر؛ ما لون المقلمة؟ لون ال مقلمة أومر
كم عدد اا؛لم؟ كم كتاباج يوجد هنا؟ يوجد أربعة كتر
أخي في ال مدرسة

Share information obtained from different sources, including
online and digital sources, by listing, tabulating or sequencing
information and using illustrations and gestures to support
meaning

creating short texts to label and describe personal
possessions and objects in the classroom using simple
sentences, for example,
وقيبتي كبيرا ولقيلة؛ صفي صلير وجميل؛ طاول ة المعل مة ير مرتبة؛ النافذا في
معي

[Key concepts: self, family, school; Key processes: describing,
showing, presenting]
(ACLARC107)

أين تعمل أمع؟ تعمل أ مي في المستشفى؛ يدر

الصإ مكسورا؛ عندنا لوح ذكي جديد في الصإ؛ صديقي وليد يجل

reporting information gathered from peers about their
families, using modelled language such as
وليد ل يور الوسار ول القراءا؛ فادية عندها أخ صلير في ا لمدرسة؛ فاطمة
تسكن في شقة؛ مازن يور ا لديناصور ات
contributing aspects of personal information to a class
digital photo story, for example, writing or reading aloud
captions to own photos
هذل أ نا عندما كان عمر أربر سنوا ت؛ كان شعر طويلج؛ هذا م ازن؛ كان يبكي
في ال صباح؛ صورا أميرا كانت على وقيبتي؛ هاني يور الكرا؛ هذل أنا أ كتر
الوروإ؛ هذا شا د يلون صورا؛ هذل عبير ترسم شجرا
sharing information about self, home, family and favourite
possessions, using simple sentence structures, familiar
vocabulary, appropriate gestures and concrete materials
such as toys, for example,
هذل لعبتي؛ اشترت أمي لي هذل ا للعبة في عيد ميلد ؛ أسمرا "ميلني"؛ أور
ميلني كليراج؛ تنام ميلني معي في سرير
صديقي؛ ألعر

هذا الديناصور أسمه "ريك "؛ أبي اشترال لي في ال عطلة؛ ريك
معه في ال بيت

Creating

Elaborations
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Listen to, view and read to simple imaginative texts, including
digital and multimodal texts, and respond by making simple
statements about favourite elements and through action,
mime, dance, drawing and other forms of expression

participating in shared reading of imaginative texts,
responding to questions and giving opinions about
characters and events, for example,
سامي ولد نشيط؛ الدر ويوان لطيإ؛ ااسد مفتر ؛ ااسد صديق الفمر؛ ا لفراشة
كبرت وعندها أجنوة

[Key concepts: imagination, response, character; Key
processes: participating, acting, listening, reading]
(ACLARC108)

listening to, reading or viewing Arabic versions of stories
they are familiar with in print, online or digital form, such
as  الير؛ة الجاعة جداج, and re-creating them through mime,
dance and drawing
responding to imaginative Arabic texts such as stories,
rhymes and songs through play-acting, illustrating and
movement
making simple statements in response to favourite
characters in stories, rhymes, storyboards or songs, for
example,
أفضل الدر انه لطيإ؛ أفضل السمكة الذهبية الجميلة

Create own representations of people or events in imaginative
texts using familiar words, illustrations, actions and other
verbal and non-verbal forms of expression
[Key concepts: performance, expression; Key processes:
experimenting, drawing, captioning, labelling]
(ACLARC109)

creating own version of a story by sequencing a series of
pictures with captions or by creating a storyboard with
labels, using modelled language, for example
كان يا ما كان؛ في يوم من ا ايام؛ كان في مرا
performing songs, raps, rhymes and action stories using
simple language and non-verbal forms of expression,
such as clapping, gestures and facial expressions, to
support meaning
creating a puppet play or dramatic performance based on
an experience or aspect of a story, song, poem or
cartoon
creating and presenting a class Big Book and texts in
digital form based on imagined scenarios in familiar
contexts, using modelled language, for example,
كان در كبير إ سمه راين؛ عاش راين في جبل ضخم؛ أكل راين؛ شاهد راين لع لباج
صليراج

Translating
Translate familiar Arabic and English words, phrases and
expressions, using visual cues and word lists, and explain the
meaning of particular words and verbal and non-verbal
expressions
[Key concepts: meaning, expression; Key processes: noticing,
matching, translating]
(ACLARC110)

Elaborations
using Arabic and English to name familiar objects and
conduct simple conversations, translating when
necessary to help others understand
translating and interpreting particular words and
expressions and simple texts such as songs for friends
and family
playing matching games with Arabic and English words
from Big Books and picture books
demonstrating and explaining hand gestures, intonation
patterns and facial expressions that can be used without
language to convey meaning, for example, nodding to
indicate agreement
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Create simple print or digital bilingual texts in Arabic and

creating a bilingual picture dictionary for classroom use

English, such as word lists, labels and captions, for their

making bilingual greeting cards in print or digital form for
family celebrations such as Mother’s Day, using
greetings and simple expressions in Arabic and English,
for example,
ماما؛ وبيبتي م اما؛ مبروع م اما؛ عيد أم سعيد

class, school and family
[Key concepts: representation, equivalence; Key processes:
naming, labelling, displaying]
(ACLARC111)

creating a bilingual personal profile containing
information relating to self, family and friends
labelling photos in both Arabic and English for a display
of a class event or experience such as a sports day or
school concert

Reflecting
Describe the experience of using Arabic at home and at
school, such as how it feels and the particular behaviours they
associate with speaking Arabic
[Key concepts: self, identity, belonging; Key processes:
identifying, comparing]
(ACLARC112)

Elaborations
identifying the significance of gestures in Arabic, and
noticing own level of comfort with these, for example,
making or not making eye contact when talking to older
people
discussing one another’s ways of communicating and
their appropriateness in Arabic-speaking contexts, such
as different ways of showing politeness, for example,
when making requests  من فضلعor thanking someone شكراج؛
شكراج جزيلج
sharing with peers how it feels to use Arabic, for
example, when singing a song in class, speaking Arabic
with friends or family members, and using gestures, such
as nodding the head slightly when saying نعم أو ل

Identify themselves as members of different groups, including
the Arabic class, the school, and their family and community,
describing their roles within these different groups
[Key concepts: membership, roles, belonging; Key processes:
recognising, describing, connecting]
(ACLARC113)

listing various groups they belong to, for example, family,
school, class or clubs, and reflecting on themselves as a
member of multiple groups and the roles they play in
these groups
identifying themselves as belonging to a particular
cultural and/or language group, for example,
أتكلم العربي؛ صإ العربي؛ أهلي من لبنان؛ أنا من الردن؛ أنا أسترالي لكن
أهلي من سوريا
creating own profile using drawings or providing captions
for photos to express roles in or membership of various
groups, including their identity as a person who knows
more than one language
eliciting and giving information that signals identity in
different contexts, such as home, school and community,
for example, compiling a personal profile consisting of
their name, age, and dialect spoken at home, using
simple words and modelled sentences

Understanding
Systems of language

Elaborations
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Recognise the letters and sounds of the Arabic alphabet and
identify how letters are modified so they can be joined to form
words
[Key concepts: phonic awareness, script, directionality (writing
right to left); Key processes: recognising, distinguishing,
listening]
(ACLARU114)

recognising and reproducing the 28 letters of the
alphabet and the three short and long vowels
recognising that Arabic words are written from right to
left, numbers from left to right
recognising and producing distinctive Arabic sounds such
as guttural sounds  و؛غ؛قand other sounds such as
ص؛ ض؛ ط؛ ن؛ ح؛ خ
recognising that making Arabic words requires most
letters to be joined, for example
طار؛ طير؛ ذهر؛ أكل؛ شرر؛ ولد؛ أر؛ ام
developing pronunciation, phrasing and intonation skills
by singing, reciting and repeating frequently used words
and phrases, noticing that statements and questions
have different intonation, for example,
أكلت الطعام كله؟
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Recognise parts of speech and frequently used words in
familiar contexts, and understand the basic rules of word
order in simple sentences, such as the role of verbs in a
sentence; the masculine and feminine forms of nouns, verbs

identifying and using high-frequency words and
expressions related to home and school environments in
interactions, for example,
بيت؛ عائل ة؛ أر؛ إخوا؛ مع لمة؛ مدرسة؛ وصة؛ صإ؛ كتار؛ دراسة؛ فرصة؛
و؛ت فراغ؛ أيام ااسبوو

and adjectives; and simple possessive forms
[Key concepts: word order, gender variation; Key processes:
noticing, selecting]
(ACLARU115)

recognising word order in simple phrases and sentences,
for example,
 نام سليم؛ ؛ام الولد؛ أكل سامي التفاوة؛ شربت سور ا لولير:الجملة الفعلية
identifying different parts of speech, for example,
السم؛ الفعل؛ الصفة؛ الورإ
recognising that nouns have definite and indefinite
articles and gender, for example,
التلميذ؛ معملة العلوم؛ ال معلمة/تلميذ
using masculine and feminine forms of singular nouns
and adjectives, for example,
اار الونون؛ اام الجميلة ؛ كرسي كبير؛ ال طاولة الصليرا؛ أسد شر ؛ ؛طة
أليفة
using simple present tense verbs to describe aspects of
own daily activities, for example,
إستيقن في ا لصباح؛ أتناول الفطور؛ أركر الباص؛ أدخل الصإ؛ أكمل ا لواجر؛
ليابي

ألب

using simple verbs to express likes and dislikes, for
example,
أور طعام أمي؛ ل أور ا اكل السرير؛ أور الرياضة ول أور الرسم
understanding and responding to imperative verb forms
in familiar instructions, for example,
إفت ا لبار ؛ إجل في مكا نع؛ ل تتكلم دون إذن؛ ننإ رفتع؛ اكمل طعامع
using singular possessive adjectives related to self, for
example,
بيتي؛ سرير ؛ معلمتي؛ رفتع؛ كتابع؛ وقيبترا؛ دفترل
understanding that adjectives follow nouns and their
gender, for example, كتار كبير؛ طاولة كبيرا
using singular personal pronouns, both masculine and
feminine, with appropriate simple present tense verbs to
describe aspects of home or school life, for example,
أمي تور ا لعمل؛ هي نشيطة؛ أ بي يور الطبخ؛ هو ماهر؛ صديقي سليم شاطر؛
هو ذكي؛ هي تكتر القصص
developing knowledge of cardinal numbers
beginning to use simple conjunctions to link words and
expressions, such as و؛ أو؛ أيضا
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Recognise that language is organised as text, and that texts
such as songs, stories and labels have different features
[Key concepts: textual features, form; Key processes:
recognising, identifying]
(ACLARU116)

listening to, reading and viewing different types of simple
texts in Arabic, such as stories, songs and captions,
understanding that the Arabic script is written from right
to left and that books and papers are written from back to
front
observing typical features of familiar Arabic texts, such as
stories, nursery rhymes and signs, for example,
ليلى وال ذئر؛ الرنر والسلوفاا؛ الخنازير اللللة؛ كان يا ما كان
comparing similar texts in Arabic and English and
noticing how they are the same or different, for example,
a counting song, street sign, labels at a supermarket, or a
cover of a picture book

Language variation and change
Recognise that there are variations in the language used by
Arabic speakers in different situations, such as at home with
family, and that the language used varies between different
Arabic speakers

Elaborations
understanding that different forms of address and
greetings are used depending on the time of day and the
gender, background and social status of the participants,
for example,
 مساء الخير؛ سلم ونعمة؛ السلم عليكم ورومة ة/مروبا ؛ صباح الخير

[Key concept: variation based on gender, age and context;

وبركاته؛ سلم الرر معع

Key processes: noticing, comparing, understanding]
ماما؛ بابا؛ عم أمين؛ خالتي سعاد
(ACLARU117)
recognising that informal forms of address are very
common among speakers of Arabic and are acceptable
across Arabic communities, for example
عمو عادل؛ عمة هناء؛ خالة عبير؛ ست أ مل؛ تيتا وداد؛ جدو
explaining how their spoken language at home may vary
from the spoken language in class, and understanding
similarities and differences between various dialects
represented within the classroom
Recognise that Australia has speakers of many different
languages, including Arabic, and that languages borrow
words from one another
[Key concepts: place, word-borrowing; Key processes:
noticing, selecting]
(ACLARU118)

understanding that the world contains many different
languages and that many people around the world speak
more than one language
recognising that Arabic has borrowed many words from
English, for example,  إنترنت؛ كومبيوتر؛ تلفاز, and that
English has borrowed words from Arabic, such as
‘admiral’, ‘candy’, ‘coffee’, ‘cotton’, ‘genie’, ‘sugar’ and
‘sultan’
exploring the range of languages spoken in Australia,
including Aboriginal languages and Torres Strait Islander
languages

Role of language and culture

Elaborations
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Understand that the languages people use and the way they
use them relate to who they are, where and how they live and
what is important to them
[Key concepts: language, culture and identity; Key processes:
noticing, understanding, making connections]
(ACLARU119)

exploring the meaning of ‘culture’, and understanding
that it involves visible elements, such as ways of eating
and behaving, and invisible elements, such as how
people live, what they value and how they think of
themselves and others
recognising similarities and differences between naming
systems across languages represented in the classroom,
and noticing that Arabic-speaking students may have
names derived from other cultures and languages
understanding that some Australian-English terms and
expressions have no equivalent in Arabic, for example,
‘billabong’ or ‘the bush’, and that terms such as ‘the
movies’, ‘footy’ and ‘backyard’ reflect aspects of culture in
the Australian context
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Arabic
Foundation to Year 2 Achievement Standard
By the end of Year 2, students interact with the teacher and peers to exchange information about themselves, their family and
friends, for example,  سمي هاني؛ أنا ليلى؛ عمري ست سنوات؛ أمي سميرة؛ أبي خالد؛ عندي أخ وأخت؛ صديقي رامي؛ صديقتي رنا, and initiate interactions
by asking and responding to questions. They use repetitive language when participating in shared activities and transactions
and responding to classroom instructions. When speaking, they use the sounds of the Arabic language, for example, حروف مثل خ؛
 ح؛ ط؛ ظ؛ ص؛ ض؛ ع؛ غ؛ ق. They locate information about people, places and objects in simple texts, and share information in
different formats, using illustrations and gestures to support meaning, for example, ما اسمك أين تسكن؛ كيف حالك؟ هل عندك أصدقاد؟ كم أخت
 عندك؟ ماذا يعمل أبوك؟ ما اسم مدرستك؟ من هي معلمتك؟ هل تحب المدرسة؟. They make simple statements about favourite elements in response to
imaginative experiences, and create own representations of imagined characters and events, using illustrations, familiar
language and non-verbal forms of expression. Students identify specific parts of speech, such as nouns, verbs and adjectives,
in spoken and written texts, and use familiar words and phrases, for example, المدرسة؛ العائل ة؛ الم؛ الب؛ الصدقاد؛الصف؛ المعل مة؛ البيت
قصير؛ جميل؛ نظيف؛ ا لمدرسة؛ بيتي؛ أختي؛ صديقي يوم السبت؛ في الصباح؛ ا لمس؛ كل يوم/كبير؛ طويل/ أسكن مف عائلتي؛ أحب؛ آ كل؛ أذهب؛ ألعب؛ أغني؛ صغيرand
sentence patterns in simple texts, such as ؛ أذهب لى؛ أذهب مف؛.... ل أحب أن/... أحب أن آكل. They recognise questions and commands,
for example, اذا تحب أن تلعب؟ من صديقك في المدرسة؟ هل بيتك كبير؟ ما هي ل عبتك ال مفضلة؟ أجلس هنا من فضلك؛ تكل م الن؛ رفف يدك؛ تع ال لى هنا/  ما أسمك؛, and
use vocabulary and simple sentences to communicate information about themselves, their family and classroom, such as ذهب
سمير لى المدرسة؛ ذهبت لينا لى ال بيت, applying basic rules of word order and gender. Students translate frequently used words and
simple phrases using visual cues, and create word lists, labels and captions in both Arabic and English for their immediate
environment, for example, سمه عادل؛ هذه معلمتي؛. البيت؛ الغرفة؛ الحديقة؛ المدرسة؛ الصف؛ ال معلمة؛ الدرس؛ المدير؛ الشارع؛ الباص؛ الملعب؛ الدكان هذا أبي؛
 سمها آنسة هالة؛ أحب صديقتي كثيرا؛. They describe their roles as members of particular groups, and share their feelings and ways of
behaving as they use Arabic at home and in the classroom, such as .أنا في فريق كرة القدم؛
Students identify letters of the Arabic alphabet and join some letters to form simple words. They identify features of familiar
texts. They distinguish between the language spoken by different Arabic speakers in different situations, such as at home with
family or at school with the teacher, for example, ؛ لوسمحت...؛ هل أقدر أن...من فضلك؛ هل يمكن أن.... Students name some of the many
languages that are spoken in Australia, including Arabic, and provide examples of simple words in Arabic that have been
borrowed from English and vice versa. They identify how the ways people use language reflect where and how they live and
what is important to them.
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Arabic
Years 3 and 4
The nature of the learners
At this level, children are developing awareness of their social worlds and their membership of various groups, including the
Arabic class. They are further developing literacy capabilities in both Arabic and English, as well as biliteracy capabilities. They
benefit from multimodal, activity-based learning that builds on their interests and capabilities and makes connections with other
areas of learning.
Arabic language learning and use
Learners interact with family and the wider Arabic-speaking community, and at school they interact with their peers and the
teacher in a variety of communicative activities. Specific language learning skills such as memory and communication strategies
are developed. Learners primarily engage in a variety of listening and viewing activities, and understand familiar stories, songs
and poems. They use Arabic in everyday interactions, such as giving and following instructions  ر م طا على الورقة؛ ك ب العنوان ؛وق,
attracting attention and seeking help عندي ؛كر رااعة!؛ ممكن ن كلم؟. They participate in collaborative activities such as sharing
information about their routines, friendships and leisure activities. They listen to, view and read a range of print, digital and
spoken texts, such as interactive stories and performances, and use their imagination to create simple texts such as dialogues,
stories and cartoons. They locate and classify key points of information in spoken, written and multimodal texts, and convey
information about their family, home and neighbourhood in simple texts such as diary entries, emails and short stories.
Contexts of interaction
The contexts in which students interact in learning and using Arabic are primarily the classroom, school and home. They have
access to the wider community of Arabic speakers and resources through out-of-classroom activities and the use of virtual and
digital technology. They work both independently and cooperatively, further developing their sense of personal as well as group
identity, and of the cultural significance of family relationships.
Texts and resources
Learners develop biliteracy skills through interacting with a range of spoken, written, visual and multimodal texts. Texts such as
recipes, reports and family profiles show how language is used in different ways and for different purposes.
Features of Arabic language use
Learners explore Arabic sounds, intonation and writing conventions to further develop their speaking and writing skills and initial
understanding of their developing biliteracy. They use key grammatical forms and structures, such as verbs, pronouns,
singular/plural forms and prepositions, to provide information in simple sentences and short texts about places جاء وليد من مصر
عندما كان عمره ربع نوان, people, actions, events and feelings, for example, عندما عزف المو ي ى يعر بالفرح. They begin to develop a
metalanguage for understanding and discussing language features, and make connections and comparisons between Arabic
and English. Comparing the structures and patterns of Arabic with those of English helps learners understand both languages,
assisting in the development of their biliteracy skills.
Level of support
In the classroom, this stage of learning involves extensive support through scaffolding. Teachers model what is expected,
introduce language concepts and resources needed to manage and complete tasks, and make time for experimentation,
drafting and redrafting, providing support for self-monitoring and reflection. Support includes a range of spoken, written, visual
and interactive resources, such as poems, songs, video clips and digital games.
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The role of English
Learners use Arabic in classroom routines, social interactions, learning tasks, and language experimentation and practice.
Arabic and English are used for discussion, explanation and reflection. Learners explore connections between culture and
language use in various Arabic-speaking communities and the wider Australian context, and reflect on their own sense of
identity and their experiences as Arabic background speakers when communicating and interacting with others.

Years 3 and 4 Content Descriptions
Communicating
Socialising
Socialise and build relationships with the teacher, family and
friends through the exchange of personal information relating
to home and school environment, such as everyday routines
[Key concepts: friendship, experiences, routine, time; Key

Elaborations
asking and answering questions about information
relating to self, peers, friends and family members, for
example,
ين ولدن؟ م اذا كلم ؛ي ا لبين؟ م اذا يعمل بوك؟ ين ذ ب يوم ال بن؟ من ي
صدي ك؟ لماذا حب جد ك؟ ماذا فعل بعد ا لمدر ة؟ ي رياضة لعب؟

processes: describing, expressing, sharing]
(ACLARC120)

ولدن ؛ي العراق؛ كلم العربية ؛ي البين؛ حب اليوكول ة كثيرا؛ حب بي
ي

ي يدرس ؛ي ا لمدر ة؛

و مي جدا؛ بي يعمل ؛ي الم يفى؛ مي طبيبة؛

.؛ي الجا معة؛ يوم ال بن ذ ب إلى بين جدي؛ يوم ا؛حد اذ ب إ لى المطعم
sharing information about daily routines and favourite
activities at home and school, for example,
ي باكرا؛ آكل الفطور؛ لبس ثيابي؛ يا د ال لفاز؛ كمل ؛روض المدر ة؛
لعب لعابا ال ك رونية؛ ر ب ريري؛ ن ف غر؛ ي؛ ل عب كر ال دم؛ ذ ب
.إلى الم بك
using common expressions and appropriate body
language when responding to frequently used comments
and questions, for example,
يبدو نك م عب؛ م ى نمن البارحة؟ ل ماذا أ رن ذا الصباح؟ كيف أ ي إلى
المدر ة؟ ل عندك طعام ل لفرصة؟
exchanging simple correspondence such as notes,
invitations or birthday cards in print or digital form, for
example,
ل حب ن أ ي إلى حفلة عيد مي دي؟ مير؛ نا دعوك إلى بي ي يوم ا ل بن؛
.عال نل عب معا
.عيد مي د عيد؛ كل عام و نن ب ير؛ منى لك عيدا عيدا
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Participate in collaborative tasks and shared experiences that
involve planning and simple transactional exchanges, such as
playing games, role-playing dialogues, and preparing and

asking and responding to questions in group activities
such as number and memory games, for example,
كم ورقة عندك؟ ي عدد إ رن؟ ما ي ا؛عداد ا ل ي ريد ا؟ إ رن عدد ثما نية؛
عددي المفضل ة؛ وصل ن إلى الرقعة الثالثة؛ نا ؛ي ال انة ا؛ولى

presenting group work
[Key concepts: participation, cooperation, collaboration; Key
processes: sharing, negotiating]
(ACLARC121)

negotiating roles for shared tasks using simple
expressions such as
ماذا عن دور ا؛ب؟ نن ل در ان ك ب كل ال صة؛ نا اك ب النصف و نن
ك ب النصف ال ر؛ نا دوري المي ري و نن دورك البااع؛ ل حب ن كون
البااع؟
participating in role-plays, such as buying goods from a
shop, using props, for example,  ل عندك حليب؟, to engage in
conversation
preparing, rehearsing and presenting a group activity for
class or school about a familiar situation or event, using
expressions such as
اليوم وف ن دم لكم عرضا عن عيد ا؛م؛ يكرا ل ماعكم؛ نا كامل و ذه لينا
م عوا بالعرض

Participate in everyday classroom activities, such as giving
and following instructions, attracting the teacher’s attention

giving and following classroom instructions, for example,
ك ب ا ل اري نا؛ ر م طا على الورقة؛ ك ب العنوان ؛وق؛ إغلق الباب؛
إجلس ؛ي مكانك؛ وقف عن ال ك م؛ دورك؛ كلم

and asking for repetition
[Key concepts: respect, politeness; Key processes:

و ذا محمود؛ نرجو ن

participating, requesting, responding]

attracting attention and asking for help in classroom
situations, for example, عندي ؛كر رااعة!؛ ممكن ن كلم؟

(ACLARC122)

requesting repetition, for example,
؟...  ما معنى. عد ال ؤال،ممكن ن عيدي ا ل ؤال؟ لم ؛ م ال ؤال؟ من ؛ضلك
praising and encouraging peers, and using formulaic
expressions and interjections, for example,
!مم از!؛ جيد جدا؛ ذا عمل رااع

Informing

Elaborations
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Locate and classify information relating to familiar contexts,
routines and interests from spoken, written and visual texts
[Key concepts: time (routines), leisure; Key processes:
listening, reading, viewing, selecting, sequencing]

recording and classifying information obtained from
others, such as favourite foods and places to visit, for
example,
يحب الم ا ل بولة؛ يحب عادل الدجاج؛ فضل عاد ا ل ضار؛ يحب علي كر
ال دم؛ يفضل ماجد ال باحة؛ ويفضل رامي العزف على الجي ار؛ حب البنان
المو ي ى بينما ا؛ولد يحبون ال رياضة

(ACLARC123)

listening to short spoken texts with new vocabulary and
unfamiliar language, and identifying key information, for
example, the name and number on a recorded phone
message
مرحبا
ام

إ مي

ريد ال كلم مع امر ب صوص ا لم حان
0456566777 رجو ال صال بي عل ى الرقم
comparing profiles and stories in print and digital form
about different people and their daily routines, and
creating a display with names and short descriptions, for
example,
 حب ؛ادية.ذه ؛ادية؛ عمر ا بع نوا ن؛ كن مع وا لدي ا وعند ا ربع وا ن
 ؛ادية.المدر ة كثيرا و يضا حب ا للعب على الكومبيو ر والر م وال باحة
.صدي ة و؛ي ة وحنونة
gathering information about other people’s interests, for
example, through conducting interviews or surveys about
weekend activities, and selecting specific information to
include in a short report
locating and sequencing information to describe people
and events, for example,
البنن درس؛ ي اعد الولد مه؛ ين ف ا؛ ب الحدي ة؛ حضر مي الفطور ؛ي
الصباح؛ ين ف بي ال يار ؛ي الم اء
obtaining and using information from print, digital and
multimodal texts related to a range of learning areas,
such as completing a simple science experiment, or
naming countries, significant land features and historical
places on a map, for example,
را مان مصر؛ معبد ا؛قصر؛ قلعة بعلبك؛ ملوية امراء؛ مدينة نينوو ا ؛ثرية
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Present information relating to home, school, neighbourhood
and leisure in a range of spoken, written and digital modes
[Key concept: representation (private life); Key processes:
organising, selecting, presenting]
(ACLARC124)

reporting on information gathered from sources such as
interviews, surveys and brochures, using drawings,
posters and collages
creating print or digital texts to introduce family members
and friends and describe relationships and personal
information relating to their background and experiences,
using simple descriptive language and supporting
resources, for example,
وليد عنده ث ا وان و أ واحد صغير؛ ي كن وليد ؛ي منط ة رايد ؛ي بين كبير
 يحب ول يد بي ه. جاء وليد من مصر عندما كان عمره ربع نوان.مع عا ال ه
وعاال ه كثيرا
creating a class book or visual/digital display relating to a
school event such as an excursion to the zoo or
museum, for example,
رحلة إلى حدي ة الحيوان؛ ؛ي حدي ة الحيوان؛ يا دنا ا؛ د و و ناام؛ كان ناك
دب كبير وقرد بأحجام م لفة
رحلة ا لمدر ة إ لى الم حف؛ ذ بنا إلى ا لم حف يوم ال ميس؛ يا دنا ناك آ لن
راليا؛ ويا دنا صورا ل فينة اري ية

قديمة وصور ثرية لل كان ؛ي

presenting information both orally and in writing on
pastimes and activities relating to self and peers,
describing actions, responses and feelings, for example,
لعب كر ال دم جيدا؛ بك بم ار ؛ اقر بط قة؛ مير يلع ب الل عاب
اللك رونية بم ار
عندما عزف المو ي ى يعر بالفرح؛ بالحزن؛ بالملل؛ بالنياط؛ بال عاد ؛ حب
الر م ؛نني ر م بطال الكار ون

Creating
Respond to imaginative texts, such as interactive stories and
performances, identifying and describing characters, events,
ideas and favourite elements
[Key concepts: character, people, places, experiences; Key
processes: participating, responding, relating, reflecting]
(ACLARC125)

Elaborations
listening to, reading and viewing a range of print, digital
and oral texts through shared and guided participation,
and responding to questions about characters, ideas and
events
comparing an Arabic fable such as ندباد البحري؛ ع ء الدين
 وال مصباح ال حري؛ على بابا وا؛ربعون حراميwith an Aboriginal or
Torres Strait Islander story and highlighting the
similarities and differences in characters, events and the
moral of the story
discussing imaginative texts, using short statements to
describe aspects such as characters, settings or events,
and illustrating and captioning aspects of texts
role-playing events in imaginative texts, using movement
and actions to reinforce meaning and experimenting with
voice and gestures to animate characters
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Create and perform short imaginative texts, such as dialogues
or collaborative stories based on Arabic fables, using
formulaic expressions and modelled language
[Key concepts: imagination, experience; Key processes:
presenting, creating, performing]
(ACLARC126)

creating simple imaginative texts such as comics, short
stories or poems, using modelled language to express
own ideas and imagined experiences
collaborating with peers to create and present picture or
digital books, short plays or animations based on
favourite characters in Arabic fables, using familiar
language and formulaic expressions such as
ذا علي بابا؛ علي بابا و البطل ؛ي قصة علي بابا وا ؛ربعين حرامي؛ علي بابا
؛... ؛ يحب علي بابا... ياب
modifying texts such as songs, for example, by
substituting words in a well-known Arabic song or rhyme
creating and performing alternative versions or endings
of familiar stories, using voice, rhythm and gestures to
animate characters

Translating
Translate and interpret words, expressions and sentences in
simple English and Arabic texts, noticing similarities and
differences or non-equivalence
[Key concepts: meaning, translation; Key processes: moving
between languages, comparing]
(ACLARC127)

Elaborations
using a picture or digital dictionary to find the meanings
of simple vocabulary used in class, and comparing
English and Arabic versions
comparing Arabic expressions used in everyday
interactions such as greetings with equivalent English
expressions, identifying differences and similarities and
words and expressions that do not translate easily, for
example,
صباح النور؛ كيف حالك؟ الحمد ل؛ نيكر ا لرب/مرحبا؛ صباح ال ير
translating short, simple texts from Arabic into English
and vice versa, using cues to interpret meaning, such as
layout, headings and familiar vocabulary
identifying words that change meaning according to the
context and Arabic-speaking region, for example, حليب؛/لبن
مب وط

Produce bilingual texts and resources, including digital and
online resources such as digital picture dictionaries, posters
and signs, for their class and school community
[Key concepts: similarity, difference; Key processes:
selecting, describing]
(ACLARC128)

producing a parallel bilingual word list or digital picture
dictionary by identifying known Arabic words or
expressions and relating them to English equivalents,
and vice versa, recognising that direct translation is not
always possible
composing captions for images in Arabic and English to
create simple bilingual storybooks in print or digital
formats
creating texts in print, digital or online formats, such as
descriptions in both Arabic and English on familiar topics,
selecting from word lists vocabulary that best conveys
the intended meaning in both languages
creating simple action songs and raps which include
alternative repetitive phrases in Arabic and English, to
perform for the school community

Reflecting

Elaborations
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Reflect on their experiences as Arabic background speakers
when interacting in English and Arabic, observing differences
in language use and behaviours
[Key concepts: culture, language, behaviour; Key processes:
examining, connecting]
(ACLARC129)

comparing their interactions in Arabic and English,
noticing different behaviours and language used, for
example, adding the words  عمو؛ الةbefore the names of
older family members and other adults to show respect,
compared with addressing friends in English by their first
name
describing elements of Arabic language that are different
from English, including gestures such as patting the heart
a few times to indicate ‘That’s enough, thank you…’
developing metalanguage for describing experiences of
intercultural exchange in different contexts, for example,
كلم العربي ؛ي البين مع جدي وجد ي ولكن مع إ و ي كلم ا لنجليزي؛ مي
كلم معي بالعربي
و نا رد علي ا بالنجليزي؛ عربي ي لي ن قوية؛ حب ال كلم بالنجليزية كثر
؛ن ا ا ل

Explore their own sense of identity, including elements such
as family, background and experiences, and ways of using
language in Arabic- and English-speaking contexts
[Key concepts: communication, identity; Key processes:
reflecting, adjusting]
(ACLARC130)

discussing the groups they belong to, including their
families and Arabic cultural and language groups, and
reflecting on how membership of these groups affects
their own sense of identity
creating texts in print, digital, online or multimodal
formats that express personal views on identity, including
as a member of different cultural and/or language
groups, for example, their name, in English and/or
Arabic, their life experiences overseas and in Australia,
and reflecting on how these may be understood from an
Australian and Arabic perspective
mapping personal profiles by creating a chart, timeline or
web profile to highlight significant experiences or events,
for example, marking an event when they identified as
Lebanese, Egyptian, Iraqi or Arab, such as during
religious ceremonies or special national events
noticing how they communicate in both Arabic- and
English-speaking contexts, identifying differences in
behaviour and discussing reasons for these, for example,
how they would address their teacher compared to a
family member such as an uncle

Understanding
Systems of language

Elaborations
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Recognise and reproduce Arabic pronunciation and intonation
patterns using vocalisation and features of individual syllable
blocks, and understand that in Arabic script, most letters
change appearance depending on their position
[Key concepts: sound and writing systems, syllables; Key
processes: noticing, describing, comparing]
(ACLARU131)

discriminating between simple vowels, for example, ن ؛ ن؛
ن, long vowels or the three vowel letters ا؛و؛ي, such as ا؛
 ي؛ وand consonant letters in a syllable block
using basic punctuation in writing, including question
marks (?), commas (,) and full stops (.) and semi-colons
()؛
recognising that letters change form depending on their
place in the word, for example,
 عين؛ معلم؛ م: ك ب؛ يك ب؛ ك ابك؛ ع:ك
noticing that vocalisation such as  ؛ ؛؛may change the
function of the word depending on where it is placed, for
example, ك ب ؛ ك ب؛ لع ب ؛ لع ب
experimenting with Arabic words and vowels to construct
and deconstruct syllable blocks, for example, …/ ب؛ ا/كا
؛ة؛/ ي؛ غر/دي؛ كر/لم؛ ؛ا
using basic pronunciation and intonation rules when
speaking and reading aloud
deducing from familiar sounds and contexts how to spell
new words, for example, predicting how to spell ادي؛
 وا دي؛ ياديhaving learnt how to spell ؛ادي
comparing different forms of writing for the letter , for
example, ؛إ؛آ
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Understand and use key grammatical forms and structures,
such as basic pronouns and possessive pronouns,
singular/plural forms of regular nouns and adjectives, and
prepositions

using subject–verb–object word order in simple
sentences relating to home and school environment,
recognising the use of the definite article and its impact
on the meaning of the sentence, for example,
كمل و ام ال درس؛ كمل و ام در ا؛ ن فن ماح ا لغر؛ة؛ ن فن ماح غر؛ة

[Key concepts: number, syntax, verb forms; Key processes:
sequencing, applying, relating]
(ACLARU132)

understanding and applying singular nouns and regular
plural noun endings in masculine and feminine forms, for
example,
 معلمان-  معلمون؛ معلمة-معلم
using singular, second person and plural possessive
pronouns to describe relationship or ownership, for
example,
ذا د؛ رك يا مير؛ لينا ذه ح يب ك؛ مي ليس ذا مف اح يار ك؟ بي ين
ن ار ك؟ ك ب م؛ لعبكم؛ غر؛نا
using a range of adjectives in singular and plural form to
describe appearance, feelings and personalities, for
example,
ي طويلة و ي قصير؛ عين ي وا عة؛ بي طويل ال امة؛ امي نحيفة الج م؛
ي حزينة ؛ن ا ضاعن ك اب ا المفضل؛ مي مرحة جدا و بي

نا عيد جدا؛
ودود وضحوك

using past tense verbs to recount events related to home
and school contexts, for example,
قدمن ؛رضي للمعلمة؛ أ رن عن الدرس؛ نمن م أ را ؛ ن ين ك بي ؛ي ال بين
using imperative forms of simple verbs when giving
others instructions, for example,
كل طعامك؛ ن ف نانك؛ ك ب ا لجملة؛ ؛ حي ك ابك؛ إم كي ا ل لم؛ إ ألي مك
expressing negation in simple sentences, for example,
ل حب ماد ال علوم
using adverbs of place and time to expand on
expressions, for example
إ ي ن باكرا؛ وصلن إلى المدر ة م أ را؛ يا دن المبارا ؛ي ال ملعب؛
قر ن الك اب ؛ي مك بة المدر ة
using a variety of prepositions to expand on spoken and
written interactions, for example
؛ي وقن الفراغ؛ ؛ي العطلة؛ ذ بن من البين إلى المدر ة؛ ثناء ا لغداء إ صلن
بأمي
understanding and using simple question words in
interactions, for example
م ى ين إلى البين؟ من عد لك الفطور؟؛ ماذا احضرن للغداء؟ كيف ين إلى
المدر ة؟
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Understand that familiar spoken and written Arabic texts, such
as conversations and stories, have particular features and
structures relating to different purposes and audiences
[Key concepts: linguistic features, genre, structure; Key
processes: observing patterns, distinguishing]
(ACLARU133)

noticing differences between different types of texts in
Arabic, for example, comparing a verbal recount of a
well-known fable with the written text, or a text message
with a phone call, an email with letter
recognising how elements of texts in print, digital and
online formats, such as title, layout, illustrations and size
of script in a Big Book, combine to make meaning
identifying and comparing the features of different types
of texts, observing similar patterns and identifying
differences, for example, the opening and signature in an
email and a letter, a description in a story and a diary
entry
classifying a range of texts in print, digital and online
formats, such as stories, digital greeting cards, recipes,
advertisements (print and online versions) and posters,
according to their purpose(s), for example, to entertain, to
describe, to inform or to persuade, and recognising
language features typically associated with particular
texts, such as the use of imperatives in recipes and time
markers in stories

Language variation and change
Understand that Arabic as a spoken language varies
according to region and country and that meaning can be
influenced by gestures, tone and purpose
[Key concepts: dialect, variation; Key processes: observing,
explaining]
(ACLARU134)

Elaborations
reflecting on how they communicate with their family and
friends and with people less close to them, noticing
differences in word choice, language use and
communicative behaviour
understanding that Arabic as a language has a standard
form called  اللغ ة العربية الفصحى, which is mainly used in
writing, and a range of spoken dialects that differ greatly
from region to region, for example, Lebanese, Egyptian,
Sudanese and the Iraqi and Gulf regional dialects
understanding how differences in gestures and tone are
used to change the meaning of spoken text, and how the
purpose of interaction, such as to instruct or invite,
changes the emphasis on words and expressions being
used

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 67 of 144

Recognise that languages change over time and influence
one another
[Key concepts: language change, influence, exchange; Key
processes: observing, identifying, discussing]
(ACLARU135)

identifying how Arabic has influenced other languages,
for example, Indonesian (Kitab = ك اب, Kursi = )كر يand
Spanish (aceite = )زين, and the number system in
English
understanding that Arabic, like all languages, is
constantly expanding in response to intercultural
experiences to include new words and expressions, for
example,
دردية على الن رنن
recognising that some Arabic words are derived from
other languages, such as  الف ق, which is borrowed from
Greek to mean ‘pistachio’; or  قز, which is borrowed from
Persian to mean ‘raw silk’
understanding that some languages are continuously
evolving while others are endangered or being revived,
for example, indigenous languages throughout the world,
including Aboriginal languages and Torres Strait Islander
languages in Australia

Role of language and culture
Compare and reflect on cultural practices relating to ways in
which language is used in various Arabic-speaking
communities and in the wider Australian context
[Key concepts: difference, expression, practices; Key
processes: identifying, distinguishing, relating, comparing]
(ACLARU136)

Elaborations
examining aspects of Arabic culture in familiar contexts,
for example, identifying language use such as كل عام و ن م
و ؛ ير؛ ونا
 ب ير؛and behaviours such as eating
sweets at different celebrations and occasions
reflecting on and explaining to others the significance of
some common Arabic cultural practices and events, such
as offering visitors food and drink, and serving sweets
during special occasions, or coffee in times of mourning
comparing the cultural importance of music and
traditional dance in different Arabic-speaking
communities as expressions of identity and emotions, for
example,
الدبكة اللبنانية والجوبية العراقية؛ والرقص الصعيدي الفلكلوري
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Arabic
Years 3 and 4 Achievement Standard
By the end of Year 4, students interact with the teacher and peers to share personal information about aspects of their lives,
such as experiences, everyday routines and leisure activities, for example, اي لاع امحااا أمأ حدحم ف أالااداأا ألاا د أالااداأ حأمأ صغاا
كار

ا دااأضة اعم اد مااةا أا

ع أئ لف د اد لافا اداااا اداماقة ا دعأ ةا اداحقا أدع

 أذأ... ف اد اأء...ا اعم اد مااة...ف ادصاأ أالاقظ اأكااا أمأّ ف اداأ ة

ادقمّا آخذ ماحاأ ف اداأدا. They use formulaic expressions when interacting, such as giving and following instructions, asking for
repetition, planning shared activities and completing simple transactions, for example, د ادا أّ؟ا أت

ن ض ا أاام ا د اأ مرا أن أذأ

 أالطاع أنا ن ض ا أت ا كن أن لعام اد ك ة؟ ادل ة؟ ا. They use features of Arabic pronunciation and intonation when speaking and
reading aloud. Students locate and classify information relating to familiar contexts and present it in modelled spoken, written
and visual texts. They describe characters, events and ideas and express opinions about favourite elements in imaginative
texts, and use formulaic expressions, for example,  ف احّ ن ا ااأّا كأن أمأا, and modelled language to create short imaginative
texts. They use vocabulary related to school, home and everyday routines, for example, اد ماااةا ادلع اّا احضفا حام اد مااةا شا ة ادمحّا
 شا ة أخفا اد طاخا ادطأاق ا دع حي أالاقظ ن ادمحّا ألمأحت ادإطحاا أالقت اداأصا أك ت حالاأا اد مااةا أ أأم اد ل إأ ا ألاأ اد كلأ/شا لف. Students use key
grammatical forms and structures in simple spοken and written texts, such as word order, singular and plural forms of regular
nouns and adjectives, personal and possessive pronouns, for example, أّا/أف/أما ا أح/ أ ما,أصملأء/ صإحفا صماق/شافا صف/كل ا شا ة/ كلأ
شا ة أخفا ماالفا ماالمأ/ كلافا شا لف/ كلأاف, and prepositions such as ّحادا أاةا أيمأء ادمالا اعم ادع أءا لات ادمح

 ف اداااا د اد مااةا اان اد ع.

Students translate familiar and frequently used language relating to familiar environments and create simple bilingual texts for
the classroom and school community. They describe how language involves behaviours as well as words and share their own
experience as background speakers as they interact with others.
Students identify and use Arabic sound and writing patterns, for example

 أا ئـا ءا ؤا حاد اأءااادف اد قصحار, including combining

letters to form words, vocalisation, and features of individual syllable blocks such as  آكتا.  لا أاف االأ ااأاا ك اأ ا ف االف شاف:ادلمحان
 آ تا آافاThey identify the features and structure of different types of texts, for example, ادعمحانا ادااكةا ادمهأاة ادقأ اةا عت اا اا ادل تا
 ادقصاار أمحاا اداحااا اامحاا ف اداحااا. They identify similarities and differences between various Arabic dialects and explain how
meaning can be influenced by gestures and tone. Students provide examples of how the Arabic language has changed over
time and identify words and expressions in Arabic that have emerged from contact with other languages and vice versa. They
compare language use and cultural practices in Arabic-speaking communities and in the wider Australian context, identifying
culture-specific terms and expressions, particularly those related to special occasions, for example, كاإاة ا الإأت ف اد مأااأاا اأار
ااأت ف اا اأما ا الإأت ال اأم اد الم
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Arabic
Years 5 and 6
The nature of the learners
At this level, learners have established communication and literacy skills in Arabic that enable them to explore aspects of Arabic
language and culture as well as topical issues drawn from other key learning areas. They are widening their social networks,
experiences and communication repertoires in both Arabic and English and developing some biliteracy capabilities. They
participate in collaborative tasks that both recycle and extend language. They are gaining greater independence and becoming
more conscious of their peers and social context, and increasingly aware of the world around them.
Arabic language learning and use
Purposeful language use in authentic contexts and shared activities in the classroom develop language skills and enhance
communication and understanding. Learning how Arabic is structured reinforces learners’ oracy and literacy. Learners develop
their speaking skills by interacting with teachers, peers, family and local Arabic speakers to share their own and enquire about
others’ experiences  أ رأ صة بل النوم؛ وأنت هل تقرأين بل النومن, social activities and opinions. They have access to a broader range of
vocabulary, and use a growing range of strategies such as effective listening skills to support communication. They write more
accurately and fluently for a range of purposes, contexts and audiences. They listen to, view and read Arabic folk tales, fables
and films to engage with themes, characters and events, exploring embedded cultural beliefs, values and practices, and use
their imagination to create and perform songs, poems, short plays and video clips. They obtain information from a range of
sources about social, cultural and communicative aspects of lifestyles in Arabic-speaking communities, and present the
information in different formats for particular audiences. Individual and group presentation and performance skills are developed
through modelling, rehearsing and resourcing the content of presentations.
Contexts of interaction
Learners use Arabic in the classroom and in their extended social space, such as family, neighbourhood and the community, for
a growing range of purposes, for example, exchanging information, expressing ideas and feelings, and responding to
experiences. They are able to work more independently, but also enjoy working collaboratively in pairs and in groups. They
explore cultural aspects of communication, and use information and communications technologies (ICT) to support and enhance
their learning.
Texts and resources
Learners interact with an increasing range of informative, persuasive and imaginative texts about neighbourhoods, places, and
Arabic-speaking communities and individuals. They refer to and use more established grammatical and lexical resources to
understand and communicate in Arabic. The use of dictionaries is encouraged for accuracy and expansion of language
acquisition.
Features of Arabic language use
Learners’ pronunciation, intonation and phrasing are more confident, and they apply appropriate writing conventions, including
spelling and punctuation, in a range of print, digital and multimodal texts. They use grammatical structures, such as verb
conjugation, suffixes, linguistic elements such as conjunctions and a range of adjectives and adverbs to describe actions and
events according to time and place  هو كتب؛ هي ركضت, share information about life at home and school أمي تطب طعامات لذيذات؛ أبي ي سل
ال سيارة كل أسبوم, elaborate on ideas and information and express opinions relating to their personal and social worlds. They
understand how language use varies when interacting with different people and for different purposes. They explore crosslinguistic and intercultural influences of other languages on Arabic, such as Aramaic, Syriac and Assyrian, and regional
languages such as Persian, Kurdish and Turkish.
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Level of support
While learners work both independently and collaboratively at this level, ongoing support and feedback are incorporated into
task activities such as the production of written texts. Support includes the provision of models, scaffolds, stimulus materials,
and resources such as word charts, vocabulary lists and dictionaries.
The role of English
Classroom interactions are increasingly bilingual. Arabic is used primarily for communication, while English and Arabic are used
for discussion of linguistic features and cultural practices, and for reflective tasks and explanations. Learners are given
opportunities to think about personal and community identity. They explore the relationship between language and culture, and
ask questions about cultural values and practices and how these relate to their own sense of identity as Arabic background
speakers when interacting in different Arabic- and English-speaking contexts.

Years 5 and 6 Content Descriptions
Communicating
Socialising
Socialise and maintain relationships with peers and the
teacher by sharing information about their personal
experiences and social activities

Elaborations
exchanging information about everyday experiences, for
example,
ماذا تمعل بعد المدرسةن متى تأكل طعام العشاءن أين تلعب ا لرياضةن

[Key concepts: relationships, experiences; Key processes:

بعد ا لمدرسة ألعب كرة القدم؛ وي الساعة ال ثامنة أذهب إلى النوم؛ وأنت متى

describing, listening, comparing, explaining]

تنامن

(ACLARC137)

أ رأ صة بل النوم؛ وأنت هل تقرأين بل النومن
describing friends and family members, including
physical appearance and personal
characteristics/qualities, for example,
أمي إمرأة طويل ة ورشيقة؛ تحاوظ على صحتها؛ أبي شخص منتظم وي عم لص
ومسؤول وي بيتص؛ صديقي سامي مه ذب ولكنص ل يهتم بدرا ستص ول بصحتص؛
أصد اءي جميعهم لطماء ولكنهم ل يأخذون المدرسة بجدية
sharing feelings about weekend activities, using different
modes of communication such as text messages, email
or social media, and giving reasons for choices made, for
example,
يوم السبت أ لعب التنس مع أبي؛ وي العطل ة السبوعية أذهب مع عاءلتي إلى
المطعم؛ أحضر حصة للموسيقى يوم الجمعة؛ أشعر بالسعادة وي حصة الموسيقى؛
أحب العزك على البيانو كثيرا؛ أ تعلم الل ة العربية يوم السبت صباحات؛ إخترت
الرياضة لنها مميدة للجسم؛ ألموسيقى تساعدني على التمكير
recounting experiences with family and friends in a
variety of ways, for example, in conversations, diaries or
digital presentation
ذهبت ال بارحة مع عاءلتي إ لى المتحك؛ شاهدت مع أخي ويلمات جديدات وي السينما؛
كانت لعبة الركبي ممتعة؛ كانت رحلة المدرسة إلى حديقة الحيوان مملّة
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Collaborate in group tasks and organise shared experiences
that involve making suggestions and decisions and engaging
in transactions
[Key concepts: organisation, transaction; Key processes:

making collaborative decisions and arrangements using
expressions for counting, ordering and organising ideas,
for example,
أوّ لت؛ نختار أوراد المريق؛ ثانيات نوزّم الدوار؛ ثالثات؛ نعر الوكار؛ أخيرات نعمل
على دورنا

negotiating, explaining, advising, making choices]

وي البداية سوك أجمع الصور ؛ بعد ذلك سوك نبحق وي ا بنترنت عن

(ACLARC138)

الم علومات ووي النهاية سنجمع كل شيء سويّات
engaging in transactions by asking for and providing
information, such as giving prices and asking for goods
and services, for example,
ن بكم هذذ ال لعبةن ما سعر كيلو البرتقالن بكم كيس ا لخبزن ربطة الخبز... ما سعر
بدولر ونصك؛ سعر كيلو التماح ثلثة دول رات
أحتاج مساعدة من وضلك؛ هل تقدر أن تساعدنين أنا أبحق عن خوذة لقيادة
الدرّاجة؛ أين أجدهان هل عندكم ال ميلم ال كرتوني الجديدن
making suggestions and choices in the allocation of roles
and explaining the reasons for such choices, for
example,
أنا أحب أن أكون ال طبيب؛ لماذا ل تكون أنت ال معلمن لماذا ل تأخذ دور النادل وي
ّالمطعمن دوري طبيب لنني أحب أن أكون طبيبات وي المستقبل؛ خذي دور الم لن
دورها صير
creating displays, presentations or performances for
family, friends or the school community to showcase their
progress in learning Arabic

Interact in classroom activities, such as creating and following
shared rules and procedures, expressing opinions, and asking
for and providing clarification
[Key concepts: attitude, values, roles, responsibility; Key

contributing to classroom activities by providing
suggestions, such as for developing rules for a bilingual
classroom, for example,
إستمع للم علمة؛ إحترم الجميع؛ إنتظر دورك؛ ل تأحذ شيءات ليس لك؛ إذهب إلى
الحمام وي المرصة؛ أكمل كل دروسك وي الصك؛ ل تصرخ

processes: expressing, sharing, requesting, clarifying,
planning]
(ACLARC139)

كن مؤدبات؛ لطيمات؛ هادءات؛ عادلت؛ ودودات؛ كوني هادءة؛ لطيمة؛ صاد ة
expressing opinions about procedures and experiences,
for example,
هذا الواجب صعب؛ ابمتحان طويل؛ ما عندي و ت؛ ال معلمة لم تصحح إمتحان
ابملء بعد
asking for and providing clarification, for example,
 ضع الصورة:أين أضع الصورةن أين أ كتب الجمل ة التاليةن ماذا تقصدن أ صد
تحت الكتابة؛ أكتب الجملة بجانب الصورة
giving advice and sharing ideas with peers about
biliteracy development and learning strategies, for
example,
الوضل أن نكبّر حجم ا لعنوان؛ هذذ ال كتابة أوضل من ا لخرى؛ أ ترح أن نستعمل
اللوان وي الرسم
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Informing
Listen to, view and read a range of texts to locate, classify
and organise information relating to social and cultural worlds
[Key concepts: time, place, media, culture; Key processes:
listening, viewing, reading, selecting, organising]
(ACLARC140)

Elaborations
identifying and classifying information in texts such as
advertisements, conversations, brochures and
announcements, and sharing the information with others
in a different format, for example, presenting a chart of
favourite television programs or computer games
؛ لعبتي... ؛ أحب برنامج... ؛ أوضل برنامج... البرنامج التلمزيوني الممضل هو
؛ أوضل الل عاب اب لكترونية الحسابية... ابلكترونية ا لممضلة هي
reading texts and extracting key points relating to a range
of topics, for example, social activities for young people
in the local community, and discussing information with
peers, using expressions such as
الطقس هذذ اليام بارد جدّ ات؛ الصيك هذا العام سيكون حارّ ات؛ لة المطار هذذ
السنة
الشباب يحبون رياضة كمال الجسام ويذهبون إلى اال نادي ال رياضي؛تحبّ البنات
ر ص الزومبا؛ هل تحبين الر ص أيضتان
reading, viewing and listening to a variety of texts to
collect and organise information about an Arabic cultural
event or celebration, such as  العياد الوطنية أو ا لدينية, in a
digital display for the class or school community
identifying and comparing perspectives on cultural
aspects of lifestyles in different Arabic-speaking
communities as represented in spoken and written texts,
for example,
الجريدة المحلية كتبت أنّ الغاني الجديدة ممل ة؛ ولكن ا لجميع يحبها
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Convey ideas and information on topics of interest and
aspects of culture in different formats for particular audiences
[Key concepts: audience, context, lifestyle; Key processes:
using, transposing, summarising]
(ACLARC141)

presenting information or ideas in multimodal texts for a
particular audience, such as a virtual tour of the school or
neighbourhood for a sister school in an Arabic-speaking
community overseas
creating a performance or interactive display to inform
younger children about the benefits of maintaining Arabic
language
conveying information relating to significant people,
places or events in Arabic-speaking communities through
different text types, such as a poster for a concert, a
profile of a famous Arabic-speaking actor or a digital
guide to a place of interest
preparing and giving simple oral or visual presentations
on aspects of their personal world, such as a timeline of
growth and change, or family celebrations of birthdays
and other special occasions, for example,
ولدت وي ال عراق وأتيت إ لى أستراليا وعمري خمس سنوات؛ أنا مولود وي
أستراليا وعيد ميلدي وي شهر مارس؛ ولدت وي شهر أيل ول؛ أحتمل بعيد ميلدي
وي ديسمبر؛ عيد زواج أبي وأمي وي شه ر ئب
presenting key ideas relating to aspects of lifestyle in the
local community, using graphic organisers to convey
information in particular ways, for example, to show
priorities (list/table), compare statistics or ideas (Venn
diagram), or highlight frequency (graphs)
الرياضة ضرورية للصحة؛ المأكولت السريعة وأضرارها؛ ال لعاب
ابلكترونية وعدم ابختلط بالعاءل ة؛ السمنة والكسل

Creating

Elaborations

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 74 of 144

Share responses to a range of imaginative texts, including
multimodal and digital texts, such as cartoons, folk tales,
fables and films, by expressing opinions on key ideas,
characters and actions, and making connections with own
experiences and feelings

listening to and viewing imaginative texts in print, digital
and multimodal formats, such as cartoons, folk tales and
fables, and sharing opinions or feelings about ideas,
events and experiences, using expressions such as
سندباد رجل شجام؛ علي بابا حرامي ظريك؛ ل أحب صة علء الدين وال مصباح
السحري؛ ا لقصة مملة وغير معقولة؛ القصة ويها خراوات كثيرة؛ صة ا لمصباح

[Key concepts: connection, feelings; Key processes:

السحري مثيرة لكنها غير وا عية

interpreting, expressing, explaining, comparing]
(ACLARC142)

responding to questions about characters in different
types of imaginative texts, such as films or cartoons, by
listing words or expressions associated with the
character’s personality and explaining how they can or
cannot relate to them, for example,
شخصية الولد وي ا لميلم مثل شخصيتي؛ هو يحب ال لعب وأنا كذلك؛ لقد ساور وهو
ص ير وأنا أيضات اتيت إلى أستراليا وأنا ص ير؛ البنت وي الكارتون تحب الثياب
الملونة مثلي ولكنها مشاغبة وأنا هادءة وأسمع كلم أمي
comparing favourite characters or events in imaginative
texts such as cartoons, stories or digital games, using
expressions such as
اللّعب الول أ وى من اللّعب الثاني؛ هذذ اللعبة أصعب من اللعبة الخرى؛
أوضل شخصية وي القصة هي صديقة عبير لنها أكثر واحدة تحب سناء
وتساعدها؛ أحب شخصية عندي هي سمير لنّ ص مضحك
discussing key messages and cultural elements in
imaginative texts, such as the moral of a story/fable, an
idea or value in a song, or the qualities or behaviour of a
character

Create and perform imaginative texts in print, digital or online
formats, such as songs, stories, video clips or short plays,
based on a stimulus, concept or theme
[Key concepts: imagination, creativity, expression; Key
processes: composing, performing, imagining]
(ACLARC143)

creating own imaginative texts based on characters,
settings and events in familiar stories for own and others’
enjoyment and interest
creating individual or collaborative poetry, such as an
acrostic poem or rap, experimenting with rhyme and
rhythm
creating, performing and filming own imaginative texts in
print, digital or online formats, such as a commercial for a
new product, a short video clip of a role-play, or an
announcement about an event
creating and performing alternative versions of known
songs or short plays by creating new lyrics or dialogue
and experimenting with voices and actions to convey
different moods and feelings

Translating

Elaborations
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Translate and interpret texts from Arabic into English and vice
versa for peers, family and community, and identify words and
expressions that may not readily correspond across the two
languages
[Key concepts: correspondence, interpretation, audience; Key
processes: translating, comparing, explaining]
(ACLARC144)

identifying words and expressions in Arabic and English
that cannot be readily translated, clarifying meanings and
explanations, for example, وزت ووزات ساحقات لعبت لعبات؛ جميلة
كالقمر؛
interpreting Arabic expressions in familiar texts such as
greeting cards, menus and stories, and considering how
these expressions reflect aspects of Arabic language and
culture
translating texts such as public signs, advertisements
and food packaging from Arabic into English and vice
versa, for example, ‘no parking’, ‘no dogs’, ‘no-smoking
zone’,  الو وك ممنوم؛ الكلب ممنوعة؛ التدخين ممنوم؛, to identify
differences in elements of language structure and
vocabulary use
creating Arabic versions of school signs, notices and
class rules, considering why some words and
expressions require flexibility in translation, for example,
‘the oval’, ‘the office’, ‘the canteen’, ‘out of bounds’, ‘no
hat, no play’
دكان المدرسة؛ ممنوم اللعب وي هذذ المنطقة؛/الملعب؛ مكتب ابدارة؛ المقصك
الل عب غير مسموح بدون بعة

Produce bilingual texts and resources such as displays,
instructions and newsletters for own learning and for the
school community, identifying cultural terms in either
language to assist meaning
[Key concepts: bilingualism, linguistic landscape; Key
processes: translating, modifying]
(ACLARC145)

designing bilingual texts such as a poster for a class or
school assembly performance, or a newsletter about a
sports carnival or school event
using bilingual dictionaries and electronic translating tools
to create bilingual texts such as captions, menus and
timetables, comparing own version with peers’ and
identifying differences in translation
creating parallel lists of informal Arabic and English
expressions for own use in everyday interactions with
friends and family
creating bilingual texts, such as songs, a board game, a
web page for recipes or an instruction manual for a
game, identifying and labelling culture-specific terms to
support understanding

Reflecting

Elaborations
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Reflect on their experiences of interacting in Arabic- and
English-speaking contexts, discussing adjustments made
when moving between languages
[Key concepts: biculturality, meaning, context, belonging; Key
processes: comparing, explaining]
(ACLARC146)

explaining changes they make when moving between
English- and Arabic-speaking contexts, for example,
adjusting the way they communicate to adults and
authority figures in Arabic by using  لو سمحت؛ من وضل ك؛ أرجوك,
or how they use different introductions depending on the
audience, such as using بابذن يا أبي ؛ هذا سليم صديقي من ال مدرسة
to introduce friends to their parents and عادل؛ تعال؛ هذا ماهر
 صديقنا الجديدto introduce friends to each other
identifying changes they make when interacting in an
Australian-English context, for example, using different
forms of address, or different ways of showing politeness,
and discussing why these adjustments are appropriate
reflecting on instances when moving between Arabicand English-speaking contexts has felt comfortable,
awkward or difficult and explaining why this might be the
case, for example, translating to parents what the teacher
is saying, helping an elderly person who cannot speak
English find the bus stop
discussing the ways in which they communicate with
Arabic speakers, for example, making appropriate eye
contact, allowing for personal space, and respecting
elderly people, parents and teachers, and making
comparisons with the ways in which they communicate
with English speakers

Reflect on how own biography, including family origins,
traditions and beliefs, impacts on identity and communication
[Key concepts: self, complexity, belief systems; Key
processes: finding connections, reflecting, discussing]
(ACLARC147)

discussing how their Arabic cultural heritage influences
who they are, how they think about things and how they
interact and behave in different contexts
identifying aspects of personal identity such as age,
gender and social status that are important when
interacting in Arabic-speaking contexts and may be
understood differently in Australian cultural contexts
identifying key influences on their sense of identity, such
as their family origins, traditions, beliefs and significant
events, for example,
مكان الولدة؛ التربية ا لعاءلية؛ عدد أوراد ال عاءلة؛ العادات والتقاليد التي تربى
عليها؛ خبرا ت الطمولة وي المدرسة وال بيت؛ تأثير الصد اء؛ المماهيم ابجتماعية
الساءدة؛ ال ممردات التي تستخدم وي البيت؛ وي الشارم ووي المدرسة
exploring how they communicate with one another, their
teachers and families, noticing if there are any changes
in the way they see themselves in different contexts, for
example, a family celebration, a school concert, or the
birthday party of a non-Arabic-speaking friend

Understanding
Systems of language

Elaborations
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Understand patterns of intonation and pronunciation, including
the way vowels soften and extend sounds, and apply
appropriate conventions to their writing
[Key concepts: sound systems, application, writing systems;
Key processes: analysing, applying]
(ACLARU148)

understanding that vowel marks influence the way words
are pronounced, for example,
وي ال مدرسة/أكلت التماحةن أ كلت التماحة؛ المدرسة واسعة
discriminating between the use of alif, waaw and yih as
either consonants or long vowels in words, for example,
سأل ال ولد المعل مة/سال الدم من يد سعاد
applying pronunciation rules when speaking and reading
aloud, for example,
/لا/م/؛ المدة والشدة؛ والتنوين ؛ والياء المقصورة والتاء ا لمربوطة والطويلة م
/ميذ/ل/مة؛ ت
recognising the different ways of pronouncing the long
vowel ا, for example, ندا؛ ندى؛ لذا؛ لدى؛ متى؛ وتى, and writing
the long vowel ء, for example, شيء؛ راءة؛ مسؤول
applying phonic knowledge to spell unfamiliar words, for
example,
جءت ؛ ئكل؛ شيء
applying accurate spelling in familiar words, phrases,
sentences and texts
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Develop and apply understanding of verb conjugation,
suffixes, basic conjunctions and a range of adjectives and
adverbs to construct simple sentences
[Key concepts: grammar, syntax, vocabulary knowledge; Key
processes: applying, explaining, understanding]
(ACLARU149)

applying rules of past tense verb conjugation to describe
past actions and events, for example,
أنا أكلت ؛ أنت شربت ؛ أنت ذهبت؛ هو كتب ‘؛ هي ركض ت؛ هم تأخروا
producing complex sentences using present tense verb
conjugation, for example,
أمي تطب طعامات لذيذات؛ أبي ي سل السّيارة كل أسبوم؛ أساعد وي تنظيك ال بيت
داءمات؛ ا لمعلمون يتكلمون كثيرات
expressing negation in complex sentences, for example
ل أريد أن ألعب هذذ الل عبة؛ ليس عندي طعام ممضّل؛ لم؛ لن
using the imperative form of verbs to address different
people and groups, orally, such as in speeches and
presentations, or in writing, such as in a group email, for
example,
تعالوا جميعات نشارك وي يوم تنظيك أستراليا؛ هيّا شاركوا معنا؛ ولوا للجميع؛ ل
understanding gender and number agreementتتأخروا
 كتاب واحد,between nouns and adjectives, for example
رخيص؛ ثلثة كتب رخيصة؛ عشرة كتب غال ية؛ طاولة واحدة ثقيلة؛ أربع
using irregular adjectives to طاولت ديمة ؛ تسع طاولت كبيرة
,describe number, shape and colour, for example
وزت وي المرتبة الولى؛ أتيت الثاني وي ابمتحان؛ حقيبتي حمراء؛ ميص
أحمر؛ لم أخضر؛ ممحاة خضراء؛ شكل مدوّر؛ مثلق؛ مربع؛
describing a relationship using a possessiveمستطيل
pronoun for singular and plural third person, for example
سليم يحب ابي كثيرات؛ هناء تستمع إلى أ مها دا ءمات
using conjunctions ( )بينماto make comparisons between
people or actions, for example, كامل صديق ودود بينم ا مازن شخص
غيّور؛ أ مل تلعب ا لتنس بينما علياء تسبح بمهارة, and to link ideas and
sentences, for example, لكن؛ كذلك
using adverbial phrases to expand on ideas and
elaborate on information related to feelings, attitudes and
abilities, for example
أمي تتكلم بثقة كبيرة؛ ا لمعلم يشرح ا لدرس بطريقة ممهومة؛ أخي يتكلم وي
الخطب بجرأة كبيرة
understanding and applying rhetorical questioning
techniques in oral and written interactions to provoke
thought and response, for example, أليس كذلكن؛ من منا ل يحب
اللعب على الكومبيوترن
building compound sentences to express opinions,
preferences or reasons, for example
 لن صصص مشو ة وويه ا كثير من ال مماججت؛ صص...ال كاتب الممضل عندي هو
مسلية وتحتوي على ا لخيال
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Explore the structure and language features of spoken and
written Arabic texts, such as news reports and conversations,
recognising that language choices and the form of Arabic
used depend on purpose, context and audience
[Key concepts: structure, coherence, textual features; Key
processes: connecting, applying]
(ACLARU150)

identifying the purpose, context and audience of a range
of familiar texts, for example, fairy tales, songs, poems,
short plays and video clips
listening to, reading and viewing different types of texts
with a common topic and comparing features, for
example, examining a print report, a television report and
an internet announcement about an accident and
discussing how the different features of each text
combine to make similar meaning
discussing key features, audience and purpose of
different types of texts, for example, a shopping list
serves as a reminder to self of items to be purchased,
whereas a permission note seeks permission from
another person to do or have something
making connections between the degree of formality of a
situation and the form of Arabic used, such as the use of
colloquial Arabic in informal spoken texts and of Modern
Standard Arabic in formal spoken situations and in
written texts
analysing how different types of texts create specific
effects by using particular aspects of language, for
example, superlative adjectives and imperative verb
forms in advertisements designed to persuade customers

Language variation and change
Explore how language use differs between spoken and written
Arabic texts, and depends on the relationship between
participants and on the context of the situation
[Key concepts: language, variation, context, relationship; Key
processes: observing, explaining]
(ACLARU151)

Elaborations
understanding the importance of using appropriate forms
of address when interacting with different people, for
example, the use of سيد ماجد؛ أستاذ هاني؛ سيدة عبير؛ خالتي را نيا؛
 عمي حسين حضرتك؛ عم كريم؛ خالة سا ميةwith adults, both close
relatives and strangers
recognising how language use reflects the mood,
feelings, attitudes or relationships of the people involved,
for example,
 ماذا تريدين النن،إنها أمي تتصل على المحمول مرة ثانية! سعاد
experimenting with different vocabulary and language
structures in Modern Standard Arabic, and making
comparisons with Arabic dialects spoken by themselves
and peers, discussing similarities and differences
comparing spoken and written texts, for example, a
spoken and a print advertisement, or a spoken
conversation and an email, and explaining how mode
relates to linguistic structures and features and how this
affects meaning
recognising differences in language use between class
presentations and everyday conversations
explaining why different forms of Arabic are used
depending on the context of communication, such as the
use of Modern Standard Arabic when communicating
with people with different dialects or with the teacher in
the classroom, compared with the use of colloquial
Arabic at home
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Explore the origins of Arabic and how it has been influenced
by and influences other languages
[Key concepts: language, change, borrowing; Key processes:
reflecting, selecting, connecting]
(ACLARU152)

recognising that the Arabic alphabet has similarities with
the Aramaic alphabet system (alpha being the first letter,
and beta the second), and that the Arabic ordering
system  أ؛ب؛ج؛دis based on the Aramaic alphabet
understanding that many words in Arabic are borrowed
from indigenous languages of the Arabic-speaking world,
such as Assyrian, Aramaic and Syriac, Phoenician and
Berber, for example, أب؛ رأس؛ دم؛ أخ؛ أخت؛ شمس؛ لسان؛ أنا؛ أنت؛
 هو؛ نحن؛ كلب؛ بيت؛ سمع؛ كتاب, and regional languages such
as Persian, Turkish and Kurdish, for example, بوظة؛ دولب؛
دولمة؛ بسطرمة؛
exploring the meaning of famous names of people and
places and reflecting on their origin and on naming
systems, such as
بابل؛ بحرين؛ سوريا؛ بيت لحم؛ موصل؛ لبنان؛ أ ور؛ بيروت ؛
investigating the influence of Arabic on other languages
such as Berber, Kurdish, Amharic, Tigrinya, Persian,
Pashto, Urdu, Punjabi, Portuguese, Sindhi, Tagalog,
Turkish, Spanish, Hindi, Swahili, Somali, Malay and
Indonesian, for example, the Arabic word for ‘book’  كتابis
used in most of the languages listed
identifying languages that were derived from Arabic, for
example, Maltese and Nubi

Role of language and culture
Explore how language use reflects particular value systems,
attitudes and patterns of behaviour by comparing ways of
communicating across cultures
[Key concepts: values, attitudes, behaviour; Key processes:
exploring, describing, comparing]
(ACLARU153)

Elaborations
describing own and others’ ways of communicating, and
identifying aspects that reflect traditions, values and
practices in Arabic-speaking communities
exploring words or expressions commonly used in
informal interactions in the Australian context, and
interpreting or explaining them for young Arabic
speakers, for example, ‘mate’ or ‘fair dinkum’
noticing similarities and differences between own ways of
communicating and interactions between young Arabic
and English speakers in different contexts and situations,
for example, expressions of politeness or turn-taking in
conversations, and reflecting on the influence of culture
on language use
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Arabic
Years 5 and 6 Achievement Standard
By the end of Year 6, students use spoken and written Arabic to exchange personal information and describe people, places
and ideas related to their personal experiences and social activities such as celebrations for example, ذهب لع ام ئكسف ازدمار بري فبرسف
 ف لادمرة ف ا ت كي لمأفادي, sport (for example,  اتب ادماسف الماكي لع أرقمئف أتر الرامي ف ا ردقي ا تمليand other interests such as لمهر
ا الماسفن لع امئكسف ف امدنل مة اتب اتمب السافندي

. They make shared decisions, for example,  ادر ن... , provide suggestions such as

دللن ن... , and complete transactions. When participating in classroom routines and activities, they follow shared rules and
procedures, express opinions and ask for clarification, for example, ة لم لتنى... منمة نتا فالنة اسقر ن... . Students use patterns of
Arabic pronunciation and intonation when interacting. They locate, classify and organise information from a range of spoken,
written and visual texts related to aspects of culture and lifestyle. They present ideas and information on topics of interest and
aspects of culture in different formats for particular audiences. They respond to a range of imaginative texts by expressing
opinions on key elements for example, لن اقأي نستكا ص..., characters for example, ب الكل ف ا مدكا لني

ة ؛... ب ا ا اردن لنيand

actions for example,  دبب اكى ندلف ن دملع ل ا أدي, and making connections with own experience, for example ة نم لثص... نم دام دبب ن... .
They create and perform short imaginative texts based on a stimulus, concept or theme. They use a variety of tenses for
example,  ل تمص المادي ف الاماايand apply verb conjugation for example, لكا/ لص/  لكا, suffixes for example, سذهب/ دذهب/ ذهب, basic
conjunctions for example, فة فand a range of adjectives for example,  اأمي اك لذلا ف اأمي اكلؤنث اللدما ف للخمخand adverbs for
example,  مادتم ة اد ة أأم مة دفلد؛مto construct sentences and to produce short texts. Students translate texts from Arabic into
English and vice versa, identifying words that are not easily translated, such as  دمفنة سكممزة لفلأدفسا, and create bilingual texts for
their own learning and for the school community. They identify ways in which their own biography for example, امدار اذ سدية اخأا ا
 اخمأي, traditions for example,  اتمر ا اتمئكدي ف لبسلماديand beliefs for example,  التسقر ا اخمأيimpact on their identity and influence
the ways in which they communicate in Arabic and English.
Students identify the role of vowels in softening and extending sounds and apply writing conventions to own constructions. They
distinguish between the structure and features of different types of spoken and written Arabic texts and identify ways in which
audience, context and purpose influence language choices and the form of Arabic used. They provide examples of how
language use and ways of communicating vary according to the relationship between participants and the purpose of the
exchange, for example,  لملدي ف امتكدية اسار ر ف أتع اتأما اة فص ابلص ف امف أص الميدي ديم: نف ع ابلص. They identify how languages
influence one another, including the influence of indigenous languages of the Arabic-speaking world and regional languages
such as Aramaic, Syriac, Phoenician, Persian, Kurdish and Turkish on Arabic, for example  لأبردية المار ا المستمارة أص الك لما.
They give examples of how language use reflects particular value systems, attitudes and patterns of behaviour across cultures.
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Arabic
Years 7 and 8
The nature of the learners
These years represent a transition to secondary school. Students in this sequence are continuing to study Arabic, bringing with
them an established capability to interact in different situations, to engage with a variety of texts and to communicate about their
immediate world and that of Arabic-speaking countries and communities overseas.
Arabic language learning and use
The focus of learning shifts from the world of learners’ own experience and imagination to the wider world. Learners make
cross-curricular connections and explore intercultural perspectives and experiences relating to teenage life and interests. They
engage in a range of interactions with others, expressing their feelings  تلنى ن ندزأو ااى لزدنللن أي عخشس ر ال ودس, exchanging and
clarifying their views لز و داة دزلي عخنز و دا, describing and explaining their actions and responses ت خوا أي راخبزا لنني ادتدم ا لت خور
, and negotiating and making arrangements  ن دزع تني أي رابحاة دنحخل عشى ووس عزا دس. They increasingly access information from
local sources and the internet to explore perspectives and views on topics of interest to teenagers, such as leisure,
entertainment and special occasions. Learners use different processing strategies and their knowledge of language,
increasingly drawing on their understanding of text types, when conveying information in a range of texts. They produce
personal, informative and persuasive texts, such as blogs, diary entries, emails, reports, articles and speeches, about their own
social and cultural experiences at home, at school, and in Arabic-speaking communities in the Australian context. They examine
a range of imaginative texts, such as Arabic legends, to analyse and give their opinions on themes, characters, events,
messages and ideas را فدشي دو زروعي, and discuss and compare how elements of Arabic culture are represented. They use their
imagination to create and perform songs, short plays and stories to entertain different audiences. They use vocabulary and
grammar with increasing accuracy, drafting and editing to improve structure and clarify expression and meaning.
Contexts of interaction
Learners work both collaboratively and independently, exploring different modes and genres of communication with particular
reference to their current social, cultural and communicative interests. They pool language knowledge and resources to plan,
problem-solve, monitor and reflect. They use Arabic to interact with teachers, peers and local Arabic speakers, participating in
authentic situations at home, at school and within the local community. The context of interactions extends beyond the home
and classroom and involves participation in community events or celebrations. Additional opportunities for interaction are
provided by purposeful and integrated use of information and communications technologies (ICT), for example,
videoconferencing and e-learning.
Texts and resources
Learners read, view and interact with a broad range of texts and resources specifically designed for learning Arabic in school
contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported
collaborative learning. They also access authentic materials created for Arabic-speaking communities, such as films, literature,
websites and magazines. They use a range of dictionaries and translation methods to support comprehension.
Features of Arabic language use
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Learners use appropriate pronunciation, intonation, rhythm patterns and writing conventions to convey specific meaning in a
range of texts. By building their vocabulary knowledge, learners are able to develop and express more complex concepts in
Arabic. They use a range of grammatical forms and structures to convey relationships between people, places, events and
ideas. They employ a variety of sentence structures, including grammatical elements such as adjective–noun agreement, dual
forms of nouns and verbs, and irregular plural, imperative and auxiliary verbs to describe and compare people, actions and
events, elaborate on ideas and opinions

and enrich their understanding and use of language. They make connections

between texts and cultural contexts, identifying how cultural values and perspectives are embedded in language, and how
Arabic speakers use particular language and gestures to convey their feelings about and attitudes towards other people and
ideas.
Level of support
The class will likely comprise background learners with a range of prior experience in studying Arabic. Learners are supported
through multilevel and differentiated tasks. Consolidation of prior learning is balanced with the provision of new, engaging and
challenging experiences. As they develop increasing autonomy as language learners and users, learners are supported to selfmonitor and reflect on language use in response to their experiences in diverse contexts.
The role of English
The classroom is increasingly characterised by bilinguality, with Arabic being the principal language of communication. English
may be used separately or in conjunction with Arabic to express ideas, personal views and experiences relating to
communicating in Arabic and English in different contexts of interaction. Learners continue to develop a metalanguage for
thinking and communicating about language, culture and their sense of identity from a bilingual perspective, and about the
importance of maintaining their Arabic cultural heritage.

Years 7 and 8 Content Descriptions
Communicating
Socialising

Elaborations
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Initiate and sustain interactions with others by expressing and
exchanging opinions on topics of interest, and maintain
relationships through apologising, inviting or praising
[Key concepts: experiences, attitudes, etiquette, respect; Key

initiating conversations, including face-to-face and virtual
conversations, by asking peers about personal interests,
for example,
ل تحب را ل لزلا ر اعوبدسا لز ز خعزلا رالف لا نز د ز حب رازوبزا
رادودعس ة ل تود ن ت تي لعي ااى لخعي رازوبزا راد ودعس بع رال ودسا

processes: speaking, writing, expressing, inviting, accepting
and declining, explaining]

/ لي خبزخس لز و ة تعزل ااى بدتنز دزي رادباة ل تحب راذ زب لعنز ااى رالنتل
راح دمسا

(ACLARC154)

 نعية خبعزة. عتذو ادّ عن ر زواة دزف د ل بي.نز آدفة لي ل تدلم اي
.دزف ت خل ب لي زل
للتزل ة ذر ورئم
developing and sustaining conversations with peers,
including online or virtual conversations, on topics of
interest, such as sport, games and music, for example,
ل رز ا لّ لبزور لو رام يا بو دا لن ددفزل بزال ّا لن ز لعبا
.رالف لا ل نلاا را شعبس رلالتوزندس راو د ااى رلدزر ا انتز اعبس لدش دس
ل تحبدن ر ل ندس راو د ا
exchanging information and opinions on a range of topics
such as home, school, leisure and travelling, for example,
ل تحب ر النخمس راتي تدلن أدتزا الزذرا لنخمتي ولدشس زرزوع بدتي ز اة بي
دود ن درتور بدتز و د ر ز نز ل ود ن توا بدتنزة نز حب بدتنز لكدور ة ود
 لز و دا بشعبس لو رام يا نز حب رامورا. ولزب را وروس زالن ادّ عن ر خزذ
لكدورة ز ناا
expressing hopes and feelings, and describing personal
plans for school holidays and the weekend, for example,
أي عخش س نتزدس رلدبزع حب ن ذ ب ااى رابحو لن راخمّ ددلزن حز ورة
 نز دعد لننز دزف ندزأو.تلنى ن ندزأو ااى لزدنللن أي ر اعخش س رال وددس
أي را عخشسة أي راعخش س رال وددس دزف اعب راتنّ لل دزية دزي رادبا رامز ي
د ذ ب ااى راددنلز لم اخزتية دزي رلح رامز ي د ذ ب ااى رادز لم لي
لرتور حذرا و د ر اشو دز س
using communication strategies such as apologising,
inviting and praising when interacting in social situations,
for example,
عفزرة تف لة نا بنا ذ لدس
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Take action in collaborative tasks, activities and experiences
that involve negotiation, making arrangements, problemsolving and shared transactions
[Key concepts: negotiation, expressing preference,
collaboration; Key processes: planning, discussing,
agreeing/disagreeing, making decisions]
(ACLARC155)

expressing preferences for plans, comparing and
contrasting alternatives, and negotiating solutions, for
example,
...ة رلحدن...ة رل أ ل... أ ل لن
أ ل رن نرتور ذ را شعبس لنتز ح دكسة ل تف لعلي عشى راذ زب ا اى راددنلز
أي رالدزاة لزذر از نذ ب أي عخش س رال ودسا أي رالدزا تلزن راددنلز لل حلس
 د تخل با أي عخشس نتزدس ر لدبزع لن ذاا أ ل.لز كنزا رانتزو أتلزن ز ئس
لن دزي رلدبزع
collaborating with others in online or real settings to plan
events, such as arranging a day out or a birthday party,
and making shared decisions, such as negotiating how
much to spend on presents, or a budget for a day out, for
example,
ل تحب ن نذ ب ااى ر ابزادنغ دزي رادباا بي دزف د خذني ااى نزا ر ادزعس
. راع زرو خبزحزة نزا نش تمية نشتمي بع ر ال ودسة حفل عد لدل ودّ دزي رلح
 راحفشس دتب رادزعس رادز دس. دآتي لخذا لعي ااى بدت
responding to invitations in print, digital or online formats
by accepting or declining and providing reasons for nonattendance, for example,
رلور ولدل عشى را عز ة د ح و راحفشسة آدف ل و و ن آتي ااى ر اددنلز لن
 نز ل عز احفل لزرا ربن علتي زل دتخدم ن آتي لعلي ااى.لي ل تدلم اي
.رابزادنغ
asking for others’ opinions on group weekend plans, and
resolving disagreements by providing alternative
suggestions, for example,
دز دلدوة ل وووا ن ت تي لعنز ااى ر اددنلز دزي رادباا ل تمش لل ريا دزف
دلزن عشى لز دورية ر اغزابدس لنز تف ل راذ زب ا اى رابزادنغة اذر لن راع ل ن تمبل
دز ز ر وورو رل شبدسة لزذر از رز نز عو ز لدوحدزا وبلز عو ز نزئدز ا دز
دشلى نز عوف نا تحبدن رالزددمىة ا ذاا تعزاي نحول تذرلو عور "ر للدو
 لز و داا.رانزئلس" رالزددمي
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Engage in classroom interactions and exchanges, clarifying
meaning, and describing and explaining actions and
responses
[Key concepts: opinion, perspective, mindful learning,
exchange; Key processes: describing, explaining, clarifying,
expressing]

exchanging ideas and suggestions with peers, for
example,
لزذر تمتوا دز دزليا عخنز و داة لدف دللن ن ننعي رل زرو بدننزا لز و دليا
clarifying meaning of common expressions by giving
examples, such as
عني ن لل زرح لنز دلتب خفحسة وخ نز ز نزا نبحا عن راخزوة زعز ل
ززأزا زدلو دلتبزن رالمزخمة لكل ة لكلة عشى دبدل را لكزل

(ACLARC156)

contributing to class discussions by expressing opinions,
using reflective language, for example,
از لزن ا دنز زوتز خزلة ل فنز لزددمى عشى رابحاة لزن رالتحزن خعبز
زخزدلة خبحا رامورا أي راخف للش س
describing actions and responses and giving reasons, for
example, ز عا راخزو نز لنتز خغدو زل نزدبسة أزتني رامخزو لنني
 ان دزع تني.ادتدمعا لت خور ة نز لتعب رادزي لنني نلا رادزعس راعزرو ادل
أي رابحاة دنحخل عشى ووس عزادس
Informing
Locate, interpret and compare information and ideas from a
variety of texts relating to topics of interest such as leisure,
entertainment and special occasions
[Key concepts: representation, community; Key processes:
identifying, classifying, comparing, summarising, relating,
understanding]
(ACLARC157)

Elaborations
identifying context, purpose and audience in a range of
texts in print, online or digital formats, such as articles,
reports and documentaries
gathering information independently and collaboratively
about events or people and comparing how various
sources, such as magazines, newspapers and websites,
use language to convey meaning
listening to, viewing and reading texts to extract elements
that reflect different aspects of Arabic culture related to
topics such as entertainment and special occasions, for
example,
حفلا رالخوبدنة رابورلا راتوأدتدسة بورلا رالدزبمزا
رلعدز را دندس رالختشفس زخو راحتفزل بتزة عد ر ليةعد رلب ة عدز رالدل
راخزخسة لنزدبزا راخخزبس زرالزرا
using concept maps, charts and tables to organise,
analyse and summarise information from texts such as
television programs, reports and documentaries, and
comparing how ideas are conveyed in different texts
رلألي راعوبدس راح دكسة رابورلا رانم دس رادزخو ة رابورلا راحزرودسة رابورلا
رازكزئمدس
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Present information to describe, compare and report on ideas
and experiences in print, digital and multimodal formats
selected to suit audience and purpose
[Key concepts: representation, experience, audience; Key
processes: describing, summarising, comparing, reporting]
(ACLARC158)

conveying information in texts such as notices and
newspaper announcements to inform others about an
issue of interest or an upcoming event, for example,
اعلن زية تحتفل راوزادس راعوبدس بعد رلي أي احتفزل لبدو أي راح دمس راعزلس دزي
رادبا رامز ية را لتزو ودي دتشمي لحز و عن راربزب زرالدتمبل أي ر اوزلعس
presenting views on topics related to personal
experiences in texts such as blogs, emails and speeches,
for particular purposes and audiences
organising information and presenting it to an Arabicspeaking audience, for example, creating a visual
presentation comparing cultural aspects of life at school
and at home for young Arabic speakers or a video
recording of a cooking demonstration for their classmates
reporting on own and others’ experiences, such as
holiday trips or a school camp, in a text such as a digital
presentation, and comparing own experiences with
others’, using expressions such as
 راوحشس لزنا للتعس بدنلز زابدس تللدذ راخف رعوزر بزالشلة بزاو ي،بزاندبس اي
لن رادزعزا ر اخزدشس راتي و دنز ز أي راخود ة ا ل نني اي رعو بزاتعب الن
خ وزئي لزنزر لتعبدن و ر

Creating
Compare ways in which people, places and experiences are
represented in different imaginative texts, analysing ideas,
themes and messages and contrasting them with own
experiences
[Key concepts: representation, morality, context; Key

Elaborations
expressing personal opinions on ideas presented in
various texts such as stories, films, songs or video clips,
for example,
رافدشي دروم راربزب عشى ر ا وردس ز ذر للتزلة رالمخم راغنزئي ولدل زلمكوة
رافدشي دو زروعية دعور رافدشي لرزلل راربزب لم رل لة رل ندس ولدشس أتي
تعبو عن را خ روس

processes: analysing, comparing, contextualising, explaining]
(ACLARC159)

stating and explaining personal preferences about
characters, themes, ideas and events in texts, using
expressions such as
أ ل رخخدس أي رافدشي ي دلدو لنتز تعوف لز تود ة عز ل رخخدت لمكو
لنتز تلكل رخخدس لععي راربزب راعوبي زتعور لرزلشتية ح ر ا رامخس
لتدشدشس زلنخمدسة رلب أي رالدشدل ادّ لكزادز ب ر ة رلي د ز زو ز تمشد ر
analysing how people, places and experiences are
represented in a variety of imaginative texts, such as
extracts from a play or scenes from a film, and comparing
how key messages and beliefs are communicated
expressing and exchanging opinions on typical features,
language use and cultural elements in contemporary
songs, films or video clips from the Arabic-speaking
world, and comparing them with similar texts from the
English-speaking world
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Create and present imaginative texts, including multimodal
and digital texts, such as songs, poems, plays, stories or
video clips, involving fictional characters, events and contexts,
to entertain different audiences
[Key concepts: imagination, emotion, context, audience; Key
processes: composing, performing, building context and
character, entertaining]
(ACLARC160)

Translating
Translate and interpret texts from Arabic into English and vice
versa, compare own translations with others’, discuss
differences and possible reasons and alternatives, and make
language choices that best convey equivalent meaning
[Key concepts: meaning, equivalence, choice; Key processes:
interpreting, comparing, refining]
(ACLARC161)

creating cartoons, plays or short stories to share in class
about an imagined experience in their own life or a dream
for the future
illustrating own imaginative stories in print, visual or
digital formats, such as captioned photo stories
composing and performing imaginative texts for the
school community, through role-plays, raps and video
clips, using expressive language and movement to
illustrate meaning and to entertain
creating modified versions of traditional Arabic stories
and films, such as علا را دن زر الخبزا رادحور, by introducing
new characters or contexts or alternative endings
Elaborations
translating and interpreting texts from Arabic into English
and vice versa, using print and online dictionaries, and
translation tools or programs, and experimenting with
interpreting unknown words or expressions, reflecting on
challenges associated with transferring meaning from
one language to another
comparing own and others’ translations of the same text,
commenting on differences and similarities between
versions and considering possible reasons for these
translating and interpreting texts, using print and online
dictionaries, and translation tools or programs, identifying
culturally specific vocabulary, for example, عفزرة دللتاة,
and expressions, such as اف ل بوزا راحل ل عشى رادللسة
نرلوراوبة, and discussing the translation process relating
to choice of words that best reflect the meaning,
equivalence and contextual appropriateness
paraphrasing English words or expressions that have no
specific equivalent in Arabic, such as ‘mufti day’ or
‘fundraiser’, and annotating them in order to convey their
intended meaning

Create bilingual texts on particular themes or events in
different modes, including multimodal and digital modes, such
as menus, brochures, cartoons or video clips, explaining
culture-specific words and expressions, for example, by using
captions and descriptions
[Key concepts: language, culture, meaning; Key processes:
selecting, relating interculturally, designing]
(ACLARC162)

creating bilingual subtitles, captions or commentaries for
texts, such as brochures in print and digital formats,
digital presentations or digital video clips, that inform the
school community about aspects of culture in the Arabicspeaking world
producing bilingual texts in both Arabic and English about
community events, such as promoting a concert or an
interview with a celebrity on a community radio station, in
print or multimedia formats, for example, posters or
advertisements
designing menus or programs for Arabic-themed events,
with key items and information in Arabic and explanatory
notes in English
creating a short film about social interactions among
different speakers of Arabic, explaining cultural elements
that may vary in different parts of the Arabic-speaking
world and which may be unfamiliar to English-speaking
viewers
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Reflecting
Reflect on cultural differences between Arabic and English
communicative styles, and discuss how and why they modify
language for different cultural perspectives

Elaborations
discussing cultural cues in communication that suggest
differences in traditions, ideas or values, for example,
 ان رزا: لدف حزاا زلدف را عزئشسا ة رات عزبدو را دندس لكل:راتحدس رالتلو و لكل
ة ان رزا راو ب زعرنز

[Key concepts: communication, cultural perspectives; Key
processes: reflecting, discussing, connecting]
(ACLARC163)

reflecting on the influence of Arabic culture on their own
communication style, for example, using gestures, words
or expressions with particular cultural significance in
Arabic, such as kissing your own right hand, then raising
your eyes and your right hand to express thanks, and
discussing whether they modify their communication style
when interacting in English
comparing choices of language and behaviours when
communicating in Arabic and English, explaining the
modifications they make and why, for example, when
addressing older people with titles such as عي )علز(ة خزاسة
))خنا
considering own and others’ responses and reactions in
Arabic–English intercultural exchanges and discussing
reasons for different interpretations of meaning, for
example, an Arabic-speaking man stroking his
moustache in connection with an oath or promise
indicates sincerity, while raising the right hand when
swearing an oath is used in the Australian context

Reflect on how and why being a speaker of Arabic contributes
to their sense of identity and is an important part of their
Arabic cultural heritage
[Key concepts: cultural heritage, identity; Key processes:
reflecting, explaining]
(ACLARC164)

discussing how being bilingual allows them to present
‘self’ to others in particular ways, for example, as ‘Arabic’
or ‘Lebanese’/‘Egyptian’/‘Iraqi’, and recognising that
identity includes culture as well as language
reflecting on the role of language in expressing identity,
considering when, with whom and why different
languages are used, and reflecting on whether their own
identity changes when they use different languages
expressing to others how Arabic is part of their identity,
reflecting on when, how and why they use Arabic
sharing views of what their Arabic culture ‘is’, discussing
what elements of culture they accept or reject, and
exploring how culture relates to language, identity and
experience, using statements such as ‘My culture is …’,
‘Culture can …’

Understanding
Systems of language

Elaborations
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Understand and apply rules of intonation and pronunciation in
spoken texts, and apply writing conventions with increased
accuracy in written texts
[Key concepts: writing conventions, pronunciation, sounds;
Key processes: selecting, speaking, writing]
(ACLARU165)

understanding that Arabic sentences can be separated
by commas and that a paragraph may only have one full
stop at the end
understanding that the marks used in the Arabic script
such as  راتنزدنة رار ةرالinfluence pronunciation and
meaning in words and sentences, for example, آلزلة/ لل
 عز/ عز
using the rhythms of the Arabic language, including
intonation, tone and stress, to increase fluency and
enhance expression
applying spacing rules between words and using their
knowledge of writing conventions to expand on ideas
when writing short texts
making choices in relation to the use of punctuation such
as ( )ةand adjusting the flow of ideas by enhancing text
cohesion and expression
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Understand and use grammatical forms and structures, such
as adjective–noun agreement, adverbial phrases (time, place
and manner), and irregular plural, imperative and auxiliary
verbs, to expand on spoken and written ideas
[Key concepts: grammar, accuracy; Key processes:
elaborating, speaking, writing]
(ACLARU166)

using  دزفin addition to the present tense to express
future plans, for example,
دزف خل ااى راوزلعس بع راكزنزدس ر اعزلسة دزف رتور ددزو بع رالتحزنزا
understanding and describing current, recurring and
future actions, using auxiliary verbs, for example,
لز لرل بي دعلل أي رالخزوة لز لراا ختي ت وّ راخ ب
using the conditional mood as a formulaic expression, for
example,
از نوحا أي رللتحزن ذر راعزي أدزف درتور اي بي ا عبس ا التوزندس و د
understanding and using the conjunction ( )بدنلزto
compare people or actions, and enhance expression, for
example,
ودز س رادبزحس ل لتعس زلفد خزخس نز أي دتور ادزة بدنلز اعبس لو رام ي رعبدس
لكو
referring to a date of an event, such as a birthdate, and
noticing that names of months vary in different regions of
the Arabic-speaking world, for example,
۲۰۰۱ة راعزرو لن نددزن1999 راخزلّ لن ابودل
using ordinal numbers to sequence ideas in oral
interactions and written texts, for example,
ز لة كزندز ة كزاكزة خدور
using interrogative words and expressions, such as اي ة ل,
to ask questions and make requests, for example,
اي ت خوا ر ادزي ز نا عن ا التحزنا ل أتلا لز وشا ااا ووزاة ح و رابحا
ر لنا اي تم ل لّة لن أ شا ل تدتخدم ن تمزل اي لدف ذ ب ااى رابناا
expanding their knowledge of noun–adjective agreement
through understanding and applying the irregular plural
form, for example,
/ دزي ولدشسة تشلدذ/لتب ودلسة دزي/لوردي و د ة لتزب/بدزا لبدو ة لودي/بدا
تللدذ لوتت زنة لعش لزن لشتللزن
using specific structures relating to expressions of praise,
encouragement and persuasion, for example,
للتزل حدنا علل ورئمة ة دز زرخل علشا نا رخص ذلي ة ل لل راخزو
زو لتز اشعورة ل تتلزدل زرخل ر اولرة اعور لتزبزتا عشى راخحدفس
رالحشدسة نا لزتب بزوع
using expressions such as  لبو لنة رللبوto indicate
preference and compare, for example,
ذر رالش عب لبو لن رالش عب رام دية ان ل ودتنز أدتز زرا ح دكس لكو لن
رال روّ رل خو ة بدتنز ز رلو أي را لنخمسة ددزو بي و ي ددزو و دتتز أي
حدزتي
expressing opinions and feelings using expressions such
as
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رعو بزادعز عن لز دزأو ااى را لنزخ راودفدس أي دتور ادزة عتم ن دتور ادز
ولل زاس أي راعزاي
using conjunctions such as  بزاو ي لن ةto show differences
and contrasts in ideas, for example,
بزاو ي لن ن رارلّ دزخع س ال ن راخمّ بزو ة بزاو ي لن نوزحي أي
رالتحزن اي درتو اي بي ر اش عبس راالتوزندس

Expand understanding of how the structure and language
features of personal, informative and imaginative Arabic texts
suit diverse audiences, contexts and purposes
[Key concept: textual conventions; Key processes: comparing,
examining]
(ACLARU167)

applying knowledge of texts and their purpose, and
predicting the meaning of unfamiliar words and phrases
analysing the language features and text structure of
different samples of a particular type of text, including
digital and online texts, such as a diary entry or a blog, to
identify how ideas, representations and reflections are
presented
comparing the use of language features such as imagery
and exaggeration in a range of imaginative texts, and
discussing how these features are used to convey
meaning to and entertain the audience
examining how the structures and features of a variety of
informative texts, including online and digital texts, such
as reports and articles, reflect the intended purpose and
how the choice of vocabulary reflects ideas and
perspectives
explaining linguistic choices made to vary texts according
to their intended audience and degree of formality, for
example, changing from Modern Standard Arabic to
colloquial Arabic to indicate changes in relationship
between participants or degree of (in)formality

Language variation and change

Elaborations
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Explain how elements of communication and choice of
language and register vary according to the cultural context
and situation
[Key concepts: body language, expression, negotiation,
choice; Key processes: reflecting, selecting, connecting]
(ACLARU168)

understanding how particular gestures and body
language used by various Arabic speakers, such as eye
contact and the use of personal space, reflect feelings
and attitudes towards other people and towards ideas
recognising that different situations require different
levels of politeness depending on the context and
speaker, for example, a gift from parents to a teacher
may be seen as a polite gesture in some Arabic cultures
but as inappropriate in the Australian school context,
while declaring an opposing opinion on a current issue
may be acceptable in the Australian context but viewed
as being disrespectful in some Arabic cultures
identifying and reflecting on how emotions and attitudes,
such as respect or embarrassment, and personal views
are reflected in the choice of language in various social
settings, such as public forums and school contexts
identifying and comparing the features of language that
distinguish the purpose for which it is used, for example
 دز رزولزر أي ر التووزن راعوبي راحزألة:أعل رللو لم زرز راولزعس أي راخخبس
ردتخ ري "دز اداة دز ادتني" أي راتعمدب عشى رلح را أي ل زنس رخخدس
comparing informal classroom discussions of a current
event or issue with news and current-affairs programs,
and analysing differences

Explore and reflect on the impact of social, cultural and
intercultural changes such as globalisation and new
technologies on the use of Arabic in different contexts
[Key concepts: globalisation, technology, dynamic systems;
Key processes: researching, explaining, reflecting]
(ACLARU169)

investigating and describing the influence of globalisation
and new technologies such as the internet on Arabic as a
dynamic language
exploring the power and function of Arabic regional
dialects in digital and social media
researching and reporting on the influence of Arabic
language and culture in the local and broader Australian
community, for example, the food industry (Lebanese
restaurants and bakeries), the entertainment industry and
the media (the Arab Film Festival, SBS Arabic radio and
television, Arabic films) and education (Arabic bilingual
schools)
reflecting on changes in their own use of the Arabic
language, identifying new terms and behaviours that they
have adopted into their everyday language in response
to changes in technology and social media

Role of language and culture

Elaborations
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Understand and reflect on language choices made in
everyday communication in order to express ideas and
perspectives that relate to cultural elements
[Key concepts: cultural expression, representation; Key
processes: analysing, selecting, reflecting]
(ACLARU170)

identifying and discussing how values or attitudes are
differently reflected in Arabic and English, for example,
attitudes to being on time reflected in language such as ل
تدتعولة ان تتوب راحفشسة ل تتتي دزو زوا لكدو, and social
interactions such as expressing thanks or appreciation
more or less directly, or attitudes to making an apology
considering how differences between ways of using
language reflect cultural influences, for example,
 اف لبوزاة عمبى اشلئس عزية بزلأورا:راعبزورا راتي تمزل أي رالنزدبزا
زرالدو راة لزرا لبزوا
examining how and why language and cultural practices
are interconnected, for example, by identifying religious
origins or connotations associated with places such as
لوبلاة للس رالولسة زورشدي رالم دسة دورالزو

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 95 of 144

Arabic
Years 7 and 8 Achievement Standard
By the end of Year 8, students use written and spoken Arabic to initiate and sustain classroom interactions with others, to
exchange views, for example,  واابنحي كئنضي للولية أعوق أي وااسك لسئ و و, and express feelings such as أشلك بناسكحة بناالن ة عؤ لن أ الت كئنضت
 والسضلية عؤ لن أعزف وال ائقى. They use language conventions, such as وا قف واللل واق وع وث واولكئفة واس وصث واؤقط في ؤتنئي واولث/ واوكقئه,
vocabulary and sentence structures to apologise (for example, أؤن آافة أعومك عي..., invite (for example, ة أكو أي...أ ع ك احسث عئ لئل د
 وحضك..., and offer praise, for example, ة أعوق أي... كأئي أي... . They clarify meaning, explain actions and responses, and complete
transactions by negotiating, making arrangements and solving problems, for example,  ا ف, لنمو ا أذلل ؤن وابحن لع؟ة هث وكئ أي أانع ك؟
 أوصث بك بل وا ل كاية أ كوك غ و صبنحنة ا ف أكاث وابحن بنائلئث. They apply pronunciation and rhythm patterns in spoken Arabic to a range
of sentence types. They locate, interpret and compare information and ideas on topics of interest from a range of written,
spoken and multimodal texts, and convey information and ideas in a range of formats selected to suit audience and purpose.
They express opinions on the ways in which characters and events are represented in imaginative texts, and explain ideas,
themes and messages, for example,  بئؤلن في واؤن و امنؤي... في و اقصية هئنه أمذى لي عبئك ة في واؤن ول ث... . Students create texts with
imagined places, events, people and experiences in a range of forms to entertain different audiences. They use grammatical
forms and features such as adjective–noun agreement for example, واشنبي و اولئلي/ واشنت وا ائه, adverbial phrases to indicate time,
place and manner for example, في واصبنح وابنذكة في لؤوصف واطكئق, and irregular, plural, imperative and auxiliary verbs for example,
فلث وللك ولع واوذائك, ذني أخ ووتن, to elaborate their oral and written communication. They translate texts from Arabic into English and
vice versa, and compare own translations with others’, explaining differences and possible reasons and alternatives. They make
language choices that best reflect meaning to create bilingual texts, identifying and using words and expressions that carry
specific cultural meaning. Students explain how and why they adjust their language use according to different cultural contexts,
and how being a speaker of Arabic contributes to their own sense of identity.
Students apply their knowledge of writing conventions, such as punctuation, to convey specific meaning in a range of texts, for
example,  واس وصث عللنت وااوستنه ولاوؤذنك واولوت واولث و البطؤي. They analyse the structure and linguistic features of a range of
personal, informative and imaginative texts and explain how these features are influenced by the context, audience and
purpose. Students explain how and why changes to social settings affect verbal and non-verbal forms of communication. They
explain the impact of social, cultural and intercultural changes such as globalisation and new technologies on the use of Arabic
in different contexts. They explain how language choices they make reflect cultural ideas, assumptions and perspectives, for
example,  والبنكوت واشلبئية لصطلحنت موت لرث ئؤئية والؤن ئي وامذ كئي لمث كرئي اللمذك والمؤن.
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Arabic
Years 9 and 10
The nature of the learners
At this level, students bring to their learning existing knowledge of Arabic language and culture and a range of strategies. They
are increasingly aware of the world beyond their own and are engaging with youth-related and social and sustainability issues.
They require continued guidance and mentoring but work increasingly independently to analyse, reflect on and monitor their
language learning and intercultural experiences. They are considering future pathways and options, including the possible role
of Arabic in these.
Arabic language learning and use
Learners are immersed in Arabic language, initiating and engaging in discussions and debates on topics of interest, and
responding to enquiries. They reflect on the cultural and linguistic appropriateness of their language use in interactions and
make necessary adjustments. They engage in an increasing range of interactions with others, seeking and giving advice
 ّبغ ا اأحع دغ سدغحا لاشغ ب, discussing future plans and aspirations با ن بحغّدي
their ideas and opinions دغ

ّ لع إ

اى

ا وب

ّ فن

لاع ح

 بز, and justifying

ّ اغ ح ّا ّ بع ب. They access and evaluate information about places, events, people,

experiences and cultures from diverse sources, and convey perspectives and views on topical issues such as friends, family
and relationships, social issues, youth culture, community matters and the natural and built environments, making connections
with their own ideas and experiences. Learners produce a range of texts, such as informative, narrative, descriptive, procedural
or persuasive texts, for a variety of contexts, audiences and purposes. They use their imagination to create and present texts,
such as stories, plays, poems and speeches, and to express ideas, attitudes and values through different characters, events,
settings and techniques. They develop translating and interpreting techniques and intercultural awareness in order to mediate
between languages and cultures. Through their engagement with diverse texts and resources, students explore how cultural
practices, concepts, values and beliefs are embedded in texts and how language choices shape and reflect perspectives and
meaning.
Contexts of interaction
Learners interact with peers, the teacher and other Arabic speakers both locally and globally through a variety of means and
modes of communication, including digital, online, collaborative performances and group discussions. The context of interaction
extends beyond the classroom and involves investigating and reporting on issues in the local community and transacting with
local Arabic speakers to negotiate services. These experiences provide learners with a sense of connectedness and purpose as
Arabic and English speakers.
Texts and resources
Learners use diverse resources such as Arabic newspapers, magazines, documentaries, films, stories, songs, television
programs, entertainment performances and web pages as references to assist them with discussions and research projects on
Arabic language and culture. They explore a variety of text types, such as poems, articles, formal letters, interviews and
speeches, and engage with a range of informative, historical or literary perspectives, views and arguments. Learners use a
range of dictionaries and translation methods to support comprehension, build vocabulary and elaborate on ideas.
Features of Arabic language use
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Learners apply appropriate pronunciation, rhythm, stress and tone and a variety of language features and complex sentence
structures to enhance their spoken and written communication. They apply complex grammatical structures, such as indirect
object pronouns and passive voice, to express their ideas objectively in texts such as articles and speeches, for example, ش ا
لغا

ّفلت فغ و

. They expand on their views and opinions by using persuasive language, such as the subjunctive and

imperative moods (س وّد

باا

غ و

اسو

, and use cohesive devices to link and sequence ideas and information, for

example,  فن د با و ن ح ا ن بوا افغفا. They analyse and explain how and why language use varies according to cultural
contexts, relationships and purposes, and develop the language of reflection in Arabic.
Level of support
Support at this level of learning includes rich and varied stimulus materials, continued scaffolding and modelling of language
functions and communicative tasks, and explicit instruction and explanation of the grammatical system, with opportunities for
learners to discuss, clarify, practise and apply their knowledge. Critical and constructive teacher feedback combines with peer
support and self-review to monitor and evaluate learning outcomes, for example, through portfolios, peer review or e-journalling.
The role of English
Arabic is predominantly used as the medium for classroom interaction and content delivery. English is used only when
necessary to allow for further reflection on and discussion or explanation of more demanding concepts, particularly when
making connections between language and culture. Learners explore how language influences cultural experiences and ways of
thinking and of viewing the world. They examine their own personal and cultural identity and reflect on the nature of intercultural
exchanges in which they are involved. They question the assumptions that Arabic and English speakers bring to interactions,
and discuss ways to increase mutual understanding. They view their bilingualism and biculturalism as an asset for themselves
and for Australia.

Years 9 and 10 Content Descriptions
Communicating
Socialising

Elaborations
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Initiate, sustain and extend interactions with others through
seeking and giving advice, and discussing future plans,
aspirations, relationships and social issues
[Key concepts: relationships, education, community, social
issues; Key processes: advising, explaining, persuading,
commenting, justifying]
(ACLARC171)

sustaining interactions by asking for and providing
specific information and elaborating on ideas, for
example,
؟...غّ لان دش ّ ؟ دات دأاع ح س ّ إ ى بن ّب ن سغفّ؟ غ لاى
extending on others’ responses by providing suggestions
and giving advice, for example,
ّ ّ
ّغ
د غ اع ح ّبغ ا اأحع دغ سدغحا لا شغ ب
شغ

غن اغس

ّ

ا أوّ اغ

.ب

اا

ّ

ّ غ ؟

sharing ideas and making suggestions relating to own
and others’ experiences and aspirations, for example,
اى حغسو بغا
اغ ب غ اع ح س دغحا ن ب غ س ح ن دغ ال
اى ن

لا و غت

لسدوب إن ّ ت سأّسل ع ّسغ ا إ ّوابا فبشغ ل
وسب ى

اى ن لا ا

ّحّ د ّبّ ا

participating in discussions, via online and virtual forums,
relating to relationships and social issues such as youth
employment, smoking and poverty, using reasoning and
justification, for example,
ّ بن
ّبس با دغ ل ل د و ا زان لن و دغ ت ّسا ب
ا وب

ّ فن

بّ بز

ّ بّ ن ل

دغ أحا فشو بسد
با ن بحغّدي

Negotiate actions and contribute ideas, opinions and
suggestions in interactions related to shared tasks,
transactions and problem-solving, managing different views
and perspectives

اى

planning and negotiating collaboratively in scenarios
related to travelling or living in an Arabic-speaking
country, such as using transport, eating out or visiting
tourist attractions, for example,
ا غ أل إ ى غ ّ سور س أ ّ سبغّ لأل إ ى ا ّ ف ل وسباا

[Key concepts: roles, perspectives, responsibility; Key

غّ فن

processes: commenting, selecting, evaluating]

أ و ت لّدبا

اغ ّ ّب با فن
اا ح

و أ ت ن سبغّ ل ّ سور سغفّ إ ى
غ ا

إى

اغ ّ ل ّ با فن لّ ن

(ACLARC172)

ّداغن ل ل ا ّبّ ّ ع سأ
با

ّ سور زو.لدبا

making complaints and recommendations and seeking
solutions, for example,
لغا
ّ اى ّب ا لغ اا زدغان ا ّ دحغ ا إ ى اف بن
ّ
أغ با

غن دغّ و ا د ّ ن ى اي سلغّ بغ

organising an event such as a youth meeting through
social media to raise awareness of environmental or
ethical issues
contributing opinions using online and digital forms of
communication such as emails, school chat forums and
community websites to discuss various social issues
such as youth employment opportunities or issues
related to freedom and equality, for example,
لاغ
ال ل س حب إاشغ غّ ا إاسغابا إاشغ غّ اى
ّأدح و و ف
ّح

ّو ابن حّ إاسغان حّبا لاسغن فن لدب
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Engage in language learning tasks and experiences,
discussing and justifying ideas and opinions
[Key concepts: interconnection across concepts and actions,

expressing and justifying own opinion in class
discussions and debates, for example,
ّو ف ع ّ د اغ ح ّا ّ بع ب

mindful learning; Key processes: discussing, connecting,

وفع ّد

justifying]
(ACLARC173)

ّ لع

.ّ لع فن ّ بع

eliciting, reflecting on and responding to others’ opinions,
for example,
ن؟ و ات بغ سلب
اا؟ ل ّ لن؟ ل و ف ان اى
ّ غ ّ بع فن
و وب؟

غ ّ بع فن

ّغّ ل ؟ س ب

ع أحبح اا دغ اا ات اى حّ فن دو ع ّ أحبحة
أع

ع ا إح ّ ن

ع بّ أحبحغ ات ست دب غ فن

ن

 ىس ا ّ بع أبّ اا.ع بّ ا بغ

ن

ّ

making connections between ideas and consequences,
and cause and effect, for example,
ّّ وأا ت إ ى ّسا أ ّ لن سبغّ ن ل ات فن ّبّ ا ل
لاوا لاان ا فشا س و ل
ّّ ب
لا ا دأ ن

ّ

لا ا ا

أات

لو

ّ لن دب اغ غن اباغ دغ زو ّ ا

ّألودا ل حغن ن لسااا ل ب

إن سد

غددان لس غّ فن ّأا لاان أ ّت ن أر
س ا ّحشغ

اا بّ فن أر و

لاان

praising, complimenting and encouraging peers when
discussing ideas, for example,
 ّ ف ّ د ّباة ات ّ ن ة.غزة ّ ااة ف ّ غاااة و أل شو ع
ف ّ ع ّ اا

Informing

Elaborations
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Locate, analyse, interpret and evaluate information from
online and digital sources on issues of interest to young
people, making connections with own experiences and
considering various perspectives
[Key concepts: representation, perspective, private and public

understanding main ideas and evaluating information
from texts such as articles, reports, charts, diagrams and
news items, on topics such as environmental
sustainability, world sports, and youth culture, for
example,
س ّبا ن و ا لبن ا ب د لل لبن ز با ف ّ غ ن ل لدغّ ت

world; Key processes: summarising, interpreting, evaluating,

ّاموبا و أوّ و اسبّ لغا ا ّب

connecting, relating]
(ACLARC174)

distinguishing between fact and opinion in texts such as
articles and reports in print and digital form, using critical
literacy skills to recognise bias by evaluating textual
purpose used, for example,
شوّ ّ بل أبّ سوول
 إن با دغ:دغ ما
حبز ّ غ
شوّ إن

دغ

 اغع دل:وب و لغّ ا

ّغ لف غ

حبغ با

دغ أبّ سوول

أغ دبا

analysing and interpreting information collected from
various sources, including digital or online sources, such
as concept maps, charts and tables, by summarising,
sequencing and prioritising, considering audience,
purpose and context and drawing personal conclusions,
for example,
 فن اشغبا...ا
أا
...  ّ بو د إ ى... فن غ ا...ن و ح ن
...
using information obtained from a range of sources in
order to debate issues of interest, such as the generation
gap, teenage issues, immigration or parents’
expectations, using persuasive and evaluative language,
making connections with own experiences and
considering different perspectives, for example,
داغاشا
اى ل ل سغ
شو دبن ل ل و لداغ دبّ و ب ا ون ع ب
ّاباغ ن ااف

ّ

ّبّ ّ ع؟ احن دحغ ا إ ى مبب

فن إ بغّ شا
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Construct and present texts in varied styles and formats to
convey own and others’ perspectives on ideas and
information for different contexts, audiences and purposes
[Key concepts: audience, purpose, media, perspectives; Key
processes: constructing, persuading, comparing, evaluating,
connecting]
(ACLARC175)

producing texts in oral, written and multimodal formats,
such as blogs, print and online articles and oral
presentations, to convey own ideas and interpretations of
various texts for different contexts, audiences and
purposes
conveying information relating to community matters in
texts such as posters, brochures and web pages, for
example, a brochure promoting a holiday destination, a
poster for a doctor’s surgery encouraging healthy eating,
or a web page reviewing a new Arabic film
persuading others to express their opinions or think
seriously about a particular issue of interest in texts such
as blogs, using language expressions such as
 ا ؟ بّ ّ ل و ؟ ّ دّ فن ا شى مّ داة...ا ّ د با ل بل ل ن
بغ

ّ بلغ ن ا غّع فن ّ ل

اباغ

حغ

د و ن اأ ّ ود غ و

ح ا

ّسغ ا أغح

ا

evaluating and reporting on a contemporary social,
ethical or environmental sustainability issue using a
range of presentation techniques, for example, flow
charts, PowerPoint presentations or video clips

Creating
Explore a range of imaginative texts, analysing themes,
values and techniques, and discussing how aspects of
language and culture help create particular effects
[Key concepts: culture, emotion, values, style; Key processes:
analysing, discussing, interpreting, evaluating]
(ACLARC176)

Elaborations
listening to, reading and viewing a range of imaginative
texts, including digital, online or multimodal texts, such as
short stories, films and poetry, identifying technical
aspects and analysing elements of language that convey
emotions and values
reading texts such as poems and short stories, analysing
the main messages the author wishes to convey and
discussing the values presented in the texts and
connecting them to their own experiences
analysing and evaluating the lyrics of contemporary
Arabic songs, identifying themes, messages and cultural
aspects expressed through language
discussing how texts such as short films or video clips
portray social issues such as relationships, wealth and
poverty and cultural change, and values such as honesty
and equality
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Create and present imaginative texts to express ideas,
attitudes and values through characters, events and settings
for a range of audiences, contexts and purposes
[Key concepts: imagination, creativity, morality; Key
processes: composing, engaging, projecting, presenting]
(ACLARC177)

creating various types of imaginative texts, such as
songs, stories or video clips for video-sharing websites,
to convey messages that reflect own perspectives on
Arabic values and practices such as traditional filial piety
or the value of education in modern society
creating imaginative texts in print, digital or online
formats, such as short stories, video clips or plays, and
building characters, themes and settings to entertain a
specific audience, such as younger learners of Arabic
composing and presenting imaginative poems and songs
that relate to significant celebrations or events in both
Australia and the Arabic-speaking world, for example,
لاز ع
لاا لب و ان لس ّ ن ب ش
ل بغ و ابا ب
creating reflective and critical texts such as diaries, blogs
and articles to express own opinions on imaginative texts
such as films, stories or poems, using expressions such
as
ّا س اد
وّ لا فن باا غن دغسبغ
بغ إ شن ا غن باا
ن لغدبّ غ

ب

غات ح شغ أبّ ا با دغفبا أب

أا د
ّّ

Translating
Translate and interpret texts from Arabic into English and vice
versa for different audiences and contexts, and reflect on how
cultural values, attitudes and perspectives are represented in
each language
[Key concepts: audience, context, perspective, values; Key
processes: reflecting, interpreting, comparing, analysing]

Elaborations
translating texts such as advertisements and letters from
Arabic into English and vice versa, with the assistance of
print, electronic and online translators, identifying cultural
elements and reflecting on how they are encoded in
common words and expressions, for example,
و ّأا و ا إاشغ ّحاا ل ّ أ ب ن مغ با اى
بغ سّ و
لغاا ا

ّبا ف

و دن ودد ن ع و

دادن س ا حغّ ّسل ع ن س ّ بغ
... و ت أ ب ع

(ACLARC178)

reflecting on the difficulty of achieving equivalence in
translations of creative texts such as poems, songs and
video clips, identifying and explaining words and phrases
that require particular elaboration or explanation, for
example,
وا و ن وفبّ ّ ف ع س ا اى غ بّ ا
experimenting with interpreting and translating popular
Arabic expressions, proverbs or idioms, and reflecting on
the social and cultural values that may be embedded in
them, for example,
غّ ددل ّ ن و و ن زّب حأ فن أا ن س ا وفن ل اا
ودغبا بّ ن ل ا

ا ا

analysing existing translations of texts, such as subtitled
short films, making comparisons with own translations
and reflecting on why versions may vary

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 103 of 144

Create bilingual texts that reflect aspects of culture for Arabicspeaking and English-speaking audiences in the school and
wider community, for example, pamphlets, travel brochures or
road directories
[Key concepts: representation, cultural literacy; Key
processes: interpreting, referencing, relating interculturally]
(ACLARC179)

considering how to maintain the integrity of original texts
when translating into Arabic or English, for example,
explaining culture-specific concepts relating to Arabicspeaking communities, such as حبغت و س غت و سو ل ن
ّ ل ل و لدغ, or to the Australian context, such as ‘the
bush’ or ‘the outback’, and representing original ideas
and meanings bilingually
producing bilingual texts, such as video clips with
subtitles, explaining cultural practices in Australia for
Arabic-speaking viewers, for example, bushwalking,
Anzac Day commemorations
producing digital and online texts in both Arabic and
English, such as brochures and leaflets, for different
contexts, purposes and audiences, such as Arabicspeaking students studying in Australia, Arabic-speaking
tourists, or Australian schools hosting Arabic-speaking
visitors, and reflecting on the process of working in both
languages
creating captions or commentaries in Arabic and English
to accompany texts such as song lyrics, video clips, film
extracts or parts of a television program, exchanging and
comparing bilingual texts with peers using online forums
and discussing the best ways of achieving consistency in
meaning

Reflecting
Reflect on how meanings vary according to cultural
assumptions that Arabic and English speakers bring to
interactions, and take responsibility for contributing to mutual
understanding
[Key concepts: cultural assumptions, judgement; Key
processes: reflecting, relating interculturally]
(ACLARC180)

Elaborations
considering how being bilingual offers additional ways of
interpreting the world and representing experience
challenging cultural assumptions and offering different
perspectives to new cultural contexts or situations, for
example, the idea that all Arabic-speaking people dress
the same or eat the same food, many Arabic speakers
speak more than two languages, every Middle Eastern
country has its cultural uniqueness
identifying moments of embarrassment or communication
breakdown in own intercultural interactions, exploring
reasons for these and suggesting adjustments that could
be made to enhance mutual understanding, for example,
explaining to a non-Arabic speaker that exposing the sole
of your foot/shoe to a person’s face would be considered
extremely bad manners and interpreted as a grievous
insult
discussing elements of successful intercultural
communication, for example, attentive listening and
objectivity when discussing social issues, and
understanding that mediating and negotiating differences
in perspective can prevent and resolve interpersonal
problems and conflicts
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Reflect on own cultural identity and how it is both shaped by
and influences ways of communicating, thinking and behaving
[Key concepts: perception, identity, communication; Key
processes: discussing, evaluating, reflecting]
(ACLARC181)

composing a cultural identity profile to exchange with
non-Arabic speakers, making decisions about what
points of information will be of most interest to others
reflecting on choices made to present self to others in
particular ways or to conceal aspects of identity when
interacting across cultures, noticing differences in the
way they communicate, think and behave in different
contexts
exploring how individual ways of communicating, thinking
and behaving reflect and help to shape their own cultural
identity, for example, why an Arabic-Australian teenager
who speaks English better than they do Arabic and is
more familiar with the Australian cultural context may
view themselves as more Australian than Arabic
comparing and contrasting an Arabic and an Australian
experience, such as لح غ ت لغاابا
considering how their own and others’ identity may shift
according to the place and time

Understanding
Systems of language
Understand how rules of Arabic pronunciation, including
patterns of stress and rules of pause, and writing conventions
enhance meaning and aesthetic effect
[Key concepts: fluency, complexity, appropriateness; Key
processes: applying, analysing, synthesising]
(ACLARU182)

Elaborations
understanding that certain sounds in Arabic words can be
dropped from pronunciation, such as the t sound in س غ
 أغفباand tashkeel in ّ ّدا
دات ّب ا
understanding that sentences can contain one or more
verbs and can be joined with  وor other cohesive devices
recognising the need for a pause or change of tone in
complex sentences with embedded clauses, for example,
ل با
ّسا ا غ غ اغ حغ
ات ا أ ب ن غ أ ب ن ن
applying understanding of how tone can convey emotions
and shade meaning, such as distinguishing between
colloquial or formal language, for example, ح غ؟ بغ إ شنة
ل و ا؟ لغل إ ى اغ حغ
reflecting on the role of pronunciation, rhythm, word
stress and intonation in effective communication, and
applying this knowledge to own interactions
using knowledge of Arabic pronunciation and spelling
rules when engaging with authentic spoken and written
texts
evaluating own spelling and pronunciation in relation to
their understanding and expression
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Analyse how the use of grammatical elements such as
indirect object, passive voice, dual form, verb tense and word
order impact on tone, speech level and formality, and on
meaning-making
[Key concepts: register, grammatical systems, meaning; Key
processes: analysing, explaining, manipulating, applying]
(ACLARU183)

understanding that Arabic uses the dual form of nouns,
verbs and adjectives, in both masculine and feminine
forms, for example,ا غ الدغن ّ ن غدغن وّ غن با غن
understanding the importance of vocalisation on the
subject word and the object word and analysing how this
affects the meaning of the sentence, for example,
ا ت لا دات ا ت لا دات
manipulating interrogative verb forms to ask a range of
questions, for example,
 دّان غّ ّب ن.ّ ت و ا ّ ان
دل ن ا ا أل دن؟ أات دع
 ساغ.و ن ح ل ب ب د

ا ددو ع

ن سدغ

ّ س دل؟ إ

أدح فن
أ دغ ؟

understanding and applying indirect object pronouns and
passive voice to express ideas objectively in texts such
as articles and speeches, for example,
ّسا لابا اما
ّباا أ ودت دل
ّاا غ دسد ف غ
لّدبا
using cohesive devices to sequence ideas, for example,
ّّ فن د با و ن ح ا ن بوا افغفا لغ ن ودل ّ ع سأ ّ ا
ّأوّ و غ غ سم ّ ا فن و ا دأب

غّ ا فن ّ بوا ا سأّب ا دل
حول ح ب ا لغ ا

extending use of negative forms, for example,
ّلف ا ب ا ن غ غ ن لا شغ اغدد و
غ
ا غز

غ واي اى

غ

أحبحغ و

د

ا ح

أّبا بّ ل غ ّ واي فن
ح ب بغ

using  إto express exceptions, for example, با أ دغان
بالدون ّبغ ا غ ل لسدوب إ اغ
using comparative and superlative forms of adjectives to
describe people and objects, for example,
أ ب ن اغ ن ل ف غ ّ ب شغ فن حبغ ن فشن حن أ ب ا و ّو ح ح
ّبن إا شغ ب غ شّ دغ ا و لف ل فن ل ن

سغ

understanding how to use exaggeration and emphasis
for effect, for example,
ر دّوع اى ّ أا بغ اغ ف ّ دع ا غ دا ت ا ّ ابون دأاان ا
ابع

ّح ول ل

ّّ س ا

developing metalanguage to discuss grammatical
features and to explain how word order, tenses and
moods, adjectives and adverbs can be used to enhance
meaning and expand expression
using imperative verb tenses to persuade, encourage
and advise others, for example,
اسو غ و باا لس وّد
غّ و فن ّ اى ودا ل ّوان
اى ّدا

إ أاو

ّ

ا و دح د

و وحغو و ن

بغ
ن
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using subjunctive mood to express doubt, uncertainty or
emotion, for example,
لع
ّ اي ّد غ دل ن ن
ع أحبحغ و ان ست أ
د ب ون
إ ى ح ل ست أ
creating compound and complex sentences by using
embedded clauses, for example,
بّ دغ ّأا ن ن بّ ن اغّ بحدون ن ب ّ و دل
ّ
ّر غّ أ دغان و ّبن أو شا ّدبا

ا غز

غ

ح

اون

ب

بحدون لأغان لّدباة

Understand the relationship between purpose, audience,
context, linguistic features, and the textual and cultural
elements associated with different types of texts, such as
persuasive, argumentative and expository texts
[Key concepts: perspective, purpose, audience; Key
processes: analysing, correlating, discussing, explaining]
(ACLARU184)

analysing how language choices help achieve particular
purposes and effects in particular types of texts, such as
descriptive language in documentaries; reflective
language in personal blogs, diary or journal entries,
including digital diaries; and persuasive language in
advertisements and speeches
analysing a range of expository texts such as news
reports and feature articles, identifying language features
and any elements of bias or objectivity
discussing and evaluating how language is used to
express ideas and justify opinions in texts such as
debates or segments of a talk show on topical issues of
interest to teenagers
identifying and discussing the use of diacritics in texts for
decorative purposes such as book titles, letter heads and
nameplates
examining a range of spoken and written texts,
discussing similarities and differences in and connections
between context, purpose and audience, and what the
texts reveal about social relationships and processes, for
example, reflections of status, authority, or concepts of
respect and politeness

Language variation and change
Analyse and explain how variations in Arabic language use
relate to roles, relationships and the context of interactions,
and consider how and why these would differ from
interactions in English or other languages represented in the
classroom
[Key concepts: genre, variation, intercultural literacy; Key
processes: analysing, explaining, reflecting]
(ACLARU185)

Elaborations
investigating the nature and use of the Arabic language
in different contexts of interaction, for example, by asking
Arabic-speaking students in Australia when, with whom
and for what purpose they use Arabic or English, and
reflecting on similarities and differences in interactions in
both languages
reflecting on how various Arabic speakers’ views on
social or cultural roles and relationships are reflected in
texts such as traditional sayings, idioms, proverbs, poetry
and song lyrics
comparing a variety of texts relating to interactions in
different Arabic-speaking regions, and analysing how
aspects of the language used in varying social contexts
reflect certain values and world views

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016
The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

Page 107 of 144

Reflect on the dynamic nature of language, relating it to
constantly changing environments and cultural conditions
such as contact with other languages and cultures and
changing circumstances in local and global contexts
[Key concepts: communication, influence, power of language,
changing environment; Key processes: investigating,
examining, analysing, explaining, reflecting]
(ACLARU186)

Role of language and culture
Explore how language both shapes and reflects thoughts and
world views and encourages action and reaction, and is
shaped by community and individual cultural experiences
[Key concepts: cultural experience, thought, behaviour; Key
processes: discussing, reflecting, expressing opinions]
(ACLARU187)

recognising that language changes over time, for
example, by viewing classical and contemporary Arabic
films and comparing how certain ideas and concepts are
differently represented through the language used
examining how English is influencing and modifying
Arabic language use in particular settings, for example, in
the entertainment industry, such as in films and television
programs; in online contexts; and in language used to
express global concepts such as ب ّ با ابدّ با
considering how moving between Modern Standard
Arabic and regional dialects reflects personal, social and
political histories and changing contexts
Elaborations
recognising the importance of learning and maintaining
Arabic and other languages in order to access the
cultural understanding, values, beliefs and mindsets of
others
reflecting on personal encounters with cultural practices
that have impacted on own ways of thinking and reacting
and have helped to shape their attitudes to and views of
the world around them, and discussing ways to increase
intercultural understanding
discussing and reflecting on how language use, such as
persuasive, motivational or emotive language in texts,
and in different forms of media, such as the internet,
impacts on social behaviour, actions and reactions
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Arabic
Years 9 and 10 Achievement Standard
By the end of Year 10, students use written and spoken Arabic to initiate, sustain and extend formal and informal interactions
with the teacher, peers and others in a range of settings. They use language spontaneously to respond to others, seek and give
advice for example, ي عتقد... مير ستطيع ن..., describe relationships for example, عندي صدقاء مكري علقتي بلائمتي وطيدري حب ملممتي مكيرا لنها
حنونة, discuss aspirations for example,  ريد ن عمل في ممدونالدل في ال لطمةي ريد ن اصبح طبيباي حما ن مون رائد فواءand future plans (for
example,  في المستقبلي ريد ن سافر إلى وروباي عندما مبري ريد ن دخل ا لجاملة, compare experiences for example,  بيتي القديا مان جمل من بيتي الحالي,
and justify opinions for example, ي بسبب... لن... ) on social issues of interest to them. They listen to different views and
perspectives when interacting with others, and take action, solve problems and contribute ideas, opinions and suggestions.
They apply pronunciation rules and rhythm to complex sentences to enhance spoken interactions. They analyse, interpret and
evaluate information on topical issues of interest to young people, making connections with their own experiences and
considering various perspectives. They convey information and perspectives using different text types and modes of
presentation to suit different contexts and audiences and to achieve different purposes. They share their response to different
imaginative texts by analysing themes for example,  اللمرر الساسية في النصي در النصي المووور, techniques for example, المناية والستلارر
 والتلبيهand values, and identify ways in which aspects of language and culture create particular effects, such as الملاعر التي يؤججها
 النص. Students create imaginative texts for a range of audiences, contexts and purposes, to express ideas, attitudes and values
through characters, events and settings. When creating texts, they use a variety of grammatical elements to enhance meaning,
such as indirect object, passive and active voice, negation for example, ليس عندي وقاي ل يوجد وقاي لن جد ا لوقا, verb tense and word
order for example,  الجممة السمية والجممة الللميةي رر اللمان و الممان في بداية الجممة, and time and place clauses such as في وقا من ا لوقااي في
 المجتمع الستراليي في اللارر ا للاا. Students translate and interpret texts from Arabic into English and vice versa and explain how
cultural values, attitudes and perspectives are represented. They create a range of bilingual texts for a variety of purposes and
audiences. They explain the relationship between language, culture and identity, question perceptions, and modify language
and behaviours in intercultural interactions as appropriate.
Students apply their understanding of complex pronunciation rules and writing conventions, such as stress patterns and rules of
pause, to enhance meaning and aesthetic effect. They analyse a range of persuasive, argumentative and expository texts and
explain the relationship between context, purpose, audience, linguistic features, and textual and cultural elements such as التحية
والتوقيع في بداية الرسائل والتمني بالتوفيق والصحة. They explain how and why variations in Arabic language use relate to roles, relationships
and contexts of interaction. Students analyse the ways in which languages change in response to changing environments. They
explain how language use reflects thoughts and world views and is shaped by cultural experiences.
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The Australian Curriculum
Languages - Arabic
Years 7–10 (Year 7 Entry) Sequence
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Arabic
Years 7 and 8
The nature of the learners
Students who enter the background language learner pathway in Arabic in Year 7 may have strong connections to Arabic
language and culture through family and community and varying degrees of oracy in Arabic. Their textual knowledge developed
through English literacy supports the development of literacy in Arabic. Skills in analysing, comparing and reflecting on language
and culture in both languages are mutually supportive.
Arabic language learning and use
Learners use modelled and rehearsed language in familiar and unfamiliar contexts and increasingly generate original and
personal language. They interact in class routines and activities, expressing their ideas and feelings ( )أحا إدي ك يرا, exchanging
opinions (  )هتا ا لواإا صعا؛ اامتحان طويلand managing shared tasks () أول؛ نختار أذراد ا لفريق؛ انيا نوزو اادوار. They listen to, read and
view a range of texts and create spoken and written texts to present ideas and information to a variety of audiences in different
contexts. Learners work both collaboratively and independently, exploring different modes and genres of communication with
particular reference to their current social, cultural and communicative interests. They explore and discuss themes, characters
and events in Arabic folk tales, fables and films, and plan, draft and present imaginative texts, such as stories, plays, cartoons
and comics. They make cross-curricular connections and explore intercultural perspectives and experiences through interaction
with an increasing range of Arabic speakers.
Contexts of interaction
Learners come to the classroom understanding and using Arabic within the world of their experience, which is likely to be the
home and community domains. At this level, possible contexts of interaction could include the world of learning, for example,
discussing the shift from primary to secondary school, the concepts of home and friendship, family, shared events and leisure
activities. Learners contextualise and use their background language and culture as much as possible while socialising and
exchanging information. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. This will not
necessarily be characterised by the fluent use of Arabic, but rather by the way they use their background knowledge of Arabic
language and culture in communication. Interactions are authentic in relating to the world of teenage experience, and
performance based. Additional opportunities for interaction are provided through purposeful and integrated use of information
and communications technologies (ICT), for example, videoconferencing and online activities such as e-learning.
Texts and resources
Learners work with a range of texts designed for language learning, such as textbooks, audio recordings, teacher-generated
materials and online resources. They also use authentic materials such as blogs, newsletters, advertisements, magazines,
video clips and apps. Their knowledge is extended through exploration of Arabic texts on the internet, and audiovisual materials,
cultural performances, and community events and activities, such as the Arabic Film Festival. As background language
learners, they are also likely to engage with bilingual, subtitled and captioned texts.
Features of Arabic language use
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Learners understand and use features of the Arabic sound and writing systems, and make connections between spoken and
written texts. They use appropriate pronunciation and intonation when communicating and interacting in a range of contexts,
and apply spelling rules when writing in Arabic script. They explore Arabic syntax and linguistic structures and begin to use
metalanguage by identifying grammatical terms. They apply elements of Arabic grammar to the production of texts, such as
articles, nouns, adjectives, personal pronouns, verb tenses, conjunctions, adverbs, statements, negation and questions, to
describe people, actions and events ( )أستيقظ ذع الصباح, discuss preferences ( ) أحا طعام أمع؛ ل أحا ااكل السريع, expand on expression
( ) ذع الطريق إلل المدرسة, and link ideas and information ( )أو؛ أيضا؛ كتلع. They understand ways in which the English language works
as a system and how English is similar to and different from Arabic. They discuss the influence of other languages and cultures
on Arabic language, and recognise variations in language use across Arabic-speaking countries, regions and communities.
They make connections between texts and cultural contexts, identifying how cultural values and perspectives are embedded in
language and how language choices determine ways in which people, issues and circumstances are represented.
Level of support
Learners have varying degrees of Arabic oracy and literacy competence and are supported through multilevel and differentiated
tasks. Support includes scaffolding, modelling and monitoring, explicit instruction and feedback, structured activities for
practising new language, and the use of gesture and movement. Students are supported to develop autonomy as language
learners and users, and to self-monitor and adjust their language use in response to their experience in diverse contexts.
Opportunities to review and consolidate are an important component of learning at this level.
The role of English
Arabic is the main language of instruction and interaction. Arabic and English may be used when discussing concepts, functions
and structures relating to language use, and when exchanging and comparing experiences in learning Arabic and English.
English may be used for conceptually demanding explanations and discussions, particularly when making connections between
Arabic and other languages and cultures and discussing how language and culture connect to make meaning. Learners are
encouraged to reflect on how they interact in Arabic and English, and on their own sense of identity from a bilingual perspective.

Years 7 and 8 Content Descriptions
Communicating
Socialising

Elaborations
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greeting the teacher and peers, and introducing
themselves, family and friends, using formulaic
expressions and appropriate body language, for
example,
مرحبا؛ صباح الخير؛ كيف حالع/حالع؟؛ بخير شكرا

Interact with peers and the teacher to exchange information
about self, family and friends, routines, leisure activities,
interests and special days, and express feelings, likes and
dislikes
[Key concepts: personal world, leisure; Key processes:

إسمع ادل؛ أ نا مريم

]interacting, describing, socialising

هتا صديقع لع؛ هتغ صديقتع ريم؛ هتا أبع وهتغ أمع ؛ اسم أخع را مع؛ مري

)(ACLARC001

ست سنوا ت؛ مر أخع سنة
exchanging information about a range of topics, such as
family, friends, routines, school and leisure activities, for
example,
أنا طويل؛ أنا شاطر؛ بيتع صغير؛ ثرذتع وا سعة؛ صديقع لع تكع؛ مدرستع
كبيرة؛ معلمتع طيبة
أستيقظ باكرا؛ آكل الفطور؛ ألبس يابع؛ أشاهد التلفاز؛ أكمل ذروض المدرسة؛
أرتا سريري؛ أنظف ثرذتع؛ ألعا كرة القدم؛ أتها إلل المسبح
بعد ا لمدرسة ألعا كرة القدم؛ ذع السا ة ال امنة أتها إلل النوم
يوم السبت أل عا التنس مع أبع؛ ذع طلة نهاية ااسبوو أتها مع ا لتع إلل
المطعم؛ أحضر حصة الموسيقل يوم الإمعة؛ أشعر بالسعادة ذع حصة الموسيقل؛
أحا العزف لل البيانو ك يرا؛ أ تعلم الل غة العربية يوم السبت صباحا
asking about and expressing likes and dislikes using
simple language such as
من تحا ذع ال عا ل ة؟ ماتا تحا ذع ا لمدرسة؟ هل تحا المدرسة؟ أحا إدي
ك يرا؛ ل أحا الرياضة ذع المدرسة
asking and answering questions about personal
experiences in relation to self, peers, friends and family
members, for example,
أين ولدت؟ أي لغة تتكلم ذع البيت؟ ماتا يعمل أبوع؟ أين تتها يوم السبت؟ من
هع صديقتع؟ لماتا تحا إدتع؟ م اتا تفعل بعد ا لمدرسة؟ أ ي رياضة تلعا؟
ولدت ذع العراق؛ أتكلم العربية ذع البيت؛ أحا الحلوى ك يرا؛ أحا أبع وأمع
إدا؛ أبع يعمل ذع المستشفل؛ أمع طبيبة؛ أخع يدرس ذع المدرسة؛ أختع ذع
الإامعة؛ يوم السبت أتها إلل بيت إدي؛ يوم ااحد اتها إلل ا لمطعم
exchanging correspondence such as notes, invitations or
birthday cards in print or digital form, for example,
هل تحا أن تأتع إلل حفل يد ميلدي؟ سميرر أد وع إلل بيتع يوم السبت؛ تعال
نلعا معا
يد ميلد سعيد؛ كل ام وأنت بخير؛ أ تمنل لع يدا سعيدا
sharing experiences with family and friends in a variety of
ways, for example, by recounting events such as special
celebrations in conversations and through social media
تهبت ال بارحة مع ا لتع إ لل المتحف؛ شاهدت مع أخع ذيلما إديدا ذع السينما؛
كانت ل عبة الركبع ممتعة؛ كانت الرحلة المدرسية إلل حديقة الحيوان ممل ة
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Participate in collaborative planning, decision making and
shared transactions, using different modes of communication
[Key concepts: collaborative learning, performance,

making decisions about roles, using simple expressions
such as
ماتا ن دور ا اا؟ أنت ل تقدر ان تكتا كل القصة ؛ أنا اكتا النصف ااول
وأنت النصف الخر؛ ليكن دوري المشتري وأنت دورع البا ع؛ هل تحا أن

presentation; Key processes: planning, listening, deciding,

تكون البا ع؟

transacting]
(ACLARC002)

planning, rehearsing and presenting a group activity for
class or school relating to a familiar situation or event
such as Mother’s Day, using expressions such as
اليوم سوف نقدم لكم رضا ن يد اام؛ شكرا لستما كم؛ أ نا كامل وهتغ لينا
.وهتا محمود؛ نرإو أن تستمتعوا بالعرض
making collaborative decisions and arrangements using
expressions of counting, sequencing and organising
ideas, for example,
أول نختار أذراد الفريق؛ انيا نوزو ا ادوار؛ ال ا نعرض ااذكار؛ أخيرا نقوم
بدورنا
ذع ا لبداية أنا سوف أإمع الصور؛ وأنت تبحا ن ا لمعلومات ذع اانترنت وذع
النهاية سنإمعها
participating in transactions by asking for and providing
information such as price, and requesting goods and
services, for example,
؟ بكم هتغ ا للعبة؟ ما سعر كيلو البرتقال؟ بكم كيس الخبز؟ كيس الخبز... ما سعر
بدولر ونصف؛ سعر كيلو التفاح ل ة دول رات
أحتاج مسا دة من ذضلع؛ هل تستطيع أن تسا دنع؟ أبحا ن خوتة لقيادة ال دراإة
أين أإدها؟ هل ندكم الفيلم الكارتونع الإديد؟
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Interact in classroom routines and activities, developing
language for a range of classroom functions and processes,
such as following instructions, asking and answering
questions, and requesting support by asking for repetition,

participating in everyday classroom routines such as roll
call, taking turns, giving and following classroom
instructions, and asking questions and responding to the
teacher and peers, for example,
نعم؛ أنا هنا؛ حاضر؛ ممكن أن أتكلم؟ ممكن أن أقول شي ا؟

permission and help
أكتا ا لتاريخ هنا؛ أرسم خطا لل الورقة؛ أكتا العنوان ذوق؛ إثلق الباا؛

[Key concepts: roles, routines; Key processes: listening,

إإلس ذع مكانع؛ إذتح ا لدذتر؛

responding, contributing]
(ACLARC003)

ضع ال حقيبة لل اا رض؛ إرذع يدع؛ إنتظر دورع متل يدق الإرس؟ كيف أ كتا
؟...؟ ما معنل...
making polite requests such as attracting attention and
asking for help in classroom situations, requesting
repetition, asking for and providing clarification, asking
permission and responding appropriately, for example,
ممكن أن أتكلم؟ ندي ذكرة را عةن
؟...  ما معنل.ممكن أن تعيدي ا لسؤال؟ لم أذهم ا لسؤال؟ من ذضلع أ د السؤال
أين أضع ا لصورة؟ أين أكتا الإملة التا لية؟ ماتا تقصد؟ أقصد ضع الصورة تحت
 أ كتا الإملة بإانا الصورة.الكتابة
هل يمكننع التهاا إلل الحمام؟ هل يمكننع أن آخت الكتاا ؟ شكرا يا معلمةن مع
السلمة؛ إلل اللقاء
responding to the teacher’s questions, taking turns,
praising and encouraging peers, and using formulaic
expressions and interjections, for example,
لماتا تأخرت ن المدرسة؟ نمت ك يرا؛ أمع تأخرت ذع البيت؛ توقفت سيارة أبع
ذع الطريق؛ أخع سبا لنا التأخير
contributing to classroom activities, such as by
developing classroom rules, expressing opinions on
procedures and tasks, and giving advice and sharing
ideas with peers, for example,
إستمع ل لمعلمة؛ إحترم الإميع؛ إنتظر دورع؛ إتها إلل الحمام ذع الفرصة؛
أكمل كل دروسع ذع الصف؛ كن مؤدبا ؛ لطيفا؛ هاد ا ؛ ادل ؛ ودودا؛ كونع هاد ة؛
لطيفة؛ صادقة
هتا ا لواإا صعا ؛ اامتحان طويل؛ ما ندي وقت؛ لم تصحح المعلم ة إمتحان
ااملء بعد؛ ااذضل أن نوضح العنوان؛ هتا الخط أذضل من الخر؛ أقترح
استعمال االوان ذع الرسم

Informing

Elaborations
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Listen to, read and view a range of spoken, written and
multimodal texts; identify, sequence and classify key points of
information such as details about people and events; and use
the information in new ways
[Key concepts: information, text; Key processes: listening,
reading, viewing, locating, transposing]
(ACLARC004)

listening to and viewing texts such as stories, songs,
notices or video clips and identifying key points of
information, using intonation and visual cues such as
gestures and facial expressions to assist understanding
identifying letters, words and phrases in written Arabic,
for example, titles, labels and captions
participating in shared reading of print and digital texts
such as short stories or other texts relating to familiar
events and contexts, using pictures, intonation and
contextual cues to predict meaning and identify key
information
locating and sequencing information used to describe
people and events, for example,
البنت تدرس؛ الولد يسا د أمه؛ ا اا ينظف الحديقة؛ ذع الصباح أمع تحضر
الفطور؛ ذع المساء أبع ينظف السيارة
responding to questions that elicit details such as colour,
quantity and place about participants and objects, for
example,
ما لون الفستان ؟ لون الفستان أحمر؛ ما لون المقلمة؟ لون ال مقلمة أحمر
كم دد ااقلم؟ كم كتابا يوإد هنا؟ يوإد أربعة كتا
أين تعمل أمع؟ تعمل أ مع ذع المستشفل؛ يدرس أخع ذع ال مدرسة
classifying and categorising information gained from
others, such as favourite foods and places to visit, for
example,
سالم يحا التبولة؛ ادل يحا الدإاج؛ سعاد تفضل ا لخضار؛ لع يحا كرة
القدم؛ ماإد يفضل ال سباحة؛ رامع يفضل ا لعزف لل ال غيتار
تحا البنات الموسيقل بينما ااولد يحبون الرياضة
listening to short spoken texts with unfamiliar language,
and identifying specific details, for example, the name
and number on a recorded voice message
مرحبا
إسمع سهام
اود ال تكلم مع سا مر بخصوص اا متحان
0456566777 أرإو ااتصال بع ل ل الرقم
gathering information about other peers’ activities
through conducting interviews about weekend activities
and selecting specific information to use in a short report
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Convey and present ideas and information obtained from
different sources relating to home, school, leisure and
interests

describing personal possessions and classroom items
using simple sentences, for example,
حقيبتع كبيرة و قيلة؛ صفع صغير وإميل؛ طاول ة المعل مة ثير مرتبة؛ الناذتة ذع
الصف مكسورة؛ ندنا لوح تكع إديد ذع الصف؛ صديقع وليد يإلس معع

[Key concepts: information, text, personal world; Key
processes: presenting, conveying, reporting]
(ACLARC005)

reporting on information gathered from peers using
simple structures such as
وليد ل يحا الرياضيات ول القراءة؛ ند ذادية أخ صغير ذع ا لمدرسة؛ ذاطمة
تسكن ذع شقة؛ مازن يحا ا لديناصور ات
contributing to a class photo story, such as by writing or
reading aloud captions to own photos and other aspects
of personal information, for example,
هتغ أ نا ندما كان مري أربع سنوا ت؛ كان شعري طويل؛ هتا م ازن؛ كان يبكع
ذع ا لصباح؛ لل حقيبتع صورة أميرة؛ هانع يحا أذلم ا لحركة؛ هتغ أنا أ كتا
الحروف؛ هتا شادي يشاهد التلفاز؛ هتغ بير تشرا العصير
using simple sentence structures, familiar vocabulary and
supporting resources to describe immediate environment,
family members and friends, and discussing relationships
and personal information relating to own background and
experiences, for example,
وليد ندغ لا أخوات وأ خ صغير؛ يسكن وليد ذع منطقة ر يفية ذع بيت كبير مع
ا لته؛ إاء وليد من مصر ندما كان مرغ أربع سنوات؛ يحا وليد بيته و ا لته
ك يرا
creating a class book, visual/digital display or collection
related to a school excursion or camp
presenting information in spoken or written form about
own and peers` leisure activities, describing experiences
and expressing feelings, for example,
ألعا كرة القدم إيدا؛ أسبح بمهارة؛ اقرأ بطلقة؛ أل عا اال عاا اا لكترونية
ك يرا؛ سمير يلعا التنس
ندما أ زف الموسيقل أشعر بالفرح؛ بالحزن؛ بالملل؛ بالنشاط؛ بالسعادة؛ أحا
الرسم

Creating

Elaborations
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Participate in imaginative experience by listening to, viewing
and reading texts, such as songs, cartoons, folk tales and
other stories, and sharing opinions, ideas and responses
relating to characters, settings and events
[Key concepts: imagination, plot, tradition, character,
message; Key processes: identifying, relating, describing]
(ACLARC006)

participating in shared reading of imaginative texts,
sharing opinions and responding to questions
responding to imaginative texts such as stories, rhymes
and songs through play-acting, or using illustrations,
captions and movement, or miming favourite characters
listening to, reading and viewing a range of texts in print,
digital and oral formats, and participating in guided
discussion, for example, by responding to questions
about characters, ideas and events
discussing imaginative texts and making short
statements about aspects such as characters, settings or
events
listening to and viewing imaginative texts such as folk
tales and fables and sharing opinions or feelings about
them using expressions such as
أحا قصة لء الدين انها مسلية؛ قصة لء الدين ممل ة انها قديمة
describing characters, events or contexts in different
types of imaginative texts such as films and cartoons,
and listing words or expressions associated with a
character’s personality and explaining how they can
relate to them, for example,
أنا أحا دور الولد ذع الفيلم ان ه شقع م لع؛ ا لبنت ثيورة إدا ؛ ااا ذع الفيلم
حنون م ل أبع
comparing favourite characters or events in imaginative
texts such as cartoons, stories or digital games using
expressions such as
البنت ذع القصة أذضل من أخيها انها صادقة ول تكتا؛ ادل صديق مخلص
أك ر من سمير
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Create and adapt texts with imaginary scenarios, characters
and events, using modelled language and different modes of
presentation
[Key concepts: imagination, genre, performance; Key

creating own version of a story by sequencing a series of
pictures with captions or by creating a storyboard with
labels using modelled language, for example,
 ذع... ؛ ذع طريقه شاهد...استيقظ سامر صباحا؛ ثسل وإهه ؛ بعدها تها إلل
... ال نهاية اد إلل

processes: creating, experimenting, presenting]
(ACLARC007)

creating and presenting own story in digital form based
on imaginary scenarios, using familiar contexts and
modelled language, for example,
...؛ كان يوإد مرة...ذع يوم من اا يام؛ كان هناع
producing and presenting picture/digital books or short
plays or animations that use familiar Arabic words and
expressions
creating and performing alternative versions or endings
of known stories, using voice, rhythm and gestures to
animate characters
creating and performing alternative versions of known
songs or raps by creating new lyrics and using new
voices to convey mood
composing, performing or filming texts for own and
others’ enjoyment and interest, for example, a description
of an imaginary character or animal, a commercial for a
new product, a short film, or a poster advertising an event

Translating

Elaborations
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Translate and interpret short spoken and written texts, such
as dialogues, speeches, labels, signs and messages, from
Arabic into English and vice versa, using contextual cues and
textual features, and recognising aspects that are similar or
different in each language
[Key concepts: equivalence, difference, context; Key
processes: translating, interpreting, comparing, explaining]
(ACLARC008)

demonstrating and explaining hand gestures and facial
expressions that can be used without language to convey
meaning
using a picture or digital dictionary to find the meanings
of words and expressions used in class, comparing
English and Arabic versions of each word
comparing Arabic expressions used in everyday
interactions such as greetings with equivalent English
expressions, identifying differences and similarities that
reflect cultural associations or nuances, for example,
مرحبا؛ كيف حالع؟ السلم ليكم؛ سلم ونعمة؛ صباح الخير؛ صباح النور
interpreting Arabic expressions in dialogues and
speeches and discussing how these expressions reflect
aspects of Arabic language and culture, for example,
ل؛ حقا؟ يا إلهعن كلمع إيان ل ل قل لع الحقيقة؛ صدقنع يا سامعن؛ مع
السلمة؛ م معع؛ الرا معع
translating texts such as labels, public signs and
messages from Arabic into English and vice versa to
identify differences in elements of language structure and
vocabulary use, for example, ‘no parking’, ‘no dogs’, ‘nosmoking zone’, ‘insert card’
creating Arabic versions of school signs, notices,
timetables and class rules, and considering why some
words and expressions require flexibility in translation, for
example, ‘the oval’, ‘the office’, ‘the canteen’, ‘out of
bounds’, ‘no hat, no play’

Create bilingual texts such as posters, games and signs for

creating a digital bilingual dictionary for classroom use

the classroom and school community, making decisions about

making bilingual greeting cards for family celebrations
such as Mother’s Day, using greetings in Arabic
alongside English ones, for example,
يد أم سعيد؛ يد أم مبارع؛ كل ام وأ نت بخير؛ كل ام وأنت بألف خير؛ دمت

words and expressions that do not readily translate
[Key concepts: bilingualism, audience, meaning; Key
processes: translating, reasoning, explaining]
(ACLARC009)

لع سالمة
creating captions in Arabic and in English for a display of
a class event or experience such as a sports day or
school concert
producing a parallel bilingual word list by relating known
Arabic words or expressions to English equivalents and
vice versa, noticing that direct translation is sometimes
inappropriate
designing bilingual texts such as posters or signs for
class or school assembly performances, a sports
carnival, displays or events
creating parallel lists of informal Arabic and English
expressions for own use in everyday interactions with
friends and family, including expressions drawn from
various Arabic dialects represented within the classroom,
for example, ‘see you later’, ‘no worries’
composing bilingual texts such as a board game or an
instruction manual for a game
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Reflecting
Reflect on personal responses and reactions during
interactions in Arabic, recognising how interaction involves
culture as well as language
[Key concepts: intercultural exchange, language, culture,
response; Key processes: identifying, reflecting, explaining]
(ACLARC010)

Elaborations
discussing their own level of comfort with using particular
gestures when interacting across cultures, for example,
making or not making eye contact when communicating
with older people, kissing on the cheek, and hugging or
not hugging when greeting someone
sharing with peers how it feels to use Arabic and English
in different contexts, for example, at home, at school and
in the Arabic-speaking community, reflecting on
instances when these interactions have felt comfortable,
awkward or difficult and explaining why this might be the
case
developing language to describe personal reactions to
and feelings about intercultural experiences, for example,
؛ أشعر...؛ أشعر بالخإل حين...؛ ل أشع ر بالراحة ندما...أشع ر بالر احة ندما
...؛ أشعر بالتعا...بالحزن
noticing how their Arabic/Lebanese/Egyptian/Iraqi culture
influences their linguistic choices, for example, changing
terms of address and level of formality depending on the
context of interaction and the relationship between
participants, such as the use of ‘ ’ م؛ خالةor title plus first
name, for example,  سيدة هناء؛ م كريم؛ إستات هانع, when
addressing people formally
discussing how language reflects cultural concepts and
values, for example, the importance of seeking
agreement and compromise as reflected in the way
Arabic people express disagreement ( بالرثم من إحترامع لع؛
)ل اتفق معع, the importance of respect as seen in the way
Arabic people greet each other or when showing emotion
by hugging and tapping on shoulders

Reflect on own identity, including aspects that relate to
personal observations, experiences and feelings, and
recognise how elements of identity such as family
background, school and interests impact on intercultural
exchange
[Key concepts: self, profile, identity; Key processes:
recognising, relating, discussing]

mapping their own linguistic and cultural profiles, for
example, by creating a timeline or web profile to highlight
formative elements such as family languages, traditions
and beliefs, key relationships and intercultural
experiences
identifying events, relationships and experiences that
have contributed to building a personal and/or collective
sense of identity, for example,
مكان الولدة؛ إنسية ااهل؛ أسس القيم التع تربل ل يها؛ المإمو ات أو الفرق

(ACLARC011)

التع ينتمع إليها م ل ذريق كرة القدم؛ ذرقة الرقص؛ ذريق ال تم يل المدرسع؛
ذريق المناظرات
identifying aspects of personal identity such as age,
gender and social status that are important when
interacting in Arabic, for example, using the correct
personal pronouns to address elderly people ( أنت/ )أنت,
shaking or not shaking hands depending on gender, and
the number of kisses on the cheek
comparing cultural and intercultural experiences and
language capabilities with peers, and exchanging views
on the benefits of being bilingual
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Understanding
Systems of language
Understand features of the Arabic sound system, including
intonation and pronunciation, and how these are represented
in written form, and apply writing conventions to form letters,
words and texts

Elaborations
exploring the Arabic alphabet and script, noticing that
sounds differ in both systems, for example, خ؛ ح؛ ط؛ ظ؛ و؛
 غ؛ ص؛ ض؛ ق, and that letters are joined in different ways
to make words, for example,
باا؛خال ؛ حال ؛ هتا؛ هع؛

[Key concepts: alphabetical systems, writing conventions,
sound and letter differentiation; Key processes: distinguishing,
relating, applying]
(ACLARU012)

discriminating between simple vowels, for example, ت ؛ ت؛
ت, long vowels such as تا؛ تع؛ تو, and consonant letters in
a syllable block
recognising that letters change form depending on their
place in the word, for example,
 يد؛ لين؛ سامع: حصان؛ محا؛ سامح؛ ي:ح
inferring from familiar sounds and contexts how to spell
new words, for example, predicting how to spell هادي؛
 وا دي؛ شاديhaving learnt how to spell ذادي
noticing that vocalisation such as  ؛ ؛؛may change the
function of the word depending on where it is placed, for
example, كت ا ؛ كتا؛ لع ا ؛ لع ا
comparing the different ways to write the letter ()أ, for
example,  أ؛إ؛آ,ى؛ ؤ؛ئ أ
pronouncing words following basic pronunciation rules
recognising the different ways of sounding the long vowel
()ا, for example,  ندا؛ ندى؛ لتا؛ لدى؛ متل؛ ذتل, and writing the ء,
for example,  شعء؛ قراءة؛ مسؤولrecognising variations in
forms of spoken Arabic associated with particular
regions, such as the pronunciation of  رزand  سكرin the
Levant compared with  سكرand  رزin other Arabicspeaking regions
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Understand and use aspects of key grammatical forms and
structures in spoken and written texts, such as articles, nouns,
adjectives, personal pronouns, verbs and verb tenses,

learning frequently used words related to the home and
school environment, for example,
بيت؛ ا لة؛ أا؛ أم؛ إخوة؛ معل مة؛ مدرسة؛ حصة؛ صف؛ كتاا؛ دراسة؛
ذرصة؛ وقت ذراغ؛ ايام ااسبوو

conjunctions, adverbs, statements, negation and questions,
and use vocabulary that relates to familiar environments and
activities
[Key concepts: grammar, syntactic relationship; Key

understanding the effect of word order in phrases and
sentences, for example,
 كتا الولد القصة؛ إاءت ا لبنت إلل المدرسة؛ يعمل أبع ذع:الإمل ة الفع لية

processes: understanding, applying, comparing]
(ACLARU013)

المطار
recognising the different parts of speech and categorising
words into groups, for example, السم؛ ال فعل ؛ الصفة؛ الحرف
recognising definite and indefinite articles with nouns and
knowing that nouns have a gender, for example, /تلميت
التلميت؛ معلمة العلوم؛ المعلمة
understanding that adjectives have a gender and that
they follow the noun and its gender, for example, ااا
حنون؛ اام إميل ة؛ الكرسع كبير؛ الطاولة صغيرة
describing aspects of own daily activities, using simple
present tense verbs, for example, أستيقظ ذع الصباح؛ اتناول
الفطور؛ أستقل الباص؛ أدخل الصف؛ أ كمل الواإا ؛ ألبس يابع
understanding and using simple verbs to express likes
and dislikes, for example, أحا طعام أمع؛ ل أحا ااكل السريع؛
أحا الرياضة ول أحا الرسم
using demonstrative pronouns to identify people, objects
or animals, for example, هتا كتاا؛ هتغ مسطرة
using singular possessive pronouns, for example, بيتع؛
سريري؛ معلمتع؛ ثرذتع؛ كتابع؛ حقيبتها؛ دذترغ
using singular personal pronouns, both masculine and
feminine, with appropriate simple present tense verbs to
describe aspects of home or school life, for example, تحا
أمع العمل؛ هع نشيطة؛ يحا أبع الطبخ؛ هو ماهر
understanding and responding to basic familiar
instructions using imperatives, for example, إذتح الباا؛ أإلس
ذع مكا نع؛ ل تتكلم دون إتن؛ نظف ثرذتع؛ ا كمل ملع
exploring the use of simple conjunctions such as و؛ أو؛
أيضا؛ كتلع
using adverbs of place and time to expand expression,
for example,
باكرا ؛ صباحا؛ بعيدا ؛ قريبا ؛ شرقا؛ ثربا
understanding and using singular nouns and regular
plural noun endings in masculine and feminine forms, for
example, معلمات؛/معلمون؛ معلمة/معلم
expressing negation in simple sentences, for example, ل
أحا السفر؛ ليس لدي إخوة
using a range of adjectives in singular form to describe
appearance, feelings and personalities, for example,
أمع طويلة وأبع وسيم؛ صديقع سعيد ومعلمتع حزينة؛ أخع ظريف وأختع
مز إة
using past tense verbs to recount events related to home
and school contexts, for example,
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قدمت ذرضع ل لمعلمة؛ تأخرت ن الدرس؛ نمت متأخرا؛ نسيت كتبع ذع البيت
understanding and using simple question words in their
interactions with peers, for example,
متل أتيت إلل ا لبيت؟ من أ د لع الفطور؟ ماتا احضرت للغداء؟ كيف أتيت إلل
المدرسة؟
developing knowledge of cardinal and ordinal numbers to
describe time and date, for example, (آتار( ا لسا ة الواحدة
ا ليوم أربع ة مارس/(ظهرا ؛ اليوم السادس من إبريل )نيسان
applying rules of present tense verb conjugation when
speaking to peers and the teacher, for example,
أنت تدرس ك يرا؛ أنت تلعبين مع ثيري؛ أنتم تلميت مإتهدون
building metalanguage to describe grammatical concepts
and develop learning resources, for example, verb
charts, vocabulary lists, and groups of pronouns, adverbs
or adjectives
Identify the structure and textual features of a range of
personal, informative and imaginative texts, and recognise
how these contribute to meaning
[Key concepts: meaning, genre, structure; Key processes:
identifying, sequencing, organising]
(ACLARU014)

understanding that texts in Arabic can be short or long,
spoken, written, digital, visual or multimodal, for example,
labels, stories, signs, songs and captions
understanding that texts have a purpose, for example,
train timetables indicate the time the train arrives or
departs the station, recounts describe past events and
experiences, greeting cards convey feelings, and labels
tell us information about an item
recognising how elements of texts such as the title,
layout and the size of the script all combine to make
meaning
identifying and comparing the features of different types
of texts, observing similar patterns and identifying
differences, for example, the opening and the signature
of an email and a letter, a description in a recount and in
a diary entry
identifying the purpose, context and audience of a range
of familiar texts, for example, songs, poems, short plays
and video clips
comparing texts on a common topic, for example, a print
report, a television report and an internet announcement
about an accident, and discussing how features of texts
assist in making meaning
describing key features of different types of texts and
discussing audience and purpose, for example, a
shopping list serves as a reminder to self to purchase
particular items, while a permission note seeks
permission to do or have something
analysing how different types of texts in Arabic create
specific effects through the use of different language
features, for example, the use of superlatives in
advertisements designed to persuade, or the use of
repetition for emphasis in speeches

Language variation and change

Elaborations
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Understand that spoken and written Arabic varies according
to regions and countries, and according to context, situations
and relationships
[Key concepts: variation, dialect, context; Key processes:

recognising that forms of address and greetings may vary
according to the time of day, gender, a person’s
background and the social status of the participants, for
example,
 مساء الخير؛ سلم ونعمة؛ السلم ليكم ورحمة م/مرحبا؛ أهل؛ صباح الخير

identifying, distinguishing, relating, analysing]

وبركاته؛ سلم الرا معع

(ACLARU015)

سيد أمين؛ النسة هالة؛ ؛ ااستات ذارس
recognising that informal forms of address are commonly
used and are accepted as the norm in various Arabicspeaking communities, for example,
م إوزيف؛ مة سناء؛ خال ة بير؛ ست صباح؛ م سليم
identifying how they communicate with their family and
friends and with people less close to them, noticing
differences in word choice and language use and
communicative behaviour
explaining how their spoken language at home may differ
from the language spoken in class, and recognising
similarities and differences between various dialects
represented within the classroom
understanding that the Arabic language has a standard
form called Al Fusha,  اللغ ة العربية الفصحل, which is mainly
used in writing, and a range of oral dialects that differ
greatly from region to region, for example, regional
dialects from Lebanon, Palestine, Morrocco, Iraq, Egypt
understanding how gestures and tone are used to
change the meaning of speech, and how the purpose of
interactions, such as to command or invite, would change
the emphasis on words being used, for example,
 ضع الكتاا لل الطاولة؛ الكتاا؛ ضعه لل.زينا؛ تعالعن تعالع يا زينا
ال طاولة النن
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Understand that the Arabic language has changed and
continues to change through interaction with other languages
and cultures
[Key concepts: change, language contact, intercultural
contact; Key processes: observing, identifying, classifying]
(ACLARU016)

recognising that Arabic has borrowed many words from
English, for example,  إنترنت؛ كومبيوتر؛ تلفاز؛, and English has
borrowed words from Arabic, such as ‘admiral’, ‘alcohol’,
‘algebra’, ‘coffee’, ‘genie’, ‘hazard’ and ‘sultan’
recognising that Arabic as a language has experienced
many changes over time and that classical Arabic is only
used in ancient literature and religious texts
understanding that Arabic, like all languages, is
constantly expanding to include new words and
expressions through interaction with other languages and
cultures, for example, التواصل ااإتما ع؛ دردشة لل ا انترنت؛
recognising that the Arabic alphabet has similarities with
the Aramaic alphabet system (alpha being the first letter,
and beta the second), and that the Arabic ordering
system  أ؛ ا؛ ج؛ دis based on the Aramaic alphabet
recognising that many words in Arabic are borrowed from
indigenous languages of the Arabic-speaking world such
as Aramaic, for example, أا؛ رأس؛ دم؛ أخ؛ أخت؛ شمس؛ لسان؛ أنا؛
أنت؛ هو؛ نحن؛ كلا؛ بيت؛ سمع؛ كتاا, and that many colloquial
words, for example,  بوظة؛ دولا؛ دولمة؛ بسطرمة؛, are
borrowed from regional languages such as Persian and
Turkish

Role of language and culture
Explore how language use reflects one’s thoughts,
perceptions and culture, recognising that language and
culture are interrelated systems for meaning-making
[Key concepts: perception, influence; Key processes:
reflecting, discussing, questioning, making meaning]
(ACLARU017)

Elaborations
exploring the meaning of ‘culture’, and understanding
that it involves visible elements, such as ways of eating
and behaving, and invisible aspects, such as how people
live, what they value and how they think of themselves
and others
noticing similarities and differences between naming
systems across languages represented in the classroom,
and noticing that Arabic-speaking students may have
names from other cultures and languages
understanding that particular Australian-English terms
and expressions have no equivalent in Arabic, for
example, ‘billabong’ and ‘the bush’, and that terms such
as ‘the movies’, ‘footy’ and ‘backyard’ reflect aspects of
Australian lifestyles
recognising and explaining to others the significance of
some common Arabic cultural practices and events, such
as offering visitors food and drink, for example,
تفضل صحة وهنا؛ بالهناء والشفاء
exploring the importance of music and traditional dance
in some Arabic cultures as an expression of identity and
emotions, for example,
الدبكة الفلسطنية والعراقية؛ والرقص الفلكلوري
exploring words or expressions commonly used in
informal Australian interactions, and deciding how to
interpret or explain them to young Arabic speakers, for
example, ‘mate’, ‘fair dinkum’
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Arabic
Years 7 and 8 Achievement Standard
By the end of Year 8, students use written and spoken Arabic to exchange information about their personal worlds and to
express feelings, likes and dislikes. They use formulaic language for a range of classroom functions and processes, such as
asking and responding to questions, following instructions, requesting repetition and asking for permission and assistance, for
example, ل

ساعد/ ف؟؛ من لكل ممحن ن/خدض ليها/عتد ليسؤلل؟؛ يا سمت ؛ ممحن ن س/ ليبتح؟؛ من ساعد ل إحم ال ليال جب ليمدَس ؟؛ هل تمحن ن

ى حمل/م

ب؟/تمل ص داو ليح. Students use rehearsed and some spontaneous language to engage in planning, transacting, making
arrangements and negotiating. They apply features of pronunciation and rhythm in spoken Arabic to a range of sentence types.
They locate, classify and sequence key points of information from a range of sources and communicate information and ideas
related to home, school, leisure and interests using different modes of presentation. They share their responses to different
imaginative texts by expressing feelings and ideas about the ways in which characters, settings and events are represented.
Students use modelled language to create imaginative texts or alternative versions of texts they have listened to, read or
viewed. They use key grammatical forms and structures in spoken and written texts, such as articles, nouns, adjectives,
personal pronouns, verbs and verb tenses, conjunctions, adverbs (for example, عَتف ليبت ؛ ليمدَسة؛ ل يدَلسة؛ ليعائل ة؛ ليمالد ليدَلستة؛/لل لي
ض؛ ها؛ ه ؛ هض؛ ذهب إيى ليمدَسة؛ ذهب/ ؛
إيى ليمسَي باحَل

 خَل؛ اصل/م

؛

تقك/بتما ؛ إس

, السع؛ شاَع ا كتو؛/ صغتَك؛ بت/ حبتَك؛ عائل/مفتدك؛ مدَس/عة؛ مفتد/مم/ع/تاتلة؛ مم/حبتَك؛ تاتل/َليهالتا حبت
حلم/ بشدك؛

إيى ليست ما؛ ذهب ا إيى زتاَك للقاَب ا؛ ا؛ حذي ؛ تكا ؛ لن تامتا؛ ايبا؛ تتا ا؛ بحت

إيى ليست ما؛ ذهب

),They apply writing conventions to written texts, such as مَن يحَك ليقدض؟// تان تن/تع ن جتب على جمتع سئلة لام/تتع ن حمل ليبتح؛ يض س/ل س
مة ليَساية/اقتع ل خا/َقتض؛ لي/لي

خدلض ليع الن؛ ليفقَل ؛ ليفالصل؛ دال/ ؟ إس/ ليمفكلة؟ حض شخص تاجد ل عائل/لعب ليَتاكة؟ ما ه ماد/ ى/م. They use

contextual cues and textual features to translate and interpret everyday texts from Arabic into English and vice versa, and
identify similarities and differences in translation. They create texts in Arabic and English, identifying words and expressions that
do not readily translate, such as التو/ بايه اء اليشفاء؛ اا اي لي. They compare ways of communicating in Arabic and English and
explain how their own biography influences their cultural identity and ways of communicating.
Students identify and apply the writing conventions of the Arabic alphabet and script, making connections between spoken and
written Arabic in texts. They identify the structure and features of different personal, informative and imaginative texts and
provide simple explanations as to how these elements contribute to meaning. They identify ways in which spoken Arabic varies
according to regions and countries, and provide examples of how Arabic has changed over time due to influences from other
languages and cultures. Students identify how written Arabic varies in style and in the use of formal and informal forms, for
example, حض/َتك/ /َتك/

, according to context, situation and the relationship between participants. They identify ways in which

language use reflects cultural ideas, thoughts and perceptions.
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Arabic
Years 9 and 10
The nature of the learners
Learners increasingly communicate in Arabic in everyday interactions and in domains beyond the home. They continue to be
immersed in Arabic language and culture, making connections and comparisons with other languages and cultures. They have
a growing awareness of the wider world, including the diversity of languages, cultures and forms of intercultural communication.
They begin to consider their role as bilingual, intercultural communicators in the Australian context. They are considering future
pathways and prospects, including how Arabic may feature in these.
Arabic language learning and use
This is a period of language exploration, vocabulary expansion, and experimentation with different modes of communication.
Learners use Arabic to communicate and interact, exchange information, express and justify opinions (دن ل م دالعجم الن ادس
) علند خ ة, and plan, negotiate and solve problems in shared tasks and transactions () ا د ا ل وم وف عأجم د اان سم؟. They access and
evaluate information from a range of sources, and present ideas and views from a range of perspectives in different formats and
contexts and for particular audiences. They use their imagination to create a range of texts, such as stories, plays and video
clips, about past events and experiences and future possibilities, using a range of techniques to entertain different audiences.
There is a balance between activities that focus on language forms and structures and those that emphasise communicative
tasks and performance. Learners recognise that moving between Arabic and English involves interpretation and personal
response as well as literal translation and factual reporting. Task characteristics and conditions at this level are more complex
and challenging, providing opportunities for collaborative as well as independent language planning and performance, and
development and strategic use of language and cultural resources. Learners discuss the relationship between language, culture
and identity, exploring in more depth the concept of being bilingual and bicultural.
Contexts of interaction
Greater control of language structures and systems increases confidence and interest in communicating in a wider range of
contexts beyond the home. Contexts of interaction in Arabic move beyond the immediate world of teenage experience to more
active participation in the local community, for example, by engaging in local community events or celebrations. Learners
participate in discussions and presentations on topics of interest and on life experiences in different contexts and cultures, and
view television programs, documentaries, music performances and films to further explore Arabic language and culture.
Additional opportunities for interaction are provided by purposeful and integrated use of information and communications
technologies (ICT), for example, videoconferencing and e-learning.
Texts and resources
Learners read, view and interact with a broad range of texts and resources specifically designed for learning Arabic in school
contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported
collaborative learning. They also access authentic materials created for Arabic-speaking communities, such as films, literature,
websites and magazines. They use a range of dictionaries and translation methods to support comprehension, build vocabulary
and elaborate on ideas.
Features of Arabic language use
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Learners use appropriate pronunciation, rhythm and intonation in communication and interaction, and apply accurate spelling
and punctuation in a range of written texts. They gain greater control of grammatical elements, such as word order, a range of
tenses, conditional and subjunctive moods, embedded clauses, imperative forms, and vocative case, to elaborate on ideas and
information relating to people and events ( ) خف دجلم لكد د الن خصف صن س ند ا, discuss future plans and aspirations (س ف وم إاى
)داع الم؛ س ف دس و اع وجف؛ س ف رص د سد ة, persuade audiences ( ا ة ك لدم؛ ااص ! اسلّ؛ صلجي اع س ا

) ال وم إاى دا الجي لسداا؛ ود ا, express

doubt, uncertainty or emotion ( ّ ) ا ل وم إاى داسدلا د ي داس, and link and extend ideas and information ( ) نددم؛ لن اك؛ خد د. They
analyse text more critically, identifying how language choices reflect perspectives and meaning in a range of texts, and
developing their understanding of the relationship between context, purpose and audience. They demonstrate understanding of
language variation and change, and of how intercultural experience, technology, popular culture, migration and globalisation
influence forms of communication.
Level of support
This stage of learning involves consolidation and progression. Learners need opportunities for new challenges and more
independent learning experiences. Continued scaffolding, modelling and monitoring are required to support these challenges. A
range of resources is provided and processes modelled for the development of more autonomous self-monitoring and reflecting
strategies, such as online journalling, video documenting and discussion forums. Continued focused attention on grammatical
and textual features supports learners in the production of texts.
The role of English
The classroom is increasingly characterised by bilinguality, with Arabic being the principal language of communication. English
continues to be used as the medium for substantive discussion, comparison, analysis and reflection, although learners at this
level are able to discuss some abstract and complex views and ideas on language, culture and intercultural experience in
Arabic. They explore the interrelationship between language, culture and identity, and reflect in more depth on the concept of
being bilingual. They discuss the influence of Arabic and English on their ways of communicating, thinking and behaving, how
living and moving between cultures has impacted on their own bilingual identity, and how successful communication requires
flexibility, awareness and openness to alternative ways.

Years 9 and 10 Content Descriptions
Communicating
Socialising

Elaborations
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Initiate and sustain interactions to develop relationships with
peers and adults, exchanging ideas, opinions and feelings,
comparing experiences and discussing future plans

initiating and sustaining conversations on topics of
interest by using expressions such as
ّ و صام دااد ل لّ دال دم؟ ا وف لجصك دا افضجم؟ ل دض ام دا ع
داس دلم؛ و ص دن ن صدصف الف إاى دااندمم لن داان سم؟

[Key concepts: relationships, opinion, experiences, future;
Key processes: exchanging, comparing, discussing]

/ و صام د ا و م الل إ اى داالص ه.ّ إاى دصل د ي داس

 صل.اف أ خم ا و ة
دااندمم؟

(ACLARC018)
 للي؛ أ ل ؛.ف

ادس اند قّ؛ س ف سد

 عص.ل اسف؛ اف ل صسا اف
.داف ل

الدس؟ ان و لع ك

دك ان سدف

س ف صر

و ر ونّ ا دة ل ة د امني اس؟

ّ و لا ج.داافض ؟ و ل اّ داج ل م دق الص لدم إاى دلس د ؟ إ لت ال م ااصلم
دعم د اان سم؟ اص ج إاى اس عنة؛ إن دا دعم رلم
exchanging information and opinions on a range of topics
such as home, school, leisure and travelling, for example,
و صام د االأمم داصف صسلن ودت ؟ اا د؟ الأمصف عادجم ر ل دصف و نىا؛ ف
د دن ن درص د دص عندند ل ل دن ن ص ك دصل ؛ ل دام دصل لكد د ؛ دن
دك جل م ل ة دامني؟ ل ام دام داة

 ا.ل م دان دعم الن ادس علند خ ة
لكد د؛ لّ؟

expressing wishes and feelings, and describing personal
plans for school holidays or weekend, for example,
وف عأجم لت دم دلس ل ام ن وم إاى دا ا ؛ لن داأمس سدل ن ا د؛
 ل سلدن للل س ف لس و وف دا لأجم؛ وف.صالى ن لس و وف دال أجم داان سدم
عأجم داان سم س ف الم داصلس ل د ي؛ د ي داس ّ دام ني سد وم إاى داسدلا
اع اف لرص د ا دا عندند

اع إخ صف؛ د ي دلان دام ني سد وم إاى داس
.اج د ضم

elaborating on others’ responses by providing
suggestions and giving advice, for example,
 لراك اس ام للت افدنة عند؛ اا د ل صم و د،ا لك صام دا د ضم
 ضع دار ة ول ؛ و د ال ن ال سم ات.دالص م؟ ع م و د دامجي داعندن
comparing own and others’ experiences and future
aspirations by sharing ideas and making suggestions, for
example,
ل دض اكجك ام داس ام؛ اف دض ل صسا اف اجلم عجى داا س م د ي
دلس ل؛ إ د نّ سد س اك س ام إ الص لدم ودت ل رفا؛ صالى ن اصا
ف د داصلس؛ صالى ن صلجي داا سدمى
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Participate in collaborative projects, providing ideas and
suggestions, negotiating and justifying options, solving
problems and completing transactions
[Key concepts: participation, contribution, prioritisation; Key
processes: suggesting, justifying, discussing, negotiating,
transacting]

expressing preferences for plans, comparing and
contrasting alternatives using
...؛ دلاسن... ؛ دل وض...وض ان
وض دن لرص د و ه د اجل م للت اندكم؛ ل صف اللي عجى دا و م إ اى داسدلا
وف دااس ا؛ ا د ا ل وم وف عأج م لت دم دلس ل؟ وف دااس ا صل ن داسدلا
 سدصر ك وف عأجم لت دم دلس ل؛ و د.وصل ن و ن م

ا ناام ا كل ا دالت
.وض ان د ي دلس ل

(ACLARC019)

making suggestions, such as when arranging a day out
or a birthday party, for example,
و صام ن ل وم إ اى دا ادلي د ي داس ّ؟ ف س ف د رجلف إاى ول ك د اس عم
.دال ر ة ر ا ؛ ول ك لج صمف؛ لجصمف لن د اان سم؛ اف عدن ادلن قدس د ي دلان
 داافجم سص ن داس عم داس نسم.سآصف لخ ك الف إاى دصا
responding to invitations by accepting or declining and
providing explanations, for example,
 اسف ل قن ن اصف إاى داسدلا لن.رل د ع دل عجى دانع ة؛ سداض داافجم
دج د ن عاصف ل قن ن صف ال لي إاى د ا ادلي

 ل انع ة ااف. اف ل صسا

collaborating with peers to organise class displays and
events, such as an Arabic music day, and agreeing or
disagreeing with suggestions, for example, ّول ة د لم؛ ل
عم د
completing tasks involving authentic or simulated
transactions, such as asking for, giving and following
directions to real locations, for example,
لدف وم إ اى ااأم دامأ ؟ دن دا لك؟ ع ك رنلف إاى دا الص م
discussing problems, such as a disagreement with
parents, sibling or classmate over having to share a room
or computer, or a complaint about unsatisfactory goods
or services, and suggesting solutions
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Contribute to structured discussions and tasks by asking and
responding to questions, clarifying understanding, elaborating
on opinions and expressing agreement or disagreement
[Key concepts: discussion, opinion; Key processes:
discussing, clarifying, expressing]

initiating and sustaining discussions by inviting peers to
make suggestions, clarifying meaning and giving
examples, expressing agreement or disagreement, and
praising, complimenting and encouraging others and their
ideas, for example,
ا د صمص ا؟ ا دك؛ س اف عأل دك؛ لدف دالن ن للظي دلن د دلل ؟ ا
دلي؟

(ACLARC020)
دان ال دلصم رفام ؛ قرند؛ ل ول ا ل اث عن دار ؛ ع ن

قرن ن ل

و ا سا دلص ن داام أع
اكل؛ اك ؛ عجى س د دا اك
صف الك عند؛ دصف عجى ا صم ؛ ل اص ي دك ل كد د
 ل ل دومك دا د.ل صف الك إألق ؛ ل صف الك وف دك
! لّ لف عند.ااص ! د ع! ول ة د لم! در اعت نك
expressing own opinions, and eliciting and reflecting on
the opinions of others, for example,
ا ل ن اندل قص أ ؛ ا ضلل ا سدمى وف د ا اث؛ ل ن دقاصا ن رل
أ دل ؛ ر اّ دام داة ستجم
لّ د سلدن؛

ددك وف و ه د اعاجم؟ و صصف الف؟ و ص دوملف عجى للاف؟
دك وف د اا ض ل؟

ا

ا د صلصمن؟ ساد ة؛ ا

للاك راد ا م ا ا م؛ لّ عجى ا ؛ للاك ادس رادا ؛ اسفم ل صف الك
explaining actions and responses, for example,
ضلّ دار ة ول للت رصد ة ا ل س م؛ صدخ ّ وف د ار ا ل كد د ؛ ل اصلم
 سلار عجى، إن س عنصلف وف دا اث.داد ي لللف لاّ داس عم دال ر ة ادل
ن عم ع ادم
giving reasons and making connections between ideas
and consequences, for example,
رجّ إاى داان سم اصدخ د لن سد ة اف صلأجّ وف داأ د ؛ اي لا دان س
دعم دالج ي لل لف اي وتي د اسؤد

ا د ؛ اي لا

لاس لن دصل ل ن اجد

ع ق لف دلسص وف داف رم لللف صدخ ّ عن د ارف؛ دصرجّ داالجام داف
لللف صلجي لكد د وف دارف

Informing

Elaborations
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Extract, organise and evaluate information and ideas from a
range of texts, analysing meaning, gist and purpose
[Key concepts: meaning, purpose, audience; Key processes:
extracting, organising, analysing]
(ACLARC021)

identifying the context, purpose and target audience of
texts such as advertisements, messages and
announcements
independently and collaboratively gathering information
on events or people and comparing how various media
sources, such as texts from magazines, newspapers and
websites, use language to convey meaning
using concept maps, charts and tables to organise,
summarise and evaluate information from spoken, written
and visual texts that reflect different aspects of Arabic
culture related to topics such as entertainment and
special occasions, for example,
ّ افلّ دااأ دن؛ دا داا داص ودتدم؛ داا دااس م
ودت ؛ عدن دلي؛ عدن دلم ؛ عد ن داادلن

دقاصف

دلعد ن داندلدم د ااخصجفم أ

داخ رم؛ ال س ّ داخأ م دا دج
analysing and summarising information about famous
personalities or a recent film or music hit from texts such
as television programs, reports and documentaries, for
example,
دلولي دال دم دااندكم؛ دا داا دالمندم داس خ ة؛ دا داا داا د دم؛ دا داا
دا ك مدم
reading texts and extracting key points and ideas on an
issue or topic, such as the weather or leisure activities for
young people, and discussing information with peers
using expressions such as
داأمس و ه دلد ي ن عند؛ داردف و د د ال ي سدل ن ا د
ّ دلعس ي د و ن إاى دال ند دا د ضف؛ صام دا ل

دام دار م د ضم لا

قص دا ا ؛ و صا دن دا قص دض ؟
analysing and comparing perspectives represented in
spoken and written texts, for example,
داع دنة داااجدم لص ّ ن دلا لف د الر دم ص وتم ؛ الن داعادع دا ت
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Convey ideas and viewpoints from a range of perspectives to
various audiences in familiar contexts using different modes
of presentation
[Key concepts: context, audience, perspective; Key
processes: selecting, conveying, constructing, presenting]
(ACLARC022)

informing others about an issue of interest and upcoming
events in texts such as notices and newspaper
announcements, for example,
إعلن و ي؛ صاصف داع ادم دال دم لدن دلي وف إاصف ل د وف دااندمم دال ام د ي
داس ّ دام ني؛ دانلص ة دي سصجمف اا ض ة عن دار م دااسصم وف د اع الم
producing texts such as letters, emails and speeches to
convey information and personal viewpoints on topics
connected to personal experiences, for particular
purposes and audiences
organising information for an Arabic-speaking audience,
for example, creating a presentation comparing different
cultural perspectives on a particular topic or a video
recording of a cooking demonstration
reporting on own and others’ experiences, such as
holiday trips or school camp, and comparing own
experiences with others’ using expressions such as
الس م اف د ا اجم ل لّ اا صلم دلا اج دم داصلاد رل د ااج ؛ ا اي ان
اصلم الن

داس ع ّ داأ دجم داصف قضدل و وف داأ د إل إللف اي رل
رنق ف ل ل د اصل دن

creating a video clip to present information or ideas to a
particular audience, such as a virtual tour of the school or
the neighbourhood for prospective students and their
parents
conveying information relating to significant events,
people or places in different formats, such as a poster for
a concert, a profile of a famous Arabic actor, or a digital
guide to a place of interest
creating a group presentation of ideas and words and
expressions relating to aspects of lifestyle, for example,
دا د ضم ض دم اجرام؛ داادل لّ داس دلم ض د و ؛ دل ال م
دقالص لدم صدكد و داسج ف عجى دال جم

Creating

Elaborations
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Respond to imaginative texts such as poems and films,
explaining messages and key ideas, stating views on themes,
events and values, and making connections with own
experiences

responding to ideas presented in various texts, such as
poems, films, songs or video clips, by expressing
personal opinions, for example,
دارل عاد ؛ دامردنة اؤك ة؛ دافدجي اد دقلف؛ دل ض د افدجي ار ل دار م
اع دلو ؛ د لالدم صل عن دا رندقم

[Key concepts: genre, theme, values, connection; Key
processes: comparing, explaining, analysing]
(ACLARC023)

stating and explaining personal preferences about
characters, attitudes and events in texts, using
expressions such as
وض رخردم وف د افدجي وف ساد ة للت صل ف ا ص دن؛ دا دافدجي صرعدع
دار م عجى دان دسم و د ااص
analysing how people, places and experiences are
described in imaginative texts, and comparing how key
messages and beliefs are communicated in a variety of
texts, such as fables
exchanging opinions about typical features and
expressive elements of contemporary songs, films or
video clips from the Arabic-speaking world and
comparing them equivalent texts in English-speaking
contexts
identifying emotional aspects of texts and analysing
elements of language that convey emotions and values
reading texts such as biographies and critically reflecting
on others’ experiences and relating them to their own
analysing and evaluating lyrics of contemporary Arabic
songs, identifying themes, messages and cultural
aspects
discussing how social issues, for example, relationships,
wealth and poverty and change, and values, such as
honesty, are portrayed in imaginative texts such as films,
songs and poems

Create imaginative texts in multimodal forms, including digital,
that draw on past experiences or future possibilities,
experimenting with different techniques
[Key concepts: culture, narrative, creativity; Key processes:
creating, imagining, entertaining, relating]
(ACLARC024)

creating imaginative texts in multimodal forms that
include illustrations, such as cartoons or captioned photo
stories
composing and performing or filming imaginative texts
such as role-plays, raps and video clips, using expressive
language and movement
creating alternative versions of traditional Arabic stories
and films by introducing new characters and contexts and
alternative endings
expressing imagined experiences in a range of texts such
as poems and video clips that relate to significant
celebrations or events in both Australia and the Arabicspeaking world, for example,
عدن دلي؛ عدن د لل دك؛ دالدن دا ألف دلسص داف ؛ دلعد ن داندلدم اك عدن داادلن
عدن دلضاى

Translating

عدن دامد ام عدن دافأ

Elaborations
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Translate and interpret texts from Arabic into English and vice
versa, compare own translations and interpretations with
others’ and discuss reasons for differences
[Key concepts: representation, perspectives, interpretation;
Key processes: translating, interpreting, comparing, critical
and cultural understanding]
(ACLARC025)

translating existing texts and experimenting with
unfamiliar words or expressions, reflecting on challenges
associated with transferring meaning from one language
to another
comparing one another’s translations of the same text,
commenting on differences and similarities between
versions and considering possible reasons for these
translating texts, identifying culture-specific vocabulary
and expressions, such as  ا اف داص ود ؛ صم و دقاص دي,
discussing strategies for choosing words that best reflect
the intended meaning and context
paraphrasing English words or expressions that have no
specific equivalent in Arabic, such as ‘mufti day’ or
‘fundraiser’, and annotating them in order to convey their
intended meaning
reflecting on the difficulty of achieving equivalence in
translations of creative texts such as poems, songs and
film clips, identifying words and phrases that require
particular elaboration or explanation
experimenting with interpreting in English popular
expressions, proverbs or idioms in Arabic, and reflecting
on the social and cultural values that may be embedded
in them
analysing existing translations of texts, such as film
subtitles, comparing them with own translation, and
reflecting on why translations may vary

Create bilingual texts for the wider community, such as
notices, promotional material, instructions or announcements,
interpreting cultural and linguistic aspects
[Key concepts: culture, interpretation, equivalence; Key
processes: interpreting, composing, selecting, explaining]
(ACLARC026)

creating subtitles, captions or commentaries for texts
such as a brochure, slideshow presentation or video clip
that informs the school community of aspects of different
Arabic-speaking cultures
producing texts in print or multimodal format in both
Arabic and English relating to community events, such as
a poster or advertisement to promote a concert, advertise
an interview with a celebrity on a community radio
station, or provide details of a debate on sustainability
issues
designing menus or programs for Arabic-themed events,
with key items/information in Arabic and explanatory
notes in English
creating a short film of Arabic-language social
interactions among different speakers of Arabic,
providing English explanations of elements that may be
different in different parts of the Arabic-speaking world
and which may be unfamiliar to Australian viewers
considering how to maintain the integrity of original texts
when translating, for example, explaining culture-specific
concepts such as ‘the bush’ or ‘the outback’, and
representing ideas and meanings bilingually
producing bilingual texts such as video clips with subtitles
explaining Australian cultural practices for Arabicspeaking viewers, for example, bushwalking, Anzac Day
commemorations, the Melbourne Cup
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Reflecting
Reflect on how conventions of speech and Arabic cultural
concepts can influence own communication style when using
both English and Arabic
[Key concepts: cultural concept, norms, communication; Key
processes: understanding, explaining, reflecting]
(ACLARC027)

Elaborations
comparing the ways in which they communicate in Arabic
and non-Arabic contexts, for example, using different
forms of address or different ways of showing politeness,
and discussing why these choices are appropriate and
how they enhance intercultural communication
reflecting on own language choices and communicative
gestures in different cultural contexts, considering how
own ways of behaving and communicating might be
perceived by people from different backgrounds, and
making necessary adjustments to establish, maintain and
improve relationships with immediate contacts such as
family, teacher and peers
exploring the reciprocal nature of intercultural
communication, the two-way process of noticing and
responding to differences in perceptions, understandings
and behaviours, for example, degrees of formality,
politeness and directness, use of personal space, and
attitudes towards physical contact
identifying moments of embarrassment or communication
breakdown in own intercultural interactions, exploring
reasons for these and suggesting adjustments that could
be made to enhance mutual understanding
discussing elements of successful intercultural
communication, for example, flexibility and awareness of
differences in cultural and religious practices such as
respect for elderly people and attitudes towards privacy
or directness

Reflect on own sense of identity as an Arabic and English
speaker, recognising how own cultural assumptions, practices
and values influence ways of communicating, and considering
reactions and how they adjust behaviours and language in
own interactions
[Key concepts: assumptions, values, impact, judgement,
adjustments; Key processes: reflecting, connecting
interculturally]
(ACLARC028)

discussing how being bilingual allows them to present
‘self’ to others in particular ways, for example, as being
Lebanese, Jordanian, Iraqi, Arab Australian, or Australian
from a Syrian background
reflecting on the role of language in expressing identity,
considering when, with whom and why different
languages are used, and reflecting on whether their own
identity changes when they use different languages
noticing how they communicate with one another, their
teachers and families, noticing how they see themselves
differently in different contexts, for example, as Arabicspeaking person, less traditional than parents
reflecting on choices made to present self to others in
particular ways or to conceal aspects of identity when
interacting across cultures, noticing differences in the
way they communicate, think and behave in different
contexts

Understanding
Systems of language

Elaborations
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Understand rules of pronunciation and intonation and writing

distinguishing the pronunciation of ( )دارنةand ()داصل دن

conventions, and apply these to own constructions to

using the rhythms of the Arabic language, including
intonation, tone and stress, to increase fluency and
enhance expression

enhance meaning and aesthetic effect
[Key concepts: sound and writing systems; Key processes:
experimenting, speaking, writing, connecting, transposing]

recognising that certain letters in Arabic appear in
different variations, for example, ّ؛ ة

(ACLARU029)

applying spacing rules between words and using their
knowledge of writing conventions to expand on ideas in
written texts
making choices in relation to the use of punctuation such
as ( )؛and adjusting the flow of ideas, increasing text
cohesion and enhancing expression
recognising the need for pauses or changes of tone in
complex sentences with embedded clauses
understanding that there are variations in both spoken
and written Arabic across different countries and regions,
and analysing the reasons for such variations, for
example, و ندم/ ل ندم؛ و ند/ س دم؛ ل ند/ س د
noticing how tone can convey emotions and shade
meaning, such as distinguishing between colloquial or
formal language, for example, ! ام ؟ د إاتف! صل إاى ول ا ل
using Arabic pronunciation and spelling rules when
listening to and reading authentic texts, and evaluating
their own spelling and pronunciation in relation to their
understanding and expression
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Expand spoken and written expression by extending
grammatical knowledge of Arabic, including features such as
conditional and subjunctive moods, embedded clauses,
imperative, future tense and vocative case, and acquisition of
vocabulary and expressions that are culturally embedded
[Key concepts: grammatical structures, irregularity, expansion
of ideas; Key processes: applying, analysing, selecting]
(ACLARU030)

using  س فin addition to the present tense to express
future plans, for example, س ف وم إاى د اع الم؛ س ف س و اع
وجف؛ س ف رص د سد ة؛ س ف عا وف األي
using the conditional mood as a formulaic expression, for
example,
 س ف درص د اف ف ااا ل عندند،ّ ا لعا: ا
understanding and using the conjunctions  النto compare
people and actions, expanding on their expression, for
example, خ اف الف الن عا ف ومد ؛
خف دجلم لكد د الن خصف صن س ند ي
using interrogative pronouns and expressions such as
 اا د؛ اي؟ و ؟to ask questions and make requests, for
example,
اا د اض ّ د ال ة الك إاى دارف؟ و صمن ن صلأدلف دامجي؟ اي صام
داا سدمى؟
expanding their knowledge of noun–adjective agreement
through understanding and applying the irregular plural
form, for example,
/  د ي عادجم؛ صجاد/لصم قدام؛ د ي/ل دسف عندنة؛ لص م/ د ّ ل د ة؛ ل سف/ّد
صلاد اعصتن ن؛ الج ا ن اجص ا ن
using expressions to indicate preference and compare,
for example,
و د ق ان و د؛ دالص م خف ان دال سف؛ دالج ي وض ان د ا د ضم
creating compound and complex sentences by using
embedded clauses such as (دالص م داافض اند ) دا د ا ا لكد د
 و...
understanding that Arabic uses the dual form of nouns,
verbs and adjectives, in both masculine and feminine
forms, for example,
و دن لص ن عندندن؛ و ص ن رندمص ن ودص ن
understanding and applying indirect object pronouns and
passive voice to express ideas objectively in texts such
as articles and speeches, for example, لتدّ داا دة س دل ؛
ن داع س اصدخ د
using cohesive devices to sequence ideas, for example,
وف د ا نددم؛ لن اك؛ خد د
extending use of negative forms, for example, ك؛
ّاي صدخ عن دا ن س؛ ادس علند ق

ان صر

using  إلto express exceptions, for example, ام ل دا ا دن
ّ إل دا د ضد
describing people and objects using comparatives and
superlatives, for example, ساك عاد ؛ سي س اف عا ان ساف؛
سي عنل ن دلعا
using elements of exaggeration and emphasis, for
example,
اجا ة دا اجد ن ل و ه دال ة
using a range of irregular adjectives to describe number,
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shape and colour, for example, قادص اا ؛ امد م اا دا؛ قجي
خض ؛ ااا ة خض دا؛ رل ان ؛ اكجث؛ ا ع؛ اسصأد
using singular and plural third person possessive
pronouns to indicate relationships, for example, رنق ؤوي
لص ا؛ قجات ؛
using adverbial phrases to expand on ideas and provide
further information related to feelings, attitudes and
abilities, for example, اصدخ د ؛ ل د ؛ ند ا ؛ اس ع
developing metalanguage to discuss grammatical
features and to explain how word order, tenses and
moods, adjectives and adverbs can be used to enhance
meaning and expand expression
using imperative verb forms to persuade, encourage, and
give advice, for example,
ال وم إاى دا الجي لسداا؛ ود ا ا ة ك لدم؛ ااص ! اسلّ؛ صلجي اع س ا
using subjunctive mood to express doubt, uncertainty or
emotion, for example,
ا ل وم إاى داسدلا د ي داس ّ ؛ قن س و وف دال أجم
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Analyse different texts in a variety of forms, including digital, ,
considering the relationship between audience, purpose and
context, and the use of textual conventions, features and
cohesive devices
[Key concepts: genre, purpose, audience, cohesion; Key
processes: analysing, explaining, comparing]

applying knowledge of particular types of texts and their
purpose to identify the gist and predict the meaning of
unfamiliar vocabulary and phrases encountered in texts
analysing different samples of a particular type of text,
such as online diary entries, to analyse ideas and
reflections through the language features used, for
example,
 رل سل نة ل د ة؛ و د عاجف ل اسؤ علا:ضاد دا اصلجي

(ACLARU031)
! د إاتف!؛ اسصاد ! د ا جل كم:داصل د عن داصلعم دانورم
 للّ ل اف درم أد ان و اصف؛ للاا ل اخلع وف رن د:دا لادم

دار

exploring a range of imaginative texts to compare the use
of language features such as imagery and exaggeration,
and discussing how these are used to convey meaning to
and entertain the audience
examining a variety of informative texts, such as reports
and articles, identifying how the structure and features of
each text reflect the intended purpose and how the
choice of vocabulary reflects ideas and perspectives
experimenting with language appropriate to particular
types of texts, for example, descriptive language in
documentaries, reflective language in blogs, diary or
journal entries, and persuasive language in
advertisements and speeches
analysing a range of expository texts, such as feature
articles, identifying possible elements of bias and
objectivity
discussing and evaluating how language is used to
express ideas and justify opinions on topical issues of
interest to teenagers in debates or on a talk show
identifying and discussing the level of formality in spoken
and written texts, considering what these texts reveal
about social relationships and processes, for example,
reflections of status, authority, concepts of respect and
politeness
Language variation and change

Elaborations
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Explore how spoken and written forms of Arabic can be used
for different purposes and audiences, in different contexts and
situations, and with specific meanings and intentions
[Key concepts: formality, register, intention; Key processes:

understanding the importance of using appropriate forms
of address when interacting with different people, for
example, the use of
سدن ا عن؛ سص و لف؛ سدنة ع د ؛ خ اصف دلد ؛ عاف ا دم اض صك؛ عي ل دي؛
with both close adult relatives and unknownخ ام س ادم

analysing, explaining]
(ACLARU032)

adults
noticing that variation in language use often reflects the
mood, feelings, attitudes or relationships of the people
involved
identifying how emotions and attitudes, such as
embarrassment or respect, and personal views are
reflected in the choice of language in various social
settings, such as public forums and school contexts
investigating the nature and use of the Arabic language
in different contexts of interaction, for example, asking
Arabic-speaking students in Australia when they use
English or Arabic, with whom and why
exploring how various individual speakers’ views on roles
and relationships are reflected in Arabic texts such as
traditional sayings, idioms, proverbs, poetry and song
lyrics
comparing a variety of texts from different Arabicspeaking regions and analysing how aspects of the
language used reflect particular values and world views

Explore and reflect on how the Arabic language influences
and is influenced by cultural, political and social change
[Key concepts: globalisation, popular culture; Key processes:
reflecting, discussing, examining]
(ACLARU033)

investigating and explaining the influence of globalisation
and new technologies such as the internet on Arabic as a
dynamic language, and the power and function of
regional dialects in both digital and social media
researching and reporting on the influence of Arabic
language and culture in the local and broader Australian
community, for example, the food industry (Lebanese
restaurants and bakeries), the entertainment industry and
the media (the Arab Film Festival, SBS Arabic radio and
television, Arabic films) and education (Arabic bilingual
schools)
reflecting on changes in their own use of the Arabic
language, identifying new terms and behaviours that they
have adopted into their everyday language in response
to changes in technology and social media
discussing how language changes over time, for
example, by viewing classical Arabic and contemporary
films and comparing how certain messages and concepts
are represented through language
examining how English is influencing and modifying
Arabic language use in particular settings, for example,
language used in the entertainment industry, such as in
films and television programs, or language used to
express global concepts, such as داجد د ادم

Role of language and culture

Elaborations
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Understand the symbolic nature and influence of language in
local and global contexts and how the use of language
determines the nature of intercultural communication
[Key concepts: symbolism, globalisation, new terminology;
Key processes: exploring, reflecting, evaluating,
understanding]
(ACLARU034)

identifying and discussing how values or attitudes are
differently reflected in Arabic and English, for example,
attitudes to being on time reflected in language such as ل
 صسصلع ؛ ان صت م داافجم؛ ل صتصي د عن قّ لكد, and social
interactions such as expressing thanks or appreciation
more or less directly, or attitudes to making an apology
recognising that language and cultural practices are
interconnected, for example, by identifying religious
origins or connotations associated with places such as
ل لا؛ الم دال ام؛ رجدي داامنسم؛ ند دا, or by identifying
ways in which the residual influences of traditional
lifestyles are preserved in language reflecting the
sustainable use of resources
identifying similarities and differences between own ways
of communicating and interactions between young Arabic
speakers in different contexts and situations, for
example, the expression of politeness or turn-taking in
conversations
reflecting on personal encounters with cultural practices
that have helped shape their attitudes towards and views
of the world around them
discussing and reflecting on how language use such as
persuasive, motivational and emotive language, can
effect changes in social attitudes and mobilise actions
and reactions
exploring a range of Arabic and English idioms and
proverbs and analysing the cultural values and
perspectives they reflect, for example,
داع ق د اند ؛ ان عن عن ان ل ارن؛ دا قّ ان وم؛ وف د اصدلف
داسلام وف دالعجم دالندام
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Arabic
Years 9 and 10 Achievement Standard
By the end of Year 10, students use written and spoken Arabic to initiate and sustain interactions with peers and adults. They
use language spontaneously to exchange ideas, opinions and feelings, compare experiences and discuss future plans. They
sustain interactions by asking and responding to questions, requesting clarification (for example, ؟ كا ر أت؟....)صل تعني, elaborating
on opinions, and expressing agreement or disagreement, for example, عةى لتفف؟ ؛ لتففه لعتمر. In classroom interactions, they
share ideas and suggestions, negotiate options, solve problems and complete transactions. They apply pronunciation and
intonation rules to convey emotions and enhance expression. They obtain information from multiple sources on a range of
issues and analyse and evaluate meaning, gist and purpose. They convey ideas and viewpoints from a range of perspectives
using different text types and modes of presentation selected to suit different audiences and to achieve different purposes. They
share their responses to different imaginative texts by expressing opinions on themes, events and values and explaining key
ideas and messages. They manipulate language and use different techniques to produce imaginative texts in a range of forms
that draw on past experiences or future possibilities, such as كثل
لكسابحة

لكعاني لكزأوجةه إستسأ ؛ عبام

د

لتلعب باالفا بو سطة إستسأ ؛ لكفمأ

ه فمح فمحا ع يكاه لو مبح... ليتني ان. When creating texts, students use a variety of grammatical elements, such as

conditional and subjunctive moods, embedded clauses and imperative forms (for example, لو سكح لبي لي ٍآتي كعت كا ندصب إلى لسينكا يو؛
 لندصب إلى لكعة؛ ونسألهه صيا حاول كم ثانيةه ككتاز! لحسن ه تاة؛ كع ساكم... ) لسب ه رأ لسافم في لع طةةه لا تاب لكفضل لأي و لدي لحبه اثيم صو, future tense and
vocative case to convey meaning. They use vocabulary and expressions that are culturally embedded, such as سوف لاتب مسالة إلى
لجيتام لدي مليته في لكحل؟

 لكأيم لعبم فيها عن ملييه يا سكيم صل لشتمي, and apply appropriate writing conventions to increase text cohesion

and enhance expression. Students translate and interpret texts from Arabic into English and vice versa, comparing own
interpretations with others’ and explaining reasons for differences in translations. Students create bilingual texts for the wider
community, interpreting cultural and linguistic aspects of texts. They explain how cultural concepts, practices and values
influence ways in which they communicate from a bilingual perspective, and question assumptions and describe adjustments
they make when moving from Arabic to English and vice versa.
Students identify the meaning and emotions conveyed in spoken texts, such as .لت

 صا سكيم كاد رم م ؟ه ؛ ؛ ه ؛ لر أ صد ه ا؛ كم رة.. ,

and apply their understanding of the Arabic writing system to enhance meaning and aesthetic effect in written texts. They
analyse the relationship between language choices and textual features, and the audience, purpose and context of different
spoken, written and multimodal texts. Students explain how spoken and written forms of Arabic vary according to context,
purpose and audience, and identify ways in which the Arabic language influences and is influenced by cultural, political and
social change. They explain the power of language in determining the nature of intercultural communication in local and global
contexts.
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