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Languages

Overview

Introduction

The Australian Curriculum: Languages is designed to enable all students to engage in learning a language in addition to
English. The design of the Australian Curriculum: Languages recognises the features that languages share as well as the
distinctiveness of specific languages.

There are aspects of the curriculum that pertain to all languages. The key concepts of language, culture and learning, as
described in the Shape of the Australian Curriculum: Languages, underpin the learning area. They also provide the basis for
a common rationale and set of aims for all languages.

The Australian Curriculum: Languages includes language—specific curricula for world languages and a Framework for
Aboriginal Languages and Torres Strait Islander Languages.

Language specificity

The curriculum content and achievement standards are different for each specific language because of inherent differences in
the languages themselves.

Each language has its own distinctive structure, systems, conventions for use, related culture(s), place in the Australian and
international communities, as well as its own history in Australian education.

Diversity of language learners

Understanding who learners are, as language learners and as young people, is the starting point for developing their language
learning. An increasingly varied range of students now study languages in Australian classrooms. The changing pattern of
migration to Australia is extending the range of languages students bring with them to school. Education systems seek to
provide for this diversity of language background and for the fact that languages classrooms include students with varying
degrees of experience of and proficiency in the language being learnt, as well as their particular affiliations with additional
languages.

Learners come to learning languages with diverse linguistic, cultural and personal profiles, bringing distinctive biographies which
include individual histories; biographies; previous experiences of and relationships with the target language and particular
motivations, expectations, and aspirations.

As unique, social and cultural beings, students interpret the world and make sense of their experiences through their own social
and cultural traditions, understanding and values.

Learners of languages in Australia comprise three major groups:

e second language learners
e background language learners
o first language learners.

Second language learners are those who are introduced to learning the target language at school as an additional, new
language. The first language used before they start school and/or the language they use at home is not the language being
learnt.
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Background language learners are those who may use the language at home, not necessarily exclusively, and have varying
degrees of knowledge of and proficiency in the language being learnt. These learners have a base for literacy development in
the language.

First language learners are users of the language being learnt who have undertaken at least primary schooling in the target
language. They have had their primary socialisation as well as initial literacy development in that language and use the target
language at home. For Aboriginal languages and Torres Strait Islander languages, first language learners are learners whose
primary socialisation is in the language being learnt and who may or may not have yet developed initial literacy.

Within each of these groups, there are differences in proficiency in the language being learnt. It is acknowledged that the span
of language experiences of background learners is particularly wide, and learners in this group are likely to have quite diverse
affiliations with the target language. Nevertheless, for pragmatic reasons, it is not feasible to identify further groupings.

A framework is being developed for Aboriginal languages and Torres Strait Islander languages that caters for different learner
pathways that also take into account the state of the particular language involved.

Rationale
Through learning languages, students acquire:

e communication skills in the language being learnt
e an intercultural capability, and an understanding of the role of language and culture in communication

e a capability for reflection on language use and language learning.

Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its
peoples, to reflect on their understanding of experience in various aspects of social life, and on their own participation and ways
of being in the world.

Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that
an increasingly interconnected and interdependent world presents. The interdependence of countries and communities means
people in all spheres of life are required to negotiate experiences and meanings across languages and cultures. Despite its
status as a world language, a capability in English only is no longer sufficient. A bilingual or plurilingual capability is the norm in
most parts of the world.

Learning languages:

e extends the capability to communicate and extends literacy repertoires
e strengthens understanding of the nature of language, of culture, and of the processes of communication
e develops intercultural capability

e develops understanding of and respect for diversity and difference, and an openness to different experiences and
perspectives

e develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own
heritage, values, culture and identity

e strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.

Learning languages also contributes to strengthening the community’s social, economic and international development
capabilities. Language capabilities represent linguistic and cultural resources through which the community can engage socially,
culturally and economically, in domains which include business, trade, science, law, education, tourism, diplomacy, international
relations, health and communications.
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Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their
own languages and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander
students, learning their own languages is crucial to overall learning and achievements, to developing a sense of identity and
recognition and understanding of language, culture, Country and Place. For all students, learning Aboriginal languages and
Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these
languages also contribute to reconciliation.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:

e communicate in the target language

e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in
communication

e understand themselves as communicators.

These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The
three aims are common to all languages.

Key ideas
Language and culture

The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully
across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move
between the new language being learnt and their own existing language(s). It is a reciprocal and dynamic process which
develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between
two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and
how language and culture shape and reflect experience; that is, the experience of language using and language learning. The
experience of being in two worlds at once involves noticing, questioning and developing awareness of how language and culture
shape identity.

Structure

Learner background and time-on-task are two major variables that influence language learning and they provide the basis for
the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and
the description of achievement standards according to pathways and learning sequences respectively.

Pathways

In the Australian Curriculum: Languages, pathways for second language learners, background language learners and first
language learners have been developed as appropriate to cater for the dominant group(s) of students learning each specific
language within the current Australian context. For the majority of languages, one curriculum pathway has been developed for
Years F—10, catering for the dominant cohort of learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language learners, background language learners and second
language learners.
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The Framework for Aboriginal languages and Torres Strait Islander Languages includes three learner pathways:

o first language learner pathway
e revival language learner pathway

e second language learner pathway.

Sequences of learning

The design of the Australian Curriculum: Languages takes account of different entry points into language learning across
Foundation — Year 10, which reflects current practice in languages.

For the second language learner pathway and the background language learner pathway, there are two learning sequences:

e Foundation—Year 10 sequence
e Years 7-10 (Year 7 Entry) sequence.

For the first language learner pathway, there is one learning sequence:

e Years 7-10 (Year 7 Entry) sequence.

Content and achievement standards are described initially in a three-year band for Foundation—Year 2 followed by two-year
bands of learning: Years 3—4; Years 5-6, Years 7-8 and Years 9-10.

The Framework for Aboriginal Languages and Torres Strait Islander Languages is written in the bands Foundation — Year 2,
Years 3-6 and Years 7-10. In the absence of pedagogical evidence across the country for all these languages, the broader
band distinctions provide maximum local flexibility in curriculum development.

Content structure

The content of the Australian Curriculum: Languages is organised through two interrelated strands which realise the three aims.
The two strands are:

e Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding: analysing language and culture as a resource for interpreting and creating meaning.

The strands reflect three important aspects of language learning:
1) communication
2) analysis of aspects of language and culture

3) reflection that involves

o reflection on the experience of communicating

e reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in
relation to second language and self in relation to others).

Strands and sub-strands
A set of sub-strands has been identified within each strand, which reflects dimensions of language use and the related content

to be taught and learned. The strands and sub-strands do not operate in isolation but are integrated in relation to language use
for different purposes in different contexts. The relative contribution of each sub-strand differs for described languages,
pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the
internal organisation of content in each sub-strand. These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the learning sequences.
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Diagram 1: Relationship between strands and sub-strands

The following table provides a brief description of each of the strands and sub-strands.

Strand Sub-strand | Description
Communicating: 1.1 Interacting orally and in writing to exchange, ideas, opinions,
Using language for communicative purposes in | Socialising | experiences, thoughts and feelings; and participating in
interpreting, creating and exchanging meaning. planning, negotiating, deciding and taking action.
1.2 Obtaining, processing, interpreting and conveying information
Informing through a range of oral, written and multimodal texts;

developing and applying knowledge.

1.3 Creating | Engaging with imaginative experience by participating in,
responding to and creating a range of texts, such as stories,
songs, drama and music.

1.4 Moving between languages and cultures orally and in writing,

Translating | recognising different interpretations and explaining these to
others.

1.5 Participating in intercultural exchange, questioning reactions

Reflecting and assumptions; and considering how interaction shapes
communication and identity.

Understanding: 2.1 Systems | Understanding language as a system, including sound,

Analysing and understanding language and of language | writing, grammatical and textual conventions.

culture as resources for interpreting and

shaping meaning in intercultural exchange. 2.2 Understanding how languages vary in use (register, style,
Language standard and non-standard varieties) and change over time
variation and place.
and change

2.3 The role | Analysing and understanding the role of language and culture
of language | in the exchange of meaning.
and culture

Student diversity
ACARA is committed to the development of a high-quality curriculum that promotes excellence and equity in education for all
Australian students.
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All students are entitled to rigorous, relevant and engaging learning programs drawn from the Australian Curriculum:
Languages. Teachers take account of the range of their students’ current levels of learning, strengths, goals and interests and
make adjustments where necessary. The three-dimensional design of the Australian Curriculum, comprising learning areas,
general capabilities and cross-curriculum priorities, provides teachers with flexibility to cater for the diverse needs of students
across Australia and to personalise their learning.

More detailed advice for schools and teachers on using the Australian Curriculum to meet diverse learning needs is available
under Student Diversity on the Australian Curriculum website.

Students with disability

The Disability Discrimination Act 1992 and the Disability Standards for Education 2005 require education and training
service providers to support the rights of students with disability to access the curriculum on the same basis as students without
disability.

Many students with disability are able to achieve educational standards commensurate with their peers, as long as the
necessary adjustments are made to the way in which they are taught and to the means through which they demonstrate their
learning.

In some cases curriculum adjustments are necessary to provide equitable opportunities for students to access age-equivalent
content in the Australian Curriculum: Languages. Teachers can draw from content at different levels along the Foundation to
Year 10 sequence. Teachers can also use the extended general capabilities learning continua in Literacy, Numeracy and
Personal and social capability to adjust the focus of learning according to individual student need.

English as an additional language or dialect

Languages play a crucial role in the educational experience of students and in the curriculum as a whole. Given the diversity of
students in Australian education, it is important to recognise that a range of languages is used either as part of the formal
curriculum or as part of learners’ socialisation within and outside the school.

Learners bring their first language or languages as the one(s) they use for their initial socialisation in their family or community.
For the majority, this is English. For many, it can be a range of different languages. Learners also encounter the language or
languages of instruction at school. For most in Australia, this is English. For many students in Australia, the language of
instruction is not the same as their first language. These students may learn through English as an additional language/dialect
(EALD) programs.

In contemporary understandings of language acquisition, development and learning all the languages learners experience in
their socialisation and education form part of learners’ distinctive linguistic and cultural repertoires. These are variously
developed by both the experience of schooling and broader social community experience. These repertoires are an integral part
of learners’ identities and what they bring to the learning of additional languages as part of the languages learning area within
the school curriculum.

While the curriculum for languages primarily addresses the learning of languages, this learning cannot be separated from the
development of learners’ more general communicative repertoires. It is through such a relational and holistic approach to
languages education that learners develop their capabilities in knowing and using multiple languages. Learners extend their
communicative and conceptual development, learning and identity formation.

In various kinds of bilingual programs, students are afforded an opportunity to learn through the medium of English and another
language (learners’ first or additional language). These programs are of particular value in ensuring learners continue to develop
at least two languages that are of value to them. They are of value to both their conceptual development and learning and to
their identity formation.
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Aboriginal and Torres Strait Islander communities recognise the importance of literacy to their children. They support literacy
education programs that are founded on establishing literacy in their children’s first language. These are the Aboriginal and
Torres Strait Islander languages their communities use. Literacy in English is regarded as concomitant on first establishing
students’ literacy in their first language. Although most bilingual programs in Aboriginal and Torres Strait Islander languages are
designed to help students’ transition into learning in English, their fundamental value is in the development of bilingual literacy.
Strengthening the bilingual literacy of Aboriginal and Torres Strait Islander students can significantly contribute to improving
their overall academic achievement and success.

A national English as an Additional Language or Dialect: Teacher Resource has been developed to support teachers in
making the Australian Curriculum: Foundation — Year 10 in each learning area accessible to EALD students.

Gifted and talented students

Teachers can use the Australian Curriculum: Languages flexibly to meet the individual learning needs of gifted and talented
students.

Teachers can enrich learning by providing students with opportunities to work with learning area content in more depth or
breadth; emphasising specific aspects of the general capabilities learning continua (for example, the higher order cognitive skills
of the Critical and creative thinking capability); and/or focusing on cross-curriculum priorities. Teachers can also accelerate
student learning by drawing on content from later levels in the Australian Curriculum: Languages and/or from local state and
territory teaching and learning materials.

General capabilities

In the Australian Curriculum, general capabilities encompass knowledge, skills, behaviours, and dispositions that, together with
curriculum content in each learning area and the cross-curriculum priorities, will enable students to live and work successfully in
the 21st century.

There are seven general capabilities:

e literacy

e numeracy

e information and communication technology (ICT) capability
e critical and creative thinking

e personal and social capability

e ethical understanding

e intercultural understanding.

In the Australian Curriculum: Languages, general capabilities are identified wherever they are developed or applied in content
descriptions.

They are also identified where they offer opportunities to add depth and richness to student learning through content
elaborations. Icons indicate where general capabilities have been identified in languages content. Teachers may find further
opportunities to incorporate explicit teaching of the capabilities, depending on their choice of activities.

Detailed descriptions and elaborations of each of the general capabilities and the way these capabilities may be developed,
including learning continua, can be found in the Australian Curriculum website: www.australiancurriculum.edu.au

Literacy
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Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-related capabilities that are
transferable across languages, both the language being learnt and all other languages that are part of the learner’s repertoire.
Languages learning also strengthens literacy-related capabilities across domains of use, such as the academic domain and the
domains of home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and knowledge that need guidance,
time and support to develop. These skills include the:

e ability to decode and encode from sound to written systems
e the learning of grammatical, orthographic and textual conventions

e development of semantic, pragmatic and interpretative, critical and reflective literacy skills.

Literacy development for second language learners is cognitively demanding. It involves these same elements but often without
the powerful support of a surrounding oral culture and context. The strangeness of the additional language requires scaffolding.
In the language classroom, analysis is prioritised alongside experience. Explicit, explanatory and exploratory talk around
language and literacy is a core element. Learners are supported to develop their own meta—awareness, to be able to think and
talk about how the language works and about how they learn to use it. Similarly, for first language learners, literacy development
that extends to additional domains and contexts of use requires comparative analysis that extends literacy development in their
first language and English.

Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in numeracy, to understand,
analyse, categorise, critically respond to and use mathematics in different contexts. This includes processes such as using and
understanding patterns, order and relationships to reinforce concepts such as number, time or space in their own and in others’
cultural and linguistic systems.

Information and communication technology (ICT) capability

Learning languages is enhanced through the use of multimodal resources, digital environments and technologies in the target
language. Accessing live target language environments and texts via digital media contributes to the development of information
technology capabilities as well as linguistic and cultural knowledge. Accessing different real-time contexts extends the
boundaries of the classroom.

Critical and creative thinking

In learning a language, students interact with people and ideas from diverse backgrounds and perspectives, which enhances
critical thinking, reflection and encourages creative, divergent and imaginative thinking. By learning to notice, connect, compare
and analyse aspects of the target language, students develop critical, analytic and problem-solving skills.

Personal and social capability

Interacting effectively in an additional language and with people of diverse language backgrounds involves negotiating and
interpreting meaning in a range of social and cultural situations. This involves understanding and empathising, which are
important elements of social and intercultural competence. Being open-minded and recognising that people view and
experience the world in different ways, and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical understanding

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 11 of 131

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




When learning another language, students are taught explicitly to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Opportunities are provided to monitor and
to adjust their own ethical points of view. In learning Aboriginal and Torres Strait Islander languages, students should consider
appropriate ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar consideration is
required when interpreting and translating or when collecting and analysing primary research data.

Intercultural understanding

The development of intercultural understanding is a central aim of learning languages, as it is integral to communicating in the
context of diversity, the development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language(s) culture(s) to their learning that can be
challenged by the new language experience. Learning to move between the existing and new languages and cultures is integral
to language learning and is the key to the development of students’ intercultural capability. By learning a new language, or
learning to use an existing language in new domains and contexts, students are able to notice, compare and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as those associated with the
target language. They begin to see the complexity, variability and sometimes the contradictions involved in using language.

Learning a new language does not require forsaking the first language. It is an enriching and cumulative process, which
broadens the learners’ communicative repertoire, providing additional resources for interpreting and making meaning. Learners
come to realise that interactions between different people through the use of different languages also involves interactions
between the different kinds of knowledge, understanding and values that are articulated through language(s) and culture(s).
They realise that successful intercultural communication is not only determined by what they do or say, but also by what
members of the other language and culture understand from what they say or do.

Cross-curriculum priorities

The Australian Curriculum gives special attention to three cross-curriculum priorities:

e Aboriginal and Torres Strait Islander histories and cultures
e Asia and Australia’s engagement with Asia

e sustainability.

The cross-curriculum priorities are embedded in the curriculum and will have a strong but varying presence depending on their
relevance to each of the learning areas.

Aboriginal and Torres Strait Islander histories and cultures

Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal and Torres Strait Islander identity is
central to this priority. It is intrinsically linked to living and learning in Aboriginal and Torres Strait Islander communities, deep
knowledge of traditions and holistic world view.

A conceptual framework based on Aboriginal and Torres Strait Islander peoples’ unique sense of identity has been developed
as a tool for embedding Aboriginal and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of identity is approached through the interconnected concepts of Country/Place, people and culture. Embracing these elements
enhances all areas of the curriculum.

The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their knowledge of Australia by
engaging with the world’s oldest continuous living cultures. This knowledge and understanding will enrich their ability to
participate positively in the evolving history of Australia.
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A direct way of learning about and engaging with diverse Aboriginal and Torres Strait Islander communities is to learn an
Aboriginal language and/or a Torres Strait Islander language. There is an inseparable connection between Aboriginal languages
and Torres Strait Islander languages and land/sea, Country/Place, the environment, fauna and flora. Aboriginal and Torres
Strait Islander histories and cultures are an integral part of the learning of Aboriginal languages and Torres Strait Islander
languages.

In learning all languages, there is a scope for making interlinguistic and intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages, to develop understanding of concepts related to the linguistic landscape of
Australia and to the concepts of language and culture in general.

Asia and Australia’s engagement with Asia

In the Australian Curriculum: Languages, the cross-curriculum priority of Asia and Australia’s engagement with Asia enables the
development of rich and engaging content and contexts for developing students’ capabilities to engage with the languages and
cultures of Asia and of people of Asian heritage within Australia.

The Australian Curriculum: Languages enables students to learn the languages of the Asian region, learning to communicate
and interact in interculturally appropriate ways, exploring concepts, experiences and perspectives from within and across Asian
cultures.

In the languages learning area, students develop an appreciation for the place of Australia within the Asian region, including the
interconnections of languages and cultures, peoples and communities, histories and economies. Students learn how Australia is
situated within the Asian region, how our national linguistic and cultural identity is continuously evolving both locally, regionally
and within an international context.

Sustainability

In the Australian Curriculum: Languages, the priority of sustainability provides a context for developing students’ capability to
communicate ideas, understanding and perspectives on issues and concepts related to the environment.

The Australian Curriculum: Languages contributes to students’ capabilities to investigate, analyse and communicate concepts
and understandings related to sustainability in broad contexts, and to advocate, generate and evaluate actions for sustainable
futures. Within each language, students engage with a range of texts focused on concepts related to sustainability.

These include:

e environment

e conservation

e social and political change

e linguistic and cultural ecologies

e change, both within the target language and culture, and across languages and cultures in general.

In this way, students develop knowledge, skills and understanding about sustainability within particular cultural contexts. This is
crucial in the context of national and international concerns about, for example, climate change, food shortages and alternative
ways of caring for land and agriculture. Through developing a capability to interact with others, negotiating meaning and mutual
understanding respectfully and reflecting on communication, students learn to live and work in ways that are both productive
and sustainable.

Learning Aboriginal languages and Torres Strait Islander languages contributes to the global effort to exchange knowledge
among people with varied practices in caring for the land. It also contributes to the reconciliation process in Australia and goals
for language revival.
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Languages

Glossary

abstract symbols

can include: speech, sign language, Braille, alphabet, whole words, pictographs and line
drawings

Accent

A manner of pronunciation of a language which marks speakers as belonging to identifiable categories such as geographical or
ethnic origin, social class or generation.

Accent marks

Marks placed on a letter to indicate pronunciation, stress or intonation, or to indicate a different meaning or different
grammatical usage for the word within which they appear. For example, résumé, pifiata, ou/ou.

Accuracy

Production of structurally correct forms of the target language.

Adjective

A word that modifies or describes a noun or pronoun. For example, astonishing in an astonishing discovery.

Adverb

A word class that may modify or qualify a verb, an adjective or another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very slowly.

Adverbial

A word or group of words that functions as an adverb.

adverbs

a word class that may modify a verb (for example, 'beautifully' in 'She sings beautifully'), an
adjective (for example 'really' in 'He is really interesting') or another adverb (for example 'very' in
'She walks very slowly'). In English many adverbs have an -ly ending.
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Aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

Alliteration

A recurrence of the same consonant sounds at the beginning of words in close succession (for example, ripe, red raspberry)

Audience

Intended readers, listeners or viewers.

audiences

the intended group of readers, listeners or viewers that the writer, designer, flmmaker or
speaker is addressing

Authentic (texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created specifically for learning tasks or
language practice.

Author

A composer or originator of a work (for example, a novel, film, website, speech, essay, autobiography).

behaviours that are not intentionally directed at another person

can include vocalising, turning away, startling, relaxing, frowning, smiling, blinking. The meaning
of these behaviours is reliant on a communication partner interpreting and attributing meaning to
them.

Bilingualism

An ability to use two or more languages.

Biography

A detailed account of an individual’s life; a text genre that lends itself to different modes of expression and construction. In the
context of intercultural language learning, the concept of biography can be considered in relation to identity, to the formation of
identity over time, and to the understanding that language is involved in the shaping and expressing of identity.
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Character components

Individual elements of a written character which have a separate linguistic identity.

Characters

(i) graphic symbols used in writing in some languages

(ii) assumed roles in dramatic performance

Clause

A grammatical unit that contains a subject and a predicate (verb) and expresses the complete proposition.

clauses

a grammatical unit that refers to a happening or state (for example, 'The netball team won'
[happening], 'The cartoon is an animation' [state]). A clause usually contains a subject and a
verb group/phrase (for example, 'The team [subject] has played [verb group/phrase] a fantastic
game'), which may be accompanied by an object or other complements (elements that are
closely related to the verb — for example, 'the match' in "The team lost the match') and/or
adverbials (for example, 'on a rainy night' in 'The team won on a rainy night').

CLIL

Content and language integrated learning. An approach to learning content through an additional language.

Code-switching

A use of more than one language in a single utterance. For example, Papa, can you buy me a panini, please? A common
feature of bilingual and multilingual language use.

Cognates

Similar or identical words which have shared origins. For example, father (English), Vater (German) and pater (Latin) have a
shared origin. Gratitude (English) and gratitud (Spanish) are both derived from gratitudo (Latin). English ship and skiff share the
same Germanic origin.
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Cohesion

Grammatical or lexical relationships that bind different parts of a text together and give it unity. Cohesion is achieved through
various devices such as connectives, ellipses and word associations. These associations include synonyms, antonyms (for
example, study/laze about, ugly/beautiful), repetition (for example, work, work, work — that’s all we do!) and collocation (for
example, friend and pal in, My friend did me a big favour last week. She’s been a real pal.)

cohesion

grammatical or lexical relationships that bind different parts of a text together and give it unity.
Cohesion is achieved through various devices such as connectives, ellipses and word
associations (sometimes called lexical cohesion). These associations include synonyms,
antonyms (for example, 'study/laze about', 'ugly/ beautiful'), repetition (for example, 'work, work,
work — that's all we do!") and collocation (for example, 'friend' and 'pal' in, 'My friend did me a big
favour last week. She's been a real pal.')

Collocation

Words that typically occur in close association and in particular sequence. For example, salt and pepper rather than pepper and
salt and ladies and gentlemen rather than gentlemen and ladies.

Communication

A mutual and reciprocal exchange of meaning.

Communicative competence

An acquired capability to understand and interact in context using the target language (TL). Defined by the use of appropriate
phonological, lexical, grammatical, sociolinguistic and intercultural elements.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are indicated by square brackets: /
took my umbrella [because it was raining]; The man [who came to dinner] is my brother.

complex sentence

has one or more subordinate clauses. In the following examples, the subordinate clauses are
indicated by square brackets: 'l took my umbrella [because it was raining].'; '[Because | am
studying for an exam], my time is limited."; and 'The man [who came to dinner] is my brother.'
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Complexity

A degree to which language use is complex as opposed to simple. Elements of language complexity include:

Composing
A process of producing written, spoken, graphic, visual or multi-modal texts. It includes:

It also includes applying knowledge and control of language forms, features and structures required to complete the task.

Compound sentence

A sentence with two or more main clauses of equal grammatical status, usually marked by a coordinating conjunction such as
or, and, but. In the following examples, the main clauses are indicated by square brackets: [Alice came home this morning] [but
she didn't stay long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

compound sentences

has two or more main clauses of equal grammatical status, usually marked by a coordinating
conjunction such as 'and', 'but' or 'or'. In the following examples below, the main clauses are
indicated by square brackets: '[Jill came home this morning] [but she didn't stay long]."; '[Kim is
an actor], [Pat is a teacher], [and Sam is an architect]'.

comprehension strategies

strategies and processes used by readers to make meaning from texts. Key comprehension
strategies include: activating and using prior knowledge; identifying literal information explicitly
stated in the text; making inferences, based on information in the text and their own prior
knowledge; predicting likely future events in a text; visualising by creating mental images of
elements in a text; summarising and organising information from a text; integrating ideas and
information in texts; and critically reflecting on content, structure, language and images used to
construct meaning in a text.

Comprehension strategies
Strategies and processes used by listeners, readers and viewers of text to understand and make meaning. These include:

e making hypotheses based on illustrations or text layout
e drawing on language knowledge and experience (for example, gender forms)
e listening for intonation or expression cues

e interpreting grapho-phonic, semantic and syntactic cues.
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Comprehension/comprehending

An active process of making/constructing/deciphering meaning of language input through listening, reading, viewing, touching
(as in braille) and combinations of these modes. It involves different elements: decoding, working out meaning, evaluating and
imagining. The process draws upon the learner’s existing knowledge and understanding, text—processing strategies and
capabilities; for example, inferencing or applying knowledge of text types and social and cultural resources.

Concrete language

A language used to refer to the perceptible and material world and to particular persons, places and objects. For example,
school, girl, as opposed to abstract language, used to refer to ideas or concepts removed from the material world such as
peace, kindness, beauty.

concrete symbols

can include: whole or part of real objects; a miniature version of the real object; photographs;
pictures (pictures must clearly depict the object)

Conjunction

A part of speech that signals relationships between people, things, events, ideas. For example, Sophie and her mother might
come and visit, or they might stay at home. The conjunction and links the two participants, while or links alternative options.

conjunction

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, 'when',
'‘because’, 'if and 'that'.

conjunctions

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as ‘and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, ‘when’,
'‘because’, 'if and 'that'.

Content

A subject matter used as a vehicle for language learning.
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context

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the general social, historical
and cultural conditions in which a text exists or the specific features of its immediate environment, such as participants, roles,
relationships and setting. The term is also used to refer to the wording surrounding an unfamiliar word that a reader or listener
uses to understand its meaning.

contexts

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Convention

An accepted language or communicative practice that has developed and become established over time. For example, use of
punctuation or directionality.

conventional behaviours

can include: speech, actions, formal gesture (eg head nod, shake, wave hello/goodbye),
directing others' attention and pointing.

conventions

an accepted language practice that has developed over time and is generally used and
understood (for example, use of punctuation)

create

develop and/or produce spoken, written or multimodal texts in print or digital forms

Create

Develop and/or produce spoken, written or multimodal texts in print or digital forms.
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Cues

Sources of information used to facilitate comprehension of language, that may be visual, grammatical, gestural or contextual.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of literary and historical
resources, and visible, functional aspects of a community group’s way of life such as food, celebrations and folklore. While
these elements of culture are parts of cultural experience and organisation, current orientations to language teaching and
learning employ a less static model of culture. Culture is understood as a framework in which things come to be seen as having
meaning. It involves the lens through which:

e people see, think, interpret the world and experience
e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and attitudes. It can be defined as
social practices, patterns of behaviour, and organisational processes and perspectives associated with the values, beliefs and
understandings shared by members of a community or cultural group. Language, culture and identity are understood to be
closely interrelated and involved in the shaping and expression of each other. The intercultural orientation to language teaching
and learning is informed by this understanding.

De-centre

A capacity to step outside familiar frames of reference, to consider alternative views, experiences and perspectives and to look
critically and objectively at one’s own linguistic and cultural behaviour.

Decode

A process of working out the meaning of a text. Decoding strategies involve readers/listeners/viewers drawing on contextual,
lexical, alphabetic, grammatical and phonic knowledge to decipher meaning. Readers who decode effectively combine these
forms of knowledge fluently and automatically, using meaning to recognise when they make an error and to self-correct.

Dialect

A variant of a language that is characteristic of a region or social group.

Diaspora

A scattered population with a common origin in a smaller geographical area.
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Digital media

Various platforms via which people communicate electronically.

Digital texts

Audio, visual or multimodal texts produced through digital or electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs, websites and e-literature.

digital texts

audio, visual or multimodal texts produced through digital or electronic technology, which may
be interactive and include animations and/or hyperlinks. Examples of digital texts include DVDs,
websites, e-literature

Digraph

Two letters that represent a single sound:

e vowel digraphs have two vowels (for example, ‘o0’, ‘ea’)

e consonant digraphs have two consonants (for example, ‘sh’, ‘th’)

Dipthongs

Two vowel sounds pronounced in a single syllable with the individual vowel sounds distinguished. (For example, hour)

Directionality

A direction in which writing/script occurs, for example, from left to right, right to left.

Encode

A process of changing spoken language into symbols of written/digital language.

Enunciation

A clear and distinct pronunciation of language.
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evaluative language

positive or negative language that judges the worth of something. It includes language to
express feelings and opinions, to make judgments about aspects of people such as their
behaviour, and to assess the quality of objects such as literary works. Evaluations can be made
explicit (for example, through the use of adjectives as in: 'She's a lovely girl', 'He's an awful
man', or 'How wonderful!'). They can also be left implicit (for example, 'He dropped the ball
when he was tackled', or 'Mary put her arm around the child while she wept").

Face

A ‘socio-dynamic’ term which concerns self-delineated worth that comes from knowing one’s status. Relates to concepts such
as reputation, self-respect, honour and prestige. A key element of social relations in Chinese, Japanese and many other
cultures.

Filler

A sound or word used in spoken conversation to signal a pause, hesitation or unfinished contribution. For example, | went to the
station...er... then | caught a train... Frequent use of fillers characterises early stages of second language (L2) development, but
proficient speakers and first language (L1) speakers also use them as an opportunity to reflect or recast.

Fluency

An ability to produce spoken or written language with appropriate phrasing, rhythm and pace. It involves the smooth flow of
language, lack of hesitation or undue pausing and characterises the largely accurate use and automatisation of the target
language.

Form-focused learning activities

Activities designed to rehearse, practise, control and demonstrate particular language structures, forms or features. For
example, drills, rehearsed role plays/dialogues, games and songs, set sequences of language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without grammatical analysis. For
example, Once upon a time (story-starter), G'day, how are you going?(greeting in Australian English).

Framing

A way in which elements of text are arranged to create a specific interpretation of the whole.
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framing

the way in which elements in a still or moving image are arranged to create a specific
interpretation of the whole. Strong framing creates a sense of enclosure around elements while
weak framing creates a sense of openness

Genre

A category used to classify text types and language use; characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in early language learning include greetings, classroom
instructions and apologies. More advanced language proficiency includes the ability to use genres such as narrative or
persuasive text, creative performance and debates.

The language we use and the description of language as a system. In describing language, attention is paid to both structure
(form) and meaning (function) at the level of the word, the sentence and the text.

grammar
the language we use and the description of language as a system. In describing language,

attention is paid to both structure (form) and meaning (function) at the level of the word, the
sentence and the text

Grapho-phonic knowledge

Knowledge of how letters in printed language relate to the sounds of the language and of how symbols (letters, characters)
represent spoken language.

Homophone

A word identical in pronunciation with another but different in meaning (for example, bare and bear, air and heir).

Honorific

A grammatical form, typically a word or affix, that has at least part of its meaning the relative social status of the speaker in
relation to the addressee, other participant or context. Parts of speech which signify respect, politeness and emphasize social
distance or status.

Hybrid texts

Composite texts resulting from a mixing of elements from different sources or genres. For example, email, which combines the
immediacy of talk and the expectation of a reply with the permanence of print.
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Hypermedia

A multimedia system in which related items and forms of information, such as data, texts, graphics, video and audio, are linked
and can be presented together by a hypertext program.

Hypertext

A text which contains links to other texts.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the self is influenced by the cultural frames, which are
offered by different languages and cultural systems. Identity is not fixed. Second language learners’ experience with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the possibilities associated with
identity.

Ideograph

A graphic character that indicates meanings without reference to the sounds used to pronounce the word.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words. Idioms are typically informal
expressions used by particular social groups and need to be explained as one unit (for example, / am over the moon, on thin
ice, a fish out of water, fed up to the back teeth).

Indicative hours

An indication for the purposes of curriculum development of the assumption about learning time on task.

Infinitive

A base form of a verb.

informal behaviours

can include vocalising; turning/pushing/moving away; leaning/moving/reaching towards;
frowning; smiling; blinking; looking at/touching/person; guiding person's hand; pointing
to/touching desired object
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Input

Direct contact with and experience of the target language; the stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

Intensifiers

Words that are usually used with adjectives to emphasise their meaning and are expressed by means of an adverb (for
example, very interesting, awfully boring)

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and interdependent nature of both language and culture, that
communicating and interacting in different languages involves interacting with values, beliefs and experiences as well as with
words and grammars. An intercultural capability involves being open to different perspectives, being flexible and curious,
responsive and reflective; being able to decentre, to look objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape behaviours. Characteristics of an intercultural capability
include cognitive and communicative flexibility and an orientation and ability to act in ways that are inclusive and ethical in
relation to diversity and difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by the understanding that
language and culture are dynamic, interconnected systems of meaning-making; that proficiency in an additional language
involves cultural and intercultural as well as linguistic capabilities. The focus is on developing communicative proficiency and on
moving between language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

Interpret
In the context of L2 learning, interpret refers to two distinct processes:
e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct meaning, and to explain to
self or others

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that can be used like
punctuation; for example, to express surprise or suggest a question, to shade, accentuate or diminish emphasis or meaning,
and to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create and comprehend meaning,
to build and sustain relationships, to represent and shape knowledge, and to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and vocabulary, sound and
writing systems

e as social practice — used to do things, create relationships, interact with others, represent the world and the self; to
organise social systems and practices in dynamic, variable, and changing ways

e as cultural and intercultural practice — means by which communities construct and express their experience, values,
beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis and reflection are
structured

Language comprehension

A process of interpreting meaning from spoken, written, tactile and multimodal representations of language.

Language features

Features of language that support meaning; for example, sentence structure, noun group/phrase, vocabulary, punctuation,
figurative language. Choices in language features and text structures together define a type of text and shape its meaning.
These choices vary according to the purpose of a text, its subject matter, audience and mode or medium of production.

language features

the features of language that support meaning (for example, sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language). Choices in language features and
text structures together define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and mode or medium of
production

Language functions

Varied ways in which language is used to achieve particular purposes; for example, to persuade, to entertain, to apologise, to
argue and/or to compliment.
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Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or similarity, such as the repetition
of imperative verb forms at the beginning of each step in a recipe, or the repetition of a chorus after each verse in a song.
Patterns may alternate, as in the call and response pattern of some games, or the to-and-fro of a dialogue. Patterns may also
contrast, as in opposing viewpoints in a discussion or contrasting patterns of imagery in a poem.

Language specificity

Distinguishing features of a particular language. These include lexico-grammatical and textual features, writing system(s),
phonetic systems, and cultural elements which influence language use such as:

e politeness or kinship protocols
e the nature of language communities which use the language
e the historical and/or current relationship of a language with education in Australia

e features of its ‘learnability’ in terms of teaching and learning in the context of Australian schooling.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological, syntactic, semantic and
pragmatic) that underpin language use. These systems have to be internalised for effective communication and comprehension.

layout

the spatial arrangement of print and graphics on a page or screen including size of font,
positioning of illustrations, inclusion of captions, labels, headings, bullet points, borders and text
boxes

Learning trajectory

A conceptualised developmental sequence of learning, including learning goals, learning activities, knowledge and skills to be
developed at progressive levels.

Level statements

Descriptions in broad terms of the developmental characteristics of students and their language learning at particular phases
along the Foundation-Year 12 continuum.
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Lexical cohesion

A use of word associations to create links in texts. Links can be made through the use of repetition of words, synonyms,
antonyms and words that are related, such as by class and subclass.

listen

to use the sense of hearing as well as a range of active behaviours to comprehend information
received through gesture, body language and other sensory systems

Literacy resources

Individual resources and capabilities which learners bring to their learning experience; these include text knowledge,
grammatical and vocabulary knowledge, knowledge of phonetic and writing systems. They also include critical, reflective and
intercultural capabilities that support new literacy experience in a different language.

Macro skills

Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often involve numerous people in their
construction and are usually shaped by the technology used in their production. Media texts studied in different languages can
be found in newspapers, magazines and on television, film, radio, computer software and the internet.
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Mediate

To move between different linguistic and cultural systems, referencing own first language(s)/culture(s) while learning to use and
to understand those of the target language. This movement involves:

e noticing, interpreting, responding sensitively and flexibly

e conveying culturally-shaped ideas, values, experience to others

e exploring how ideas and experiences are represented and conveyed in different languages and cultures
e considering similarities, overlaps, collisions and adjustments

e developing the capacity to communicate and represent different perspectives and interpretations.

Mediating operates in two distinctive ways:

e in practices such as interpreting and translating, with attention to what can happen in these processes in terms of ‘losing’
or ‘gaining’ meaning

e as the element of the learning experience, which involves noticing, responding, comparing and explaining differences in
expression and perspective.

Medium

Resources used in the production and transmission of texts, including tools and materials used (for example, digital text and the
computer, writing and the pen or the keyboard).

Metalanguage

A vocabulary used to discuss language conventions and use ( for example, language used to talk about grammatical terms such
as sentence, clause, conjunction; or about the social and cultural nature of language, such as face, reciprocating, register.)

Mnemonic

Memorising information by use of an aid such as a pattern, rhyme, acronym, visual image.

Modal verb

A verb attached to another verb to express a degree of probability (for example, | might come home) or a degree of obligation
(for example, You must give it to me, You are to leave now).
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Mode

Various processes of communication: listening, speaking, reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning making) resources associated with these communicative processes, such as sound, print, image
and gesture.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same as either words or
syllables. The word cat has one morpheme while the word cats has two morphemes: cat for the animal and s to indicate that
there is more than one. Similarly, like has one morpheme while dislike has two: like to describe appreciation and dis to indicate
the opposite. The process of identifying morphemes assists comprehension, vocabulary building and spelling.

Morphology

Principles of word formation and inflection, especially with respect to constituent morphemes.

Multimodal text

A text which involves two or more communication modes; for example, the combining of print, image and spoken text in film or
computer presentations.

multimodal text

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

multimodal texts

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

Narrative

A story of events or experiences, real or imagined.

Narrative devices

Techniques used to help in the narrating of a story or reported event. For example, imagery, metaphor, allusion.
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narratives

ways of making sense of the past based on a selection of events. There are different types of
narratives such as accounts of the past that relate a story (for example personal, fictitious) and
historical recounts (such as the course of events during the Second World War)

Neologism

A new word is created, for example, Smartphone, modem, AIDS or an existing word is used in a new way, for example, deadly.

nominalisation

process for forming nouns from verbs (for example, 'reaction’ from 'react' or 'departure’ from
'depart’) or adjectives (for example, 'length' from 'long’, 'eagerness' from 'eager'). Nominalisation
is also a process for forming noun groups/phrases from clauses (for example, 'their destruction
of the city' from 'they destroyed the city'). Nominalisation is a way of making a text more
compact and is often a feature of texts that contain abstract ideas and concepts.

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,window. These are
concrete nouns. Abstract nouns express intangibles, such as democracy, courage,success, idea.

nouns

a word class that includes all words denoting physical objects such as 'man’, 'woman', 'boy’,
'girl', 'diamond', 'car’, 'window' etc. These are called 'concrete nouns'. 'Abstract nouns' express

intangibles such as 'democracy', 'courage’, 'success', 'fact’, 'idea’.

Oracy

An ability to express oneself in and to understand spoken language; it includes oral and aural proficiency.

Orthography

Writing words with correct letters or characters according to common usage.

Paralanguage

Additional elements of spoken communication which are integrated with vocal (voice) and verbal (words) elements, and
contribute significantly to communication and meaning-making. For example, voice quality, volume and pacing, facial
expressions, gestures, posture and body movement.
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Paralinguistics

A study of paralanguage elements of expression.

Pedagogy

A combination of conceptual knowledge, practical skills and reflective capabilities which constitute the ‘art and science’ of
teaching.

Performance

A use of the language in real situations, putting language knowledge into practice; it involves accuracy, fluency and complexity.

Phoneme

The smallest meaningful unit in the sound system of a language. For example, the word is has two phonemes: /i/ and /s/; ship
has three phonemes: /sh/, /i/, Ip/. A phoneme usually has several manifestations dependent on varying phonological contexts.
For example, the p in pin and spin differs slightly in pronunciation but is regarded as being the same phoneme; that is, as having
the same functional meaning within each word.

Phonics

A relationship between letters or characters and the sounds they make when pronounced. L2 learning involves developing
phonic awareness and proficiency.

phonics

the term used to refer to the ability to identify the relationships between letters and sounds when
reading and spelling

Phonological awareness

Understanding that every spoken word is composed of small units of sound, identifying relationships between letters and
sounds when listening, reading and spelling. It includes understandings about words, rhyme and syllables.

Pragmatics

A study of how context affects communication; for example, in relation to the status of participants, the situation in which the
communication is happening, or the intention of the speaker.
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Prediction

An informed presumption about something that might happen. Predicting at text level can include working out what a text might
contain by looking at the cover, or working out what might happen next in a narrative. Predicting at sentence level includes
identifying what word is likely to come next in a sentence.

Prefix

A meaningful element (morpheme) added before the main part of a word to change its meaning. For example, unhappy.

prefixes

meaningful elements (morphemes) added to the beginning of words to change their meaning
(for example, 'un' to 'happy' to make 'unhappy')

Preposition

A part of speech that precede a noun, noun phrase phrase or pronoun, thereby describing relationships in a sentence in respect
to:

e space/direction (below, in, on, to, under — for example, she sat on the table).
e time (after, before, since — for example, | will go to the beach after lunch).

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the beans except the purple
ones)

Prepositions usually combine with a noun group or phrase to form a prepositional phrase. For example, in the office, besides
these two articles.

prepositional phrases

typically consist of a preposition followed by a noun group/phrase. Prepositional phrases occur
with a range of functions, including: adverbial in clause structure (for example, 'on the train' in
'We met on the train.'); modifier in noun group/phrase structure (for example, 'with two children'
in 'a couple with two children'); and modifier in adjective group/phrase structure (for example,
'on golf' in 'keen on golf').

Productive language use

One of the two aspects of communication through language (see receptive language) involving the ability to express, articulate
and produce utterances or texts in the target language.
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Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences. For example, Ahmad chose a
chocolate cake. He ate it that evening (where he and it are personal pronouns; and that is a demonstrative pronoun).

Pronunciation

A manner in which a syllable is uttered.

Prosody

Patterns of rhythm, tempo, stress, pitch and intonation used in language; for example, in poetry or public speaking.

Proxemics

A use of space, posture and touch as elements of non-verbal communication.

Purposeful learning

Learning which results from authentic language experiences that involve real purpose and achievable outcomes.

Question

A commonly employed prompt to elicit language use. A key element of scaffolding to support learners’ use of language and to
encourage further contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable answers. For example, What time is it? These are
typically used as prompts for short answers, as a framework for testing comprehension or reviewing facts, and for
routinized interactions. They are frequently used to scaffold early language development.

e open questions are questions with unknown and unpredictable answers that invite and support more elaborated and
extended contributions from learners. For example, How do you feel about that? What do you think might happen next?
They are used as stimulus to discussion, reflection and investigation.

Questions are an important element of intercultural language teaching and learning. The quality of questions determines the
quality and substance of the learning experience. Effective questions relating to the nature of language, culture and identity and
the processes involved in language learning and intercultural experience guide the processes of investigating, interpreting and
reflecting which support new understanding and knowledge development.
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Read

Process visual or tactile symbols (for example, braille), words or actions in order to derive and/or construct meaning. Reading
includes elements of decoding (of sounds and symbols), interpreting, critically analysing and reflecting upon meaning in a wide
range of written, visual, print and non-print texts.

Receptive language

One of the two components of communication through language (see productive language): the ‘receiving’ aspect of language
input, the gathering of information and making of meaning via listening, reading, viewing processes.

Reciprocating

An integrating element of intercultural communication that involves movement and relationship, interpreting and creating
meaning, and understanding the process of doing so. It involves not only the exchange of words but also an exchange of
understanding between the people involved. It comes into play when the learner ‘self’ encounters and interacts with the ‘other’
(the target language speaker, the target language itself as text or experience); when the existing language code and cultural
frame encounters a different code and frame. This experience impacts on the learner’s perspective and sense of identity and on
their usual ways of communicating. Reciprocating involves conscious attention to the process: attention to the self
(intraculturality) and to the likely impact of the self on the other person involved (interculturality). Things previously taken for
granted are noticed in reference to new or different ways. Key elements of reciprocating include conscious attention,
comparison, reflection and analysis:

e recognition that both partners in an exchange are involved in the ‘effort of meaning’

e willingness to work out what the other person means, the cultural and social context they are speaking from and the
perspectives, which frame what they are saying

e making necessary adjustments to own and each other’s input, orientation and stance that will help the exchange to be
successful.

Register

A variety of language used for a particular purpose or in a particular situation, the variation being defined by use as well as user.
For example, informal register or academic register.

Romanisation

A transcription from a differently scripted language, such as Chinese or Japanese, into the Latin alphabet.

Root of a word

A word/word element that cannot be reduced to a smaller unit and from which other words are formed. For example, plant in
replanting.
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Scaffolding

Support provided to assist the learning process or to complete a learning task. Scaffolded language support involves using the
target language at a level slightly beyond learners’ current level of performance, and involves incremental increasing and
decreasing of assistance. Task support provides assistance to perform just beyond what learners can currently do unassisted,
to progress to being able to do it independently. Scaffolding includes modelling and structuring input in ways that provide
additional cues or interactive questioning to activate existing knowledge, probe existing conceptions or cue noticing and
reflecting.

Scanning

A text processing strategy adopted to search for specific words, ideas or information in a text without reading every word. For
example, looking for a word in the dictionary or a name in a phone directory. Scanning involves moving the eyes quickly down
the text looking for specific words and phrases to gain a quick overall impression/to get the gist.

Script

A writing system in which characters or symbols represent components of language (letters, syllables, words).

Semantic knowledge

Knowledge gained at a meaning rather than a decoding level. This involves understanding the relationship between signifiers
(words, phrases, symbols, signs) and the meanings they represent. Semantic information is supported through reference to
prior knowledge, cultural connotations and contextual considerations.

simple sentences

have the form of a single clause (for example, 'David walked to the shops.' or 'Take a seat.")

Skimming

A text processing strategy aimed at gaining information quickly without focusing on every word.

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world
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Stereotype

A widely held but fixed and oversimplified image or idea of a particular type of person or thing

Stress

An emphasis in pronunciation that is placed on a particular syllable of a word; for example, she will conduct the orchestra; her
conduct is exemplary.

Suffix

A meaningful element added after the root of a word to change its meaning (for example, to show its tense : —ed in passed.
Common suffixes in English include —ing; —ed; ness; —less; —able).

suffixes

meaningful elements added to the ends of words to change their meaning (for example, to show
its tense: 'ed' in 'passed'). Common suffixes are 'ing', 'ed’, 'ness’, 'less' and 'able’')

Synchronous

Occurring or existing at the same time.

Syntax

An ordering of sentence elements such as words, group/phrases and clauses. In some education settings, the terms syntax and
grammar are used interchangeably.

Talk

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

Task

An integrated experience and use of language, set in a context, accomplishing a purpose, focused on meaning. A task provides
an organising structure and context for meaning-focused language learning. Unlike form-focused language activities and
exercises, task-based learning involves the achievement of a goal or authentic outcome. Learners draw from existing language
resources and seek out unfamiliar resources as needed to complete the task. Scaffolding is provided by the teacher via the task
cycle, which includes form-focused teaching. Examples of tasks: researching an issue, sharing ideas and then categorising and
presenting results; planning and having a picnic; designing and publishing an online newsletter.
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Task-based language learning (TBLL)

An orientation to language teaching and learning, which focuses on the use of the language in meaningful and ‘life-like’ tasks
and activities. The completion of the task is not an end in itself, as tasks are part of the overall learning and using of the
language, providing a context and purpose for developing language competence and a means of assessing and evaluating
learning outcomes. Learners work independently and/or collaboratively, draw on existing language resources, generate
solutions to communicative problems, seek out additional or new language and other resources needed to complete the task.
Focused language work, such as grammar knowledge, vocabulary building, social and cultural competence, is integrated with
task preparation and completion processes. Tasks provide opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as including work on accuracy and focus on form. A task has limits as
a one-off learning event, but is used as a meaningful component of learners’ overall learning progression.

tenses

a grammatical category marked by a verb in which the situation described in the clause is
located in time. For example, present tense 'has' in 'Sarah has a headache' locates the situation
in present time, while past tense 'had' in 'Sarah had a headache' locates it in past time.
However, the relation between grammatical tense and (semantic) time is not always as simple
as this. For example, present tense is typically used to talk about: present states, as in 'He lives
in Darwin'; actions that happen regularly in the present, as in 'He watches television every night';
'timeless' happenings, as in information reports such as 'Bears hibernate in winter'; references
to future events, as in 'The match starts tomorrow' where the tense is present but the time
future. Likewise in 'l thought the match started tomorrow' where the subordinate clause 'the
match started tomorrow' has past tense but refers to future time texts.

Text

An identified stretch of language, used as a means for communication or the focus of learning and investigation. Text forms and
conventions have developed to support communication with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine language with other systems for
communication, such as print text, visual images, soundtrack and spoken word, as in film or computer presentation media.

Text processing strategies

Strategies learners use to decode and understand text. These involve drawing on contextual, semantic, grammatical and phonic
knowledge in systematic ways to work out what a text says. They include predicting, recognising words and working out
unknown words, monitoring comprehension, identifying and correcting errors, reading on and re-reading.

Text structure

Ways in which information is organised in different types of texts (for example, chapter headings, subheadings, tables of
contents, indexes and glossaries, overviews, introductory and concluding paragraphs, sequencing, topic sentences,
taxonomies, cause and effect). Choices in text structures and language features together define a text type and shape its
meaning. Different languages/cultures structure texts differently in many instances.
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text structures

the ways in which information is organised in different types of texts (for example, chapter
headings, subheadings, tables of contents, indexes and glossaries, overviews, introductory and
concluding paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and shape its meaning.

Text types (genres)

Categories of text, classified according to the particular purposes they are designed to achieve, which influence the features the
texts employ. For example, texts may be imaginative, informative or persuasive; or can belong to more than one category. Text
types vary significantly in terms of structure and language features across different languages and cultural contexts. For
example, a business letter in French will be more elaborated than a similar text in English; a request or an offer of hospitality will
be differently expressed in Japanese or German.

texts

the means for communication. Their forms and conventions have developed to help us
communicate effectively with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine
language with other systems for communication, such as print text, visual images, soundtrack
and spoken word as in film or computer presentation media.

Textual features/conventions

Structural components and elements that combine to construct meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).

Tone

A use of pitch and contour in spoken language to nuance words and, in some languages, to distinguish lexical or grammatical
meaning. In Chinese, for example, the tones are distinguished by their pitch range (register), duration and contour (shape). All
Chinese syllables have a set tone, which distinguishes it and its meaning from another syllable. However, in certain
environments tones can change or be modified, while in rapid spoken Chinese a great many unstressed syllables carry no tone
at all.

Translation

A process of translating words/text from one language into another, recognising that the process involves movement of
meanings and attention to cultural context as well as the transposition of individual words.

Transliteration

Writing a letter or word using the closest corresponding letter or word from a different language or alphabet.
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Verb

A part of speech which expresses existence, action, state or occurrence. For example, they watch football; she is exhausted;
the day finally came.

auxiliary verb — a verb that combines with another verb in a verb phrase to form tense, mood, voice or condition. For example,
they will go, | did eat lunch, she might fail the exam.

verb

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in "The koala is an Australian mammal').

verb groups

consists of a main verb, alone or preceded by one or more auxiliary or modal verbs as
modifiers. For example, verb groups/phrases: create tense, as in 'He [was happy]', 'She [is
working] at home', 'l [have seen] him before'; express modality using modal verbs such as 'can’,
'may’, 'must’, 'will', 'shall' and so on, as in "You [must be] mad', 'He [will have arrived] by now',
'‘She [may know] them'; and create passive voice, as in 'A photo [was taken]'.

verbs

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').

view

observe with purpose, understanding and critical awareness. Some students participate in
viewing activities by listening to an adult or peer describing the visual features of text, diagrams,
pictures and multimedia

voice

in English grammar voice is used to describe the contrast between such pairs of clauses as
"The dog bit me' (active voice) and 'l was bitten by the dog' (passive voice). Active and passive
clauses differ in the way participant roles are associated with grammatical functions. In clauses
expressing actions, like the above examples, the subject of the active (‘the dog') has the role of
actor, and the object ('me') the role of patient; whereas, in the passive, the subject ('I') has the
role of patient and the object of the preposition by ('the dog') the role of actor. In clauses that
describe situations other than actions, such as 'Everyone admired the minister' and 'The
minister was admired by everyone', the same grammatical difference is found, so that the object
of the active ('the minister') corresponds to the subject of the passive; and the subject of the
active (‘everyone') corresponds to the object of the preposition 'by'. And in the literary sense, it
can be used to refer to the nature of the voice projected in a text by an author (for example,
‘authorial voice' in a literary text or 'expert voice' in an exposition).
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Word borrowing

A practice of incorporating words from one language into another. For example, the use of Italian words such as pianissimo,
cannelloni in English and the use of English ICT terms in many languages. The increasing frequency of word-borrowing
between languages reflects intercultural contact, contemporary cultural shifts and practices in a globalised world, issues of ease
of communication and efficiency and technological specialisation.

write

plan, compose, edit and publish texts in print or digital forms. Writing usually involves activities
using pencils, pens, word processors; and/or using drawings, models, photos to represent text;
and/or using a scribe to record responses or produce recorded responses
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Korean

Overview

Context statement
The place of the Korean culture and language in Australia and the world

Korean is the language of one of Australia’s important neighbours in the Asian region and is spoken by around 80 million people
in the Korean Peninsula and worldwide. With the rapidly growing popularity of and interest in Korean culture across the world,
the number of people learning Korean is also growing fast in many countries in Asia, Oceania, the North and South Americas,
Europe and Africa. In Australia, Korean is spoken by more than 150 000 people, and the presence of the Korean culture and
language, together with Korean brands of high-technology products, is increasingly evident in various sectors of society.

Australia and the Republic of Korea have established and reinforced people-to-people relationships through cultural and
educational exchanges for more than half a century. The first recorded contact between Australia and Korea took place in the
late 19th century through Australian missionaries visiting the Korean Peninsula. In the early 20th century, there was a period
when contact between the two countries was not possible due to the Japanese colonial rule over Korea. With the end of World
War Il and Australia's participation in the United Nations Commissions on Korea (UNCOK) in 1947 and in the Korean War
(1950-1953), the two countries formed a strong bond and have established a strong trade partnership. With an increasing
awareness of the need to expand the partnership to other sectors, awareness of the need to better understand the country and
culture, and to learn the language, has also increased as opportunities for exchanges and collaborations are expanding to
education, science and technology, culture, media, sports, leisure, tourism and community activities. Visitors from Korea,
including primary-aged students on study trips, may provide young Australian learners of Korean with opportunities for rich
cultural and linguistic experiences.

The place of the Korean language in Australian education

There have been a number of government policy initiatives that have supported the teaching of Korean in Australian education
since it was introduced to Australian schools in the early 1990s. During the 1990s, with growing national interest in trade with
Asia, the Australian Government introduced the National Asian Languages and Studies in Australian Schools (NALSAS)
Strategy. Later, the aims of NALSAS were reignited through the National Asian Languages and Studies in Schools Program,
which ran from the late 2000s until the early 2010s with a renewed economic and strategic focus on Asia, encouraging young
Australians to study Korean, one of four targeted Asian languages. In recent years, the commitment of the Australian
Government to the teaching and learning of Korean in schools has continued as is evident in documents such as South Korea:
Country Strategy (Australian Government, Department of Foreign Affairs and Trade, 2013).

With the support of the Australian Government for learning and teaching Korean in Australian schools and growing interest in
Korean culture and opportunities to encounter Koreans and Korean products, there is an increasing demand for Korean
language education from the community. Among young learners in Australia, there has been a significant increase in the
popularity of Korean culture, including traditional and youth/pop culture, as seen in frequent performances of traditional Korean
dance and music and in the surge of popularity of K-pop (Korean pop). There is also an increasing awareness of possible
career opportunities for those who have attained a high level of proficiency in the Korean language and a sound intercultural
understanding.

The nature of Korean language learning
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The Korean language has its own alphabetic writing system called Hangeul. Hangeul consists of 24 basic letters, comprising 14
basic consonants and 10 basic vowels. Learning Hangeul involves learning how to combine consonants and vowels to produce
a syllable in Korean, which corresponds to a syllabic block in its written form. As students learn Hangeul, they also learn about
its philosophical, scientific, linguistic and cultural underpinnings, where the three elements of vowel letters (1, —, | ) symbolise
the three respective elements in oriental cosmology — heaven, earth and human — and consonant letters symbolise the shapes
of the speech organs: lips, teeth, tongue and throat. Students’ learning is enhanced by understanding the importance of
Hangeul's creator, King Sejong the Great, who, in the 15th century, believed that his people’s wellbeing was directly related to
literacy and could be enhanced through the creation of a writing system that would represent their spoken language.

Korean is an agglutinative language. Students learn how to agglutinate various particles or suffixes to nominals or verb stems to
express a range of grammatical, semantic or pragmatic information. The word order of Korean is subject—object—-verb (SOV);
however, learners also learn that word order in Korean is flexible as long as the verb-final rule is observed, and that contextually
understood elements may be left unexpressed in Korean discourse. Honorifics are one of the important features of Korean.
Students learn how to use Korean to express their thoughts with cultural bearing through the systematic use of honorifics and
through non-verbal behaviour that corresponds to the chosen honorific. The Korean language easily incorporates words from
other languages. Students learn about Korean culture as well as how to use the language in culturally appropriate ways.

The diversity of learners of Korean

Australian students have multiple, diverse and changing needs that are shaped by different individual, personal and learning
histories as well as personal, cultural and language backgrounds. Learners of Korean in Australia can be identified in three
major groups: second language learners (learners who are introduced to learning Korean at school); background language
learners (learners who may use Korean at home, not necessarily exclusively, and have knowledge of Korean language and
culture to varying degrees); and first language learners (learners who have had their primary socialisation as well as initial
literacy development in Korean, and use Korean at home as their first language).

The Australian Curriculum: Languages, Foundation to Year 10 for Korean is pitched to second language learners. The
curriculum has been developed according to two main learning sequences for these learners: Foundation — Year 10, and Years
7—-10. Teachers will use the Korean F-10 curriculum to cater for learners of different backgrounds by making appropriate
adjustments to differentiate learning experiences for these students.

For students learning Korean for the first time in a school language program, a key component of their learning is to understand
the cultural dimension that shapes and is shaped by the language. The curriculum is designed with an intercultural language
learning orientation to enable students to participate meaningfully in intercultural experiences, to develop new ways of seeing
and being in the world and to understand more about themselves in the process.

PDF documents

Resources and support materials for the Australian Curriculum: Languages - Korean are available as PDF documents.
Languages - Korean: Sequence of content
Languages - Korean: Sequence of Achievement - F-10 Sequence

Languages - Korean: Sequence of Achievement - 7-10 Sequence
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Foundation to Year 2

The nature of the learners

Children enter the early years of schooling with established oracy skills in one or more languages and varying degrees of early
literacy capability. For young students, learning typically focuses on their immediate world of family, home, school, friends and
neighbourhood. They are learning how to socialise with new people, share with others, and participate in structured routines and
activities at school. Typically, they have little to no experience of Korean language and culture.

Korean language learning and use

Korean language learning at this stage is focused on developing learners’ oral language and familiarising learners with the
language through interaction involving enjoyment, imagination and action. Through classroom routines and action-related
activities such as playing games, dancing, singing and chanting, students learn and use Korean to socialise with others and
explore the primary world around them. Non-verbal expressions such as miming, movement and gestures are an important part
of students’ learning. Children begin to hear single words, phrases and short simple texts in Korean, relating them to concrete
objects and people seen and known in their immediate environment, to what they feel and do, and to topics about self, home,
family, and classroom activities. They listen to, use and experiment with simple formulaic language for routines such as
greetings, introductions and classroom language, and become familiar with meaningful sounds in Korean. With the introduction
of Hangeul, children become further aware of the relationships between sounds and letters, and between syllables and syllable
blocks in Korean speech and script. As their phonological awareness increases, they begin to develop literacy in Korean,
identifying simple Korean words in short texts through activities such as shared/supported reading or sight word games. They
start to write Hangeul by copying or tracing words, and later co-construct longer texts such as chants and rhymes. Through the
repeated use of simple patterns where basic key particles, verb endings and honorific elements are used, children notice that
some Korean grammatical elements and rules are different from those of English. As students use simple language patterns
with culturally appropriate gestures or body language, they recognise elements of Korean culture such as politeness embedded
in the Korean language and its use, and become aware that there are different ways to communicate using languages other
than their own.

Contexts of interaction

The primary context for students’ interaction is the language classroom, with the teacher of Korean language and peers.
Students may have some access to Korean-speaking peers in wider school or community settings. Their use of Korean
primarily relates to classroom routines and activities, drawing on their interest in play, movement and games and on their
curiosity about the world around them.

Texts and resources

Learners have exposure to a variety of spoken, visual and written/digital texts. They listen and respond to teacher talk, and take
part in songs, play, stories and simple conversations. Written and digital texts include picture books, wall charts, Big Books and
teacher-generated materials such as games, labels, captions and flashcards. Writing development is supported through tracing
and copying simple words as sight words and short modelled sentences in texts such as greeting cards or captions, and through
co-creating shared resources such as word walls or storyboards.

Features of Korean language use
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Students become familiar with the sound system of the Korean language, recognising Korean pronunciation as being different

from that of their own language/s. They learn to pronounce syllable blocks as part of sight words, recognising the association

between simple vowel and consonant sounds with their corresponding letters. They recognise, use and distinguish simple

Korean intonation patterns for statements and questions. They become familiar with and use the pattern of simple basic

sentences such as those with —2 at the end, and notice similarities and differences between Korean and English. They begin to

develop curiosity about Korea and Korean people and about different ways of making meaning using Korean.

Level of support

Children need rich language input and their learning is supported with the ample provision of scaffolding and language

modelling. They need opportunities to build and test hypotheses about the Korean language and culture, to review, recycle and

revise them, and to adjust their use of the Korean language and understanding of Korean culture. Attention to diversity in

students’ learning needs and backgrounds, and to the provision of continuous encouragement, cues, feedback and

opportunities for learners to reflect, support these hypothesis building and testing processes. As the main source of target

language input, the teacher provides ample models and examples of the Korean language and culture with the support of visual

cues and resources such as pictures, realia, objects and charts.

The role of English

While the teacher and learners are encouraged to use Korean wherever possible, English is used for discussion, reflection,

questions and explanations relating to complex ideas or aspects of languages or cultures, and in tasks which involve moving

between the two languages, such as bilingually naming objects or images.

Foundation to Year 2 Content Descriptions

Communicating
Socialising

Interact and socialise with peers and teacher to greet,
introduce themselves and give basic personalinformation
[Key concepts: self, family; Key processes: greeting, playing,
imitating]

(ACLKOC115)
ERGERS)

Engage in guided group activities and simple exchanges such
as playing games;group singing or dancing; contributing ideas
through key words, images, mimes

[Key concepts: play, group; Keyprocesses: singing, chanting,
observing, drawing]

(ACLKOC116)
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Elaborations

e greeting the teacher and peers using appropriate
expressions and body language, for example, °t3 St All
R?oHE? OHLEA EDIRIR

e introducing themselves using M =...0l 0l /0 R as a set
phrase

e asking about and expressing likes/dislikes usingsimple
language such as & £0toll2? D 20/E £0tal R

e participating in group singing and chanting and
performing actions,for example, JtLICH =eff, oS = ch

e making simple requests using ... =Al 2 and expressing
thanks, D2t &LICH

e providing descriptions of familiar objects or people,for
example, 0t0I20/0l2, 20K

e following instructions for language games such as pass
the message, 222 =0|
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Interact in familiar classroom routines and follow simple
classroom instructions

[Key concepts: routines,interactions; Key processes:
observing, responding]

(ACLKOC117)

Informing

Locate specific words and expressions in simple texts such as
signs, titles and captions, and use information tocomplete
guided oral and written tasks

[Key concepts: text, meaning; Key processes: locating,
noticing,matching]

(ACLKOC118)

B x @ %

Share simple information aboutthemselves, known people,
everyday objects and places of interest

[Key concepts: self, preference; Key processes:describing,
showing]

(ACLKOC119)

g €

Creating

Participate in chants,choral and shared reading of short
imaginative texts in audio-visual, print and digital media such
as cartoons, storiesor rhymes, and responding through play-
acting, illustrating, miming or making short statements

[Key concepts:character, story; Key processes: playing,
choral reading]

(ACLKOC120)

B .x @ %
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using ... A 2/ 2 and UI/0tLI K to interact with the
teacher inroutine exchanges such as roll call

responding with appropriate actions to the teacher’s
simple instructions such as I 2I6HAI 2, LML, &2
NI 2,9V ALGHAl 2

asking questions and responding to the teacher and
peers by using A0 2? ...0l0L/0 2

using CtE5tNI27?; otE 5] JLMIQ/AH M 2, to greet or to
take leave

Elaborations

using a variety of skills such as labelling,matching,
clicking and dragging, drawing, miming and actions to
locate and use information

locating and using information to describe, name, draw
and trace, for example, H2l, =. &

classifying and categorising information gained from
others, such as aboutfavourite foods, for example, 0| &2
OIXHE E0tol 2

using contextual and visual cues whilereading with the
teacher, for example, using illustrations and printed/audio
narrations when reading Big Books ordigital books

reporting on information gathered from friends using
simple structures such as ... Z0toi R and ... H R

contributing to aclass photo story, for example, creating
and reading aloud captions to own photos (X = ...0| 0fl
R/0R) and aspects of personalinformation (X = HtLtL}
E Z0tolle; M= ENIJH LN R)

using simple sentencestructures, familiar vocabulary,
concrete materials and supporting gestures to
communicate about self and the immediateenvironment,
for example, 0 2? 20| . H= NBEE Z0I6iR

Elaborations

participating in shared reading, sharing opinions and
responding to questions about imaginative texts

responding to imaginative textsincluding digital texts,
stories, rhymes and songs through play-acting,
illustrating, facial expression or movement

interacting with a character or puppet in an imaginary
situation or setting, for example, &+35tM 27; M= OIL
Ol 2; BHLIA B R

makingsimple evaluative statements about favourite
characters in stories, rhymes or songs, for example, ...
Z0tof RIA A2

re-creating stories, rhymes and songs through mime,
dance or drawing with simple captions
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Create captions to images for individual presentation and
participate in shared performances andimaginative activities
using familiar words, phrases and language patterns

[Key concepts: performance; Key processes:drawing, singing,
dancing]

(ACLKOC121)

Translating

Translate familiarwords and phrases, using visual cues and
word lists, explaining the meaning of particular words,
gestures andexpressions

[Key concepts: similarity, difference; Key processes: noticing]

(ACLKOC122)

E @ &S

Create labels, captions or short statements in Korean and
English for the immediatelearning environment and for familiar
objects or images

[Key concepts: counterpart; Key processes: naming,
labelling,matching]

(ACLKOC123)
E.x@%
Reflecting

Notice aspects of Korean language andculture that are ‘new’,
sharing how interacting in Korean can be different to
interacting in own language/s

[Keyconcepts: respect, acceptance; Key processes: noticing,
comparing]

(ACLKOC124)

ERGERS)
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e creating own version of a story bysequencing a series of
pictures with captions or by creating a storyboard with
labels using modelled language, forexample, t3 5} Al
27;...A02? U, 0K/ OILIR, SHE; D&SLICH

e performing songs, rhymes and action stories using non-
verbal forms of expression such asclapping, gestures
and facial expressions to support the making of meaning

e creating and presenting own Big Books, storyboards or
digital texts based on imaginary scenarios infamiliar
contexts, for example, = Al 0t2|

Elaborations

e noticing words in Korean and English that have the same
meaning, such as HILIA, 2 FE, 222} and considering
why

e recognising that every language has its own words,
sounds and gestures to make meaning

e using Korean and/or English to name familiar objects and
conduct simple conversations,translating when
necessary to help others understand

e sharing and interpreting simple expressions and songs
with friends and family, for example, showing them how
tosingstw &, M L 2f

e creating a bilingual picture dictionary for theirclassroom
use

e matching Korean and English texts, for example, name
tags of friendsin Korean and English

e creating bilingual captions in Korean and Englishfor a
photographic display using digital technologies to show
parents or others about a class event or experience
suchas sports day, school camp or pets day

Elaborations

e noticing that there are different ways to greet people in
Korean, recognising theirsimilarities and differences to
those in their own language and culture

o familiarising themselveswith simple spoken exchanges in
Korean, including how to use appropriate gestures, for
example, how to bow and make handgestures when
saying 2t oA R7?

e describing how it feels to useKorean, for example, when
singing a song or hearing Korean spoken by others

e includingsome Korean words and expressions in English
conversation when it feels appropriate (for example, Ul,
A NS LICH,noticing changes in behaviour or
body language when speaking Korean
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Recognise themselves as members of different groups,
including the Korean class, the school, theirfamily and
community, and consider their roles within these different
groups

[Key concepts: self, role; Key processes:noticing]

(ACLKOC125)

ER GRS

Understanding

Systems of language

Recognise the sounds of the Korean language and the forms
of Hangeul syllableblocks, and understand that the syllable
block is the basic unit of writing in Korean, associating
individual syllableblocks with their pronunciations

[Key concepts: phonic awareness, meaningfulness, unit of
writing; Key processes:recognising, discriminating, mimicking]

(ACLKOU126)
ENG

Recognise some basic features of the Korean grammatical
system, such as the verb- final rule, the sentence-final —

2 ,and notice chunks in which a noun or pronoun is combined
with a case marker as part of a sentence

[Key concepts: wordorder, politeness; Key processes:
noticing, selecting]

(ACLKOU127)

g @

Notice and use simple vocabulary to identify familiar objects
and to describe simple actions, statesor qualities in familiar
contexts

[Key concepts: word, meaning, name; Key processes:
noticing, selecting]

(ACLKOU128)

% C
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e naming languages they know and are learning, for
example, St=01

e making simple statements about themselves,including
who they are and their personal preferences, for
example, A= .00/ K, M= ... E0t LQ/E MHH R

e noticing their own use of words, expressions or
behaviours that make them who they are, such as
usingwords from different languages, ways of celebrating
or communicating that may not be familiar to other
people

Elaborations

o differentiating Korean and English sounds, for example,
by comparing names in Korean and English (for example,
2t Eversus ‘Robert’)

e categorising namesaccording to their first consonant, for
example, 0t3, 01 &, 010I 2

e discriminating between simple vowel and consonant
letters in a syllable block

e recognising the order of strokes in writing syllable blocks

e recognising —2 at the end of a sentence through its
repetitive use in sentences such as [(}2totAI R and ©HE
GHAI27?

e noticing that the Korean copula alternates between two
forms (-0l il 2 and -0l 2) and using it with own names,
for example, OO 20/ L/ F Wl 2

e understanding that X is used to refer to the self

e identifying a structure where a noun ora pronoun is
followed by a basic case marker such as —2/=, —01/Jt
and —=/Z (for example, X =) as a chunk which has
asyntactic function in a sentence

e understanding how to make a simple question using a
basicquestion word, for example, & Z0Ioi12?

e identifying and using basic words for familiar objects,
forexample, body parts, pets and days of the week

e responding to a simple question using WI/0tLI 2 to
express agreement/disagreement

e using basic verbswith the —0{/0t 2 ending in familiar
contexts, for example, A H L, AHL, ZE0tH R
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Notice and identify different types of simple spoken,written e listening to and viewing different types of simple texts in
and digital texts used for different purposes in familiar Koreanincluding digital or online texts and recognising
that Korean is used for purposes such as songs, chants,

contexts . .
dialogues andstories

[Key concepts: text; Key processes:recognising, identifying] e identifying Korean words in spoken and written texts

where Korean is used alongside words fromother

(ACLKOU129) |
anguages

E.x @

Language variation and change Elaborations

Recognise that thereare different words and expressions used e noticing differences in greetingsand expressions used in

by Korean speakers to address and greet people in different different social settings where people of different ages

N and/or different degrees of familiarityare involved
contexts andsituations

e identifying social relationships between people interacting

K : i ; K : L 7
[Key concepts: appropriateness, respect; Key processes in videoclips, cartoons, photographs o role play

noticing, comparing]

(ACLKOU130)

@&

Recognise that languages change continuously and borrow e recognising loan words originating from other

words fromeach other languages,for example, Z&ct, B HF, &2, =T, O

oA

e identifying Korean words used in English contexts, for

[Key concepts: word-borrowing; Key processes: noticing,

selecting] example, taekwondo, kimchi

(ACLKOU131)

B€@%

Recognise that Korean is one of many languages spoken in e understanding that the world contains many different
multicultural Australia and inthe world languages spoken by many differentcommunities of

speakers and that most people in the world speak more

[Key concepts: multilingualism, community; Key processes: than one language

noticing, naming] e naming languages they have encountered in their

everyday life, such as the languages of theirneighbours

(ACLKOU132)
or classmates
E] @ GZ-) AA e exploring the range of languages spoken in Australia,
including Aboriginal languages and Torres Strait Islander
languages, Asian languages and world languages
& AA
Role of language and culture Elaborations
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Understand that ways people use language reflect their e comparing gestures and body language associated
withlanguage use in different cultures, for example,
bowing and saying 22 Gt Al 27 when greeting in
Korean, different ways ofkissing on the cheek saying ‘hi’
between Korean andAustralian ways of communicating in English-speaking cultures including Australia and
[Key concepts: language, culture, meaning; Key processes: pressing noses (that is, hongi)and saying ‘kia-ora’ when
greeting in Maori

culture, such as where andhow they live and what is important
to them, finding examples of similarities and differences

noticing, makingconnections]
e exploring the meaning of ‘culture’ and how it involves

(ACLKOU133) visible elements, for example, ways of eating or symbols
o i G suchas flags, and invisible elements, for example, how
@ @\ - T ) people live, what they value, and how they think about

themselves andothers
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Korean

Foundation to Year 2 Achievement Standard

By the end of Year 2, students interact with peers and teachers through play- and action-related talk, exchanging greetings and
introducing themselves (for example, 2tE5tAIR7; 2tE7?; M= ...01 0l /01 2 used as a set phrase) with gestures. They
respond to question cues (such as # 0l 2?) by naming objects with single words (for example, =! 2! &1 10 2:0|!) or using
short, simple sentences as set phrases (for example, 0|0l 2, 12 2F0| 0l R). They respond to teacher instructions such as [}t
OtMIR, 2 LIAIR by imitating the teacher’s actions or speech, and to the teacher’s simple closed-ended questions by giving
short answers such as A H /A HK or UI/OtLI K. They make simple requests using ... Al R and thank each other or the
teacher using 1) 2 &LICt with appropriate gestures. They mimic and approximate Korean pronunciation of simple words, and
locate and read specific words such as names of people or objects provided in familiar types of short texts. Students present
simple information relating to themselves, their friends or everyday objects, using simple words and set phrases. They create
and perform their own simple texts using modelled examples and formulaic language. Students use vocabulary related to their
class and home environments. They use the personal pronoun X, basic particles —2/=, —01/Jt and —=/E as part of formulaic
chunks ending with —01/0t2 or -0l | /0 (for example, M= 112012t 810 ). They match simple Korean and English texts
written in Hangeul and English such as 2 £ and Robert, and identify familiar objects in both languages. Students explain
aspects of Korean language and culture in everyday language use, such as ways of greeting and thanking, identify differences

or similarities to their own language/s and culture/s, and discuss the experience of learning and using the Korean language.

Students discriminate Korean sounds and script from those of English and other languages. They identify the syllable block as
the unit of writing and associate individual syllable blocks with their pronunciations. They identify their own names written in
Korean using syllable blocks (for example, 28 £, 0t 3) and pronounce them using Korean sounds. Students identify —2 at the
end of a sentence as indicating some polite meaning. They identify X as referring to self and Xl = as an equivalentto ‘' in a
sentence. They choose between —0| 0l 2 and -0l 2 when they construct a sentence using a copula (for example, 310l 2; Ot
0I2010l ). They identify Korean language as the language of Korea and as one of the many languages used in Australia and
in the world. Students identify some loan words from other languages and Korean words used in Australia and other countries.
Students identify differences and similarities between their own and others’ languages and cultures.
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Korean

Years 3 and 4

The nature of the learners

At this level, children are developing awareness of their social world and membership of various groups, including of the Korean
class. They have developed initial literacy in English and this helps to some degree in learning Korean. They benefit from
varied, activity-based learning that builds on their interests and capabilities and makes connections with other areas of learning.

Korean language learning and use

Learners interact with peers and the teacher in classroom routines and a variety of classroom activities. They build oral
proficiency with provision of rich language input and ample opportunities to rehearse modelled language in communicative
activities where grammar, vocabulary and pronunciation are purposefully integrated. They develop understanding of the
alphabetic nature of Hangeul and read words that consist of syllable blocks with 2+ &. They exchange simple information,
feelings and ideas related to their personal worlds, finding commonalities and acknowledging differences between each other.
The language they use and hear is in simple structures and with familiar vocabulary. They follow instructions, respond to
questions and read and create short texts on topics relevant to their interests and enjoyment such as family, pets or favourite
sports or food, and those drawn from other learning areas. They explore ideas and values important to Korean culture through
shared tasks such as shared reading of Korean folktales. The language used in routine activities is re-used from lesson to
lesson in different situations, making connections between what has been learnt and what is to be learnt.

Contexts of interaction

The primary context of interaction in Korean is the classroom, where Korean is used as much as possible. Learners have
access to resources and authentic texts in Korean via virtual and digital technology and are encouraged to share their learning
at home where possible. They experience authentic Korean language and culture through community activities, for example,
with Korean-speaking neighbours or at Korean festivals.

Texts and resources

Learners engage primarily with a variety of teacher-generated materials, stories, games and songs, and with materials produced
for young learners of Korean such as interactive computer language games, cards and readers. They may also have access to
materials developed for children in Korea, such as television programs, advertisements or web pages, as a means of
developing cultural awareness and language experience.

Features of Korean language use
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Learners are increasingly aware that the Korean language is used not only in Korea and in the Korean community in Australia,
but also in many other places around the world. They make connections and comparisons, and look for differences and
similarities between Korean and English. They begin to make connections between speech and writing in Korean and
understand that Korean is a system that works differently from English. They differentiate sounds of Hangeul syllable blocks,
and their literacy in Hangeul develops with a growing phonological awareness and understanding of Hangeul as an alphabetic
system. They notice features of key grammatical forms and structures that they use as part of formulaic or set phrases, and
understand that such phrases are required elements in Korean sentences in order to make sense. They are increasingly aware
that a verb comes at the end of a Korean sentence and use basic common action and descriptive verbs with the informal polite
ending —0{/0t 2 and its honorific form —(2)Al 2 as appropriate. They create short texts using familiar words relating to their
expanding interests and basic grammatical forms and structures. They develop understanding that the same word may be used
in different meanings according to the context. Through continuous use of Korean with culturally appropriate gestures and body
language, they become increasingly aware of the interdependency of language and culture, and begin to establish their identity
as a learner of Korean, mediating between Korean language and culture and the familiar world of their own, exploring and
comparing cultural norms embedded in everyday interactions in Korean and in their own language/s.

Level of support

The primary support for learners is the teacher of Korean, who gives instruction, explanation, examples, models, reinforcement,
encouragement and feedback. Form-focused instructions are integrated into task-based activities for grammar and vocabulary
learning. Support also includes material resources such as word lists, pictures, Hangeul charts, realia and multimedia
resources.

The role of English

Learners use Korean for classroom routines, familiar interactions, and structured learning tasks and for listening to and viewing
Korean texts. English is used where appropriate for instruction, explanation and discussion, while learners may move between

Korean and English, for example, when they discuss or compare aspects of Korean and English language and culture, or when
they create bilingual texts.

Years 3 and 4 Content Descriptions

Communicating

Socialising Elaborations
Socialise and build relationships with peers and teacher e asking and answering questions relating to personal
through the exchange of personal information in relation to information about themselves,each other, friends, family
self. friends and family members members, favourite things and special talents, for

’ y example, 7027 2 210|027

[Key concepts: friendship, occasions, celebration; Key e interacting with each other, for example, by using Lt/X &

processes: expressing, sharing] Z0tR; OF, 22 27 as set phrases in action-related
exchanges and shared activities such as games,
(ACLKOC134) including interactive computer games, role-plays and

@ K QR o (::3 composing chants/rhymes
e exchanging simple correspondence such as
notes,invitation or birthday cards in print or digital form
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Participate in collaborative tasks and shared experiences
such as creating and playing simple language games or
dialogues that involve simple negotiation, or preparing and
presenting a group display

[Key concepts: participation, cooperation; Key processes:
problem-solving, contributing]

(ACLKOC135)

E @ &S

Participate in everyday classroom activities such as
responding to teacher’s instructions, attracting attention and
asking for repetition

[Key concepts: instructions, respect; Key processes:
interacting, expressing]

(ACLKOC136)

Informing

Identify topics and key points of factual information in short
spoken, written, digital and multimodal texts related to familiar
contexts, routines and interests

[Key concepts: routines, pastimes; Key processes: selecting,
categorising, recording]

(ACLKOC137)

Iélé.K C:E.i.i
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e asking and responding to questions in group activities
such as number games, for example, using 20|00l 27?
and ... 010l 2/0 2, for example, & 0|0l R to form a
group with those who have the same number card

e negotiating requests using simple Korean expressions,
for example, XI2M AUNHL7?; OtLIL, S L; Ll F=Al
;4,0 AA

e preparing, rehearsing and carrying out
presentations,such as a Korean item for school
assembly, or a digital presentation about a significant
cultural event or celebration, for example, Taegeukgi,
taekwondo

e getting a turn to ask a question, for example, 22 A H K

e requesting repetition, for example, CtAl of =Al2

e following instructions given in Korean, for example, ff £
N, ECHL, MHIR, LotML, A2AH R

e answering teacher’s questions, Ol /X A/ H K0 2?
(given as a set phrase), in a short Korean sentence as a
set phrase, for example, A/ A0 R

e praising or complimenting each other, for example, (Ot=F)
NGRS

Elaborations

e gathering information about other people’s activities, for
example by surveying peers about weekend or
dailyactivities, for example, =20l & HL? =IJHL; 2
s A oie? &0l It

e compiling information and reporting it to others,
forexample, by making a shared class graph showing
popular leisure activities

e listening to short spoken texts with some unfamiliar
language, identifying points of information, for example,
the name and number on a recorded phone message,
the age of a child interviewed

e obtaining and using factual information from print, digital
or multimodal texts related to other learning areas, for
example, completing a simple science experiment,
naming countries and significant land features, or
recording distances using geography skills
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Present information gathered from different types of texts
relating to people, objects, places and events

[Key concepts: home, school, information; Key processes:
organising, informing, presenting]

(ACLKOC138)
= Exiﬁ :K Q) GB

Creating

Participate in and reflect on imaginative experiences such as
digital interactive stories or video clips, identifying characters,
main ideas and events, and sharing feelings or ideas by
acting out responses or expressing preferences or opinions
[Key concepts: character, plot; Key processes: shared
reading, performing, recounting]

(ACLKOC139)

Create and perform simple imaginative and expressive
spoken and written texts such as dialogues or collaborative
stories, using formulaic expressions and modelled language
[Key concepts: imagination, humour; Key processes:
presenting, composing]

(ACLKOC140)

B .x @ %

reporting on information gathered from sources including
online resources such as interviews, surveys or

brochures, using different media including those in digital
formats such as drawings, posters and captioned photos

using simple descriptive language and supporting
resourcesto introduce family members and friends,
identifying relationships (22l H0tH 2; & 20 L) and
cultural backgrounds (S A 0|0l 2;8t= AFE0IUIR)

creating a class profile from information collected from
each other, for example, creating a chart or database to
identify favourite sports, food, or colours (2 2/3!, 217,
W2kAR)Y

presenting information on events or topics of possible
interest to Korean children of their own age (for example,
Al 8+sh) using multimodal resources and realia
support and building vocabulary to describe actions and
feelings

Elaborations

listening to, viewing and reading text in different formats,
including digital texts such as video clips, paintings and
stories, for example, Korean traditional tales (ol & &<,

=9 |,\_-,:|:1)
=T =T

participating in shared reading and responding to
guestions about characters, ideas and events, for
example, by illustrating and captioning aspects of the
texts

playing mime games using characters from imaginative
stories experienced

sharing imaginative experiences in short statements
about aspects such as characters, settings or events (£
2L &l R)

using movement or actions to reinforce meaning in texts
such as television programs, songs or games

composing, modifying and completing own versions of
skits, chants and songs, with teacher’s guidance and
scaffolding, and the stimulus of different imaginative texts
and experiences

creating individual texts such as comics, diary entries and
short stories, using modelled language to express own
ideas and imagined experience

producing and presenting picture/digital books or short
scripted plays or animations that use favourite Korean
words and expressions

creating and performing alternative versions of stories or
action songs, using voice, rhythm and gestures to
animate characters, or using drawings or story maps to
create visual context

Translating Elaborations
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Translate simple Korean words and expressions for peers,
teachers and family, noticing how they have similar or
different meanings when translated to English or other
languages

[Key concepts: specificity, commonality, meaning; Key
processes: explaining, comparing]

(ACLKOC141)

E @ &S

Create simple bilingual resources for their learning and for the
school community

[Key concepts: similarity, difference; Key processes:
selecting, relating, describing]

(ACLKOC142)

B .x€@€%

Reflecting

Share own experiences of communicating and using
language/s, noticing how these are influenced by their own
culture/s

[Key concepts: open-mindedness, politeness; Key processes:
experimenting, reflecting, connecting]

(ACLKOC143)

ERGERAS ALY
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noticing different aspects of Korean and English
language and culture, such as naming conventions (for
example, 2t& S versus ‘JohnSmith’) and explaining
differences such as order and spacing

noticing Korean in texts such as signage and labels, and
producing their equivalents in English

translating Korean texts such as public signs to
understand the gist, noticing how meaning changes when
translated into English, as in the case of expressions of
politeness

identifying words that change their meaning according to
the context, for example, & (home/house: & 0l It R, 2l
Ol R), or AHK (have ... /there is (are) ... : M= A2
It JAAR; ML A_AR7?)

producing a parallel bilingual word list by identifying
known Korean words or expressions and relating them to
English equivalents, and vice versa, noticing that direct
translation sometimes does not work

preparing descriptions in both Korean and English about
familiar topics, using modelled language and choosing
vocabulary from word lists, discussing differences in
expression between the two languages with the teacher

creating bilingual texts for the classroom and the school
community using digital technologies (for example,
posters, songs and online newsletter items), sharing
ideas about how to represent meaning in different
languages for different audiences

Elaborations

reflecting on different ways of naming, greeting and
addressing someone (for example, by first name or title,
including (non-)use of honorifics and aspects of body
language such as eye contact) and on the issue of
appropriateness in both Korean and Australian cultures

reflecting on each others’ ways of communicating and
their appropriateness in Korean or non-Korean contexts,
for example, using &1 LI/5=Lt and 2 tit/& for older
siblings in Korean versus using their first names in
English as terms of address

sharing ideas about how some Australian terms and
expressions might be understood from a Korean
perspective, for example, ‘bushwalking’, ‘kick a footy’ or
‘lamington’
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Associate themselves with wider networks such as clubs,
countries or language-speaking communities, and reflect on
how being a Korean language user broadens these networks
[Key concepts: membership, profile; Key processes:
describing, identifying]

(ACLKOC144)

ER GRS

Understanding
Systems of language

Recognise characteristics of Korean pronunciation and
intonation patterns, the alphabetical nature of Hangeul, and
the structural features of individual syllable blocks including &
&

[Key concepts: sound discrimination, word recognition,
syllable, syllable block, & &, alphabetic system; Key
processes: recognising, exploring, experimenting, relating]

(ACLKOU145)
E e

Understand and use key grammatical forms and structures
such as basic pronouns and case markers and the polite verb
ending —0{/0t 2 in own simple language production, and
recognise politeness embedded in humble or honorific forms
such as XM and —(2)AMl 2

[Key concepts: grammar, sentence; Key processes:
sequencing, relating, predicting]

(ACLKOU146)

g @
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e identifying various groups they belong to and reflecting
on themselves as members of multiple groups

e appreciating their additional identity as a learner of the
Korean language and culture and their expanded role in
their own network

e creating own profile using spoken, written or digital forms
of expression to identify roles in or memberships of
various groups, including their identity as a person
knowing more than one language

e describing themselves as members of various groups by
profiling themselves with drawings of their friends, family,
class and school, naming them using &7, 22| JI&, 2
cl Btand 2l &

Elaborations

e learning sets of Korean vowels and consonants

e discriminating between sounds in Korean, for example,
JHIHDL;, CHEHW, BHH T AHME; XHXHRE LH/UI; W =

e experimenting with Hangeul consonants and vowels to
construct/deconstruct syllable blocks, for example, = +
PO+t +00d; A+ T 0+ L+00S

e identifying how pronunciation and intonation are used in

spoken, written and multimodal texts, for example, Z Ot
R; 0t E0tR; E0tK?

e constructing sentences with an —01/0t 2 ending on topics
of personal interest in simple structures with support such
as scaffolding, modelling or cues and in meaningful
contexts, for example, M= AlIHE HH R

e using —(2)AI 2 for different types of sentences (such as
statements, questions, requests or commands) and
recognising the honorific meaning embedded in —All-

e using M and Lt to refer to self and understanding
different contexts where they are used

e using a structure, a noun or pronoun + a case
marker/particle (-2/=, -01/Jt, —-2/E, -0ll, -&) as a set
phrase, for example, Xl =, and understanding differences
in meanings

e understanding that Ol 2, X il and 23 refer to objects

without naming and that they are subjects in sentences,
for example, Ol Al W 2?

e asking simple questions about a person, object or
number using abasic question word such as +=+/Jt,
PA/% or &, for example, X2 & HR? 70 2?
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Recognise and use vocabulary to describe familiar people,
objects and places, and basic routines, including Sino- and
pure Korean number words with basic counters, words for
colours, names of sports

[Key concepts: meaning, function, objects, people, number
systems, action, state, quality; Key processes: identifying,
naming, describing, qualifying]

(ACLKOU147)

E % €@

Recognise differences in language features and text

structures in different types of texts, including those in digital

form, used in familiar contexts
[Key concepts: language features, mode, purpose; Key
processes: observing patterns, distinguishing]

(ACLKOU148)

2 .x €

Language variation and change

Build understanding of the variability of language use in

Korean, for example, in relation to the age and relationship of

participants

[Key concepts: relationships, age; Key processes: identifying,

routinising]
(ACLKOU149)
@&

Understand that languages change over time and influence
each other through contact and cultural exchanges

[Key concepts: language change, influence; Key processes:

observing, identifying, discussing]

(ACLKOU150)
E € S M
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using number expressions with appropriate counters, for
example, &t i, & Otel, Al &, Ot &, &std

using basic common action and descriptive verbs to
describe their daily lives or preferences, for example, Jt
2 E0HUR, ENHR, K, E0IR, LI, iR
using vocabulary related to school (for example, Sful, 2,
X2, &), home (for example, &7+, 20, Oftit),
sports and leisure activities (for example, &st, &=, 24
)

using vocabulary to describe familiar objects or people,
for example, & 2+A4 gt

using some adverbs as part of formulaic language, for
example, XI2/2=/=Z0 & 2?0l &2 AL

identifying familiar text types in different modes and using
them in activities such as converting dialogues to chants

recognising language features typically associated with
particular texts, for example, the use of imperatives in
games

noticing differences between written and spoken texts
(for example, comparing a written story with a spoken
version), or comparing how texts within the same mode
can differ, for example, a birthday card and an email
message

Elaborations

e greeting and taking part appropriately in familiar

situations, for example, with peers and with the teacher,
identifying differences of contexts and addressees, for
example, 2t87?; tEGIM R7?; otE6l JHMIQ/AHNL; &
THUA

recognising the appropriateness of gestures to
accompany language when addressing teachers, friends
or visitors to school

viewing images of the original version of £2/1 & & and
recognising that some letters in the original are not used
in modern Korean, for example, ¢, o, &

reflecting on and discussing which languages Korean
might have influenced and might have been influenced
by over time, for example, Chinese, Japanese, English,
French and Italian

AA
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Reflect on and share their experience when using Korean and
when using own language/s, recognising cultural elements
that may cause different feelings

[Key concepts: culture, identity, attitudes; Key processes:
identifying, comparing, reflecting]

(ACLKOU151)
B e%
Role of language and culture

Compare and reflect on different ways of using language in
everyday situations in Korean, Australian and other cultures,
sharing ideas about possible reasons for the differences and
variations

[Key concepts: difference, expression, importance; Key
processes: identifying, distinguishing, connecting]

(ACLKOU152)
BE@&=6
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e reflecting on contexts where cultural elements are
embedded in language use in Korean (for example,
bowing when saying 2+E 6t Al 27?) and comparing this
with equivalent contexts and ways of using language in
English

e recognising that 22| means ‘my’ when used with certain
words, for example, 2| Jt=, 22| Ltet, and sharing
their ideas/experience about such use

Elaborations

e recognising the importance of politeness explicitly
expressed in Korean and comparing this with English, for
example, 2FLI A BHIFRI 2 versus ‘Nice to meet you’

e understanding that language carries information about
the people who use it and that common expressions
often reflect cultural values important to that language
community

e reflecting on individual words which may be interpreted
differently by people who do not know Korean culture, for
example, 22l &, Rc| &M

e identifying non-verbal expressions that are typical or
expected in communication in different cultures, for
example, eye contact, bowing, nodding, pointing
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Korean

Years 3 and 4 Achievement Standard

By the end of Year 4, students use Korean to interact in classroom routines, action-related talk and play with teachers and
peers. They exchange personal information relating to aspects such as age or interests, using simple questions and short
statements as set phrases (for example, £ 20/02? OIS &0/02; ...01/9t £Z0tR7? Ul, £0tR). They use formulaic language
to express rapport with others (for example, Of, 12l 2?7 Lt& Z0tR). Students respond to instructions for familiar classroom
routines and activities taking required actions (for example, o 2M 2, ELCH R, 2 2 M R) and to simple questions (for
example, Ol Hl KU R? S0 R? Z0I0IL? 2= # ol 27?) with set phrases ending in —0| 0l /0| 2 or -01/0t 2 (for example,
HAOIUL; HOINR; 70l R; 8wl JIR). They ask for repetition (for example, CHAl ol &=AI2) and for a turn to ask a
question (for example, 2 2 U ) and negotiate requests using simple language (for example, ... A HL7?; Ul, UHL/0ILI 2,
AUHE; L FHML; 0] AN R). Students identify key words or topics from simple oral, visual and written texts, using cues
such as context, graphics, familiar vocabulary and language features to support understanding. They present simple information
in texts in different formats and create and perform their own texts with the support of modelled language and other resources.
Students approximate the sounds, rhythms and intonations of spoken Korean and write familiar words in Hangeul with some
accuracy. They create simple sentences in their speech and writing, using basic case markers (such as —2/=, -01/0t, -S/&, -
0ll) and a particle —= as an inseparable part of a formulaic structure: a noun/pronoun + a case marker/particle (for example, X
= ..., &0l ..., LI= ...). They use common action verbs and descriptive verbs (such as JtCt, 2 0 LICt, ECH, £C}) as part of
formulaic expressions ending in —H/0t 2 or its honorific form —(2)AI K, varying intonation contours for statements, questions
(with or without a question word), requests or commands. They ask simple questions about people, objects or numbers, using
question words such as +7/5Jt, £/% and Z. They use contractions of demonstrative pronouns and —0I (for example, Ol
A, A and 1 H)), as formulaic chunks, and vocabulary related to school (such as &t 1!, 2, X|22Jll), home (such as &, &0},
Otttt) and sports and leisure activities (such as 28, =3, 32|3!). They use vocabulary for major colours (such as & 2tA4 | T}
gtal | ..) and number expressions, choosing between native Korean and Sino-Korean number systems up to 10 as appropriate,
using counters to describe ages (for example, Ot 4}), school years (for example, At & &) and numbers of objects (for
example, & JH), animals (for example, & 0t2l) or people (for example, Ml &). Students match known Korean words or
expressions with their English equivalents and create simple bilingual texts of familiar objects with support. They understand
that meaning may change through translation across languages and exemplify words that could be translated differently
according to context (such as &: house/home; ... A H K: | have .../there is (are) ...). They identify different social networks
they belong to such as clubs or language-speaking communities and compare their past and current intercultural capability with
reference to the experience of learning Korean.

Students discriminate between meaningful sounds in Korean which are not distinguished in English or other languages such as
/[ versus /=] versus /m/ or /il / versus /1l /, and associate the pronunciation of simple words with their script. Students
differentiate statements from questions according to intonation. They identify simple consonant and vowel letters in Hangeul and
combine them to construct a syllable block. They create short texts using syllable blocks combined together to form a word.
They apply their understanding of Korean and English having different grammatical systems by using appropriate word order
(subject-object-verb) and case—marked formulaic chuncks (for example, X =, At12tE) in simple Korean sentences. They
identify differences between Korean and English in some aspects of language use such as naming conventions or ways of
addressing people. They apply their understanding of the importance of politeness in using Korean and select the appropriate
form of language to acknowledge age and social relationships when greeting (for example, 2tE? versus 2t 6HAI R7?; 2HE 6l
JtMI2/2tE 31 HM R versus & JHE A O1). They identify aspects of language use in both Korean and English that people from
other cultures might or might not regard as appropriate, such as ways of greeting or (not) making eye contact during
interactions.
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Korean

Years 5 and 6

The nature of the learners

At this level, students are widening their social networks, experiences and communication repertoires in both their first language
and Korean. They continue to need guidance and participate in structured, collaborative tasks that both recycle and extend
language. Students are gaining greater independence and becoming more conscious of their peers and social context. They are
gaining greater awareness of the world around them. They are noticing additional similarities and differences between Korean
language and culture and their own.

Korean language learning and use

Learners increasingly use Korean for a range of everyday interactions and in classroom activities to communicate with their
teacher and peers. They share ideas and opinions on a range of topics related to personal interests and wellbeing and those
drawn from other learning areas through collaborative and shared tasks. They make simple arrangements and transactions,
organise and present information and create performances based on real or imaginative experiences with support of scaffolding
and modelled language. They express, reason or elaborate on opinions using language in complex structures as set phrases.
As they build their competence in Korean, learners comprehend and produce short texts such as songs, video clips, role-plays,
skits and stories, using simple structures and familiar vocabulary. With increasing literacy in Hangeul, learners make
connections between spoken and written forms of Korean and begin to read and write short texts in Hangeul. Students apply
spacing and spelling rules to their reading and writing with increasing grammatical and phonological awareness. They develop
metalinguistic knowledge of basic forms and structures and of honorification in Korean, and use it with their knowledge of
grammar and vocabulary to predict meaning of unfamiliar language.

Contexts of interaction

Learners interact in Korean with each other and the teacher, and may communicate with peers in Korea using technology.
Tasks at this level are typically collaborative, structured and sometimes competitive, such as games, class displays and
performances. Korean traditional games such as yunnori that involve interactive and spontaneous language use, collaborative
problem-solving procedures, collective decision-making and physical movements are integrated into tasks. Learners may notice
use of Korean in the media and wider community and have access to Korean speakers and cultural resources through the use
of ICT.

Texts and resources

Learners engage with a range of published texts in print and digital forms such as readers, stories, songs and computer-based
language learning materials, as well as those prepared by the teacher of Korean, including language exercises, games and
presentations. Learners may have extra access to Korean language and culture resources through texts created for the Korean
community such as websites, television programs and music or video clips.

Features of Korean language use
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Learners expand their knowledge of Korean vocabulary, grammar and honorific elements. They are aware of some patterns of
sound changes at syllable boundaries such as H? S & !, Ul &3} and #JHZ &t in familiar words and expressions. They express
past tense and use some verb phrases in complex structures as set phrases. They are increasingly familiar with verb-final
sentence structures, and basic case markers and particles, noticing the importance of grammatical elements such as particles
or suffixes rather than word order in making sense of Korean sentences. They use a range of vocabulary including basic
common descriptive and action verbs, number words with counters, basic adverbs and simple negations. They develop a
metalanguage for describing aspects of the Korean language and how it works. Learners are increasingly aware of the
relationship between language and culture, and of the dynamic nature of language. They explore the relationship between
language and identity and how attitudes are shaped by cultural perspectives and revealed through language, and consider their
own cultural and communicative behaviours.

Level of support

While learners are gradually gaining independence in learning, they still need ongoing support, including explicit instruction,
structured modelling and scaffolding with stimulus materials. Task activities incorporate implicit form-focused language learning
approaches and examples of texts. Learners start using dictionaries with teacher support and have access to word charts,
vocabulary lists and electronic and print reference resources.

The role of English

Korean is the primary language for classroom routines and language learning tasks with English in a supporting role. While it is
encouraged to use as much Korean for discussion, reflection and explanation and for the content drawn from other learning
areas as possible, the use of English for these aspects of learning activities ensures the continued development of learners’
knowledge base and intercultural capability. The language of response varies according to task demands, with Korean used
primarily for communicating in structured and supported tasks and for familiar interactions, and English for open-ended,
comparative tasks and discussions that develop understanding of language and culture.

Years 5 and 6 Content Descriptions

Communicating

Socialising Elaborations
Describe people, places, objects and everyday routines e exchanging experiences of everyday life and leisure
relating to school and home environments; express feelings activities using —oll /21012 as a chunk, for example, <

S=HE RN /HM SHE SREIHAHR
e sharing experiences and feelings such asweekend
activities and likes/dislikes using LI/X & ...—0{/0tR and

and share interests and preferences
[Key concepts: routine, interests, leisure; Key processes:

describing, corresponding, interacting] LHHE .. —A/A%N 2 as set phrases, for example, LI/ X
T EOR/IEUHRULHNE 8=20HE SRNQU—SEHA

(ACLKOC153) 2

ERN GRS e interacting via different modes of communication

including class blogs or wikis to exchange personal
information and to express opinions, for example, ... O [li
SIHEAR?

e recounting experiences with family and friends in
speaking and writing, for example, in conversations,
diaries or blogs (EQ 20 M= & FR5t0 AEMUH LA
LISt D AIAEZHEN 20K ...)
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Collaborate in group tasks and shared experiences that
involve making collective arrangements, such as making
decisions or suggestions in group games, or creating and
performing a role-play that involves simple transactional
exchanges

[Key concepts: task, organisation; Key processes: planning,
organising, decision-making]

(ACLKOC154)
B .k @ & AA

Interact in classroom activities such as creating and following
shared class rules and procedures, expressing opinions and
asking for permission or clarification

[Key concepts: interaction, politeness; Key processes:
requesting, clarifying]

(ACLKOC155)

ENGE

Informing

Listen to, view and read texts for specific information drawn
from a range of sources relating to social and cultural worlds
in different times, places and communities, and to different
learning areas

[Key concepts: lifestyle, event, environment; Key processes:
collating, comparing, tabulating]

(ACLKOC156)

E % .x @&
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e making collaborative decisions and arrangements using
Korean in traditional Korean games either in online or
offline mode, for example, playing £ = 0l (yunnori)
counting (StLt, £, ...), ordering (X B, & H MW, ...),
numbering (&, 0l, &f, ...) and using other expressions in
Korean to decide on the movement of markers

e creating and performing role-plays such as simulating
simple transactions that involve asking for or giving
prices or asking for goods or services, for example, & 0t
le?, & |0/0K; OLOIATEY &I AR

e allocating and swapping roles in group games or
simulated transactional exchanges

e expressing opinions using set phrases such as = ...0l/
b St=/Eel A 201, for example, M= OILIDF &= 24
Z0tR

e asking for permission using ...0fl Jt& S 27 as a set
phrase, for example, st & &0 JIE HHR?

e asking for clarification, for example, ... 01/Jt 8t=2H & &
ole?

e giving advice and reminders to peers, for example, 2|/
HE| o L; sMAHKL?

Elaborations

e identifying information in texts such as advertisements,
conversations, brochures and announcements, and
sharing this information with others in another format, for
example, presenting a chart of favourite television
programs or computer games

e reading texts and extracting key points about an issue or
topic (such as weather, types of activities for young
people, daily routines), and sharing information with
peers, for example, M Jt HIHR? HIOt 2t R; Al BFLE
R?UHY F AN 2R

e reading, viewing and listening to texts to collect
information about concepts related to other learning
areas such as the arts, humanities and science

e identifying and comparing perspectives represented in
spoken and written informative texts, for example, 5 It
MAHARQULHAHAR? .0I/J X = A 20R2? H X0tR?
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Convey ideas and information indifferent modes to suit
particular audiences and contexts on subjects of interest to
young people

[Key concepts: content, audience, purpose; Key processes:

describing, reporting, using digital tools]

(ACLKOC157)
B . x@ %S

Creating

Share responses to a range of imaginative texts in different
forms including digital texts by expressing opinions and
feelings about key ideas, characters and actions, making
connections with own experience or feelings

[Key concepts: fact, fiction; Key process: expressing,
describing, explaining]

(ACLKOC158)

B .x @ %

Compose and perform a variety of creative texts based on a

stimulus concept or theme, sharing them face-to-face and
online to present to different audiences

[Key concepts: imagination, expression; Key processes:
performing, creating]

(ACLKOC159)

E.x @ %

creating a website for a contact group of Korean
students, posting information on own interests and
experiences, for example, 2&, 231, 2, 0ICI ¢, and
using resources such as sound, visuals or graphics to
highlight elements which may be unfamiliar to Korean
students

constructing a visual, digital or narrative profile of the
local community for people arriving from overseas,
collecting information from public and community texts
such as fliers, newsletters, advertisements and brochures

creating a video clip to present information or ideas to a
particular audience, for example, a virtual tour of the
school or classroom for exchange student groups

creating an interactive display or performance to inform
younger children of the benefits of learning Korean

Elaborations

listening to and viewing texts in various modes including
those in digital mode (for example, performances, game
shows and artwork), sharing opinions or feelings about
them using expressions such as ... H12?; E0IR/EU
HE; MOIJAAL/MHOIUAURAR

producing storyboards to represent key events in
different types of imaginative texts, including captions or
word bubbles to capture moods or feelings, for example,
PAAR; H=HL; Ol &R

asking about and providing reasons for feelings and
opinions using H2? and AHLIGHH ... as set phrases

responding to questions about characters, events or
effects in different types of imaginative texts such as
puppet shows, stories and films, using modelled
language to express reactions, for example, &2 2, Ol
e, =R, OtIIR

comparing favourite characters in stories, plays or
cartoons, listing words or expressions associated with
their personality (...2/= ol 2, M L, AAHL, R A
2,048 2, ...) and explaining how they can relate to
them (M= ...01/0I £E0tL, 40K, ...)

composing texts for own and others’ enjoyment and
interest, for example, a description of an imaginary
character, animal or event

creating texts to share with others face-to- face or online,
for example, a commercial for a new product, a short film,
video clip or rap, or a poster for an imagined event

creating and performing alternative versions of known
songs or raps by creating lyrics with support of language
model or scaffolding

creating a poem, rap or song, experimenting with rhyme

and rhythm, for example, writing a shape poem, an
acrostic poem or &3 Al

Translating Elaborations
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Translate simple texts identifying words and expressions that
may not readily correspond across languages, and expanding
descriptions or giving examples where necessary to clarify
meaning

[Key concepts: correspondence, interpretation; Key
processes: selecting, interpreting, translating]

(ACLKOC160)
B @ 4 S M

Create bilingual texts and resources such as signs, notices,
captions, displays, websites or word banks for own learning,
and share them in the school community and with learners of
Korean in the virtual community

[Key concepts: bilingualism; Key processes: translating,
comparing, modifying]

(ACLKOC161)

B.x€@€%

Reflecting

Examine their perceptions of and reactions to Korean culture
embedded in the language, and reflect on the relationship
between language and culture

[Key concepts: etiquette, reaction, assumption; Key
processes: comparing, describing, reflecting]

(ACLKOC162)
B @ & S M

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

e creating Korean versions of Australian school signs and
notices, considering why some words or expressions
require freer translation than others, for example, the
sports oval, the tuckshop, the office

e identifying words in Korean and English that cannot be
readily translated, clarifying meanings for such words by
providing examples, explanations or extra information, for
example, B (‘rice as a crop’), & (‘rice as raw grains’), &
(‘cooked rice/meals’)

e interpreting Korean expressions in familiar texts such as
greeting cards or story titles that do not translate easily
into English, for example, 4 &I =38t LICl, considering
how these expressions reflect aspects of Korean
language or culture

e creating bilingual texts for digital or multimodal resources
for the community, for example, a virtual tour for school
with signs, notices, labels and short comments in Korean
and English, for example, =&73| 6tAI R (‘Be quiet’), & A
&l (‘Library’)

e creating parallel lists of informal Korean and English
expressions for everyday interactions with friends and
family in print and digital modes

e composing bilingual texts such as posters for class or
school assembly performances, events or displays, for
example, 10 & 3 & &

e constructing and co-maintaining a bilingual website with a
sister- school or contact group ofyoung learners of
English in a Korean- speaking community

Elaborations

e finding examples of the significance of gestures across
cultures, for example, (not) making eye contact when
talking to older people, and reflecting on these

e comparing interactions between Korean speakers and
interactions in similar Australian contexts by observing
them in their immediate environments or from resources
such as video clips or films (for example, students and
teachers, or people interacting on the street or in shops,
identifying who bows at the beginning and end of the
interaction, who uses —2 at the end of sentences or how
they shake hands)

e recognising and exploring cultural aspects embedded in
or accompanying language use, for example, the use of
honorifics and different terms of address

e noticing the impact of their own assumptions about
Korean people and culture when engaging with texts,
and considering what assumptions Koreans might hold
about Australian people and culture

AA
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Explore connections between aspects of identity such as
nationality, ethnicity and language use, considering how these
are related to culture and own identity, and to learning Korean
language and culture

[Key concepts: sense of belonging, identity; Key processes:
comparing, relating, reflecting]

(ACLKOC163)

E @ &S

Understanding
Systems of language

Understand the relationships between letters and sounds, and
between intonation and punctuation/printing conventions in
Korean, applying this understanding to own speech, reading
and writing

[Key concepts: pronunciation, spelling, punctuation,
correspondence; Key processes: recognising, analysing,
relating, predicting]

(ACLKOU164)

E e
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e experiencing aspects of traditional Korean culture, for
example, trying on traditional costumes (St=) or carrying
out traditional performances (for example, At2=0l), and
commenting on the experience, for example, St=0| & U
0le; 852 &0 2MR; AS=0IJHHDIUN R,
comparing their experiences of Korean culture with their
own culture/s, making connections between them

e reflecting on their individual cultural experiences and
relating these to the enrichment of their sense of identity

e considering whether learning and using Korean impacts
on their sense of identity either in or out of the classroom

Elaborations

e pronouncing words following basic pronunciation rules,
for example, pronouncing &t=0{, 20| and 2 At&LICt
as 8t H, JiXl and 2 AFEHLICH

e using basic punctuation in writing, including a question
mark (?) for questions and a full stop (.) for other types of
sentences

e recognising spacing and spelling rules in reading and
writing, for example, 2~ 2tJt 20l A H R versus A2t It
2ol AN

e comparing spacing and spelling rules in Korean with such
rules in English and other known languages
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Understand and use aspects of the Korean grammatical e expressing simple events occurring in the past using -1/

system such as verb conjugations, suffixes, some particles, -, for example, 20 20l & RA0 R

basic conjunctions and the honorific system, building a e making simple negation using & and &, for example, t
tet et AXNE RUUANR

e expressing events occurring in sequence by using:

e conjunctive adverbs such as 12| 1] at the beginning
of the second of two sentences, for example, &2

metalanguage to talk about basic grammatical features in
Korean
[Key concepts: grammatical rules, grammatical terminology,

forms, functions, speech levels; Key processes: classifying, He. 2l 2sde

applying, explaining, distinguishing] e a conjunctive suffix (clausal connective) in
acoordinative structure —11, for example, &/ & 1)

(ACLKOU165) 23

E] @ e using particles —ot 1) (as a meaning of ‘together with’)

and —0ll M, for example, & 75t AHHH L, STWH A
SRHR
e using a structure, a noun + —(2)=, as a set phrase and

understanding the meaning of the particle —(2)Z£, for
example, HEZ2 M. =202 HAMHK?

e using the complex structures —(2)—/= A &Cand -=
&I Ct in the informal polite style ending —01/0t 2 to
express opinions and give/request permission, for
example, ¥= A 20tR; It HK?

e using question words to ask about reasons and prices in
set phrases 2 2? and & 00l 2? and asking about
states, feelings or opinions using H [l 2, for example, &
S HYEHR?

e recognising the formal polite ending —=/=LICt and the
intimate ending —/0t, olf, and understanding the
different contexts where different levels of politeness and
formality are indicated by verb endings, for example, 0|2t
& LICHOICtol 2/01 2ol

e recognising how word orders are different and syntactic
functions are realised differently in simple sentences in
Korean and English, for example, ‘X = (subject) At S
(object) HOH K (verb) versus ‘I (subject) eat (verb) an
apple (objecty
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Identify and use appropriate terms and expressions, such as
honorific and qualifying words and counters for specific
purposes and contexts

[Key concepts: honorification, time, descriptive/action verbs,
context; Key processes: predicting, applying, relating]

(ACLKOU166)
% C

Identify and use distinctive features of different types of
spoken and written texts in Korean such as salutations in
different contexts

[Key concepts: genre, structure, audience; Key processes:
comparing, connecting, applying]

(ACLKOU167)

E.x @

Language variation and change

Recognise that variables such as age and personal and social
relationships impact on language use in Korean, considering
similar variations in language use in English and other
languages represented in the classroom

[Key concepts: social distance/affinity, cross-cultural
differences; Key processes: identifying, analysing, reflecting]

(ACLKOU168)

ER GRS
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e using vocabulary to describe basic activities in school
and home environments including leisure activities using
common verbs such as S22, 4 EHMNR, 2SS, H
R, &0t2, ..., and nouns such as names of basic
facilities (&, w&l, 3t& 4, ...) and of the days of the
week (22,32, ..)

e describing emotions, feelings or viewpoints using basic
descriptive verbs, for example, MOIUANHL, SARAL, &
S, 0lM4HL, EZdd, e, SHR, ¥0tL, Ed
2AENR, OtIIR, AUAHL

e describing the weather using £ M Jt Z0t /LR or bl
Jb 2t as set phrases

e using basic words specifically related to everyday life of
Koreans, for example, &, 2 XI

e using basic adverbs to describe ways in which a certain
action takes place, for example, & ¢c|, & & 3|, Z&3| (&
cl otMlL, &S| JtH L, Z&3| otAlR) and to indicate
time using H{Al, 25 and L4

e using basic honorific’humble words appropriately for
peers or adults, for example, 441, M, X

e using counters with numbers in two systems (&, &, &,
2, 01, &, Al, &, B, ...) and Arabic numerals with
appropriate pronunciations, for example, Z{ Al &, 104,6
sHE, 7Al

o identifying the functions of parts of simple discourse such
as letters/cards of invitation, for example, ... Ol HlI/Hl (‘to’
in salutation) and ... (2)22&/=¥ (‘from’ in closing),
and comparing them with English

e identifying the purpose, context and intended audience of
a range of familiar texts, for example, phone messages,
sports reports, take-away food orders

e recognising differences between spoken and written
texts, noting that some types of text such as emails or
text messages combine elements of each

Elaborations

e recognising social relationships between participants in
interactions through their language use, for example, 0|
oHErLICHOI 2ol /01 2F ol

o reflecting on how such differences are expressed in own
and other cultures and languages

e analysing how the language of texts such as invitations
and greeting cards can vary depending on the occasion
and the degree of closeness of the relationship between
people
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Recognise the dynamic nature of languages and cultures, and e listening to and viewing stories onthe creation of Hangeul
and reflecting on the background/rationale for its
creation, for example, stories about NS &, E21 012t «
(&), — (), 1 (&)

e sharing knowledge of some historical aspects of own

collecting data, identifying, connecting, reflecting] languages, including Australian English and Aboriginal

languages, for example, koala/gula, kangaroo/gangurru

¥

E] @ G:') *‘3’ AA e identifying Korean words used in Australia and sharing
own experience of using/encountering them, for example,
HIe 8t (bibimbap), Ot2l & (arirang)
e matching Korean loan words from English and other
languages, and exploring their origins, for example, 1|0t
% (piano), Il X} (pizza), A& (kebab)

AA

the changing and influential relationships that exist between
languages
[Key concepts: language contact, change; Key processes:

(ACLKOU169)

Investigate how language can be used to influence people, e exploring various ways language is used to influence
perceptions of people, through verbal interactions, for
example, using polite language or slang, or other means
of communicating, for example, fashion or graphic design

ideas and the understanding of cultures
[Key concepts: perceptions, influence; Key processes:

comparing, explaining, predicting, reflecting] e experimenting with spoken and written Korean to

enhance and explore others’ perceptions of Korea and

(ACLKOU170) Korean, forexample, by designing art work using Korean
@ @ GE) letters/expressions and by predicting and reflecting on
responses
AA
Role of language and culture Elaborations
Explore how beliefs and value systems are reflected in e understanding the significance of social conventions and
everyday language use cultural concepts, for example, & HASLICH & HUS
LICH

[Key concepts: diversity, beliefs, attitudes; Key processes:
e reflecting on diverse interpretations of everyday language

use in Korean, for example, possible interpretations of
such phrases as H{C| Jt27? and & LA H KL ? as either
greetings or genuine questions depending on the context

@ C“ e GE) e reflecting on and comparing culturally embedded
meanings of equivalent proverbs inKorean and English,
providing possible reasons for the differences in
expression of the same meaning, for example, &2 =9
J| versus ‘piece of cake’

examining connections, comparing, describing, reflecting]

(ACLKOU171)
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Korean

Years 5 and 6 Achievement Standard

By the end of Year 6, students engage in classroom interactions to carry out collaborative tasks, to exchange information and to
express feelings and ideas related to specific contexts, personal interests and daily routines at home and school. They ask and
answer questions with appropriate intonation and gestures, changing sounds on syllable boundaries in a word as appropriate
(for example, pronouncing words such as St= 0, 20| and ZtAL& LICt as &1, JtX| and 2 AF&ELICH). They use simple
structures for a range of functions, including making simple arrangements and conducting simple transactions (for example, Ot
OlAZE 8t FHR. SO0HHKR? 2& A 0/02), and some complex structures such as —& &I Ct and «(2)-/= 23 2Lt as set
phrases to ask for permission (for example, 3t &4 0l It O 27?) and to offer their own opinions (for example, X = ...01/JF &
=/E¢8 A Z0tR). They use particles such as —(2)Z, -6t and -0 Al as part of a set phrase (a noun/pronoun + particle) to
indicate instrument (with/in ..., for example, HE2 2 MR, et=0H 2 F 0l R7?), accompaniment (together with ..., for example,
5t AHI} O ) and location (at/in ..., for example, &t W 0l A S 26 2). They describe two events occurring in sequence,
such as daily routines, using two sentences with a 12| 11 at the beginning of the second sentence or the —11 coordination (for
example, 22 90 2. 12l 2SI ;22 91 25l R), and past experiences using a suffix —%/QUt— (for example, 2HH 2t
0l & A% K). They negate statements (for example, 2t Jt2, ® U A ) and construct questions about reasons, prices and
opinions/feelings, using set phrases such as A 2? S0 RL? and 0 LRL?/H O L7? (for example, Z 3t A H O 27?). They
use descriptive language (such as 0|t 2, 4 2/ 01 ) and manner and time adverbs (such as ¥ 2|, & &3, 0 A, 2=, LHY).
Students describe amounts of familiar items, including currency and time, using number words from either the pure Korean or
the Sino-Korean number system in their appropriate forms, with a range of counters (such as &, &, &, 12, &0, &, and Al)
and in appropriate word order (for example, 2 Al &). They pronounce Arabic numerals appropriately according to the
accompanying counters (for example, 104}, 68F3). Students locate specific information in a range of familiar spoken, written
and digital texts, identifying familiar vocabulary and grammatical features to support understanding. They use simple and
formulaic language with the support of structured models and scaffolding to create short texts with familiar structures and
features, in various modes and formats. Students translate texts between Korean and English in familiar formats, and create
their own simple bilingual texts, using known words and expressions. They provide extra information or explanations for words
or expressions that have no equivalents in the other language or cannot be readily translated, such as B versus ‘rice as a crop’,
& versus ‘rice as raw grains’ and £} versus ‘cooked rice or meals’. They identify aspects of Korean language in which Korean
culture is embedded, such as politeness embedded in —(2)A 2.
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Students differentiate between spoken and written forms of Korean by applying their understanding of rules that govern
pronunciation and writing using Hangeul syllable blocks, and by associating spoken forms of known words with their written
forms. They change verb forms using suffixes such as —2!/4t— and —11 by applying their understanding of grammatical
elements that affect different grammatical meanings and functions. They identify the topic/subject and the object in simple
sentences and explain how word order in Korean is different to English using basic metalinguistic terms such as word order,
subject, object and verb. Students identify distinctive features of familiar spoken and written texts in different genres, such as
language used at the beginning or closing (for example, ...0l HI/HI; ...(2)2 2 E/=S &), and relate them to distinctive purposes,
intended audiences and social contexts of texts. Students apply their understanding of the importance of context, age and social
relationships in language use during interaction, and identify age as particularly important in determining the level of politeness
and formality in using Korean (for example, 0| 2t & LICt versus 0| 2+oll 2 versus 0] €+all). Students provide examples of how
spoken and written forms of language change over time, and explain how Hangeul was initially created and continues to
change. They explain how languages borrow words with culture-specific meanings from each other and provide such examples
from Korean words borrowed from English and other languages (for example, 1| Ot'=, 2 2}) and Korean words used in Australia
(for example, Bl & & (bibimbap), Ot2| & (arirang)). Students provide relevant comments on how language is used to influence
people’s perceptions (such as in advertisements or campaigns), and identify their own ways of thinking about Korean
associations such as brand names or names of cultural items. They compare gestures or body languages involved in
communication using Korean and other languages and identify similarities and differences across cultures. They provide
examples where direct translation is not possible, such as terms or expressions that reflect cultural practices (for example, 2
ASLICHE SASLICH A2 = 9D1), and determine whether their equivalents exist in their own language/s.
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Korean

Years 7 and 8

The nature of the learners

These years represent a transition to secondary school and students in this pathway are continuing to study Korean, bringing
with them a capability to communicate with some assistance about their immediate world and Korea. They have experience in
analysing the major features of the language system and in considering intercultural exchanges and their role in these.

Korean language learning and use

Learners use Korean for classroom interactions and transactions in a variety of tasks in different modes that involve spoken and
written Korean. They have extra opportunities to use Korean by a purposeful integration of the use of virtual communication.
They present, explain, and compare information, opinions or ideas, on their current interests or topics drawn from other learning
areas, practising language forms and developing cultural understanding, working both independently and collaboratively. They
use primarily modelled and rehearsed language for planning, problem-solving, decision-making and reflecting, with increasing
personal and original use of vocabulary, and experiment with known grammatical forms and structures to use them with
increasing independence in familiar and unfamiliar contexts. They explore and reflect on their own and others’ intercultural
perspectives and practices.

Contexts of interaction

The primary context for interaction remains the Korean language class; however, there may be opportunities for interacting with
peers in Korea and with other learners of Korean, for example, through technology or sister-school relationships. Learners may
have extra access to Korean speakers through media and community events and resources.

Texts and resources

Learners work with a broad range of texts and resources specifically designed for learning Korean in school contexts, such as
textbooks, readers, videos and online materials including those developed for computer-supported collaborative learning. They
may also access authentic materials created in Korean for general audience within Korea as well as in international contexts,
with subtitles as necessary, such as songs, stories, films, websites, advertisements and magazines.

Features of Korean language use

Learners expand their range of vocabulary to domains beyond their personal interests. They use a range of grammatical forms
and structures to convey more complex relationships between ideas and events, developing awareness of how language
structures and features build up textural features. They use descriptive and expressive language including onomatopoeic and
mimetic words to create expressive effects and interests. They pronounce sounds at syllable boundaries with increasing
accuracy, applying relevant Korean pronunciation rules. They are increasingly aware of connections between language and
culture, noticing, for example, politeness expressed in cultural practices as well as embedded in Korean grammar and
vocabulary systems, and the choices of polite language determined by age and social relationships. They reflect on how
language changes with social cultural changes and on their own language and culture. They have increasing awareness of their
identity as users of two or more languages and reflect on the impact of intercultural experiences on identity-shaping.

Level of support
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Learners need continued scaffolding, modelling and material support particularly at the paragraph and entire text level for

written language and for developing fluency and accuracy in spoken language. Explicit instruction of grammatical features and

modelling will be effective for their development of metalanguage use and expansion of metalinguistic knowledge of Korean.

Learners are encouraged to be autonomous and to self-monitor in task-based activities integrated with implicit form-focused

learning approach. Learners continue to use dictionaries with teacher support with increasing independence and to access word

lists, charts and examples to enrich their receptive and productive language use.

The role of English

Korean is increasingly used at this level for classroom interactions and routines, for task participation and structured

discussions, and encouraged to be used for learning new content drawn from other learning areas as long as its conceptual

demand and complexity is within students’ linguistic scope in Korean. English continues to be used for more complex elements

of instruction and explanations, and for more substantive discussion, analysis and reflection in relation to abstract concepts.

Learners continue to develop a metalanguage for thinking and talking about language, culture and identity and the experience of

learning Korean.

Years 7 and 8 Content Descriptions

Communicating
Socialising

Initiate and sustain interactions with peers and adults by
seeking and offering ideas, expressing thoughts and feelings
and making connections across different areas of interest
[Key concepts: respect, significance, experience; Key
processes: exchanging, connecting, explaining, using
communication strategies]

(ACLKOC172)
@ :K <: -- €3 +
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Elaborations

initiating conversations by using expressions such as Xl
=2 HNL? 0O JtL?and HAl ... K72 as
appropriateaccording to context and participants, and
developing conversations on topics of mutual interest

exchanging information and opinions about various topics
such as family, friends, teachers, subjects,
entertainment,sport and leisure, travelling, for example,
HE=HE HHRAR? =20z HSHE0IMK. el b
SOt R

expressing hopes and feelings, describing personal plans
(for example, plans for school holidays), giving reasons
orbackground information, for example, 4~ 2tJt Z0tA &t
ZHE R, st A &€ HUl? =0 Z HOl
R AE0I ZUA JI20] £E0tR2

usingcommunication strategies such as asking for
clarification or repetition, or giving feedback to
indicateconcession/acceptance/satisfaction, for example,
S& Z00K27?; ChAl 2ol =HNR; #FEOIR
communicating with peers via online correspondence or
social networking to seek or share informationor ideas on
social, cultural or environmental issues, for example, St
0N ES XAIIE AHEHN HHAR? SH=Z0A S RILE
S=0E g = A0R? LS [ FAiL? ItE AES of

2

4

recounting significant events, special occasions and
milestones, for example, Al&t =2H0il &0 240l A4
2, HI0A...
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Taking action in collaborative tasks, activities and experiences e expressing preferencesfor plans, comparing and

which involve negotiation, making arrangements, problem- contrasting alternatives (for example, At==01E & 0l
2.4 e L. HEA HR? .., e 22
20 A2 Jt= 20l HEOIR, R0 = JtH ...)

e making plans and decisions with others, for example,

arranging a birthday party or class excursion(Z-c2t2| A4
WEINAN SAS ENQ?ET TN elE 2212 8=

solving and shared transactions
[Key concepts: collaboration, priority, alternatives; Key
processes: planning, discussing, negotiating]

(ACLKOC173) LS g E 20?4, ¥ E 20t DH B H o B
- ° oo G M2 i i i i ‘opini
E] = x @ & C:-) AA Jl2), agreeing or disagreeing with others’opinions or

suggestions, for example, £Z2 M2 0|0 L, 2M 2, E=Z
ey 1 A2H0 S2I0HR/S2IGHA 20t

e responding to invitations by accepting, declining,
andgiving excuses, for example, Ul, 24523 2; 0] ¢t
SHAICH HHiEA = A0 R

e participating in transactions andnegotiations such as
purchasing food, clothing, souvenirs or transport (for
example, 0| 2 XDt L0I0IR? 22 H0IL. O 2 2XE
2 0 =AlR.) and maintaining the interaction (for
example, )| 20| UHR UIMNL. R BIMNH =2 M A
= AHAIR)

e planning and participating in learning experiencesthat
combine linguistic and cultural elements (for example, an
excursion to a Korean restaurant, exhibition, festival
orperformance), rehearsing language forms, structures,
vocabulary and behaviours, for example, 8= Al g0 2
M7, 0l AYAM Rt HLAJUANHR?; &FF WA
S0 UJUANHR; A EENR? =2 WOH oL =Al
Qi AUABAHR? U, Ot AUAJUAJYAHR. DE X2 =3 =
He

e asking for, giving and following directions to real or virtual
locations (for example, S2 0l HEH JIL?;,ZF/=ZH/
ZIQEEZCZ MR, HAE B0 Ml EHE S JHNIR;
N2 0lA Z0tELMI 2) using electronic information
devices, apps, street maps ordirectories

e seeking and offering opinions in collaborative decision-
making in classactivities such as playing (electronic)
games, for example, playing =01 (HZH gnte? &
SN2 SHHR/ZAR)

Participate in classroom interactions and exchanges such as e inviting people to give opinions or suggestions 01 € | A4
giving and following instructions, clarifying meanings, AoiR? SRS BN 002N R?

explaining and describing actions and reflecting on responses ~ ® €xpressing opinions using reflective language as set
phrases, for example, Al 282t0{= ..., Ot0t..., 2M L,
L0 20t

e indicating/checking understanding or non-
understanding(Z 21 01 /2 2 A0 2(?)) and clarifying

[Key concepts: responsibility, mindful learning, exchange; Key
processes: eliciting, monitoring, reflecting]

ACLKOC174 . - o . _
( ) instructions or specific meanings (CtAl & 3o =ML, 2
B @ < & =0101R7?)
e giving andfollowing instructions, and asking and
responding to questions relating to aspects of learning
activities, for example,0t2 A X| 0N 2, S HIE A HMIA
HR/LHR? HCIOAN EEE 20tR?
Informing Elaborations
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Identify, classify and compare information and ideas obtained
from spoken, written, print or digital texts

[Key concepts: information, data; Key processes: classifying,
summarising, evaluating]

(ACLKOC175)
@ Exiﬁ :K <: '- GE) AA

Present oral and written reports, summaries and comparisons
of information obtained from a range of Korean texts in
different modes

[Key concepts: leisure, travel; Key processes: summarising,
reporting, using multimedia presentation technology]

(ACLKOC176)
= leﬁ :K Q) GD

Creating
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e identifying context,purpose and audience of texts such as
advertisements, signs, announcements and recipes

e gathering factsindependently and collaboratively about
events or people and report information to others, by
accessing simple textsfrom sources such as magazines,
interviews, announcements and websites, for example,
drawing a timeline to show asequence of events or to
profile a famous Korean, or person from their country of
origin

e listening to, viewing and reading texts that reflect different
aspects of Korean culture, art, historyor geography,
noting key words, specialised terms or points of
information to be re-used when sharing the information
inprint and digital forms such as class magazines or web
postings

AA

e analysing and summarisinginformation from texts such as
television programs, reports, interviews, video clips,
documentaries and social networks,using tools such as
tables, concept maps and charts to organise and order
information and inform others of findings

e comparing details from a range of texts about
specialoccasions and ceremonies, and discussing
culture-specific terms and representations

e classifyinginformation gathered from different print and
electronic sources and creating flow charts, tabulations,
posters orcartoons to be used in advertisements, notices
and instructions in print and digital formats

e creating texts such as notices, brochures and posters to
inform others aboutissues and upcoming events such as
Korean cultural performances or class excursions, for
example, 22 &M, A, Al2H, EHI=

e organising information for a Korean audience, for
example, creating a presentation to explain sport and
leisureactivities (M S, B2 =, &7, ...) or a video
recording of a cooking demonstration

e reporting on own and others’ experiences of events such
as a school camp, a holiday or concert, or playing a
newcomputer game

Elaborations
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Compare ways in which people, places and experiences are
represented in different imaginative and expressive texts,
drawing on own interpretations, those of peers and personal
experiences

[Key concepts: expression, imagination, humour; Key
processes: expressing, comparing, analysing, reflecting]

(ACLKOC177)
@ :K Q) GD 3o AA

Create and present imaginative texts including digital and
interactive texts to entertain others, involving imagined
characters and contexts

[Key concepts: imagination, amusement, expressive
language; Key processes: character and context building,
creating]

(ACLKOC178)

Ex @ %

expressing personal opinions about ideas in Korean texts
in various modes such asstories, excerpts from films,
paintings, songs or video clips, for example, ... 0l/2t/2/
= Eeh Atgel X 20tR; 01/ =eidt HLOtELA R/
SHUAUR

<

statingpersonal preferences about characters, attitudes
and events in texts (for example, using Ml Jt Jt& Z0t5t
=/40{5t= ... as a setphrase), including spoken and
written comments on reactions, for example, A2|A = Xt
= sEYS Zol, M THOI/JAAHR

reflecting on ways people, places andexperiences are
expressed in imaginative texts, and comparing them with
those expressed in own and peers’ work and inthe work
of artists or authors encountered in other learning areas
such as the arts, English or history, forexample, Ot 2| &,
Waltzing Matilda

comparing key messagesand beliefs from Korean and
Australian texts such as &t 413}, Creation or Dreaming
stories, fables, myths and legends

¥

comparing contemporary Korean and Australian music
popularamong young people by listening to music
stations, viewing video clips, reading print or online music
magazines;identifying similarities and differences in
expressions, themes and styles of performance

creatingstories with self as the main character in
imaginative settings in the past, future or virtual reality,
incorporatingcommunicative styles and social behaviours
observed in Korean texts (for example, X= 3t 0l A 2
e .., X730 2SANR)

illustrating imaginative stories in visual forms such as
cartoons or captioned photo stories

producing performances to present imaginative stories,
for example, role-plays,skits, raps, using expressive
language for sounds and shapes/movements (==, & Y
;_é',‘ H =22 )

o, == .-
creatingalternative versions of stories such as a Korean
tale or film script with a new character and an alternative
ending

Translating Elaborations
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Compare own translation of texts with others, discussing e translating existing texts or texts produced by self and
differences and possible reasons and alternatives, and others into Korean andEnglish, experimenting with
unknown words or expressions, using and evaluating
translation resources such as web-basedtranslation tools
different languages and print and digital dictionaries

[Key concepts: culture, equivalence; Key processes:

reflecting on how to make connections between meanings in

e translating texts, identifying culture-specific vocabulary

mediating, interpreting, translating] (forexample, MIBHGHCEH A& 256LCH =41) and expressions
(for example, Aol = 20| ZOAL, D9 &),
(ACLKOC179) discussing the translation process (such aspossible
. o G reasons for equivalence/non-equivalence), choosing
= . K € = 2D ‘best fit' words or omitting words

e paraphrasing or annotating wordsor expressions where
equivalence is not possible, discussing their original
meanings and how to convey them (forexample, 8 =1
0 R, ‘mufti day’)

e comparing different versions oftranslations, reflecting on
the differences in translation of the same text and
identifying possible reasons for suchdifferences

Create texts in Korean and English on same themes or events e creating subtitles, captions orcommentaries for texts such
in different modes such as digital photo stories, short video as brochures, slide show presentations or video clips that
inform the school community ofaspects of Korean culture

(such as dining at a Korean home, shopping at a market,
commentaries in either language to help meaning attending a ceremony, giving a gift)

clips or cartoons, and provide subtitles, captions or

[Key concepts: equivalence, culture; Key processes: e producingtexts in Korean and English on community

identifying, explaining, designing] events such as posters or advertisements in print or
multimedia format, forexample, to promote a concert or

(ACLKOC180) an interview with a celebrity for a teen radio station

E] K @ (-:3 e creatingtexts such as songs or dialogues in multimedia

format in either Korean or English with subtitles displayed
in thelanguage (for example, English) which is not the
language used as the medium (for example, Korean)

Reflecting Elaborations
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Reflect on the experience of using Korean to communicate in e experiencing authentic or virtual interaction where
different social situations and on their individual responses to Korean language and culture are involved, for example,
face-to-face interaction with community members through

differences in language use . . .
guag an excursion or at Korean festivals, web-chatting, ePal,

[Key concepts: social context, comfort/discomfort, intercultural socialnetworking
communication; Key processes: monitoring, analysing, e experimentingwith Korean gestures and body language,
adjusting] and considering which will or will not be incorporated into
own interactionswhen communicating in Korean, for
(ACLKOC181) example, using both hands when giving something to
.. s G older people or beckoning downwardsto signal others to
E.x @ & G M come

e noticing the use of Korean expressions of fillers (such as
01, 8, M, ...) and exclamations (01 04 L, OFO| 21 &I TH)
and deciding whether or not to adopt them in own
language use

e makingappropriate language choices with awareness of
social situations, for example, using &1 44 & as an address
term whencommunicating with an older person to show
respect, and not overly using /& 4! to refer to the
communication partner nor _1/ 14 to refer to the third
party

o reflecting on how own cultural etiquette and behaviour
may be interpreted wheninteracting with speakers of
Korean, noticing own body language and modifying
gestures, such as beckoning with the palmfacing
upwards or downwards, rubbing hands or making direct
eye contact when talking to older people

e identifying elements of successful intercultural
communication whenusing Korean or other languages,
for example, awareness of differences, flexibility, and
respect for other perspectivesand traditions

Create spoken, written or multimodal texts that reflect e mapping their own linguistic and cultural profiles, for
significant experiences related to the experience of learning example, by creating a chart/timeline/webprofile to
highlight formative elements such as family languages,

Korean language and culture . . . .
guag key relationships and intercultural experiences

[Key concepts: identity, significance, perspective; Key e describing their significant past encounters with Korean

processes: explaining, discussing, reflecting] language and culture involving people, placesand events,

and the influence these encounters have had in shaping
(ACLKOC182) own identity, recording their experiences by, forexample,
@ K Q@ a GZ-) keeping a digital/online journal in blogs or wikis

e reflecting on own identity, relating it to own past
experience involving Korean language and culture,and
considering how others’ experience impacts on their
identity

e sharingand comparing, face-to- face and online, cultural
and intercultural experiences and language capabilities,
andexchanging views on the benefits of speaking more
than one language, such as having a larger vocabulary to
draw on, newinsights and perspectives, and opportunities
for new experiences

Understanding

Systems of language Elaborations
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Use appropriate pronunciation rules and writing conventions e applying pronunciation rules and writing conventions to

to produce and read short texts in Korean that include some reading and writing,inferring meanings of less familiar
texts provided in Korean, such as & 11, HE | and =ot

& LICH pronounced as 211, O [ H and F=It&LICH

e experimenting with pronunciation of lessfamiliar texts

less familiar language
[Key concepts: system, rules, patterns; Key processes:

inferring, analysing, applying rules . . . .
9 ysing, applying ] e comparing how loan words from English are written in

(ACLKOU183) nggeul and pronour?ced |n'Korean W'Ith how their
original counterparts in English are written and
E] @ pronounced, for example, HIL| A versus ‘tennis’, &£ 3

versus ‘fork’, 21E{ 4! versus ‘internet’

e composing texts, applying spacing rules in Korean
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Understand and use grammatical forms and structures such e extending the use of case markers and particles to
as suffixes for tense, honorifics and polite style marking, and express thegenitive case («cto| 42010 R), a time
frame (O& 2& ME DX M2 R), the instrumental

auxiliary verbs and particles, using appropriate metalanguage case (M T2 122 12/ R)and the directional

to identify or explain forms, structures and parts of speech case(2Z 22 JAIR), and to use a nominal connective

[Key concepts: parts of speech, grammatical structures, /I (EDIIA ZBXNE HUHR)

syntactic relationship, honorifics; Key processes: applying e learning how to modify a nounby using an adjectival form

rules, categorising, explaining] of the premodifying desc[ip_tive verb suffixed by —(2)w,
for example, E2 M2t &5t AL

(ACLKOU184) e expressing future plans using —(2)= H 0l R,for

@ @_\ example, =0 2 HHl2

e expressing intention or conjecture using —2!—, for
example, IIEIOfl EAGHAHL, HIOI LAAHR

e asking for or offering suggestions using —(2)2t 27 for
example, 2% S ANIL?2 0l S ASHR?

e connecting clausesusing conjunctive suffixes (clausal
connectives) such as —{/0tAl, —=XI B, —(2)™ to express
events or ideas in differentrelationships

e identifying time references expressed by forms
andstructures of verbs such as —{/%— and —«(2)= H0ll
R and learning how to use them in two-clause
sentences, for example, Z X A UAUBXIC = B H R;
Sl It B2 Hile

e using basic complex-verb structuressuch as —/0t =Cl,
-1 ULH —~(2)= & 2L —(2)== JUltand -{/0t £
Ct as set phrases in their —01/0t 2 form to express
complex ideas,for example, 20 =M, X110 AN, &
E 20R, U= = A0, HUH EAR

e learning how to construct noun phrases out of verbsusing
a suffix —=J| and using it with case markers or particles,
for example, St=20HE BHLIIJt #/} R

e extending the use ofpolite language to honorific particles
and humble/honorific words, for example, 2 0{LIH & =
S E0HK; Ot X, Xl EAR

e understanding and developing metalanguage for parts of
speech relating to grammatical functions suchas naming
(8t1, &), referring to people or objects (LH/Xf, 0124/X
A1), qualifying things (0l &2 £) and expressing
actions,states or qualities (21 2, £0tR)

e comparing how the case of a noun or pronoun is

identified in Korean and Englishsentences, for example,
HeE AHHE 90 R versus ‘| eat apples’
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Understand and use some words and expressions that reflect e using a range of nouns to describe aspects of everyday
Korean culture, noticing those that need additional life in home and school environments and oftopics of
interest, such as names of subjects (s}, =85!, ...) and

explanation to convey their original meaning in translation sports/games including traditional Korean

[Key concepts: culture-specific words, idioms, sports/games(= 7, Ok, M E, 2501, ...), nouns
expressiveness; Key processes: predicting, applying, related to activities such as excursmns or school camp
selecting] (A2, I, IR, &, Al2E, EHIZ, ...) andthose

related to transactions outS|de the home and school (9t
(ACLKOU185) A, A, "E, L)
I e using a range of action/descriptive verbs commonly used
@ D in basicinterpersonal and transactional interactions
including those for more complex activities (HHiit 2, M2
HME, XtR, EtR, AtR,Z0EHMI R)

e using vocabulary to express some abstract ideas (for
example, & & H 2, 52|61 R) or describeissues
relating to technology, those drawn from other learning
areas or environmental issues (for example, naming
somepopular Korean food, such as, =% M i, 2 17,
and major cities or landmarks in Korea, for example, Al
Z, 582, A2

e identifying commonly used culture-specific words and
expressions in Korean andunderstanding the cultural
backgrounds of such words/expressions, for example,
names of festival days (& &) and theirassociated
vocabulary or expressions, for example: & &, AlIGH(SHCH),
==, Mol = %Ol t”O}dlﬁ, 2=0[,...; &2, JUISJI,

- ¥“, SIS (GH0, 3, ...

e using a range of descriptive verbs to express emotions,
sensory qualities or impressions (for example, 0t S Ct<
QALK L, XL, Ot R, ...) including idiomatic
phrases (712 0] £0t2) and those closely related to the
Korean view of life and humanrelationships (2 S % 01 2)

e identifying and using basic onomatopoeic and mimetic
expressions in Korean (for example, 2 5= S&2 R,
HIOt == =5 2t R), and translating such words,
providing additional explanations to make meanings
closer to the original

e comparing Korean and English as to how expressiveness
is realised in the form of language, for example, by
translatinginto English sentences such as 2H &Y 2=
OIE iR, oDt 22 IR

e indicating comparative quality using Hor Xl &/Jt&, for
example, M= 02 JI20| 2Rdl, M= E_lejl' b
/MY E0t2

e using adverbs to:
e emphasise or mitigate the quality expressed,
forexample, U2, =3, 8%

e add temporal quality to the event expressed, for
example, 2 M, Ot &

e indicate frequency,for example, )&, 2, X, A
ML

e indicate directions, for example, &, &
e add some specificity to time wordsusing x|t or Ct&
(N =20 ..., S 80 ..)

e using location nouns such as &, ¥, ? Otc, &, &%, 2
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Examine grammatical structures and features and vocabulary
in a range of personal, informative and imaginative texts in
spoken and written modes, noticing how these contribute to
textual cohesion, and compose short texts for different
purposes considering cultural aspects involved

[Key concepts: coherence, cohesion, text conventions; Key
processes: describing, analysing, experimenting]

(ACLKOU186)

B .x€@€%

Language variation and change

Explore how language use varies according to context,
purpose and audience and to the mode of delivery and the
relationship between participants

[Key concepts: context, negotiation, interrelationship; Key
processes: comparing, connecting, reflecting]

(ACLKOU187)

El-& c::i.‘GS
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using question words such as 21 Al, HCIA, HEAH, 0L,
and £ £ to obtain specificinformation

using humble/honorific words such as E4 2, EAM K, &
Xl

recognising fillers (such asOt, 2, M. ...)and
exclamations (such as O (HLH, OFO| 11! &)

experimenting with language appropriate to particular text
typesin audio- visual, print or digital/online media, such
as descriptive language in documentaries, reflective
language indiaries and journal entries, and persuasive
language in advertisements

creating short texts, developing ideas coherently
andusing basic cohesive devices such as:
e consistent use of the informal polite sentence ender
—01/0t2 throughout textconsisting of multiple
sentences

e agreement of honorific elements such as honorific
particles, words and suffixesin a sentence and
throughout the text

e basic conjunctive adverbs (for example, 12|11, 1A
LH, Jetdl, OZ X2+, 124 ™) andsuffixes (clausal
connectives) (for example, —11, —-{/0t A, =XI BF, —
(2)9)

e analysing forms, features and purposes of texts, such as

how texts are organised in terms of layout,sequencing of
ideas, headings and stylistic devices

Elaborations

e identifying linguistic/textual features used in different

types of text, for example,different degrees of formality
and flexibility expressed in conversations, speeches,
letters, emails and electronic textmessages

recognising how language use, such as the level of
politeness, reflects the intention of the speakeror author
and impacts on the further development of relationships,
for example, switching from a polite style to anintimate
style (& Z£0tal 27?; LI £0tal?)

comparing language structures in Korean and English
and how these are used to create affinity ordistance, for
example, the use of BtZ or colloquial language

comparing elements of communication suchas body
language, the use of personal space and silence in
different cultural contexts and exchanges
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Explore and reflect on the impact of social, cultural and
intercultural changes such as globalisation and new
technologies on Korean as a language of local, international
and virtual communication and on their own individual use of
language

[Key concepts: globalisation, influence, digital media; Key
processes: researching, explaining, reflecting]

(ACLKOU188)

E.x@%

Explore the power and influence of language in local and
global contexts

[Key concepts: social power, context; Key processes:
analysing, explaining, recounting, reflecting]

(ACLKOU189)

ER GRS

Role of language and culture

Analyse how beliefs and value systems are reflected in
language use and communicative behaviours, and reflect on
how what is considered normal in communication varies
across cultures

[Key concepts: norms, beliefs, value system; Key processes:
analysing, interpreting, reflecting]

(ACLKOU190)

BE@&=6
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e examining how the creation of Hangeul impacted on the
common people’s lives in a kingdom in 15th-century
Korea, and discussing the role ofscript in aspects of
culture and everyday life

e exploring how globalisation has accelerated the use of
English words and expressions in Koreanlanguage use,
and discussing the advantages/disadvantages of these
influences on languages, such as using
technologicalterminology (for example, CIE 4!, IR E) or
mixing Korean and English as lyrics in contemporary
Korean popular music

AA

e examining how acronyms or short forms of words are
used in Korean and in English (for example, 2, ({ &, &
&l, ‘ASAP’'RSVP’), and discussing how these forms
reflect people’s changing lifestyles

e reflecting onchanges in their own language/s, identifying
new terms and behaviours that they have adopted with
changes in technologyand social media, and on how
such terms and behaviours have become part of
everyday language used in different modes(for example,
handwritten notes using language for electronic
messaging, acronyms or emoticons replacing whole
words orphrases)

e investigating examples of the social power of language,
drawing onother learning areas such as the humanities,
other languages and the arts

e reflecting on and sharingexperiences where language
has played a vital role in their daily life, such as improving
or maintaining socialrelationships (for example, giving
praise, persuading)

e recognising the importance of a writing system suitable
for its orallanguage in transmitting culture within its
community and across time

Elaborations

e investigating cultural and historical backgrounds
underlying culturallyappropriate body language, gestures
and verbal expressions in Korean and other languages;
reflecting on and discussingdifferences across cultures

e investigating and using language associated with
significantcultural practices and events or celebrations,
for example, &<, &2, =4 st=2¢

e discussing attitudes towards diversity and difference,
including theuse of stereotypes and generalisations, and
considering how these affect communication

e reflecting onown cultural identities and how they are
expressed differently in different settings such as home,
school and othersocial domains, considering how these
might be interpreted and responded to by people from
different cultures
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Korean

Years 7 and 8 Achievement Standard

By the end of Year 8, students use written and spoken Korean to interact with teachers, peers and others, and to exchange
ideas, experiences and interests. They pronounce polysyllabic words that involve syllable-final consonants (2 &) such as & 11,
HEH and =oH&LICHas B, HEH and F=3+&LILCH applying relevant pronunciation rules with some accuracy. When
interacting, they initiate conversations (for example, XI2 ¥ ol 2? M C| 7t 27?), and ask and respond to questions (for example,
R SHFHE HIRK? &a I & & HOU R7?). Students clarify answers or instructions (for example, £ <0027 CHAl 2o =
Kl R) and ask for and give opinions (for example, HZ H M2to12?; M MM =...; ...21 21 20t R). They describe plans (for
example, t=0{ 2 {0l 2) and ask for suggestions (for example, X 2 &t 27?). They locate and evaluate factual
information in texts and create informative and imaginative texts in a range of modes using multimodal or conventional formats.
Students explain reasons for actions and show contrasts between feelings or facts, using conjunctive suffixes (clausal
connectives) such as —0{/0t Al and —XI Bt (for example, 2ctJt EO0tA =0 E IR HR; S KO WX 2 2 &OIR). They
use humble/honorific words or honorific particles such as & x|, S¢2|Ct and —JHl appropriately, and use some basic
onomatopoeic and mimetic words such as = =5 and = Z to create expressive effects and engage the interest of the audience.
Students use cohesive devices, for example, conjunctions (such as Z12| 1, Jeff A, Jdefut, JdeOl, =13, —0/0t M, —=XIBH),
adverbs of frequency (such as Jt&, 2&, A==, A HILL), time (such as Z M, Ot&!) and direction (such as %, 22%) and the
agreement among honorific elements, at sentence level (for example, € HLIH £2 =24 2) and throughout the text by using
the informal polite style ending —01/0t 2. They use a range of case markers and particles such as -2/, — (2)Z2, 24/, -2H
and =)t Xl (for example, A2t M MAZ 2 AZo02 21)I|2 22X, Ot 2H MENHA) and location nouns attached by —
0l to indicate relative locations (for example, 284 2[0f| ..., & Xt CH0l ...). Students use some complex structures in verb
phrases such as —01/0t =Ct, =10 JUCH, —(2)= & L, ~«(2)= = UL+ and —-0{/0t 2L} as set phrases. They form questions
using a range of question words such as 21 Hl, 0{Cl, HE A, H = and £ &, and modify nouns using an adjectival form of a
descriptive verb suffixed by —(2)- (for example, &8t Al&). Students write loan words from English in Hangeul and compare
their original pronunciation and how they are pronounced as loan words in Korean (for example, HILI A, I 3). They translate
across languages, paraphrasing or annotating words or expressions where equivalence is not possible, suchas =AU 2, Al
B or ‘mufti day’. They recount their reactions to intercultural experiences, describing and reflecting on aspects that do or do not
fit with their own sense of identity.

Students identify grammatical elements such as case markers, particles, suffixes and verb endings from simple Korean
sentences, and compare how grammatical functions of nouns and verbs are determined in Korean and English sentences. They
provide examples of the Korean honorific system that works at grammar and word levels (for example, & XI EMIK) and
illustrate how politeness and respect are important aspects of Korean language and culture. Students differentiate between oral
and written forms of words, and apply spelling conventions and spacing rules in their writing. Students explain how word order in
Korean differs from English and use a metalanguage to identify common features such as nouns, verbs, cases and subject—
object—verb/subject—verb—object constructions. Students identify and reproduce characteristic grammatical features in familiar
texts. They vary their language use and make choices of linguistic features, such as the use of polite forms, according to the
context. They provide examples showing that Korean is a language for local, international and virtual communication and that it
continuously changes as society and culture change, impacted by globalisation and new technologies. Students explain how
cultural values and ideas are embedded in language and communicative behaviours. They give examples from their own
language/s and cultural behaviour/s which may be interpreted differently from other cultural perspectives and give such possible
interpretations.
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Korean

Years 9 and 10

The nature of the learners

At this level, students bring existing knowledge of Korean language and culture and a range of learning strategies to their
learning. They are increasingly aware of the world beyond their own and are engaging with youth-related and social and
environmental issues. They need continued guidance and mentoring, but are increasingly independent in terms of analysis,
reflection and monitoring of their language learning and intercultural experiences. They are considering future pathways and
options, including how Korean could be part of these.

Korean language learning and use

Learners engage with more complex language with greater control of language. They use a range of forms and structures, and
richer and more sophisticated vocabulary to perform tasks individually and collaboratively, to access and exchange information
on broader topics and abstract concepts, and to create, interpret and analyse a wider range of texts. They express feelings,
emotions and opinions more precisely using a variety of expressive and descriptive language in imaginative and creative
experiences. They are more confident in communicating in Korean in familiar and some unfamiliar contexts with a greater
understanding of the variability of language use, making appropriate language choices and adjustments. With an increasing
command of Hangeul, learners interact with members of the virtual community of Korean speakers and learners worldwide,
sharing their understanding of Korean culture and language as well as of their own. They understand that language varies and
changes, and engage in and reflect on intercultural experiences.

Contexts of interaction

Learners interact with the teacher and peers, and may have access to members of Korean-speaking communities via online
technologies including some computer-mediated communication tools. They may also encounter Korean in the wider
community, such as in the media, film or cultural festivals, community events, guest speakers, exchange teachers/assistants or
in-country travel.

Texts and resources

Learners use an extensive range of texts designed for Korean language learning such as textbooks, teacher-generated
materials and online resources. Learning is enriched by exposure to authentic materials designed for or generated by young
Korean speakers, such as video clips, songs, stories, articles, magazine features, television programs or advertisements.
Authentic Korean community resources provide opportunities to extend learners’ experience of learning the language and
culture. Texts may include additional materials that students have sourced on their own to support their learning or to pursue
personal interests in Korean language and culture.

Features of Korean language use
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Learners extend their grammatical knowledge to a range of particles, conjunctive suffixes (clausal connectives) and complex
phrasal and sentential structures. Their vocabulary range expands to abstract words and some specialised vocabulary drawn
from other learning areas or areas of interest in the wider context. With an increasing knowledge and control of language
structures and features and vocabulary, including those with honorific elements, students recognise, analyse and construct
different types of texts for different audiences and purposes. They interpret, create, evaluate and perform in individual and
collaborative tasks that involve planning, problem-solving, decision-making, or informing or entertaining others. They make
inferences from their knowledge of the Korean language and culture to understand unfamiliar content and consolidate their
awareness of language variation and its connection with identity. They move between Korean and English, translating,
discussing, analysing and comparing the languages using a metalanguage, applying metalinguistic knowledge and taking
intercultural perspectives as a user of two (or more) languages. Learners have an increasing understanding of language
learning as a cultural, social and linguistic process. They examine their own and others’ communicative practices and
understand the concept of mutual responsibility for intercultural exchanges.

Level of support

While learners are increasingly less reliant on the teacher for support during communicative interactions, continued support and
provision of rich language input from the teacher is needed for their sustained learning of Korean. The teacher provides implicit
and sometimes explicit modelling and scaffolding in meaningful contexts. Learners need explicit instruction and explanation to
understand highly complex structures and functions of grammatical items and meanings of highly abstract and/or culture-
specific vocabulary. Provision of opportunities to discuss, clarify, practise and apply their knowledge is critical in consolidating
their acquired knowledge and skills and in enhancing learner autonomy. Students may self-monitor their learning by keeping
record of critical and constructive teacher feedback, peer support and self-review (for example, through portfolios, peer reviews,
e—journaling, online discussion forums). They continue to access word lists, graphic organisers and modelled texts, and the
teacher gives precise guidance for using dictionaries, particularly with dictionary forms of verbs.

The role of English

Learners and teachers use Korean as the primary medium of interaction in language-oriented and most content-oriented tasks.
English is used for substantive discussion, explanation and analysis requiring students to deal with a conceptual demand which
is too far beyond their level of competence in Korean, for example, analysing highly abstract and complex concepts embedded
in linguistic structures/cultural practices.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations
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Initiate, sustain and extend interactions with each other and e asking for and providing specific information in sustained
with other familiar and less familiar people, for example, by interactions, for example, 21 K| St=01l Jt &0 27 Xd O
S0l UG L, O Het=2 6S01 otLl 2 AS0IAN

seeking and giving advice, discussing aspirations, Q... 32| A0 OF O =EIR7 00N 212 510 AS

relationships and social and cultural issues, exchanging and HUS ...
reflecting on different ideas e following up own andothers’ responses by elaborating on
[Key concepts: youth, diversity, perspectives; Key processes: and extending the topic, for example, =3t 20| 2t

S? IOFE6HD M AHK; HII0A 2 HAHAL?; H M Ot

developing relationships, proposing, discussing] AETOINGQ? LT &Y AR

(ACLKOC191) e sharing ideas and makingsuggestions relating to own and
g x@ i€ others’ experiences, for example, 8t20lAl SHIE Tt
R G == 5D DR (AR 8 SH I 2MK

e participating in exchanges, using
communicationstrategies such as showing empathy,
down-toning or indirectly expressing disagreement, for
example, X7, EJXANNHR; OtOL=2 M ; &t
27,0l A 220

e corresponding with peers by using telephone/video calls,
text messages or computer-mediated communication
tools to build relationships and share views on aspects of
teenage life, such as friends,responsibilities, interests,
aspirations and topical issues, for example, & JH St=0fl
JHH THOIRE AN 20, H sHE R IAR?, =FE
Steet=HE R IR, SRotetd HE MM R,
20 SAS S2HAM HE AN K; HI#IIE DTl
= S0l CIHY S o=
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Arrange and manage shared activities such as problem- e solving problems by explaining discoveries and results,
solving and different types of transactions, adopting different discussingideas, suggesting a range of options with
specific information such as roles of participants,

roles to present diverse views and perspectives . . =
P persp locations, time, methodsand reasons, for example, St=
2

[Key concepts: roles, perspectives, shared responsibility; Key Ol LI OFSCHS AFO| OF= UL, OIS0 2 M 2
processes: persuading, commenting, evaluating] Ol ZAICH AH .. 2HR?; $I..~(2)=227?; HEN

L—(2)2HE0INR?; A AHEANMAUMNL? HCIA ..~
(ACLKOC192) (2)H ZSNR?;, dHEH HFE SAICH

e planning andnegotiating collaboratively in scenarios or
events related to travelling or living in Korea, such as
living with a hostfamily, seeking medical treatment, or
using transport, for example, 2tE30| =R AN L/E X HS
CtSl=d 220l Jl0F E0tR7?; XIctE S EFH 5AI0HK &
gt AS HHR

e comparing thequality of goods and taking action, for
example, O|210] A ECH &M o AHHR. 224 LITE Ol
NE AN IIXIFHALZOHH HelotLt JIXE It

e makingcomplaints and recommendations, for example,
O AME2 MEHIADEEGHA Z2LDF JHX 2 AICH

e sharing experiences and transactions, for example, =2
Ol H3tE 20| B ZadR?, R I3t £E0tR?; 2§
JbE A AIENR?; &0 L0t FE i ?2;81&0]
HE HR MU K; olOIEE 240 Ol = AR

e planning shared events or activities, using online and
digital forms of communication such as emails,chat
forums and community websites, for example,
intercultural components of S &= =X IstAl, &=
FotH, & HA, e

B . x@&=6

e presentingviews and perspectives at real or simulated
forums, protests or rallies to raise awareness of
environmental, social orethical issues such as* ¢f|J| &
e, 48 Ay 22X, 3223 AHel, E, dl,
X7 238l using language, for example, A 10| 22l
HOll CHoH A .. EAE A 2RO & 260D & LICH
. 2F0= 680l 8ot X 2K 20| 20l 2= Ot
Ol 2; 25 Bote 28 2..; MIUXIE fHlot
. WRe=E L.

e transacting for goods and services, considering concepts
such as value, availability, competition and ethics,
forexample, Al Al &0l S&ol= HAI QU R?; &3
S ZBHQI0 FItot) o 20 =&t HASoH0F iR ?
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Use interactional language to elicit, offer, negotiate, report,
and reflect and elaborate on opinions and ideas

[Key concepts: opinions, reflection, metalanguage; Key
processes: justifying, elaborating, reflecting]

(ACLKOC193)

Informing

Analyse, interpret and integrate information gathered from
diverse sources relating to areas of interest to adolescents or
young adults, making connections with own and each other's
experience and with other learning areas

[Key concepts: representation, cultural literacy; Key
processes: analysing, synthesising, evaluating]

(ACLKOC194)
B .x @ % G M
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e participating in class discussionby:
e expressing own opinion such as agreement or
disagreement with others, for example, X = 2!}
SO D M2l e; M= ZE014B1012t) MARAHR
e eliciting and reflecting on others’ opinions, for
example, & D H M2LHR?, HEH D2 H =Y
He? 3% 0ENe?; 0LAE2R

e interacting in class activities such as gamesor events, by
taking turns, expressing agreement/disagreement, giving
encouragement/praise or critique, for example, L XI¢il 0fl
2SIt ot HUIR?, OA Ot 0 201R; & & £
A2 HUH K

e discussing language and language learning using
metalanguage, for example, &t0{, Z AL, SAH S Y, =
olgh/AHN, 2
o=2/loc y o

Elaborations

e understanding gist and identifying keywords to extract
specificinformation, by scanning through texts from
various sources in conventional, digital or multimodal
formats such asarticles, reports or podcasts on topics
such as pop culture, youth employment, the environment
and world sports, orthose related to other learning areas

e distinguishing between fact and opinion in texts such as
articlesand reports, using critical literacy skills to
recognise bias, for example, identifying the author,
audience and purposeof the text

e analysing and interpretingcollected information by
summarising, sequencing and prioritising, considering
audience, purposes and context, forexample, t=0l=
EHE0l 21, S=0l= AIOI2E0| 2AR/SLICH EBHS 2
.., AHOI2E2

=TT ...

e obtaining information in order to debate issues of interest
such as the environment, expectations ofteenagers, and
the generation gap, using persuasive or evaluative
language, for example, Lt= ... 20 R/ &IHR; 0l X2
Z90l..-0l0/0L; ALX .., 3L .. ~(2)20K?

e investigating aspects of Korean culture to determine a
particular course of action, forexample, providing a
Korean exchange student with a suitable placement, or a
group of Korean visitors with a suitablemenu, or selecting
an appropriate time of the year for a visit to Korea

AA
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Construct and present texts in different formats for different
audiences, taking into account own perspectives and intended
purpose

[Key concepts: society, environment, media; Key processes:
constructing, persuading, interconnecting, using computer-
mediated communication tools]

(ACLKOC195)

@Eﬁ @..- ..

Creating

Review and respond to different types of creative texts in
different modes, identifying aspects of the language and
culture that help to create effects such as emotion

[Key concepts: emotions, moral, values; Key processes:
interpreting, reflecting, discussing]

(ACLKOC196)

.x &

= G
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producing texts for different types of audience (for
example, classmates, parents, peers onsocial-networking
websites, possible future employers) and for different
purposes and in different contexts (forexample, school,
community, social clubs, part-time jobs) to convey own
ideas and interpretation of particular texts,using oral,
print, multimodal and digital media such as blogs, letters,
instructions, articles, podcasts and speeches

creating informative texts such as posters, brochures
andweb pages, for example, a brochure promoting a
holiday destination, a poster for a doctor’s surgery
encouraging healthyeating, a web page reviewing new
music releases

writing persuasive texts such as blogs, tweets and posts
to persuade or convince others,for example, on global
warming (Xl -2t 3t), attending to the audience and
context, for example, 22l 25 M2toll S AICH X722
StE 9 Xl RoltHXI It SSLICH =210 =2 2okt
ﬁL A0l Dt ELICH OHE22 ... eIt HH X+
23S 2400k &LICH...

combining modes of presentation such as displays,
videos or music toexplore social and cultural themes, for
example, CIH23HAL S

Elaborations

e listening to,reading and viewing imaginative texts such as

short stories, films, poetry, raps and songs, and:

e identifyingemotional aspects of the texts that are
specific to Korean language and culture, for
example, the use of expressivelanguage and the
description of animals

e critically reflecting on and sharing own responses
withothers

reading texts including those in digital and online modes
such as extracts from a biography or diaryfor enjoyment
and to gain insights into other people’s experiences and
perspectives

modifying existing texts, for example, creating an
alternativeending, introducing a new character, changing
the setting or adding a major event, or providing a video
clip toaccompany and reinforce the meaning expressed
in lyrics

creating texts to parody existing texts and to explore a
range of genres, for example, re-creating a music clip
oradvertisement

identifying and responding to key messages and values
in traditional texts such as 2! R, (for example,Otc| &, 2
2=cll), &3t (for example, &A1 & &N, E2H) or dialogues
in &, and considering their relevance in modern times
discussing how texts such as films, plays and songs

portraysocial issues (such as conflict in relationships or
poverty) and values (such as honesty and humility)
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Create and present imaginative texts that express ideas
through characters, events or settings, making connections
between past, present and future, and between reality and
imagination

[Key concepts: creativity, entertainment; Key processes:
expressing, projecting, entertaining]

(ACLKOC197)

H.x @ & ¥ M

Translating

Translate texts for different audiences and contexts, and

reflect on how cultural values, attitudes, assumptions and
world views are differently encoded in languages

[Key concepts: equivalence, values, representation; Key

processes: reflecting, interpreting, comparing]

(ACLKOC198)
E.x @ &6
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creating various types of texts including those in digital
and online forms suchas stories, songs, chants, or scripts
for role- plays or skits, considering main characters,
themes, settings and/orplots, for different types of
audience, for example, young learners of Korean or
parents of peers

creating and presenting texts invarious forms, such as
digital stories or performances that reflect significant
Korean or Australian events or histories(for example, &t
=5, & &, Australia Day, Anzac Day, National Sorry
Day)

¢ AA

creating and acting out imaginary characters in
contextsthat involve possible intercultural circumstances,
drawing on resources such as news reports or feature
articles

critiquing own and others’presentations, taking the
perspectives of authors and performers (for example, Li
JbOHLIctH O 2 A2l 2 2ot R)

Elaborations

e translating short texts and excerpts from a range

ofinformative and literary texts, identifying cultural
elements and reflecting on how they are encoded in
common words orexpressions, for example, the use of
family terms, titles and terms of address, and the way of
answering negativequestions and of using JtCt/2 Ct from
a perspective different from that involved in using
‘go/come’ (LISt 20| 22 R? M5t 20I2HR? X2
It HLIDOEXIZ 2 R!), and providing additional
explanation, information or exemplification

translating texts that contain cultural elements, for
example, old sayings or proverbs, considering how
differentlycultural values or culture-specific concepts are
embedded in texts in different languages to represent
same/similarideas or practices, for example, S &0/ & Xl
U5tH 2C (‘speak of the devil’), &~ 8210 2 2F2F D &RICH
(‘to shut the barn door after thehorse has bolted’)

translating texts such asadvertisements, songs or film
extracts, including those in online or digital form,
examining the appropriateness oftranslation for specified
audiences and contexts

comparing own translation with others, noticing
similarities anddifferences, and reflecting on why
interpretations may vary
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Create bilingual texts that reflect aspects of Australian culture
(for example, Christmas celebrations) for Korean-speaking
audiences in the school and wider community including virtual
communities, reflecting on how meaning can be conveyed
effectively

[Key concepts: representation, critical and cultural literacy;
Key processes: adjusting, referencing, reflecting]

(ACLKOC199)
Ex@ %M

Reflecting

Examine and modify own cultural assumptions and practices,
taking responsibility for language use and choices, and
recognising the significance of shared responsibility and
mutual effort in intercultural communication

[Key concepts: reciprocity, reflective literacy; Key processes:
reflecting, adapting, taking responsibility]

(ACLKOC200)
E| K QI GD
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e creating captions or commentaries using Korean or
English to accompany texts produced inEnglish or
Korean such as lyrics, video clips and film extracts,
exchanging and comparing own bilingual texts withpeers,
discussing which version better fits the original version
and why

e producing public textsfor different contexts in both
Korean and English such as brochures, advertisements
or leaflets, for example, for Koreanexchange students to
Australia or for student visitors to Korea on a study tour,
and reflecting on the process ofworking in both
languages

e creating bilingual texts such as video clips with
subtitlesexplaining Australian cultural practices, for
example, bushwalking, New Year’s Eve celebrations, the
Melbourne Cup

AA

Elaborations

e reflecting on own engagement in communication with
Koreans and how their language use wasperceived by
self, and making adjustments to own Korean language
use, for example, to feel comfortable with some
silenceduring conversation; to be indirect when making
refusals (saying 2 22 =02, SM RK); to speakin a
rather monotone withoutbeing negative; to use address
terms infrequently during conversation

e reflecting on aspects of own experiences of intercultural
communication, such as possible causes ofbreakdowns
or breakthroughs in communication, repair and recovery
strategies, and responses to and insights gainedthrough
interactions

e considering ways to improve intercultural understanding
andacting on them, for example, by keeping a record (for
example, journal, log, posting on forum) of memorable
incidentsinvolving intercultural interactions

e recounting own experiences of intercultural language use
in oral or written forms, forexample, speeches or essays,
reflecting on concepts such as ‘culture’, ‘attitudes’,
‘assumptions’ and ‘values’

e comparing understandings of the relationship between
language, culture andidentity, using symbols, graphic
representations, images and metaphors to represent how
the relationship works

e discussing how interculturalcommunication involves
being flexible, responsive and open to alternative ways of
communicating, for example, respondingto different
levels of emotionality or confrontation in debate, or
different levels of respect in casual exchanges orservice
encounters

Page 95 of 131



Investigate different aspects of their personal sense of
identity, considering how learning and experiencing Korean
language and culture have(or have not) changed own sense
of identity, views or attitudes

[Key concepts: identity, values, attitudes; Key processes:
analysing, evaluating, reflecting]

(ACLKOC201)
E| K QI GD

Understanding
Systems of language

Apply features and rules of Korean pronunciation and
Hangeul to understanding and producing a range of texts for
different audiences and purposes

[Key concepts: phonological rules, fluency, accuracy; Key
processes: applying, analysing, synthesising]

(ACLKOU202)

E e
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e producing an autobiographyin various formats such as
articles, photo stories with captions, digital stories or
short films, including importantepisodes related to the
experience of learning Korean language and culture that
have impacted on their identity andattitudes

e composing a ‘cultural ID profile’ to exchange withKorean-
speaking friends, making decisions about what
information will be of most interest

e sharing with others, views and opinions on the ongoing
influence of Korean language learning, relatingit to own
aspirations and ambitions, for example, composing a
self-portrait with reference to Korean language
andculture after 10 years

e reflecting on own culturalidentity in terms of family
background, community relationships and contact with
languages (including contact withKorean and other
languages and cultures), tracking changes over time or
context

Elaborations

e using Koreanpronunciation and spelling rules for listening
to and reading authentic texts and producing own written
and oral texts

e knowing when to pause in complex sentenceswith
embedded clauses

e understanding that there are variations in Korean
pronunciation across peoplefrom different regions of
Korea but that spelling follows standardised rules

e writing in Hangeul independently, observing writing
conventions and rules
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Understand how grammatical elements, such as particles and
suffixes, impact on higher levels of grammar, such as tense,
mood, honorification, speech level and formality, and on
meaning-making from the phrasal level to that of the entire
text

[Key concepts: complex structures, modality, irregularity,
topicality; Key processes: applying rules, analysing,
manipulating]

(ACLKOU203)

BN
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understanding and using the dictionaryforms of action
and descriptive verbs, for example, to identify the
meaningful part or to look up unknown verbs in
adictionary (JtCt, @Ct, 8tCH S CH EC, EC0H AL &
Ct, Gl 88CH, ...)

using a range of case markers and particles,
includinghonorific forms as applicable, for appropriate
grammatical functions, for example, —SHEI/0ll Hl, —SHEI A/
OIAA, =, -HA, -HNMH=,~(2)2, -2 L, -8, -0tCt

understanding various functions/meanings of a topic
marker —2/=,using it for functions other than marking
the subject as the topic of the sentence (X = 0+0I 20| 0fl
R) such as highlighting,emphasising or making contrast,
for example, M= Q& XIE Z£0Iot Xl L0tL. JEHI At 2t
= EZ0tolL; st=0= B30l 210 S=0= AIOI2E0|
R . BHEZ2 ..., AIOIZE2

2T T ...

making a relative clause, that is, a noun-modifying
clause, by replacing the verb ending of theclause- final
verb with -(2)—, —=, or —(2)= appropriately, for
example, M0l Al 2idteE AFROI S0 2?; MIEO
H 2 Zdste 3Y /U, M Z2HE0IHKR?; SMIt
Z£2 20l BHHI R E il 2; XHIIIIO'9 X202

using long negative forms of verbs, such as —X| 2 C}, —X|

X GtC

usingnegative questions and answering appropriately, for

example, 1 S35 ot ZHR/EXN LAAHR? OtLIR, =

He/ul, 2t BHR/EX AJUANR; 2XE RHHKR/AX

RoH2? OlLI, HHK/ U, X HH /AKX RHR; =H
JFSIHR? 0L, AN /U, BI0R)

understanding the concept of different speech levels and
styles in Korean, and using sentence-final verb endings
inthree speech styles appropriately for the audience: —=/
SLICH —=/&UDL, —=/SAILH —(2)A Al 2 (the formal
polite style); —01/0t 2 (the informal polite style); and —01/
Ot (the intimate style)

analysing the structure of complex verb phrases
andexpanding their use, understanding how meanings
are added to the main verb, such as desire, likelihood,
shift ofactions, designation, habits, pretence (as if ...) and
verge (almost ...), for example, &0 4R, Ut 2 A
20, AL AR, 2 IR, x2LS 6P— AR, b=
HMHK, JHAl %%’ AR

reporting speech or thought using —Ct12/—(0[)2t 12,
forexample, StCH0 2512, 4 H0l2t1) M2H61 2,
OIAM Ot 2 SXctD ol

connecting ideas in different relationships using a range
of conjunctive suffixes, noting thedifferent tense
expressions in the two connected clauses, for example:
o —CtDh W0l JICHH &P E BHet U 2: SFwoll ACH
IFEFAEUTHR

o

12

o —(2)LIDKHIDIS 2 ZOLI 42 JHX D MR

o —(O)/=0: M2tS 20| 8 =0 OFE & @22
of

o —L2ID:EIESIL2AD SHE 2 IR

o —CiLI: 3t20 2ATILI OFSCHR AHO| OFF 2ANIR
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10
2
X
J&
o
%o
R
9
=2}
fO

o (O)BiA: AR SUAS E

o —(tEH: =0 2LHH M0l Ot 200K

e using the structures: a verb stem + -J| (1 20 and a
noun + Ofl CHoll M appropriately, forexample, Bl Xt 2
X 2£D] IH20ll 22 OFHOF Sl 2; MAeDl E2l=H0l Ch
ol A OlOFDIGH & AICH

e understanding the function and meaning of a range
ofdefective nouns (2 2t & G AL, for example, = 0F, [, #,
/A, &, ...) used in complex structures, and using them
appropriately: ... '=clict= S2HOll) ...; =0 Z ()
Lo HIEIIE R € WANR; Wil AS HUlL; BtE =
UHR

e using a range of sentence enders and understanding
their differences in meaning and appropriateness to the
context,for example, —-& 02, «(2)=2c 2, -(2)=20 L,
—(2)e At —(2)-/=UR, X2
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Understand and use vocabulary that conveys abstract ideas e using a range of common nouns and verbs to describe
and establishes register and style for specific audiences activities and phenomena taking place in home,school
and the wider context, such as transport, networking,

[Key concepts: vocabulary choice, register, style; Key festivals, weather, seasons, nature, transactions

processes: predicting, applying, inferring] forexample, 01, JIXt, HI&I, ..., ZR, S H, S, &,
2, 5%, .., 08, HES, ., I3, YBA, B, ., 2, 2

(ACLKOU204) 21, BHeCt, OP)ICh BCH 8L, ..., B0 XL .. 012t

€% Ch, B2I5ICH ZIEGICH CIRICH AIRGHCH B26iCH S

GtCt, EItotCH, JICtelC

e using abstract nouns and verbs associated with abstract
or complex concepts, processes, attitudes, for example,
2, 2 A, A2 (OIC), &l A BIHCH 24 2E5HCEH A 2T, A
JICH SICH O 2CH & AIBHEH

e using a rangeof descriptive verbs to express qualities of
people, animals or nature, such as character,
appearance or scenery,including some complex personal
attributes, for example, ZotCH XIS 6tCH H 20, &
S40| AT, EXGHCH IHRSHCH

e using specialised vocabulary drawn from other learning
areas orbroader topics of interest such as social or
environmental issues, including some highly abstract
words, specialterminology, some loan words from English
and some figurative use of common words (for example,
KL S=0h): N7, 23, 3,80 &F, AUA, HE,
MOIZSE, ZHQ, WX, A4, A, =50, E5(GHL),
A OH(GHL), SHI(SHL), TSI CH A D] el ‘&8
2ES KT 23, ‘T2 3k At

e using/recognising somewell-known Korean geographical
names (for example, 24 HF %)

e identifying Korean names of some folkgenres such as 2!
2, &3t or 5, and some titles of Korean folk songs or
folktales such as Otc| &, 22 =cl, d&E M or E2N

e using/recognising some procedural vocabulary relating
tosome aspects of everyday life such as operating
appliances or cooking instant food, for example, ===, =
2, 8 & (forexample, 4= 8 &) 4|, 20IC €O, 2L,
N

e using reflective/sympathetic words orphrases to signal
empathy, down-toning or indirect disagreement, or just as
a pause filler, for example, 12 X 27?; Z A0 ;00
SH; Jedte?; Ot 2 220

e expanding and using honorific or humble vocabulary, for
example, =2 AICH 0§% 2Ct

e expanding the range and use of adverbs, for example,
Al BH, A<, OOt 8t 25, 2Hal, ot0teHH

e expanding the use of temporal vocabulary, including %
4, o, e, ... &8/=F

e using elements of metalanguage appropriately, for
example, &H0{, ZAL SAH S Y, =d/E=20HY, 2&

e inferring meanings of unknownwords or expressions from
information available from the text or context
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Analyse and compose different types of texts in spoken and
written modes for different purposes such as information
exchange, social and cultural interaction or sharing
imaginative experiences, using appropriate linguistic, textual
and cultural elements

[Key concepts: style, register, perspectives; Key processes:
analysing, correlating, composing]

(ACLKOU205)

E.x@%

Language variation and change

Examine variations and expectations reflected in Korean
language that relate to roles, relationships and contexts of
interactions, considering how and why these differ from
interactions in English or in other languages represented in
the classroom

[Key concepts: cultural expectations, intercultural literacy; Key

processes: examining, reflecting, explaining]

(ACLKOU206)

B @5
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e identifying register used in Korean texts, for example in
recipes, such as the formal polite style used for
statements(—=/&LICH) and commands (—(2)& Al 2) or
vocabulary used to determine audience, purposes and
context

e examining cohesive devicesused in Korean texts such as
consistency in speech levels and honorific elements,
conjunctors (—XI 2, =(2)LI7t, —=0{/0t A, ...),conjunctive
adverbs (2 LIDt, GtXIGH 2122, ...) and ellipsis, and
their appropriateness for Korean discourse

e creating own texts in Korean including thosein digital or
online forms for particular audiences and purposes in
particular contexts, for example, to introduceKorean food
culture to parents invited to the Korean evening, using a
range of appropriate discourse devices forcoherence and
cohesion including appropriate vocabulary

e comparing and contrasting the structures of a variety of
authentictexts in Korean and English, exploring how the
audience, purpose and context are considered differently
in eachlanguage

AA

Elaborations

e using language, body language and gestures in culturally
appropriate ways,identifying and reflecting on expected
roles in contexts specific to Korean or Australian culture

AA

e discussing possible consequences resulting from
language userelated to different cultures, reflecting on
how Korean ways of thinking and world views are
reflected in Koreanlanguage by analysing texts such as
old sayings, axioms, idioms and lyrics, for example, S &
Ol Nl ZotH 20 X =22H OtAITH Bl =0t
OtCt, Otel &

o reflecting onEnglish old sayings, axioms, idioms and
lyrics that could be possible equivalents to Korean
examples, and discussing howways of thinking and world
views are reflected in different ways around the same
ideas/phenomena in different culturesand languages

Page 100 of 131



Reflect on the dynamic and ecological nature of language that exploring how Korean language has changed over time,

interacts with constantly changing environments such as for example, byviewing Korean dramas in historical
settings and those in contemporary settings and

comparing the language used betweenpeople in

contact with different languages and cultures and changing

sociocultural circumstances in local and global contexts, comparable relationships such as between family
identifying and illustrating examples from Korean language members
forms and uses e examiningpossible influences on language change in
[Key concepts: exchange, change, variation, integration; Key Korean, such as exposure to other languages, contexts
. . . of use and thedevelopment of digital technology
processes: comparing, analysing, reflecting]
AA

(ACLKOU207) e comparing spoken andwritten texts (for example, spoken

e e 0 and print advertisements, face-to-face conversations and
E.x@% P

emails) to understand howmode relates to linguistic
structures and features, and how this affects meaning

e understanding that languages incorporate other
languages into their systems andexamining how this
takes place in Korean, for example, 2ol 2, 22t212

=
Explore how language shapes thoughts and world views and e collecting examples that show the reciprocal relationship
mobilises action between language andculture, drawing on areas of

. s int t includi ther | i
[Key concepts: world views, thoughts, conceptualisation, interestinciuding otheriearning areas

e comparing and discussing the examples collected and
relating them to Korean language and culture,for
(ACLKOU208) example', how thg creation of Hangeul in the 15th century
has continued to impact on Korean language and culture

@ @ GD up until now

e reflecting on how world views of a culture are reflected in
andshaped by the way people use everyday language,
for example, different ways to answer negative questions
between Koreanand English (S HIE ¢ L7 OtLIR,
ML/ Ul, 2F A K), or different perspectives involved
in the use of JtCt /2 Ct and ‘go/come’ (LHEI Ol ZF H O R.
LISHD 201 10 e?, &2 =2dHK? K= JtR!)

e understanding how language influences people’s actions
and beliefs, for example, by analysing languageused in
community appeals in response to natural disasters

perspectives; Key processes: analysing, reflecting, explaining]

Role of language and culture Elaborations
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Understand that language and culture are interrelated and
reflect on how they shape and are shaped by each other
[Key concepts: intercultural understanding, reciprocity,
intercultural literacy; Key processes: critiquing, evaluating,
reflecting]

(ACLKOU209)
B @ & =S M
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recognising that language and culture are intertwined in
texts andtogether convey cultural perspectives, concepts
and values

analysing how the Korean language may reflect cultural
perspectivesand values such as collectivism, harmony,
humility and the importance of ties between family
members, for example, arange of kinship terms
extending to remote relations, using kinship terms rather
than first names to address members ofthe family and
norms such as showing deference and saving face, for
example, Ul, 21 &0t

investigating the origins of particular expressions or
words,developing awareness of the origins of meanings
and how these may or may not change over time

reflecting on own experiences of moving between
cultures in the school, local and virtual communitiesand
on their different roles played in different intercultural
exchanges as a learner and user of Korean

recognising the historical, political and culturalfunctions
and values of language, researching how the Korean
language played a role in maintaining the Korean
people’sculture and everyday life under the cultural and
linguistic oppression during the early 19th century
colonial period andhow Korean culture and language
lived it out, flourish and are recognised in the
contemporary world
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Korean

Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Korean to communicate with teachers, peers and others in a range of
settings and for a range of purposes. They use Korean to access and exchange information on a broad range of social, cultural
and environmental issues of interest to young people. They initiate, sustain and extend spoken and written exchanges in
interactions and transactions by asking and responding to open-ended questions, eliciting opinions (for example, 01 & H| 4245l
R?; HOWHA ...~(2)H Z2NR7?), requesting elaboration (for example, 2l ...2/& Z0Io127; HEAH DA YA H2?) and
providing their own opinions (for example, M= 2140} S0t D M2 R; M= 4H0|2t 0 4230 ) and information when
requested. They use non-verbal communication strategies such as facial expressions, gestures, pausing or pitching, and give
verbal feedback expressing empathy, down-toning, acknowledging or expressing indirect disagreement using reflective
language (such as 1 X 27; EUAAVN R; Ot0F; 2M R; Of, ¥ 2 R; Ot 21 224 R; 8L J0gR?). They make
suggestions in relation to topics of conversation (for example, 0iciZ % &2 =0l It £ Al R) and consider options, using a
range of suffixes and complex/idiomatic structures indicating the future in verb phrases (such as —2l—, —-(2)=2di R, —«(2)= H =
0l R, —(2)=2 HUlR, —(2)H ESNR27?). They make decisions comparing options using ...2Ct ( ... and providing reasons
for decisions (for example, J|XtJF HA L CHH ®E|stLIDt I X2 JtR). Students locate and evaluate information from a range
of sources, and analyse, interpret and integrate information from diverse perspectives. They create informative and imaginative
texts, using a range of case markers, including honorific forms, particles and verb phrases in complex structures (such as —X| &
CHRGHO, —(2)= Wt —(2)-/=/(2)=H 2L, -2 JHCH), and describing two related ideas or events in different
relationships by connecting two clauses in a sentence (for example, 81t 2 21 Z2LI0F 42 It ™ JHAIR; MIIAM =elots
AME Ol 570 R27?). They use a range of abstract words, selecting vocabulary suitable for the target audience, purpose and
context. They maintain the cohesiveness of the text by keeping consistency in terms of speech level and style and honorific
elements, and by using cohesive devices such as conjunctors (such as —(2)LIJt, —CtIt, —(2)—/=0l, —=(2)™ A), conjunctive
adverbs (such as Gt X2t 112122, 12 LI and ellipsis. Students translate and create bilingual texts across Korean and
English, providing and comparing alternative versions, identifying ways to interpret and convey embedded meanings in culture-
specific terms or expressions that are language-specific. They compare their intercultural experiences, referencing their current
and past senses of identity, views and attitudes in relation to their ways of using language.

Students describe how spoken and written Korean vary and are modified according to contexts, audiences and purposes. They
exemplify such adjustments (for example, changes to pitch or speed of speech, use of contractions or Bt2}, choice of
vocabulary, and level of politeness and formality), explaining possible reasons for particular adjustments. They describe how
languages change and borrow from, build on and blend with each other, giving examples in relation to Korean and languages
such as English, Chinese and Japanese that share social, cultural and historical relationships. They explain how language
influences ways of thinking, views of the world and human relationships. Students use metalanguage to explain aspects of the
Korean language such as tense, suffix, honorification, adverb, modification, speech level (for example, Et2, =2 %), and
politeness. They assess their own language use and cultural practices from multicultural perspectives and the meaning and
impact of multiculturalism from various perspectives.
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The Australian Curriculum
Languages - Korean
Years 7-10 (Year 7 Entry) Sequence

. AUSTRALIAN CURRICULUM,
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Korean

Years 7 and 8

The nature of the learners

Students are beginning their study of Korean and typically have had little prior exposure to the language and associated
cultures. Many will have learnt an additional language in primary school, some have proficiency in different home languages and
bring existing language learning strategies and intercultural awareness to the new experience of learning Korean. Students’
textual knowledge developed through English literacy learning supports the development of literacy in Korean. Skills in
analysing, comparing and reflecting on language and culture in both languages are mutually supportive. Students may need
encouragement to take risks in learning a new language at this stage of social development and to consider issues of how the
experience impacts on the sense of ‘norms’ associated with their first language and culture.

Korean language learning and use

Learners use Korean in a range of classroom interactions and learning activities, communicating with the teacher and each
other. They listen to, read, create and present texts on topics of interest including those drawn from other learning areas in
different formats and modes, practising language forms and using modelled language with support from the teacher. Drawing on
their literacy in their first language, learners understand that the Korean language is a linguistic and cultural system different
from their own. They learn Hangeul, experimenting with syllable blocks and their pronunciations, and connecting sounds and
letters in the Korean language. Literacy development in Korean at this stage enables learners to access and use texts in
different modes and to explore and experiment with Korean with increasing independence. Students use familiar vocabulary and
basic forms and structures including some honorific elements, recognising how communicating in Korean is different from
communicating in their own language/s. They recognise that language use varies according to audiences, purposes and
contexts, developing cultural knowledge and intercultural awareness. Through interactional routines where cultural
appropriateness is embedded (for example, the teacher’s consistent use of the informal polite sentence ender —01/0t 2 for
instruction), students learn how to establish cultural appropriateness through language. Students reflect on their experience as
Korean language learners and users and explore how language and culture influence each other. They develop metalanguage
for discussing aspects of Korean language and culture and for comparing them with those of English.

Contexts of interaction

The Korean classroom is the primary context for language and culture experience, with some access, both face-to-face and
digital, to a broader Korean-speaking network in the school and in the community such as peers, teacher assistants or
community members. ICT resources such as emails, online chats or wikis provide access to extra authentic experiences of
Korean language and culture, connecting learners’ social worlds with those of Korean-speaking peers and the wider Korean
community in Australia and worldwide. Learners may also access Korean-language events or resources in the community, such
as inter-school activities, film festivals or cultural performances.

Texts and resources

Learners are engaged with a range of texts designed for language learning such as textbooks, audio recordings, teacher-
generated materials and online resources including computer-based language learning materials, and authentic texts such as
advertisements, greeting cards, songs, stories and notices, including those in digital form. Some authentic texts will be used for
discussing and analysing cultural aspects and language use, for example, conversations, comic strips, excerpts from films (with
subtitles) and television programs.

Features of Korean language use

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 105 of 131

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Learners become familiar with the sounds of Korean and approximate pronunciation of Korean syllables in words and short
phrases, noting meaningful sounds in Korean and their differences from English sounds. They are introduced to Hangeul,
recognising its alphabetical nature and different shapes of vowel and consonant letters. They construct syllable blocks and
combine them to write words, associating them with their corresponding spoken forms and noting the position of & in syllable
blocks. They become familiar with verb-final word order and use the —01/0t 2 ending at the end of sentence-final verbs
recognising that it signals the end of a sentence with politeness embedded. They understand and apply basic elements of
Korean grammar including major case markers and particles, informal polite verb endings, word order, pronouns, question
words and descriptive and action verbs. They use a range of familiar vocabulary including numbers in two number systems with
appropriate counters and infer meanings of some unfamiliar vocabulary from context. They recognise and use honorific
elements in Korean grammar and vocabulary. They create their own texts consisting of short sentences in simple structures with
some complex verb phrases introduced as set phrases. They understand meanings of culture-specific words or expressions and
appropriately use basic expressions closely related to everyday life.

Level of support

Learning Korean as a new language at this level is supported by the provision of rich and varied language input in meaningful
context. As the main source of target language input, the teacher of Korean provides a language- and culture-rich environment
by giving ample language models and examples. Tasks are designed to be challenging but achievable independently or through
pair or group work and to give students structured opportunities for practising and understanding the new language. Learners
will need explicit instruction and explanation of the grammatical system and features in order to be able to discuss, clarify and
analyse the language and to compare it with English. Continuous scaffolding and feedback from focus-on-form approach during
interaction support learners to revise and monitor their language. Support material and resources include word lists, visual
organisers, images, audio recordings and dictionaries (used with teacher support). Learners need regular opportunities to
monitor and evaluate their language and culture learning.

The role of English

Learners are encouraged to use as much Korean as possible for classroom routines and interactions, structured learning tasks
and language experimentation and practice. English is the main medium for instruction, discussion, explanation, comparison,
analysis and reflection, but Korean may be used wherever it is possible to integrate language components students have
acquired, for example, to get students’ attention, to signal transition of topics or to check understanding. Learners develop a
metalanguage for thinking and talking about language, culture and identity, and about their experience of learning and using
Korean.

Years 7 and 8 Content Descriptions

Communicating

Socialising Elaborations
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Interact with peers and teachers, using appropriate language
and gestures to exchange greetings, wishes, and information
about self, family and friends, routines, events, leisure
activities, interests, likes and dislikes

[Key concepts: self, family, friendship, pastimes; Key
processes: interacting, describing, expressing]

(ACLKOCO001)

e

Participate in collaborative activities that involve planning,
making arrangements, negotiating and transacting, using
different modes of communication

[Key concepts: activity, politeness, cooperation; Key
processes: planning and managing tasks, role-playing]

(ACLKOC002)

E % .x @ %

Engage in routine classroom interactions and activities,
developing language for a range of basic classroom functions
and processes

[Key concepts: instructions, roles, routines; Key processes:
participating, interacting, responding]

(ACLKOCO003)

g €

Informing
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e greeting and farewelling others, introducing themselves,
expressing states of wellbeing, appreciation and
wishes,using informal polite language appropriate for
familiar interlocutors, for example, 2FEGHNIR27?; M= ...
OlLOINR; SHLEA BRI ;124 01012; 7830101 2;
otE S| DN RQ/AHIMI R

e describing friends, family members or pets, for example,
SO AUHAR, =01 HL, BRAMOL0IH 2, LIOHOF &
2HO 0l 2

e describing routines, likes/dislikes, events and leisure
activities, for example, 6AI 0| 20 LIR; =0l RIoH 2?ut
HARAE MR, & &s/8A2 £E0tai? Ac3E8/E20
JIE £E0tR

e planning and making decisions on details and information
inorganising events, such as day, time, place, activity and
participants, for example, 20| Jt2, A XM/ CI I Al 2HLE
R?FILHR?

e negotiating arrangement, indicating modalitysuch as
desire and possibility/capability, through the formulaic
use of auxiliary verbs suchas -1 4K and —(2)= =
U0 2,for example, PAS ol A R?;, FaE 210 4
0e; 8 = A0R; FL0H 2 = AWK

e making arrangements and decisionsusing text types such
as memos, emails, letters or text messages

e participating in real and simulated familiartransactions,
such as ordering/purchasing food using the basic —/0t
2 or -(2)AHI R form, for example, OOl A3 & GtLE = Al
2, HI JUAAR, DS SLICH 2PALELICH

e asking and responding to questions, for example, 0| 24/
A0l Ho?.. .0/, 20K, S+, Ul, OlLI,
BOIR, EAHR

e asking how to say something in Korean or English, for
example, ...01/0H&/= SUH/E=0Z HUR?

e expressing opinions using formulaic phrases such as Xl
M2til=/2 2= ...01/0F X0t R, for example, Al 24240
=122 = Q=01 RH0IR

e giving and following instructions and commands such as
2UHUNME, HF2AHR, MR, BHR, S2M K, [tetot
N, %2l StAl R

e interacting in classroom routines such as responding to
the teacher during rollcalls, for example, ... QL 272 Ul,
(0I) AN K; OtLIR, AUHK; ...010F et B R

Elaborations
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Identify and classify factual information obtained from a range
of spoken, written, digital and multimodal texts encountered in
the media and in public spaces

[Key concepts: information, leisure, special occasions; Key
processes: classifying, sequencing, comprehending]

(ACLKOC004)

% . xC %S

Present ideas and information obtained from different sources
in a variety of ways for a different audiences such as listing,
tabulating, sequencing or charting information

[Key concepts: community, lifestyle, event; Key processes:
describing, composing, informing, using multimedia
presentation technology]

(ACLKOCO005)
= :K Q) GD AA

Creating

Participate in imaginative experiences by listening to, viewing
and reading texts, including online or digital texts, such as
songs, stories and cartoons, sharing feelings, responses and
ideas about aspects such as characters, settings and
plots/events

[Key concepts: plot, character, message; Key processes:
identifying, relating, describing]

(ACLKOCO006)

B .x @ %

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

e identifying context, purpose and audience oftexts such as
advertisements, signs, notices and brochures,
recognising features of language use in different types
oftext

e |ocating, classifying andsummarising data such as results
of class surveys or factual information from notices,
timetables and announcements;presenting findings to
others, for example, in a digital visual presentation,
poster or wall chart

e reading and viewing a range of texts(for example,
promotional brochures and signs, websites and cards) to
obtain and compile information about Koreanplaces,
lifestyles and practices

e gathering information, collaboratively or independently,
about people, times and activities, and usingthe
information in new ways, for example, creating a timeline,
diary or timetable to show a sequence of activities

e reporting, orally and in writing, on events in their
immediate environments orpersonal worlds, such as a
school/community event, celebration, excursion, or the
arrival of a new student, for example, ELI= Ot THOIU
HR, EL= ZXE HEZ HUHR

e presenting in the form of graphs or tables information
collected from surveys, for example, resultsfrom a class
survey about likes and dislikes, leisure activities or diets

e creating texts to present information or ideas to a
particular audience, for example, to advertise an event,
create avirtual tour of the school or report on a favourite
band or type of music

e describing and classifyingaspects of Australian culture for
a Korean audience, for example, food/diet, daily life,
significant places or culturalpractices

Elaborations

e listening toand reading texts including those in online or
digital form such as dialogues, cartoons, comics and
stories, taking noteof key words or expressions and of
language features such as characters’ use of the informal
polite-style ending —0{/0t 2

e identifying and describing characters, settings, events
and keyideas in texts, asking each other questions such
as ®J|l= i, S70HKR? HONKR? SA= 6t A
HR? HR?

e expressing opinions aboutcharacters or settings in
imaginative texts, using ‘... Z0t2’, for example, A 0l 27?
/¥ Z20IR? S0l 20t

e inventing a new aspect of a text, such as a new
character, plot, object, perspective or an alternative
ending
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Create and perform a range of texts that express imagined
experiences or events

[Key concepts: imagination, mode, genre; Key processes:
creating, experimenting, presenting]

(ACLKOCO007)

B x @ %

Translating

Translate simple idiomatic phrases and short texts such as
labels, signs or short dialogues from Korean to English and
vice versa, explaining perceived differences in meaning
between the two versions

[Key concepts: equivalence; Key processes: translating,
comparing, explaining]

(ACLKOC008)
B . x@&%S

Create bilingual texts that refer to experiences, objects or
events commonly encountered in both Australian and Korean
contexts, considering how easily words or expressions
translate and why some are more difficult to translate than
others

[Key concepts: audience, comprehensibility; Key processes:
interpreting, comparing, explaining]

(ACLKOC009)
B .x € S M

Reflecting
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e composing and participatingin dialogues and imagined
interactions, explaining the relationships between
characters and contexts in a short drama orskit, rap or
poem, for example, 01 R 0t, 04 R 0f, & StLI? / R Y,
S, Aol=?

e creatingstories in different modes such as a video clips or
digital photo stories based on imaginary characters,
places andevents

e creating texts to entertain others, for example, a comic
strip or Big Book for younger students, arole-play or
imagined exchanges to present to parents, or a poem for
an online newsletter or magazine

e designing texts for real or imagined special occasions
and imaginative games, such as greeting cards (for
example,using StA & LICH =ot&LICH =CHELICH), or
board/electronic games (for example, using ideas from £
=0l)

Elaborations

e translating and interpreting personal texts collaboratively
and with teacher support,noticing similarities and
differences in language use and considering why these
might exist, for example, 2!==/Jt |10t AR, &2, &
HRIME

e translating public signs or notices from Korean to English
and English to Korean, comparing meanings and
consideringhow effective the translations are and why

e using bilingualdictionaries and electronic translation tools,
identifying issues such as multiple meanings of words,
different words inthe same sound/form (that is,
homophones), the need to consider context and to
understand that meaning goes beyond theliteral, for
example, 22| & (my house), M 2 (to wear/write/use/be
bitter)

e creatingbilingual resources such as picture dictionaries or
photo stories, including those in digital form, with
bilingualcaptions and labels, for example, comparing
photos of Korean and Australian classrooms for
exchange students to eachcountry and highlighting
differences in the arrangement of furniture and wall
displays

e designing bilingual signage, for example,names of school
facilities for school maps (3t&H 4!, H&E, wal, S44, =
Z &, ...), explaining how well the translated
labelsrepresent the attributes of their designated items

e creating and using bilingual texts, including those in
digital form, for specific audiences (forexample, a Big
Book or game for young learners of Korean, invitations to
a class event or posters for a performance),noticing how
meanings need to be tailored to take account of intended
audience and cultural perspectives

Elaborations
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Engage with Korean speakers and resources in the school
and wider community through various media, including online
technologies, noticing how interaction involves culture as well
as language

[Key concepts: intercultural exchange, language, culture; Key
processes: identifying, relating, describing]

(ACLKOCO010)

Y .x@a%%

Reflect on own identity, including identity as a user and
learner of Korean, comparing observations made about
experiences over time

[Key concepts: self, profile, identity; Key processes: noticing,
comparing, discussing]

(ACLKOCO011)

E:K C:i';'&'-r'cg

Understanding

Systems of language
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e observing interactions between Korean speakers in
different contexts in theirimmediate environments or from
resources such as video clips or films, noticing cultural
aspects and recording theirsimilarities and differences in
interactions in similar contexts in their own culture/s

e describing in spoken or written mode, or using digital
technologies, a significant person relating toKorea or
Korean language whom they have encountered,
discussing their personal qualities, why that person is
importantto them, and how they are similar to or different
from that person, for example, N & ..-10 A R. Q2IE
FoHR. Il=It & D AR WWHAS R

e reflecting onsignificant past encounters with Korean
language and culture (and other languages and cultures
that have shaped theirthinking) such as by creating
timelines of their lives, including visual representations

e describing and sharing encounters with Korean culture
(forexample, & &, &t=, MIth, H=Z, H<eldl),
comparing them to traditional games, festivals or
celebrations in their own culture, andreflecting on how
these connections are important to their identity

e participating in guided discussion of the nature and role
of ‘culture’ and its relationship with language,
withreference to Korean, English and other known
languages

e communicating / sharing information about own identities
in terms ofcultural background and personal and social
experience, using declarative and descriptive statements,
for example, === S+ AIZ0|0R; (M=) &t=0
ot AMQANHE i R; (ME) ... &00=

e preparing information toexchange with Korean-speaking
students, such as a class profile showing cultural
backgrounds, languages used in thehome, interests and
values, and using resources such as photos, captions,
quotes and symbols

e sharing ideas about how cultural aspects embedded in or
accompanying Korean language use might be
perceiveddifferently in different cultures, for example,
politeness, terms of address, and gestures such as
bowing when greetingolder people, using fingers when
counting, or pointing with the index finger

e sharing feelings or ideas on the reciprocal benefits of
learning and knowing each other’s languageand culture,
for example, mutual understanding and friendship
between themselves and peers from a Korean
background

Elaborations
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Recognise features of the Korean sound and writing systems e listening to and reproducing the sounds of Korean,
including Hangeul, making connections between spoken and noticing sound-symbol correspondence, for example,in
consonants (& versus Z, Z versusZ), in diphthongs
transcribed as combinations of vowel letters (B 2,
[Key concepts: sound discrimination, alphabetic system, 22, A, 2/ AL, Jt2l)and in tense consonants transcribed
syllable, syllable block, 2 & ; Key processes: identifying, by double-consonant letters (& versus &, Xt versus M
2, 112l versus 12, & versus¥)

written Korean texts

distinguishing, relating]

e recognising the differences inintonation between
(ACLKOUO012) statements, questions, requests and commands, for
@ @\ example, Jt2; JI27?; JI; JI!

e constructing syllable blocksin different shapes, where a
consonant and a vertical vowel are positioned side by
side (for example, Jt), a horizontalvowel is positioned
underneath a consonant (for example, =), or a
consonant or a consonant cluster is added as asyllable-
final consonant (2 &) under the first two types of syllable
blocks, for example, 2t, =, &

e combining syllable blocks to write a word and applying
spacing rules (% 0{ A J1) andbasic phonological rules (for
example, & 2Jt WA MHA 2 S &1 ) when reading
and writing
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Understand and use aspects of the Korean grammatical e referring to self and things using first person pronouns

system to form simple sentence structures, and identify (jﬁ :Ijlm l)—h L, < 2l) ordemonstrative pronouns (0124, X
e using basic particles to mark case and other basic

functions of nouns in asentence, for example, —01/Jt, —
forms, functions, syntactic relationship, honorifics; Key S/2,_2/=, —0ll, -0l Al, -5t 2

features that are either specific to Korean or similar to English
[Key concepts: grammatical rules, grammatical terminology,

processes: understanding, applying, comparing, explaining] e using basic verbsincluding copula (=01 0il 2/01 2) to

describe state/quality or action in present or past tenses
(ACLKOU013) with the informal polite-styleending —01/0t 2 (for
@ @\ example, E0I2, Gt 2, HOIJUAHL/MOIUARA L, H A
: QUEAAN L, 12/t ), including some set phrases
with auxiliary verbssuch as =10 202, ~(2)= = JUANHL
and —1) AN, for example, =H& 4= AN

e understanding that descriptive verbs in Korean grammar
havefunctions similar to adjectives in English (describing
qualities or states and modifying nouns) but that they
alsobehave like verbs in a sentence (conjugating and
being used as the main verb)

e using question words to makequestions, for example, 5+
-, 22, AH, 0L, HEAH, A, E, B, 0

e using some honorific words and suffixes (for example, &
M, 88y A0 LA ) and humble words (X/Xl) as
partof formulaic expressions

e using simple sentence structures in the subject—object—
verb order to make statements orask questions

e producing a sentence without a subject/object, which can
be retrieved or inferred from context,for example, XI= F
HR? RN

e using simple negation, placing 2t or = before a verb (for
example, 2t IR, 2 31l 2) and replacing copula (-0 2/
01 0ll 2) withits negative form (—01/Jt OtLI 0l 2)

e comparing word order in Koreanand English, such as the

verb-final rule and how to count objects, for example, Al
I+ 8t JH versus ‘one apple’
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Recognise and use vocabulary relating to familiar
environments and activities such as home, school, daily
routines, leisure activities and cultural celebrations

[Key concepts: meaning, function, number systems,
descriptive/ action verbs; Key processes: identifying, naming,
describing, qualifying]

(ACLKOUO014)

E%@%
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discriminating between content words (words that have
more to do with meaning, such as LI= or 0l 2) and
function words(words that have less to do with meaning
and more to do with grammatical functions, such as —0l|/
ot BIE, -2le)

identifying family members using basic kinship terms (O
LI, OtH XI, S44, AL, 2, &)and others in school
environments (& A, &4 X' =)

usingvocabulary to describe people, animals or objects,
for example, names of body parts (=, 2. &, 0icl, €M,
...)and colours(% 2+ A4 -2t AH - ZEAH )

identifying familiar things, pets/animals, activities
andplaces, using basic common nouns (2 &, —+—o, =37,
QEI,%A‘,ML’P,Q_@XI &, 23, 3¥, gat, Zel,
WHI, D2A0|, 201X, EJJI I=i= O| 0=, ...)including
some words for Korean food (&, £ 127(, 2IXl, ...) and
loan words from Engllsh (I:I H 7, olo|A 3, 32|31, &

digld, &4, dRH, £4,..))

identifying objects andfacilities in the school environment
(2, M ot EA S, Wa, S, =D, ..)), known
languages (8'=0{, S0, Ot22I &0, AHQ O, =0,
...)and countries they are spoken in (8=, 3, AH 9!,
==, ..)

using common descriptive/actionverbs to describe
qualities/states (£0t2, Uit L, MOIAAH L, MOISHE,
NN ALQUEOIR, L, HHAR, AJUAHR, XHAAHE,
U0IR, E24 ) and actions (ItL, 90 L, E0tAR, &2
o, °'O1LFEE, 20IR. 2R, FH R, U2AH L, EA
2, SN, MAR, MtetotM R, 0IAR, DM R),
including some abstract words such asZ 2l 2

qualifying actions orstates/qualities using basic adverbs
(OF==, &, 20|, |, ®&3l)

marking time using time vocabulary 0 &l, 2=, LHY, =
2 -2 (ERY, ..)

referring to what is being communicated / discussed
using Ol/Z1/X (O AFDF SFRJUOIR), OI R/ M2/ (01 A
0l 20 E A0 R?)or BI1/XI1/HI| whenreferring to a
place (0217t 22l 0I0K)

using numbers in Korean expressed in two different
systems for different things (StLI, &, A, ... versus &,
0l, &, ...)

using basic counters and Arabic numeralswith
appropriate pronunciations, for example, At St Jlf, &4
Mg 11 4,7 84

using basichonorific/humble words appropriately, for
example, N, & 2], AAl

using idiomatic expressions forgreeting, farewelling, for
some learning activities and everyday interactions, for
example, &tESHAIR2? BtLEA BRI, 2HE S| JHAI /A

N, DUSLICH ZAEILICH SHSSLICH MY =0tE
LITH ... 20t, .. H ... A (B3 25 At E), ... 2 &
oo

recognising some words related to celebrations, festivals
or traditions in Korea, forexample, &<, Albll, &, A
clol, &=
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Recognise textual structures and features characteristic of

familiar personal, informative and imaginative texts, noticing

how they contribute to the making of particular meaning
[Key concepts: genre, audience, structure; Key processes:
identifying, sequencing, comparing]

(ACLKOUO015)

E.x @

Language variation and change

Recognise that Korean language use varies according to
contexts, situations and relationships

[Key concepts: context, variation; Key processes: recognising,

collecting, analysing]

(ACLKOU016)
E| K QR GD

Understand the dynamic nature of Korean and other
languages

[Key concepts: language contact, word- borrowing,
globalisation; Key processes: observing, identifying,
classifying]

(ACLKOU017)

ER R

recognisingsome specialised vocabulary, for example, 2t
H, 2Y X)), gl a2, .

identifying the purpose, intended audience and key
language features of short texts such as road signsor
instructions, for example, & & al; DM UEIIH L

identifying text-type conventions from familiar types of
text such as letters, emails,or greeting/invitation cards,
and comparing them with English, for example,
salutations, the order of elements in anaddress, and
format of the date, for example, ... 0, ...2 £ H, 42
3¢ a3

understanding how to create textual cohesion, using
elements such as conjunctions to sequence and linkideas
and maintain the flow of expression, for example, 12|11,
2L}, and making politeness levels consistent in a
textthrough the use of the informal polite ending —0{/0t 2
across sentences

listening, viewing and reading for gist, context and
purpose, drawing on knowledge of types of text, context
andlanguage features to predict and confirm meaning, for
example, the use of imperative verb forms (-(2)AMI R)
and specialisedvocabulary in an in-flight safety
demonstration (OHX M, 7Y )|, Bl &2, AADIAT,

)

Elaborations
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identifying and discussing patterns in language use
associated with gender, age,social status or purpose

observing differences in communication that are
informaland formal (for example, 22 SHAI R7? versus 2F
SSHALIDE?)

collecting and analysing samples of language from texts
such as video clips or print/electronicforms of
communication to explore differences in communicative
style and expression between social groups in Korean
andAustralian cultures

=2

viewing images of the original version of £2/1 & & and
recognising that some lettersin the original are not used
in modern Korean script, for example ¢, o, &

identifying loan words in Korean borrowed from other
languages, for example, 2 it ™, &£, 2 FH

identifying hybrid —GtCt verbs where a loan word
(noun)and —GtCt are conjoined to behave as a verb, for
example, 4 &, TAMNR

identifying words whichhave similar meanings and
pronunciation across different languages, reflecting on
the possible origins of such words andtheir associated
cultures
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Explore how language use and communicative practices can
influence people’s lives, thoughts and perceptions

[Key concepts: perceptions, influence; Key processes:
mapping, distinguishing, comparing]

(ACLKOU018)
@ :K <: e GE) AA

Role of language and culture

Identify beliefs, attitudes and value systems reflected in their
own everyday language use in English, other languages and
Korean, comparing ways of communicating across cultures
[Key concepts: culture, language, interdependence; Key
processes: identifying, analysing, making connections]

(ACLKOU019)

BE@&=%
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e identifying examples of language use that show
membership of aparticular social group, for example,
slang, accents, jargon

e observing how differently abbreviated forms inmultimedia
and social media are accepted in Korean and English, for
example, ‘ASAP’, ‘RSVP’, ¥ O &l, <&l

e examining the presence of Korean language and culture
in theAustralian linguistic landscape (for example,
signage, food, art and music, local newspapers,
television or radio), andreflecting on how this is perceived
by other cultural groups in Australia

Elaborations

e identifying non-verbal expressions taken for granted in
communication in different cultures, for example, the
use/non-use of eye contact, bowing, nodding, pointing

e reflecting on individual words which may be interpreted
differently by people whodo not know Korean culture, for
example, 2| &, Rc| &MY

e discussing, questioning andexplaining understanding of
other cultures including Korean to others non-
judgmentally, for example, withoutstereotyping

e understanding the significance of social conventions and
cultural concepts, forexample, & S A SLICH & SHAS
LICH

e exploring howpoliteness is expressed differently in
Korean and English
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Korean

Years 7 and 8 Achievement Standard

By the end of Year 8, students use Korean to interact with each other and teachers in classroom routines and activities,
exchanging greetings, wishes, experiences, interests and information. They approximate different sounds and intonation
patterns of Korean during spoken interaction, and construct and combine Hangeul syllable blocks appropriately to write words
and sentences. They greet each other using formulaic language (for example, 2t E6tAIR7?; BHLIA BRI R; otE 8] JHAI /A
KNI 2) and exchange basic personal information. They ask and respond to simple questions using an -0 0l /0l 2 or —/0t 2
verb ending appropriately (for example, 13400 2; 0I24/H 240l HHKL?; A (RL2) HL?; =G ). They maintain
interaction by using formulaic expressions or set phrases to give simple feedback (for example, 202/ =2t 2, Ul/0tLI R, S0}
K2/5 21 R) and to offer their own opinions (for example, Xl &20=/2 2= .01/}t 8t 0tR). Students give and follow simple
instructions such as 2 LM R, %2 Al 2, ..., make simple arrangements (for example, 20| JtL, Al 2Lt 27?) and engage in
transactions such as making and responding to polite requests (for example, 0t0l A 32 == Al ). They negotiate wishes and
express possibility or capability using set phrases (such as ..—1 24K, ..—~(2)= &= AN RK). Students use familiar vocabulary
to describe familiar objects, people, pets, routines and contexts (such as 2, At W2t OFH X, LI, D20], 2R, 3
2, ..., =%, &1, &) and appropriate grammatical elements such as basic case markers and particles, for example, —2/=, —
Ol/2t, —8/8, -0, -0l A, =8t 12 and —(2)Z (as an instrumental case particle) in simple sentences. They describe present and
past events (for example, 2 3tJt MHOIAHR; S3tIt HOIUA ) and express aspects of action or appearance in set
phrases (such as ..— 1) AN R, ... Z0tR). They ask questions using a range of question words, and make negations by using
2t for common verbs and by replacing copula ...0| 0l 2/0 2 with a set phrase ...0l/J} OtLI 0l 2. They describe quality or
state (for example, Z0t2, Ol L, HOIJUHL/MHOISAH R, ALQU/EOIR, SHANH /3L ) and action (for example, Jt2, &
HE, £E0IHR, B2 L), and use a suffix —A/2U4— for past events (for example, 2t H ). Students refer to themselves using
different forms of first person pronouns (for example, X, X, Lt, L, 2 2l) appropriately and refer to objects using pronouns 0|
A, M2 or 1A according to the context. They use some honorific words and suffixes as part of formulaic expressions (for
example, EM K, &2 &). They express numbers using pure Korean and Sino-Korean number systems, basic counters and
Arabic numerals with appropriate pronunciation, in appropriate word order (for example, AtDt St Jlf, &4 Nl &, 124, 8 &),
They create texts using modelled sentence structures, formulaic expressions and set phrases. They build text cohesion by using
basic qualifying adverbs (such as Ot==, &, # 2|, 2t0]), time adverbs (such as (i Ml, 2 =) and basic conjunctives (such as 12|
11, Z124Lt) and by maintaining consistency in the use of polite verb endings and honorific elements. Students translate texts,
predicting meanings by relying on knowledge of their first language, of textual features and of key words, including loan words
from English. They create simple bilingual texts in different modes and formats, identifying culture-embedded language such as
22l used in the context where it means ‘my’ in English (for example, 2| &, $2| &4 &). They compare their experiences of
learning and using Korean, identifying how the experience of learning Korean has broadened their intercultural perspectives and
understanding of other cultures.
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Students describe how Korean is used not only in Korea and in the Korean community in Australia but also in the global context.
They explain how languages and cultures change through contact by giving examples of Korean words known and used in other
languages, loan words in contemporary Korean borrowed from English, and words with similar meanings or pronunciation
across languages such as Korean, Chinese, Japanese and some European languages. They demonstrate their understanding
of the alphabetic nature of Hangeul by identifying consonant and vowel letters and explaining how to combine them to construct
a syllable block and explain how Hangeul was created to correspond to the Korean sound system. Students explain basic
features of Korean and English using metalanguage and applying their understanding of rules for writing Hangeul, for
pronunciation, for grammar and for text organisation in Korean. They identify how politeness is expressed explicitly and
systematically through grammar and vocabulary in Korean and describe how the level of politeness in speech style is
determined by the age and social relationships of participants in interactions in Korean. They describe how the spoken and
written forms of a language change over time for example, by differentiating between older and modern versions of Hangeul
script. They demonstrate their understanding of the close relationship between language and culture by describing how Korean
language reflects ways of thinking and behaving associated with Korean people and their lifestyles. They adjust their language
use to suit situations and contexts and use non-verbal elements in culturally appropriate ways when using Korean.
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Korean

Years 9 and 10

The nature of the learners

Students have prior experience of learning Korean and bring a range of capabilities, strategies and knowledge that can be
applied to new learning. They are expanding the range and nature of their learning experiences and of the contexts within which
they communicate with others. They have a growing awareness of the wider world, including the diversity of languages, cultures
and forms of intercultural communication. They are considering future pathways and prospects, including how Korean may
feature in these.

Korean language learning and use

Learners use Korean with increasing confidence to communicate and interact, within familiar and some unfamiliar contexts.
They access and exchange information, express feelings and opinions, participate in imaginative and creative experiences and
basic transactions relating to everyday life, and compose, interpret and analyse texts in different formats and modes, drawing on
their prior knowledge, personal experience and other curriculum areas. They write texts in Hangeul for different audiences and
purposes, using modelled and rehearsed language, gradually gaining independence. They perform tasks that involve spoken
and written Korean independently and in collaboration with peers, and access and interact with the virtual community of Korean
speakers and learners worldwide. They are increasingly aware of the nature of language learning as a cultural, social and
linguistic process, understand that language varies and changes, and engage in and reflect on intercultural experiences. They
develop a metalanguage for comparing and contrasting aspects of language and culture. They reflect on their own linguistic and
cultural practices from intercultural perspectives.

Contexts of interaction

The language classroom is the main context of interaction for learning and using Korean, involving interactions with teacher,
peers, a wide range of texts and resources. Learners may interact with some additional people such as teacher assistants,
exchange students, visitors to school or members of the wider community or peers in Korea encountered via communication
technologies including some computer-mediated communication tools. They may also have opportunities to encounter Korean
in wider contexts such as media, cultural or film festivals, community events or in-country travel.

Texts and resources

Learners engage with a range of language-learning texts and support materials such as textbooks, videos, media texts and
online resources including those developed for computer-supported collaborative learning. They have increasing exposure to
authentic texts produced for Korean-speaking communities such as films, stories, songs, poems, newspaper articles, video
clips, blogs and social media texts.

Features of Korean language use
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Learners have an increasing control over Korean pronunciation, writing in Hangeul and using vocabulary, forms and structures,
and textual features. They approximate the pronunciation at syllable boundaries applying relevant Korean pronunciation rules,
and write polysyllabic words that include &t & using correct spelling. Their vocabulary expands to some abstract and expressive
words and those drawn from other learning areas. They use various grammatical forms and structures, including a range of
particles and basic conjunctive suffixes, with suitable vocabulary, to suit their communicative needs, such as expressing and
exchanging opinions, making transactions, or collaborating with others in different tasks. They recognise a range of more
complex grammatical forms and structures used in texts and understand more complex relationships between ideas and events,
using some of them as set phrases. They develop understanding of how language structures and features build up textural
features in Korean texts. They become increasingly familiar with the use of honorific elements in Korean and other cultural
practices accompanying language use, developing awareness of the interconnectedness of language and culture. They
understand language varies according to the context, audience and purposes, recognising the importance of age and social
relationship in language choice in Korean. They reflect on how language changes with social cultural changes, and on their own
language use. They have increasing awareness of their identity as users of two or more languages and reflect on how their own
sense of identity has developed and changed through intercultural experiences encountered while learning Korean language
and culture.

Level of support

Learners need opportunities for more autonomy and responsibility in their own learning such as monitoring their own language
performance, learning needs and progress. Continued support from the teacher is needed for their learning of Korean with these
challenges. The teacher gives explicit instruction and explanations on complex grammar structures and culture-specific or
abstract vocabulary. Scaffolding, implicit and sometimes explicit modelling and feedback are provided during interactions in
task-based activities designed from form-focused approach. Learners continue to access online and print resources and
dictionaries, and use online journaling, video documenting, and discussion forums for self-monitoring and reflecting.

The role of English

Learners use Korean for daily interaction, discussion and exchanges with the teacher and peers. English is used as the medium
of some instruction, discussion, comparison, analysis and reflection on complex and abstract ideas. While Korean is
encouraged to be increasingly used wherever possible in these domains, English is used as the medium where in-depth and
detailed delivery appropriate to learners’ age and the level of cognitive demand are beyond their linguistic scope in Korean.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations
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Initiate and sustain interactions to develop relationships with
peers and adults, to exchange ideas, opinions and feelings
and to reflect on own and others’ responses

[Key concepts: youth, relationship; Key processes:
communicating, explaining, using communication strategies]

(ACLKOC020)

Contribute to collaborative planning, decision-making,
problem-solving and transactions, providing ideas or
suggestions and considering options

[Key concepts: contribution, prioritisation, alternatives; Key
processes: discussing, negotiating, comparing]

(ACLKOC021)
= e € - GD
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initiating a conversation by using expressions appropriate
to the context and the audience such as X2 foi2? O
Cl Jt27? O Al ...t 27 and developing the
conversation on topics of mutual interest, for example, ==
2ol Al JUAR?2 Ul AlIZF AN L. JEd ERY 2F2
ARANHFONR. EQY OLEN & dHR? 0l AIRH
2 F AKX 22

exchanging and describing opinions and ideas,
expressing hopes andfeelings, and giving reasons for
plans, for example, 2 &t=2HE IR R? 2ctIt E0tA
SH=HEHTHE. He dMUHSHAM B R? gst
S EAHNUKR? &=0 ZHUKR. AIE0 ZLEA J120I
=02

using communication strategies such as asking for
clarification/repetition andindicating concession, for
example, ...0|/0HE2/= 2& SO0l KR? CtAl 2o =M 2.
HEOIR

participating in planning and decision-making with others,
such as arranging a class excursion or abirthday party,
for example, 22t2| 4 MIEINA 2A2 ENRR?EE
FOLAE 2. 8= LAdE & = L0t2? Ul, otel
2 e = 0. dHHSIH N BEMR

making transactions in eitherauthentic or simulated
situations such as shopping in a Korean shop,
purchasing goods such as fashion items, food or amobile
phone and checking the receipt to confirm the price and
information relating to the purchase, for example, 0| £ Xt
Ot 0L R? S0 HBEXIe HR &0t O 2 2XUE

B0 FA2 M EMNR, E+E B 20 FAR

planning collaboratively for an event by participating in
scenarios related to travelling or living inKorea, for
example, living with a host family, seeking medical
treatment, or using transport, for example, XIGt& 2 EtH
el 2 ANK; 0l HMHKR? ZXI0 0N K. SHAISH B¢
UANHL; Hel2t 20| OtotR

applying for services or opportunities such as
studentexchange programs, scholarships or fundraising,
explaining reasons for the application, for example, & A
S0 =222 &l Z2H0R. JcHN &=0HE S&dl 3

Foll ...
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Use classroom language to participate in shared activities and e participating in reflective activities and evaluations of
classroom experiences using language such as O & H|

. , . MAGHR? MAM2A0= ..., 0t0t ..., E2HR, ~(2)-/= A
responding to others’ requests and questions 201

everyday routines, such as asking for clarification and

[Key concepts: mutual respect, task, participation; Key e checking understanding and indicating understanding or

processes: discussing, clarifying] not understanding (ZAH 27 Ul, LA AHL/0tLIL, 22
AAHR)

(ACLKOC022) e giving and following instructions such as 2= X & 2| 0fl

E] @ O =2 M ; MXIOHA & and requesting clarification, for

example, CtAl 2ol MK, & S0I0IK7?

e asking for and making suggestionsrelating to shared

activities, for example, 212 SN O|0FJ|ENR? ... &
H =20 AR

Informing Elaborations

Extract information from a range of short spoken, written, e recording and synthesisinginformation from media texts,

including television programs, reports, interviews, video

digital or multimodal texts in Korean, analysing and organising ) ) k
clips, documentaries and socialnetworks

the information for particular audiences
e organising and categorising information, selecting modes

i ) ) of presentation such as tables,concept maps, web
other learning areas; Key processes: extracting, analysing, postings and charts to inform particular audiences

summarising, using computer-mediated communication tools] gymmarising information from various texts that reflect
different aspects of Korean culture, art,history and
(ACLKOC023) geography relating to social or environmental issues, for
- . g example, 32 &=0 22 HE0W 2AR. I X2t IS
B%.x€% e OB 2o
e reporting information inprint and digital forms, for
example, Korean cultural elements represented in sites
such as web pages

[Key concepts: perspective, representation, concepts from

e deducing from context and explaining to others the
meaning and culturalreferences of unfamiliar words or
expressions such as words used in idioms or old sayings
encountered in different typesof text, such as J1&/ 2| &

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 121 of 131

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Convey ideas or viewpoints from different perspectives to e describingaspects of Australian culture for a particular
various audiences in familiar contexts using different modes audience, for example, the physical environment, specific
celebrations orfeatures of cuisine, including explanations

of presentation of expressions such as ‘the bush’ or ‘fair go’

Key concepts: content, audience, mode; Key processes: . .
[Key P - audi ypP e creating texts such as brochures, cartoons,notices, blogs

selecting, constructing, presenting] or video clips to introduce Korean culture or lifestyle to
Australian friends, parents or peers on socialnetworking
(ACLKOC024) websites or to the general public, for example, =22 7
- o0 € 2 1t 82 = HR 2. gl ...
= E-K Q@ ‘i'ch + 180 Ot HR/K. Jei A S0l

e presenting information on different elements or
perspectives on ideas such as seasons, festival food,
costumes,entertainment (games, sports, dances, music
...), specific cultural practices associated with festival
days, for example,on &Y, =4, in various modes (for
example, concept maps, flow charts and tabulations,
graphics or captioned photographs)

e explaining to others a procedure or practice, for example,
a recipe, the rules of a sport or a boardgame, instructions
on caring for a pet/animal, or fashion tips, for example, by
giving priority to classifiedinformation using & S, ...,
& B, ...

e conveying information about different viewpoints on
topics of interest such as sustainability, health or

environmentalissues, for example, 32| 2t 54 i

Rl
Creating Elaborations
Respond to imaginative texts such as stories, films or e listening to,reading and viewing imaginative texts in
illustrations, explaining messages and key ideas, stating various modes, such as stories (print, digital or
views on themes, events and values, and making connections multimodal), films,paintings, songs or video clips, and
’ ’ 9 responding by expressing views, Ml M2t0l= ..., —(2)-/
with own experiences =320

[Key concepts: themes, relationship, imagination; Key e identifying key ideas, messages, main events and

processes: comparing, interpreting, explaining] characters and creating a new scene, storydevelopment
or video clip using parody

(ACLKOCO025) e exchanging views on imaginative texts such as songs,
@ . K @_\ .- '-r' GB stories,television programs and films, making

connections with own experiences

e reading stories such as Korean folktales,
discussingassociated ideas and values (for example,
attitudes towards greed, jealousy or loyalty), considering
how these relate tocontemporary society and own
cultural experience, for example, 20t & H S EWO|
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Create imaginative texts that draw on past experiences or
future possibilities for the purpose of self-expression and
performance for others

[Key concepts: culture, narrative, creativity, imagination; Key
processes: creating, performing, entertaining]

(ACLKOC026)

Translating

Translate and interpret informative and imaginative texts for
peers and the community, taking account of different
audiences and contexts, identifying and explaining culture-
specific aspects

[Key concepts: equivalence, representation, perspectives;
Key processes: translating, interpreting, comparing,
evaluating]

(ACLKOC027)
E.x@a&%
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e composing own texts such as films, posters, comics or
short stories about imaginarypeople, places or
experiences, for example, setting a story in the past or
future, creating a new species, a new planet,space travel,
or virtual reality

e illustrating and captioning imaginative stories in various
formats such as cartoons, graphic storiesor photo stories,
using descriptive and expressive language, for example,
SE0l= OS2 8 ERAMUK; ot MUK,
‘o, CHEFSH Y5 OLLI, 01" ==DtP

e creating and presentingperformances such as role-plays
or skits based on imaginative stories and scenarios that
involve language related totime (for example, %' < 0il, X
S0, CtS0l, OFXI2H0ll, 2) and emotional expression (for
example, A SHE, FARNHE, SHUHL, JI¥HR)

e creating a range of textsto entertain particular audiences,
for example, songs and video clips, skits, graphic stories
for peers, children’sbooks and cartoons suitable for
younger learners of Korean

Elaborations

e translating short texts such asannouncements, notices,
songs, advertisements, or extracts from stories and films,
considering audiences and contextsand reflecting on how
cultural elements are encoded in common words or
expressions, for example, the use of familyterms, titles
and terms of address, and the way of answering negative
questions (2t 2?2 Ul, ¢t HHKR /OILIR, U R)
and ofusing JtCH < Ct from a perspective different from
that involved in ‘go/come’ (2 Al <2 &0l 2R? XIZ It
21

e comparing translations of familiar texts such as
instructions or children’s stories todetermine the ages of
intended audiences and any differences in contexts (such
as relationships and the degree offormality), noticing how
these are taken into account differently in the translated
and original versions

e using print dictionaries and electronictranslators to
support the translation process, including doing ‘back
translations’, considering why a word orexpression does
or does not translate readily and reflecting on possible
ways to translate words and expressions withoutlosing
their original meaning, for example, Altll, Aol = &0] &
CHE, He/Eele

e analysing afamiliar text in its translated form (for
example, a nursery rhyme, children’s story,
advertisement or web pagetranslated into Korean),
noticing what has or has not been effectively translated,
considering the challenges of thetranslation and how the
text could be improved
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Create bilingual texts for the wider community, such as
notices, instructions, promotional material, performances or
announcements, considering cultural aspects of each
language

[Key concepts: interpretation, bilingualism; Key processes:
interpreting, composing, explaining]

(ACLKOC028)
E.x € S M

Reflecting

Interact with Korean speakers and resources, recognising that

intercultural communication involves shared responsibility for
meaning-making

[Key concepts: norms, commitment, reciprocity; Key
processes: questioning assumptions, adjusting, reflecting]

(ACLKOC029)
E.x@a&%
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e providingbilingual captions for images of Korean or

Australian scenes to explain cultural references, for
example, bush, beach orcity images

e producing bilingual texts in different formats including
digital texts such ascaptioned photos, notices, signs and
instructions, for particular audiences in familiar contexts,
for example, forintending international students to Korean
or Australian schools, highlighting key terms and
expressions associated withthe context, such as = (==
Shotst A3l SAL L), =S AIZE WS B

e conveying information and providing instructions toothers
in a range of bilingual texts including those in digital or
online form, for example, a car park ticket, a
healthbrochure/announcement, or instructions for a
computer game

e creating bilingual texts to inform others in the local
community, for example, a posterto announce a
lunchtime concert or fundraising food stall, a display for a
local venue such as a library, youth club orflea market,
for example, &/ & SO0t2l 0l LM R!; HHHXIE ELICH 0]
HYZ2 ASOHM 2

Elaborations

e interacting with Koreans, noticing social norms and
practices such as the use of personal space,gender
roles, respect for older people, boyfriend or girlfriend
relationships, same- sex hand-holding, and
acceptabletopics of conversation (for example, & 40| 0fl
R27?), and considering own reactions

e describing their experience of authentic or virtual
interaction involving Korean language and culture,for
example, face-to-face interaction with community
members through excursions or at Korean festivals, web-
chatting, orother forms of social networking

e monitoring, recording and reflecting onintercultural
experiences, examining aspects that were unexpected,
comfortable or uncomfortable, successful orunsuccessful,
and considering possible reasons for such feelings of
comfort/discomfort

e recognising that social values such as politeness can be
expressed differently indifferent cultures, and
understanding features of Korean etiquette such as
avoiding direct refusal, aiming to please byanswering a
question even if they don’t know the answer, expressing
gratitude through actions and not necessarilylanguage
(for example, limited use of 1) & &LICH 2 A& LICH and
waiting to be invited to eat or drink
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Reflect on own identity and on how it is affected by the e gathering examples of language/s used by various
experience of Korean language learning people indifferent contexts, including the Korean
language spoken by Koreans in different social/age

i . o groups and in differentplaces, and discussing how the
observing, reflecting, explaining] examples reveal aspects of identity

e discussing challenges and rewards they feel
(ACLKOC030) duringintercultural interactions and how the experience of
=M K @ g == GE) learning and using Korean challenges preconceptions or
stereotypesand helps them to revise own attitudes

[Key concepts: identity, values, judgment; Key processes:

e recounting personalstories, in oral, written or digital
forms, about significant encounters, explaining why they
consider them significant

e monitoring own language use and sense of identity
across a range of interculturalinteractions, such as by
using a blog or journal, and considering personal
experience, perspectives and values aboutbeing a
learner and user of Korean

e sharing with others the ongoing influence of Korean
languagelearning on the shaping of their identity

Understanding

Systems of language Elaborations

Understand and use key features of Korean sound and writing e recognisingand reproducing sounds of Korean in
systems, including pronunciation, intonation and print sentences consisting of multiple clauses, attending to
pauses and intonation toidentify clause sequences and

conventions, applying this understanding to own speech and types of sentences

writing . . .
o ) ] e pronouncing syllable blocks in a word, making
[Key concepts: pronunciation, spelling, punctuation, appropriate changes to the soundson syllable boundaries
correspondence; Key processes: recognising, analysing, according to pronunciation rules, for example,
relating, experimenting] pronouncing such words as 8t=0{, 20, ZIAt&ILICH &
D andHEH as &7 H, JtXIl, ZALELICH &1 and H ™
(ACLKOU031) A
E] @ e experimenting with pronunciation rulesand intonation
: collaboratively with peers
e using basic punctuation in writing, including aquestion
mark (?) for questions and a full stop (.) for other types of
sentences
e using spacing and spelling rules in reading and writing,
recognisingtheir differences to English, for example, 22t
b 2ol Q0 2 versus A2t JFEHl AR
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Extend grammatical knowledge of Korean language, including e modifying nouns using an adjectival form of a descriptive

the range of forms and functions of particles, suffixes, verb verb suffixed by -(2)-, for example, Gl = 2, 3{& =
endings and irregu|ar Verb forms [ ] Using particles SUCh as —Q E'”/O“ }”, —@' E'” /\‘|/01| }“ }\'I , —(9)

2 (instrumental and directional), —£ Ct, —2+/1t, —8F, —

[Key concepts: grammatical structures, modality, irregularity; = —=F and I} X, including honorific case markers —

Key processes: analysing, classifying, applying, explaining] W, =NA, NN =
(ACLKOU032) ° r;:ioo%rlsmg the meaningful parts of a verb, for example,
E] @ e expressing ideas or events relating to the future,

suggestions, plans and hopes using forms such as—(2)
2 N0l R and ~(2)=20R?

e learning how to ask and answer negativequestions, for
example, ZHE 2t # O R? OILIR, AL / U, oF O
)

e connecting clauses using basic conjunctivesuffixes
(clausal connectives) —01/0tAl, =11, —-(2)&, —XI €t

e using basic complex-verb structures such as —01/0t =C},
—01/0t 2L+, =X & Chwith an —0{/0t Rending to express
provision, trial and prohibition (21 =AHI 2, 2 H 2M 2,
M OFM )

e expressing time using structures such as: a noun + [li/S
Ot a noun +&/%0ll, for example, &St [f; & & SOF; &t
g /=0

e using somebasic irregular verbs, such as S 2 (L),
EHR (B2, AL (B, =/ (80), OtEC
2 (OtEEL0})

e expressing relativelocation using a structure: a noun + a
location word + 0|, for example, &1 & /0| & Xt UAHR

e expanding metalinguisticknowledge by receptive use of:
e intimate copula verb ending (a noun + (01)0})

e expressions of intentions andlikelihood: -2l 2, —
(2)=2 A 20t

e conjunctors connecting clauses (—(2)LIt, —(2)21)

e complex structures such as—0{/0tOF GtCH —O1/0t&
%I Ct, with the informal polite ending —OH/MH R (Jt0F
e, HHE HR), recognising that they are in the
samestructure as —04/0t =Ct, —0{/0t £Ct and —X|
2Lt (verb stem + suffix + auxiliary verb) and that the
auxiliary verbs add meaningssuch as obligation,
permission and attempt

e complex structures connecting verbs with various
functions (to beintroduced as a set phrase, for
example, =J| IH=0ll, =21 2IoH(AM)

e levels of politeness in speech, for example,
formalpolite, informal polite, intimate, for example,
ofl, ol 2, &LIC

e honorific suffix —Al—, for example, St& LICHIF2 X &
LICH
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Understand and use a range of vocabulary associated with e using a range of common nouns and verbs for everyday
interactions at home and school on familiarand broader

different aspects of everyday life, such as basic honorific or I«
topics (for example, 28, A&, &, =i, (&, =0, 22

humble r/vords, and identify culture-embedded words and CF IS}, BICH 250 ZUICH OHUCH SCF, AT, 2
expressions Ct, 24J]Ct), including wordsfor clothing (for example, 2
[Key concepts: honorification, idioms, terminology, culture; A+, BEXI, A Ct, 2 C) and transportation (for example, H

A, IR Rks X, XIGHE, EFCH and loan words

Key processes: specifying, predicting, applying] fromEnglish (for example, LtE[, OOl &, 21E{4l)

(ACLKOUO033) e recognising and using some abstract vocabulary in
_ c theschool context (for example, 0=, =&, 2| &,
@ lx:ﬂ @\ ] and names of school subjects such as +=38}, 1t&t, ...)

e using descriptive vocabulary to describe emotions (for
example, & Ct, =ZCt, DI 8L} &ILICH), senses (P12
oH L, MCH, OFZLCH, &L, EL) and appearance (0tS
ErCH, JHRSLCH

e using abstract vocabulary relating to cognitiveactivity (for
example, 55, 2421(StCH), 2 RSHCH

e recognising the difference between Lt and A referring to
self and using them appropriately according tothe
audience, for example, peers or adults

e indicating comparative quality using G, for example, (4
HR

. expressing relative frequency of events (forexample, Jt
&, 28, A, AL

e using common adverbs such as CtAl, 2, 8tHH, SAIS
0

e indicating time/seasons using 2™, 2%, =&,
&, N, 3,08, 0t8, HS

e using Korean cardinal andordinal numbers appropriately
with counters, for example, 22 &, 8 & & &0, & H
™

e usinghonorific or humble words such as &, =S AICH, Al
AICH 2, Eeltt

e identifying culture-embedded Korean words and
expressions in context, for example, =41, Ajoll & 0|2
SN, HE/ECl Y, otel &

e using vocabulary related to youth culture such as =0t2l,
&l & ,including some hybrid words (for example, K—&)

e using reflective vocabulary such as 0t0F, 2 M2
e using location words, for example, &, &I, ®l, Otell, &

e inferring meaning of unfamiliar words or expressions from
context, for example, I 2SOl (&0t & H2EHO0l), &
OHCH(OIDIE 2 HEGtAR), D82 ®

e using idiomatic expressions as communicationstrategies
or to enhance the interest of audiences, for example, Xl
MU= ..., -—/2/= N 20, HEOR

e using somespecial vocabulary in Korean to express ideas
drawn from other learning areas, for example, Ei Z, &,
S

e usingexclamatory vocabulary and expressions (for
example, 2, CHEHGH R! OFLI, OI & =DJH)
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Analyse and compose different types of texts, considering e identifying how grammaticalchoices, words and images
issues such as coherence, cohesion, and the relationship combine in a text to achieve particular intentions and
effects (for example, using L} insteadof A in an

between textual conventions and audiences and contexts advertisement to make the target audience identify with

[Key concepts: coherence, cohesion, textual conventions; Key the social group that would use the goods
processes: analysing, explaining, composing] beingadvertised)
e exploring and identifying basic cohesive devices in texts
(ACLKOUO034) such as:
E] : K. (R e consistent use of the informal polite-style ending —01/

OtR throughout texts of multiplesentences

e agreement of honorific elements such as particles,
words and suffixes in a sentence (for example, & &4
HSHNZE SHR; EHUNMN =2AML; HUHIH L&
ol FHR; D22 A R7?) and throughout the
text

e use of conjunctive adverbs, for example, Z1&1Cll, 12
M, Je4™, 2 X2 6HXI2F and conjunctive
suffixes (clausal connectives) such as -1, —0{/0t Af,
-(2)™

e creating short texts, (print or digital), with a focus on
textualcoherence and cohesion

Language variation and change Elaborations
Explore how Korean is used in varying ways for different e identifying differences in language usein different social
purposes and audiences in different social and cultural and cultural contexts and relating them to differences in

the roles and relationships ofparticipants in the

contexts and situations by comparing different registers and interaction, for example, noticing the use of BF2 (9F4 5

styles used in texts in different modes JtHI2 versus & JH)
[Key concepts: formality, register, language modes; Key e examiningvariations in language used in face- to-face
processes: observing, analysing, relating, comparing] and written and digital communication, particularly
noticing colloquiallanguage and how it differs from
(ACLKOUO035) standard forms, for example, more frequent use of
.o o @ contractions, acronyms, omission ofcase
E] RGeS markers/particles and informal style

e identifying levels of formality or register of language used
in texts and explaining reasons for this, for example,the
use of formal language when communicating with people
in authority to show respect, the use of informal language
incommercials to create a sense of familiarity
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Explore and reflect on the nature of language change in
response to changing cultural and social conditions

[Key concepts: globalisation, social conditions, intercultural
contact, popular culture; Key processes: reflecting,
discussing, explaining]

(ACLKOU036)

B.x@S%

Understand the symbolic nature and power of language in
local and global contexts

[Key concepts: culture, power, symbolism; Key processes:
exploring issues, analysing, discussing]

(ACLKOU037)

@ %¥

understanding how Hangeul was created in response to
the need for a writing system that would reflect the sound
system of spoken Korean in 15th-century Korea;
reflecting on how its creation has impacted on the Korean
language and culture and people’s lives up until now,
discussing the role of scriptin aspects of culture in
everyday life

discussing possible reasons for changes in Korean
language use, such as exposure toother languages,
changing contexts of use and the development of digital
technology

exploring how globalisation has accelerated the use
ofEnglish words and expressions in Korean language
use, discussing advantages and disadvantages in the
blending oflanguages

examining howacronyms or short forms of words are
used in Korean and in English, discussing how these
forms reflect people’s changinglifestyles

understanding the nature of language that reflects and
may effect changes in peoples’ way of thinking and in
aspectsof society, finding examples from Korean, English
and other known languages (for example, discouraging
the use oflanguage that implies social discrimination or
replacing it with alternatives or newly created vocabulary

identifying the function and power ofcultural expressions
such as stories, symbols, icons and anthems, for
example, &t 4lst, 0H=Dt, Ot2l &, Ei =71, the
Dreamtime,Aboriginal and Australian flags

exploring and discussing how and why new products and
practices from other cultures areadopted, typically with
terminology in the language/s associated

collecting and discussing examples of language
impacting on society and culture, drawingon other
learning areas such as history, social studies and the arts

Role of language and culture Elaborations
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Analyse and comment on cultural and linguistic practices e examining cultural backgrounds underlying culturally

indifferent contexts and reflect on own and others’ appropriatebody language, gestures and verbal

_— . expressions in Korean and other languages
communicative practices

e reflecting on diverse interpretations ofeveryday language

K n > norm, val m, intercultural . . .
[Key concepts: norm, value system, intercultura use in Korean, including body language and gestures,

understanding; Key processes: analysing, reflecting, critical and identifying Korean cultural elements,

thinking] makingcomparisons with own language, for example,
possible interpretations of such expressions as HC| Jt

(ACLKOUO038) 27?and & HAN K? as eithergreetings or genuine

N oo G questions, depending on the context

@ @\ =T \y AA e recognising that cultural values, customs and practices
are constantly changing and areevident in language use,
for example, the use of kinship terms to refer to people
who are not blood relations, such as @tH/&, &1L/ LY,
012, &&=

e recognising that language use can reflect and express
culturalidentity; that multiple languages exist in both
Korea and Australia, including indigenous languages;
and that manypeople are multilingual and value this
capability as an integral part of their identity
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Korean

Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Korean to interact with peers, teachers and other Korean speakers in
face-to-face, local and virtual communications. They exchange information and opinions about personal and immediate interests
and experiences and about broader topics of interest to young people such as environmental issues, globalisation or
technology. They approximate pronunciation of polysyllabic words, making mostly appropriate changes in sounds on syllable
boundaries (for example, pronouncing such words as 8t=0, 20|, ZFAF&LICH S0 and HEH as &+ H, JtXI, ZAFEFLICY,
21 and O (4 Hl).They write Hangeul following writing conventions. Students initiate conversations (for example, XI2 £ o R?
( Cl JtR7?), and sustain interactions by asking and responding to each other and building on each other’s responses (for
example, =L 0| A2t UAUHL? U, ERQY QTN AlIZFJANHR. ELQY OLA N & HR? 0l AIRH E S AIK 23R, ...).
They use appropriate facial expressions and gestures. They express understanding (for example, 2210 2; 222 R),
request clarification (for example, 2= SSOl0I27? CHAl &3 =M R), ask for opinions (for example, HZ A 2251 27?) and
provide their own opinions using reflective language as set phrases (for example, 2 M 2, OO ..., Ml M2dl= ..., .. ~(2)-/=
N Z0tR). They ask for and make suggestions (for example, 12 &0tR7? off £ Al R). Students analyse and extract
information from different print, digital and multimodal sources, drawing on the context to help comprehension and using their
knowledge of vocabulary, grammatical forms and structures relating to time, location, cases, honorifics, basic sentence types
and text formats. They create and present informative and imaginative texts in different formats and in different modes,
expressing experiences and views for different purposes and audiences. They use a range of particles for various functions and
modify a noun using an adjectival form of a descriptive verb suffixed by —(2) - (for example, 022 £). They use some irregular
verbs (such as EH 2, =2 R) and verb phrases in complex structures as set phrases to express provision (for example, &1

Z= M ), prohibition (for example, A X| Ot Ml ), trial (for example, 201 2 Ml ) and ideas or events relating to the future (for
example, 2 HU R, &N R7?). They express two ideas or events in different relationships using conjuinctors such as —0{/0tAl, —
1, —(2)™ or —X| 2t as appropriate to connect clauses. Students make comparisons using —2Ct [ ... (for example, 2 =01 O
HE2C0 H =< ) and express time duration using ... [i/S 2t (for example, &8 [, & E &S ©Ot). They express the relative
frequency of events using adverbs such as Jt&, 28, X3, 21 KLt and the relative locations of objects/people using location
words (such as &, I, I, Otcll, &) in a formula: a noun + a location word + 0l (for example, &€ 2| 0il). They refer to self using
either Lt or X appropriately according to the context. They use some basic conjunctive adverbs such as Z1effAl, & 0l, D& X
9t and &t Xl 2} to establish cohesion in texts. Students translate and create simple bilingual texts across Korean and English,
comparing different versions, identifying reasons for different interpretations and ways to retain and convey original meanings in
translated texts. They recount their reactions to intercultural experiences and exemplify how their personal experiences and
assumptions influence their language use and perspectives.

Students explain how language use is adjusted to different purposes and audiences in different contexts and situations by
providing examples from differing spoken and written forms of Korean. They compare situations where it is or is not appropriate
to use Bt2 and other features of language such as text messaging or colloquial forms of expression in Korean, English or other
known languages. They describe how languages change over time and through contact with other languages and cultures by
identifying possible examples of such change in Korean and other languages. They relate grammatical elements in Korean such
as case markers, particles, suffixes, and verb endings to their grammatical functions by explaining them using metalanguage
(case, politeness, honorification, Bt2, =2 2 native Korean/Sino-Korean). Students explain how cultural values and ideas are
embedded in language use, including their own, and identify how language reflects ways of thinking, views of the world and
everyday cultural routines, drawing on examples from Korean, English and other languages.
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