The Australian
Curriculum

Subjects Vietnamese
Curriculum version Version 8.3
Dated Friday, 16 December 2016

o AUSTRALIAN CURRICULUM,
(/ C C ASSESSMENT AND
REPORTING AUTHORITY

Page 1 of 148



Table of Contents

Languages 3
Overview 4
Introduction 4
Rationale 5
Aims 6
Key ideas 6
Structure 6
Student diversity 8
General capabilities 10
Cross-curriculum priorities 12
Glossary 14
Viethamese 43
Overview 44
Context statement 44
PDF documents 45
Years F-10 Sequence 46
Foundation to Year 2 47
Years 3 and 4 56
Years 5 and 6 66
Years 7 and 8 79
Years 9 and 10 95
Years 7-10 (Year 7 Entry) Sequence 113
Years 7 and 8 114
Years 9 and 10 129

Page 2 of 148



The Australian Curriculum
Languages

AAAAAAAAAAAAA CULUM,
( ( ASSESSMENT AND
REPORTING AUTHORITY




Languages

Overview

Introduction

The Australian Curriculum: Languages is designed to enable all students to engage in learning a language in addition to
English. The design of the Australian Curriculum: Languages recognises the features that languages share as well as the
distinctiveness of specific languages.

There are aspects of the curriculum that pertain to all languages. The key concepts of language, culture and learning, as
described in the Shape of the Australian Curriculum: Languages, underpin the learning area. They also provide the basis for
a common rationale and set of aims for all languages.

The Australian Curriculum: Languages includes language—specific curricula for world languages and a Framework for
Aboriginal Languages and Torres Strait Islander Languages.

Language specificity

The curriculum content and achievement standards are different for each specific language because of inherent differences in
the languages themselves.

Each language has its own distinctive structure, systems, conventions for use, related culture(s), place in the Australian and
international communities, as well as its own history in Australian education.

Diversity of language learners

Understanding who learners are, as language learners and as young people, is the starting point for developing their language
learning. An increasingly varied range of students now study languages in Australian classrooms. The changing pattern of
migration to Australia is extending the range of languages students bring with them to school. Education systems seek to
provide for this diversity of language background and for the fact that languages classrooms include students with varying
degrees of experience of and proficiency in the language being learnt, as well as their particular affiliations with additional
languages.

Learners come to learning languages with diverse linguistic, cultural and personal profiles, bringing distinctive biographies which
include individual histories; biographies; previous experiences of and relationships with the target language and particular
motivations, expectations, and aspirations.

As unique, social and cultural beings, students interpret the world and make sense of their experiences through their own social
and cultural traditions, understanding and values.

Learners of languages in Australia comprise three major groups:

e second language learners
e background language learners
o first language learners.

Second language learners are those who are introduced to learning the target language at school as an additional, new
language. The first language used before they start school and/or the language they use at home is not the language being
learnt.
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Background language learners are those who may use the language at home, not necessarily exclusively, and have varying
degrees of knowledge of and proficiency in the language being learnt. These learners have a base for literacy development in
the language.

First language learners are users of the language being learnt who have undertaken at least primary schooling in the target
language. They have had their primary socialisation as well as initial literacy development in that language and use the target
language at home. For Aboriginal languages and Torres Strait Islander languages, first language learners are learners whose
primary socialisation is in the language being learnt and who may or may not have yet developed initial literacy.

Within each of these groups, there are differences in proficiency in the language being learnt. It is acknowledged that the span
of language experiences of background learners is particularly wide, and learners in this group are likely to have quite diverse
affiliations with the target language. Nevertheless, for pragmatic reasons, it is not feasible to identify further groupings.

A framework is being developed for Aboriginal languages and Torres Strait Islander languages that caters for different learner
pathways that also take into account the state of the particular language involved.

Rationale
Through learning languages, students acquire:

e communication skills in the language being learnt
e an intercultural capability, and an understanding of the role of language and culture in communication

e a capability for reflection on language use and language learning.

Language learning provides the opportunity for students to engage with the linguistic and cultural diversity of the world and its
peoples, to reflect on their understanding of experience in various aspects of social life, and on their own participation and ways
of being in the world.

Learning languages broadens students’ horizons in relation to the personal, social, cultural and employment opportunities that
an increasingly interconnected and interdependent world presents. The interdependence of countries and communities means
people in all spheres of life are required to negotiate experiences and meanings across languages and cultures. Despite its
status as a world language, a capability in English only is no longer sufficient. A bilingual or plurilingual capability is the norm in
most parts of the world.

Learning languages:

e extends the capability to communicate and extends literacy repertoires
e strengthens understanding of the nature of language, of culture, and of the processes of communication
e develops intercultural capability

e develops understanding of and respect for diversity and difference, and an openness to different experiences and
perspectives

e develops understanding of how culture shapes worldviews and extends learners’ understanding of themselves, their own
heritage, values, culture and identity

e strengthens intellectual, analytical and reflective capabilities, and enhances creative and critical thinking.

Learning languages also contributes to strengthening the community’s social, economic and international development
capabilities. Language capabilities represent linguistic and cultural resources through which the community can engage socially,
culturally and economically, in domains which include business, trade, science, law, education, tourism, diplomacy, international
relations, health and communications.
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Learning Aboriginal languages and Torres Strait Islander languages meets the needs and rights of young people to learn their
own languages and recognises their significance in the language ecology of Australia. For Aboriginal and Torres Strait Islander
students, learning their own languages is crucial to overall learning and achievements, to developing a sense of identity and
recognition and understanding of language, culture, Country and Place. For all students, learning Aboriginal languages and
Torres Strait Islander languages provides a distinctive means of understanding the country in which they live, including the
relationship between land, the environment and people. The ongoing and necessary reclamation and revitalisation of these
languages also contribute to reconciliation.

Aims
The Australian Curriculum: Languages aims to develop the knowledge, understanding and skills to ensure students:

e communicate in the target language

e understand language, culture, and learning and their relationship, and thereby develop an intercultural capability in
communication

e understand themselves as communicators.

These three aims are interrelated and provide the basis for the two organising strands: Communicating and Understanding. The
three aims are common to all languages.

Key ideas
Language and culture

The interrelationship of language, culture and learning provides the foundation for the Australian Curriculum: Languages.

In the languages learning area the focus is on both language and culture, as students learn to communicate meaningfully
across linguistic and cultural systems, and different contexts. This process involves reflection and analysis, as students move
between the new language being learnt and their own existing language(s). It is a reciprocal and dynamic process which
develops language use within intercultural dimensions of learning experiences. It is not a ‘one plus one’ relationship between
two languages and cultures, where each language and culture stay separate and self-contained. Comparison and referencing
between (at least) two languages and cultures build understanding of how languages ‘work’, how they relate to each other and
how language and culture shape and reflect experience; that is, the experience of language using and language learning. The
experience of being in two worlds at once involves noticing, questioning and developing awareness of how language and culture
shape identity.

Structure

Learner background and time-on-task are two major variables that influence language learning and they provide the basis for
the structure of the Australian Curriculum: Languages. These variables are addressed through the specification of content and
the description of achievement standards according to pathways and learning sequences respectively.

Pathways

In the Australian Curriculum: Languages, pathways for second language learners, background language learners and first
language learners have been developed as appropriate to cater for the dominant group(s) of students learning each specific
language within the current Australian context. For the majority of languages, one curriculum pathway has been developed for
Years F—10, catering for the dominant cohort of learners for that language in the current Australian context. For Chinese,
pathways have been developed for three learner groups: first language learners, background language learners and second
language learners.
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The Framework for Aboriginal languages and Torres Strait Islander Languages includes three learner pathways:

o first language learner pathway
e revival language learner pathway

e second language learner pathway.

Sequences of learning

The design of the Australian Curriculum: Languages takes account of different entry points into language learning across
Foundation — Year 10, which reflects current practice in languages.

For the second language learner pathway and the background language learner pathway, there are two learning sequences:

e Foundation—Year 10 sequence
e Years 7-10 (Year 7 Entry) sequence.

For the first language learner pathway, there is one learning sequence:

e Years 7-10 (Year 7 Entry) sequence.

Content and achievement standards are described initially in a three-year band for Foundation—Year 2 followed by two-year
bands of learning: Years 3—4; Years 5-6, Years 7-8 and Years 9-10.

The Framework for Aboriginal Languages and Torres Strait Islander Languages is written in the bands Foundation — Year 2,
Years 3-6 and Years 7-10. In the absence of pedagogical evidence across the country for all these languages, the broader
band distinctions provide maximum local flexibility in curriculum development.

Content structure

The content of the Australian Curriculum: Languages is organised through two interrelated strands which realise the three aims.
The two strands are:

e Communicating: using language for communicative purposes in interpreting, creating and exchanging meaning

e Understanding: analysing language and culture as a resource for interpreting and creating meaning.

The strands reflect three important aspects of language learning:
1) communication
2) analysis of aspects of language and culture

3) reflection that involves

o reflection on the experience of communicating

e reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in
relation to second language and self in relation to others).

Strands and sub-strands
A set of sub-strands has been identified within each strand, which reflects dimensions of language use and the related content

to be taught and learned. The strands and sub-strands do not operate in isolation but are integrated in relation to language use
for different purposes in different contexts. The relative contribution of each sub-strand differs for described languages,
pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the
internal organisation of content in each sub-strand. These ‘threads’ are designed to capture (1) range and variety in the scope of
learning and (2) a means for expressing the progression of content across the learning sequences.
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Diagram 1: Relationship between strands and sub-strands

The following table provides a brief description of each of the strands and sub-strands.

Strand Sub-strand | Description
Communicating: 1.1 Interacting orally and in writing to exchange, ideas, opinions,
Using language for communicative purposes in | Socialising | experiences, thoughts and feelings; and participating in
interpreting, creating and exchanging meaning. planning, negotiating, deciding and taking action.
1.2 Obtaining, processing, interpreting and conveying information
Informing through a range of oral, written and multimodal texts;

developing and applying knowledge.

1.3 Creating | Engaging with imaginative experience by participating in,
responding to and creating a range of texts, such as stories,
songs, drama and music.

1.4 Moving between languages and cultures orally and in writing,

Translating | recognising different interpretations and explaining these to
others.

1.5 Participating in intercultural exchange, questioning reactions

Reflecting and assumptions; and considering how interaction shapes
communication and identity.

Understanding: 2.1 Systems | Understanding language as a system, including sound,

Analysing and understanding language and of language | writing, grammatical and textual conventions.

culture as resources for interpreting and

shaping meaning in intercultural exchange. 2.2 Understanding how languages vary in use (register, style,
Language standard and non-standard varieties) and change over time
variation and place.
and change

2.3 The role | Analysing and understanding the role of language and culture
of language | in the exchange of meaning.
and culture

Student diversity
ACARA is committed to the development of a high-quality curriculum that promotes excellence and equity in education for all
Australian students.
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All students are entitled to rigorous, relevant and engaging learning programs drawn from the Australian Curriculum:
Languages. Teachers take account of the range of their students’ current levels of learning, strengths, goals and interests and
make adjustments where necessary. The three-dimensional design of the Australian Curriculum, comprising learning areas,
general capabilities and cross-curriculum priorities, provides teachers with flexibility to cater for the diverse needs of students
across Australia and to personalise their learning.

More detailed advice for schools and teachers on using the Australian Curriculum to meet diverse learning needs is available
under Student Diversity on the Australian Curriculum website.

Students with disability

The Disability Discrimination Act 1992 and the Disability Standards for Education 2005 require education and training
service providers to support the rights of students with disability to access the curriculum on the same basis as students without
disability.

Many students with disability are able to achieve educational standards commensurate with their peers, as long as the
necessary adjustments are made to the way in which they are taught and to the means through which they demonstrate their
learning.

In some cases curriculum adjustments are necessary to provide equitable opportunities for students to access age-equivalent
content in the Australian Curriculum: Languages. Teachers can draw from content at different levels along the Foundation to
Year 10 sequence. Teachers can also use the extended general capabilities learning continua in Literacy, Numeracy and
Personal and social capability to adjust the focus of learning according to individual student need.

English as an additional language or dialect

Languages play a crucial role in the educational experience of students and in the curriculum as a whole. Given the diversity of
students in Australian education, it is important to recognise that a range of languages is used either as part of the formal
curriculum or as part of learners’ socialisation within and outside the school.

Learners bring their first language or languages as the one(s) they use for their initial socialisation in their family or community.
For the majority, this is English. For many, it can be a range of different languages. Learners also encounter the language or
languages of instruction at school. For most in Australia, this is English. For many students in Australia, the language of
instruction is not the same as their first language. These students may learn through English as an additional language/dialect
(EALD) programs.

In contemporary understandings of language acquisition, development and learning all the languages learners experience in
their socialisation and education form part of learners’ distinctive linguistic and cultural repertoires. These are variously
developed by both the experience of schooling and broader social community experience. These repertoires are an integral part
of learners’ identities and what they bring to the learning of additional languages as part of the languages learning area within
the school curriculum.

While the curriculum for languages primarily addresses the learning of languages, this learning cannot be separated from the
development of learners’ more general communicative repertoires. It is through such a relational and holistic approach to
languages education that learners develop their capabilities in knowing and using multiple languages. Learners extend their
communicative and conceptual development, learning and identity formation.

In various kinds of bilingual programs, students are afforded an opportunity to learn through the medium of English and another
language (learners’ first or additional language). These programs are of particular value in ensuring learners continue to develop
at least two languages that are of value to them. They are of value to both their conceptual development and learning and to
their identity formation.
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Aboriginal and Torres Strait Islander communities recognise the importance of literacy to their children. They support literacy
education programs that are founded on establishing literacy in their children’s first language. These are the Aboriginal and
Torres Strait Islander languages their communities use. Literacy in English is regarded as concomitant on first establishing
students’ literacy in their first language. Although most bilingual programs in Aboriginal and Torres Strait Islander languages are
designed to help students’ transition into learning in English, their fundamental value is in the development of bilingual literacy.
Strengthening the bilingual literacy of Aboriginal and Torres Strait Islander students can significantly contribute to improving
their overall academic achievement and success.

A national English as an Additional Language or Dialect: Teacher Resource has been developed to support teachers in
making the Australian Curriculum: Foundation — Year 10 in each learning area accessible to EALD students.

Gifted and talented students

Teachers can use the Australian Curriculum: Languages flexibly to meet the individual learning needs of gifted and talented
students.

Teachers can enrich learning by providing students with opportunities to work with learning area content in more depth or
breadth; emphasising specific aspects of the general capabilities learning continua (for example, the higher order cognitive skills
of the Critical and creative thinking capability); and/or focusing on cross-curriculum priorities. Teachers can also accelerate
student learning by drawing on content from later levels in the Australian Curriculum: Languages and/or from local state and
territory teaching and learning materials.

General capabilities

In the Australian Curriculum, general capabilities encompass knowledge, skills, behaviours, and dispositions that, together with
curriculum content in each learning area and the cross-curriculum priorities, will enable students to live and work successfully in
the 21st century.

There are seven general capabilities:

e literacy

e numeracy

e information and communication technology (ICT) capability
e critical and creative thinking

e personal and social capability

e ethical understanding

e intercultural understanding.

In the Australian Curriculum: Languages, general capabilities are identified wherever they are developed or applied in content
descriptions.

They are also identified where they offer opportunities to add depth and richness to student learning through content
elaborations. Icons indicate where general capabilities have been identified in languages content. Teachers may find further
opportunities to incorporate explicit teaching of the capabilities, depending on their choice of activities.

Detailed descriptions and elaborations of each of the general capabilities and the way these capabilities may be developed,
including learning continua, can be found in the Australian Curriculum website: www.australiancurriculum.edu.au

Literacy
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Learning languages develops overall literacy. It is in this sense ‘value added’, strengthening literacy-related capabilities that are
transferable across languages, both the language being learnt and all other languages that are part of the learner’s repertoire.
Languages learning also strengthens literacy-related capabilities across domains of use, such as the academic domain and the
domains of home language use, and across learning areas.

Literacy development involves conscious attention and focused learning. It involves skills and knowledge that need guidance,
time and support to develop. These skills include the:

e ability to decode and encode from sound to written systems
e the learning of grammatical, orthographic and textual conventions

e development of semantic, pragmatic and interpretative, critical and reflective literacy skills.

Literacy development for second language learners is cognitively demanding. It involves these same elements but often without
the powerful support of a surrounding oral culture and context. The strangeness of the additional language requires scaffolding.
In the language classroom, analysis is prioritised alongside experience. Explicit, explanatory and exploratory talk around
language and literacy is a core element. Learners are supported to develop their own meta—awareness, to be able to think and
talk about how the language works and about how they learn to use it. Similarly, for first language learners, literacy development
that extends to additional domains and contexts of use requires comparative analysis that extends literacy development in their
first language and English.

Numeracy

Learning languages affords opportunities for learners to use the target language to develop skills in numeracy, to understand,
analyse, categorise, critically respond to and use mathematics in different contexts. This includes processes such as using and
understanding patterns, order and relationships to reinforce concepts such as number, time or space in their own and in others’
cultural and linguistic systems.

Information and communication technology (ICT) capability

Learning languages is enhanced through the use of multimodal resources, digital environments and technologies in the target
language. Accessing live target language environments and texts via digital media contributes to the development of information
technology capabilities as well as linguistic and cultural knowledge. Accessing different real-time contexts extends the
boundaries of the classroom.

Critical and creative thinking

In learning a language, students interact with people and ideas from diverse backgrounds and perspectives, which enhances
critical thinking, reflection and encourages creative, divergent and imaginative thinking. By learning to notice, connect, compare
and analyse aspects of the target language, students develop critical, analytic and problem-solving skills.

Personal and social capability

Interacting effectively in an additional language and with people of diverse language backgrounds involves negotiating and
interpreting meaning in a range of social and cultural situations. This involves understanding and empathising, which are
important elements of social and intercultural competence. Being open-minded and recognising that people view and
experience the world in different ways, and learning to interact in a collaborative and respectful manner are key elements of
personal and social competence.

Ethical understanding
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When learning another language, students are taught explicitly to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Opportunities are provided to monitor and
to adjust their own ethical points of view. In learning Aboriginal and Torres Strait Islander languages, students should consider
appropriate ethical behaviour in terms of engaging with the owners and custodians of the languages. Similar consideration is
required when interpreting and translating or when collecting and analysing primary research data.

Intercultural understanding

The development of intercultural understanding is a central aim of learning languages, as it is integral to communicating in the
context of diversity, the development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language(s) culture(s) to their learning that can be
challenged by the new language experience. Learning to move between the existing and new languages and cultures is integral
to language learning and is the key to the development of students’ intercultural capability. By learning a new language, or
learning to use an existing language in new domains and contexts, students are able to notice, compare and reflect on things
previously taken for granted; to explore their own linguistic, social and cultural practices as well as those associated with the
target language. They begin to see the complexity, variability and sometimes the contradictions involved in using language.

Learning a new language does not require forsaking the first language. It is an enriching and cumulative process, which
broadens the learners’ communicative repertoire, providing additional resources for interpreting and making meaning. Learners
come to realise that interactions between different people through the use of different languages also involves interactions
between the different kinds of knowledge, understanding and values that are articulated through language(s) and culture(s).
They realise that successful intercultural communication is not only determined by what they do or say, but also by what
members of the other language and culture understand from what they say or do.

Cross-curriculum priorities

The Australian Curriculum gives special attention to three cross-curriculum priorities:

e Aboriginal and Torres Strait Islander histories and cultures
e Asia and Australia’s engagement with Asia

e sustainability.

The cross-curriculum priorities are embedded in the curriculum and will have a strong but varying presence depending on their
relevance to each of the learning areas.

Aboriginal and Torres Strait Islander histories and cultures

Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Aboriginal and Torres Strait Islander identity is
central to this priority. It is intrinsically linked to living and learning in Aboriginal and Torres Strait Islander communities, deep
knowledge of traditions and holistic world view.

A conceptual framework based on Aboriginal and Torres Strait Islander peoples’ unique sense of identity has been developed
as a tool for embedding Aboriginal and Torres Strait Islander histories and cultures within the Australian curriculum. This sense
of identity is approached through the interconnected concepts of Country/Place, people and culture. Embracing these elements
enhances all areas of the curriculum.

The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their knowledge of Australia by
engaging with the world’s oldest continuous living cultures. This knowledge and understanding will enrich their ability to
participate positively in the evolving history of Australia.
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A direct way of learning about and engaging with diverse Aboriginal and Torres Strait Islander communities is to learn an
Aboriginal language and/or a Torres Strait Islander language. There is an inseparable connection between Aboriginal languages
and Torres Strait Islander languages and land/sea, Country/Place, the environment, fauna and flora. Aboriginal and Torres
Strait Islander histories and cultures are an integral part of the learning of Aboriginal languages and Torres Strait Islander
languages.

In learning all languages, there is a scope for making interlinguistic and intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages, to develop understanding of concepts related to the linguistic landscape of
Australia and to the concepts of language and culture in general.

Asia and Australia’s engagement with Asia

In the Australian Curriculum: Languages, the cross-curriculum priority of Asia and Australia’s engagement with Asia enables the
development of rich and engaging content and contexts for developing students’ capabilities to engage with the languages and
cultures of Asia and of people of Asian heritage within Australia.

The Australian Curriculum: Languages enables students to learn the languages of the Asian region, learning to communicate
and interact in interculturally appropriate ways, exploring concepts, experiences and perspectives from within and across Asian
cultures.

In the languages learning area, students develop an appreciation for the place of Australia within the Asian region, including the
interconnections of languages and cultures, peoples and communities, histories and economies. Students learn how Australia is
situated within the Asian region, how our national linguistic and cultural identity is continuously evolving both locally, regionally
and within an international context.

Sustainability

In the Australian Curriculum: Languages, the priority of sustainability provides a context for developing students’ capability to
communicate ideas, understanding and perspectives on issues and concepts related to the environment.

The Australian Curriculum: Languages contributes to students’ capabilities to investigate, analyse and communicate concepts
and understandings related to sustainability in broad contexts, and to advocate, generate and evaluate actions for sustainable
futures. Within each language, students engage with a range of texts focused on concepts related to sustainability.

These include:

e environment

e conservation

e social and political change

e linguistic and cultural ecologies

e change, both within the target language and culture, and across languages and cultures in general.

In this way, students develop knowledge, skills and understanding about sustainability within particular cultural contexts. This is
crucial in the context of national and international concerns about, for example, climate change, food shortages and alternative
ways of caring for land and agriculture. Through developing a capability to interact with others, negotiating meaning and mutual
understanding respectfully and reflecting on communication, students learn to live and work in ways that are both productive
and sustainable.

Learning Aboriginal languages and Torres Strait Islander languages contributes to the global effort to exchange knowledge
among people with varied practices in caring for the land. It also contributes to the reconciliation process in Australia and goals
for language revival.
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Languages

Glossary

abstract symbols

can include: speech, sign language, Braille, alphabet, whole words, pictographs and line
drawings

Accent

A manner of pronunciation of a language which marks speakers as belonging to identifiable categories such as geographical or
ethnic origin, social class or generation.

Accent marks

Marks placed on a letter to indicate pronunciation, stress or intonation, or to indicate a different meaning or different
grammatical usage for the word within which they appear. For example, résumé, pifiata, ou/ou.

Accuracy

Production of structurally correct forms of the target language.

Adjective

A word that modifies or describes a noun or pronoun. For example, astonishing in an astonishing discovery.

Adverb

A word class that may modify or qualify a verb, an adjective or another adverb. For example, beautifully in she sings beautifully;
really in he is really interesting; very and slowly in she walks very slowly.

Adverbial

A word or group of words that functions as an adverb.

adverbs

a word class that may modify a verb (for example, 'beautifully' in 'She sings beautifully'), an
adjective (for example 'really' in 'He is really interesting') or another adverb (for example 'very' in
'She walks very slowly'). In English many adverbs have an -ly ending.
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Aesthetic

Relates to a sense of beauty or appreciation of artistic expression.

Alliteration

A recurrence of the same consonant sounds at the beginning of words in close succession (for example, ripe, red raspberry)

Audience

Intended readers, listeners or viewers.

audiences

the intended group of readers, listeners or viewers that the writer, designer, flmmaker or
speaker is addressing

Authentic (texts/materials)

Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created specifically for learning tasks or
language practice.

Author

A composer or originator of a work (for example, a novel, film, website, speech, essay, autobiography).

behaviours that are not intentionally directed at another person

can include vocalising, turning away, startling, relaxing, frowning, smiling, blinking. The meaning
of these behaviours is reliant on a communication partner interpreting and attributing meaning to
them.

Bilingualism

An ability to use two or more languages.

Biography

A detailed account of an individual’s life; a text genre that lends itself to different modes of expression and construction. In the
context of intercultural language learning, the concept of biography can be considered in relation to identity, to the formation of
identity over time, and to the understanding that language is involved in the shaping and expressing of identity.
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Character components

Individual elements of a written character which have a separate linguistic identity.

Characters

(i) graphic symbols used in writing in some languages

(ii) assumed roles in dramatic performance

Clause

A grammatical unit that contains a subject and a predicate (verb) and expresses the complete proposition.

clauses

a grammatical unit that refers to a happening or state (for example, 'The netball team won'
[happening], 'The cartoon is an animation' [state]). A clause usually contains a subject and a
verb group/phrase (for example, 'The team [subject] has played [verb group/phrase] a fantastic
game'), which may be accompanied by an object or other complements (elements that are
closely related to the verb — for example, 'the match' in "The team lost the match') and/or
adverbials (for example, 'on a rainy night' in 'The team won on a rainy night').

CLIL

Content and language integrated learning. An approach to learning content through an additional language.

Code-switching

A use of more than one language in a single utterance. For example, Papa, can you buy me a panini, please? A common
feature of bilingual and multilingual language use.

Cognates

Similar or identical words which have shared origins. For example, father (English), Vater (German) and pater (Latin) have a
shared origin. Gratitude (English) and gratitud (Spanish) are both derived from gratitudo (Latin). English ship and skiff share the
same Germanic origin.
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Cohesion

Grammatical or lexical relationships that bind different parts of a text together and give it unity. Cohesion is achieved through
various devices such as connectives, ellipses and word associations. These associations include synonyms, antonyms (for
example, study/laze about, ugly/beautiful), repetition (for example, work, work, work — that’s all we do!) and collocation (for
example, friend and pal in, My friend did me a big favour last week. She’s been a real pal.)

cohesion

grammatical or lexical relationships that bind different parts of a text together and give it unity.
Cohesion is achieved through various devices such as connectives, ellipses and word
associations (sometimes called lexical cohesion). These associations include synonyms,
antonyms (for example, 'study/laze about', 'ugly/ beautiful'), repetition (for example, 'work, work,
work — that's all we do!") and collocation (for example, 'friend' and 'pal' in, 'My friend did me a big
favour last week. She's been a real pal.')

Collocation

Words that typically occur in close association and in particular sequence. For example, salt and pepper rather than pepper and
salt and ladies and gentlemen rather than gentlemen and ladies.

Communication

A mutual and reciprocal exchange of meaning.

Communicative competence

An acquired capability to understand and interact in context using the target language (TL). Defined by the use of appropriate
phonological, lexical, grammatical, sociolinguistic and intercultural elements.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are indicated by square brackets: /
took my umbrella [because it was raining]; The man [who came to dinner] is my brother.

complex sentence

has one or more subordinate clauses. In the following examples, the subordinate clauses are
indicated by square brackets: 'l took my umbrella [because it was raining].'; '[Because | am
studying for an exam], my time is limited."; and 'The man [who came to dinner] is my brother.'
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Complexity

A degree to which language use is complex as opposed to simple. Elements of language complexity include:

Composing
A process of producing written, spoken, graphic, visual or multi-modal texts. It includes:

It also includes applying knowledge and control of language forms, features and structures required to complete the task.

Compound sentence

A sentence with two or more main clauses of equal grammatical status, usually marked by a coordinating conjunction such as
or, and, but. In the following examples, the main clauses are indicated by square brackets: [Alice came home this morning] [but
she didn't stay long]. [Kim is an actor], [Pat is a teacher], [and Sam is an architect].

compound sentences

has two or more main clauses of equal grammatical status, usually marked by a coordinating
conjunction such as 'and', 'but' or 'or'. In the following examples below, the main clauses are
indicated by square brackets: '[Jill came home this morning] [but she didn't stay long]."; '[Kim is
an actor], [Pat is a teacher], [and Sam is an architect]'.

comprehension strategies

strategies and processes used by readers to make meaning from texts. Key comprehension
strategies include: activating and using prior knowledge; identifying literal information explicitly
stated in the text; making inferences, based on information in the text and their own prior
knowledge; predicting likely future events in a text; visualising by creating mental images of
elements in a text; summarising and organising information from a text; integrating ideas and
information in texts; and critically reflecting on content, structure, language and images used to
construct meaning in a text.

Comprehension strategies
Strategies and processes used by listeners, readers and viewers of text to understand and make meaning. These include:

e making hypotheses based on illustrations or text layout
e drawing on language knowledge and experience (for example, gender forms)
e listening for intonation or expression cues

e interpreting grapho-phonic, semantic and syntactic cues.
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Comprehension/comprehending

An active process of making/constructing/deciphering meaning of language input through listening, reading, viewing, touching
(as in braille) and combinations of these modes. It involves different elements: decoding, working out meaning, evaluating and
imagining. The process draws upon the learner’s existing knowledge and understanding, text—processing strategies and
capabilities; for example, inferencing or applying knowledge of text types and social and cultural resources.

Concrete language

A language used to refer to the perceptible and material world and to particular persons, places and objects. For example,
school, girl, as opposed to abstract language, used to refer to ideas or concepts removed from the material world such as
peace, kindness, beauty.

concrete symbols

can include: whole or part of real objects; a miniature version of the real object; photographs;
pictures (pictures must clearly depict the object)

Conjunction

A part of speech that signals relationships between people, things, events, ideas. For example, Sophie and her mother might
come and visit, or they might stay at home. The conjunction and links the two participants, while or links alternative options.

conjunction

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as 'and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, 'when',
'‘because’, 'if and 'that'.

conjunctions

a word that joins other words, phrases or clauses together in logical relationships such as
addition, time, cause or comparison. There are two types of conjunctions: coordinating
conjunctions and subordinating conjunctions. Coordinating conjunctions are words that link
words, groups/phrases and clauses in such a way that the elements have equal grammatical
status. They include conjunctions such as ‘and’, 'or' and 'but'. Subordinating conjunctions
introduce certain kinds of subordinate clauses. They include conjunctions such as 'after’, ‘when’,
'‘because’, 'if and 'that'.

Content

A subject matter used as a vehicle for language learning.
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context

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the general social, historical
and cultural conditions in which a text exists or the specific features of its immediate environment, such as participants, roles,
relationships and setting. The term is also used to refer to the wording surrounding an unfamiliar word that a reader or listener
uses to understand its meaning.

contexts

the environment in which a text is responded to or created. Context can include the general
social, historical and cultural conditions in which a text is responded to and created (the context
of culture) or the specific features of its immediate environment (context of situation). The term
is also used to refer to the wording surrounding an unfamiliar word that a reader or listener uses
to understand its meaning.

Convention

An accepted language or communicative practice that has developed and become established over time. For example, use of
punctuation or directionality.

conventional behaviours

can include: speech, actions, formal gesture (eg head nod, shake, wave hello/goodbye),
directing others' attention and pointing.

conventions

an accepted language practice that has developed over time and is generally used and
understood (for example, use of punctuation)

create

develop and/or produce spoken, written or multimodal texts in print or digital forms

Create

Develop and/or produce spoken, written or multimodal texts in print or digital forms.
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Cues

Sources of information used to facilitate comprehension of language, that may be visual, grammatical, gestural or contextual.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of literary and historical
resources, and visible, functional aspects of a community group’s way of life such as food, celebrations and folklore. While
these elements of culture are parts of cultural experience and organisation, current orientations to language teaching and
learning employ a less static model of culture. Culture is understood as a framework in which things come to be seen as having
meaning. It involves the lens through which:

e people see, think, interpret the world and experience
e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and attitudes. It can be defined as
social practices, patterns of behaviour, and organisational processes and perspectives associated with the values, beliefs and
understandings shared by members of a community or cultural group. Language, culture and identity are understood to be
closely interrelated and involved in the shaping and expression of each other. The intercultural orientation to language teaching
and learning is informed by this understanding.

De-centre

A capacity to step outside familiar frames of reference, to consider alternative views, experiences and perspectives and to look
critically and objectively at one’s own linguistic and cultural behaviour.

Decode

A process of working out the meaning of a text. Decoding strategies involve readers/listeners/viewers drawing on contextual,
lexical, alphabetic, grammatical and phonic knowledge to decipher meaning. Readers who decode effectively combine these
forms of knowledge fluently and automatically, using meaning to recognise when they make an error and to self-correct.

Dialect

A variant of a language that is characteristic of a region or social group.

Diaspora

A scattered population with a common origin in a smaller geographical area.
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Digital media

Various platforms via which people communicate electronically.

Digital texts

Audio, visual or multimodal texts produced through digital or electronic technology. They may be interactive and include
animations or hyperlinks. Examples of digital texts include DVDs, websites and e-literature.

digital texts

audio, visual or multimodal texts produced through digital or electronic technology, which may
be interactive and include animations and/or hyperlinks. Examples of digital texts include DVDs,
websites, e-literature

Digraph

Two letters that represent a single sound:

e vowel digraphs have two vowels (for example, ‘o0’, ‘ea’)

e consonant digraphs have two consonants (for example, ‘sh’, ‘th’)

Dipthongs

Two vowel sounds pronounced in a single syllable with the individual vowel sounds distinguished. (For example, hour)

Directionality

A direction in which writing/script occurs, for example, from left to right, right to left.

Encode

A process of changing spoken language into symbols of written/digital language.

Enunciation

A clear and distinct pronunciation of language.
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evaluative language

positive or negative language that judges the worth of something. It includes language to
express feelings and opinions, to make judgments about aspects of people such as their
behaviour, and to assess the quality of objects such as literary works. Evaluations can be made
explicit (for example, through the use of adjectives as in: 'She's a lovely girl', 'He's an awful
man', or 'How wonderful!'). They can also be left implicit (for example, 'He dropped the ball
when he was tackled', or 'Mary put her arm around the child while she wept").

Face

A ‘socio-dynamic’ term which concerns self-delineated worth that comes from knowing one’s status. Relates to concepts such
as reputation, self-respect, honour and prestige. A key element of social relations in Chinese, Japanese and many other
cultures.

Filler

A sound or word used in spoken conversation to signal a pause, hesitation or unfinished contribution. For example, | went to the
station...er... then | caught a train... Frequent use of fillers characterises early stages of second language (L2) development, but
proficient speakers and first language (L1) speakers also use them as an opportunity to reflect or recast.

Fluency

An ability to produce spoken or written language with appropriate phrasing, rhythm and pace. It involves the smooth flow of
language, lack of hesitation or undue pausing and characterises the largely accurate use and automatisation of the target
language.

Form-focused learning activities

Activities designed to rehearse, practise, control and demonstrate particular language structures, forms or features. For
example, drills, rehearsed role plays/dialogues, games and songs, set sequences of language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without grammatical analysis. For
example, Once upon a time (story-starter), G'day, how are you going?(greeting in Australian English).

Framing

A way in which elements of text are arranged to create a specific interpretation of the whole.
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framing

the way in which elements in a still or moving image are arranged to create a specific
interpretation of the whole. Strong framing creates a sense of enclosure around elements while
weak framing creates a sense of openness

Genre

A category used to classify text types and language use; characterised by distinguishing features such as subject matter, form,
function and intended audience. Examples of genres typically used in early language learning include greetings, classroom
instructions and apologies. More advanced language proficiency includes the ability to use genres such as narrative or
persuasive text, creative performance and debates.

The language we use and the description of language as a system. In describing language, attention is paid to both structure
(form) and meaning (function) at the level of the word, the sentence and the text.

grammar
the language we use and the description of language as a system. In describing language,

attention is paid to both structure (form) and meaning (function) at the level of the word, the
sentence and the text

Grapho-phonic knowledge

Knowledge of how letters in printed language relate to the sounds of the language and of how symbols (letters, characters)
represent spoken language.

Homophone

A word identical in pronunciation with another but different in meaning (for example, bare and bear, air and heir).

Honorific

A grammatical form, typically a word or affix, that has at least part of its meaning the relative social status of the speaker in
relation to the addressee, other participant or context. Parts of speech which signify respect, politeness and emphasize social
distance or status.

Hybrid texts

Composite texts resulting from a mixing of elements from different sources or genres. For example, email, which combines the
immediacy of talk and the expectation of a reply with the permanence of print.
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Hypermedia

A multimedia system in which related items and forms of information, such as data, texts, graphics, video and audio, are linked
and can be presented together by a hypertext program.

Hypertext

A text which contains links to other texts.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-representation. Identity is closely
connected to both culture and language. Thinking and talking about the self is influenced by the cultural frames, which are
offered by different languages and cultural systems. Identity is not fixed. Second language learners’ experience with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the possibilities associated with
identity.

Ideograph

A graphic character that indicates meanings without reference to the sounds used to pronounce the word.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words. Idioms are typically informal
expressions used by particular social groups and need to be explained as one unit (for example, / am over the moon, on thin
ice, a fish out of water, fed up to the back teeth).

Indicative hours

An indication for the purposes of curriculum development of the assumption about learning time on task.

Infinitive

A base form of a verb.

informal behaviours

can include vocalising; turning/pushing/moving away; leaning/moving/reaching towards;
frowning; smiling; blinking; looking at/touching/person; guiding person's hand; pointing
to/touching desired object
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Input

Direct contact with and experience of the target language; the stimulus required for language acquisition and learning. Input can
take multiple forms and be received through different modes.

Intensifiers

Words that are usually used with adjectives to emphasise their meaning and are expressed by means of an adverb (for
example, very interesting, awfully boring)

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people from diverse backgrounds and
experience. This involves understanding the dynamic and interdependent nature of both language and culture, that
communicating and interacting in different languages involves interacting with values, beliefs and experiences as well as with
words and grammars. An intercultural capability involves being open to different perspectives, being flexible and curious,
responsive and reflective; being able to decentre, to look objectively at one’s own cultural ways of thinking and behaving, and at
how these affect attitudes to others, shade assumptions and shape behaviours. Characteristics of an intercultural capability
include cognitive and communicative flexibility and an orientation and ability to act in ways that are inclusive and ethical in
relation to diversity and difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by the understanding that
language and culture are dynamic, interconnected systems of meaning-making; that proficiency in an additional language
involves cultural and intercultural as well as linguistic capabilities. The focus is on developing communicative proficiency and on
moving between language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’ own
language(s) and cultural frame(s).

Interpret
In the context of L2 learning, interpret refers to two distinct processes:
e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct meaning, and to explain to
self or others

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that can be used like
punctuation; for example, to express surprise or suggest a question, to shade, accentuate or diminish emphasis or meaning,
and to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create and comprehend meaning,
to build and sustain relationships, to represent and shape knowledge, and to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and vocabulary, sound and
writing systems

e as social practice — used to do things, create relationships, interact with others, represent the world and the self; to
organise social systems and practices in dynamic, variable, and changing ways

e as cultural and intercultural practice — means by which communities construct and express their experience, values,
beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis and reflection are
structured

Language comprehension

A process of interpreting meaning from spoken, written, tactile and multimodal representations of language.

Language features

Features of language that support meaning; for example, sentence structure, noun group/phrase, vocabulary, punctuation,
figurative language. Choices in language features and text structures together define a type of text and shape its meaning.
These choices vary according to the purpose of a text, its subject matter, audience and mode or medium of production.

language features

the features of language that support meaning (for example, sentence structure, noun
group/phrase, vocabulary, punctuation, figurative language). Choices in language features and
text structures together define a type of text and shape its meaning. These choices vary
according to the purpose of a text, its subject matter, audience and mode or medium of
production

Language functions

Varied ways in which language is used to achieve particular purposes; for example, to persuade, to entertain, to apologise, to
argue and/or to compliment.
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Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or similarity, such as the repetition
of imperative verb forms at the beginning of each step in a recipe, or the repetition of a chorus after each verse in a song.
Patterns may alternate, as in the call and response pattern of some games, or the to-and-fro of a dialogue. Patterns may also
contrast, as in opposing viewpoints in a discussion or contrasting patterns of imagery in a poem.

Language specificity

Distinguishing features of a particular language. These include lexico-grammatical and textual features, writing system(s),
phonetic systems, and cultural elements which influence language use such as:

e politeness or kinship protocols
e the nature of language communities which use the language
e the historical and/or current relationship of a language with education in Australia

e features of its ‘learnability’ in terms of teaching and learning in the context of Australian schooling.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological, syntactic, semantic and
pragmatic) that underpin language use. These systems have to be internalised for effective communication and comprehension.

layout

the spatial arrangement of print and graphics on a page or screen including size of font,
positioning of illustrations, inclusion of captions, labels, headings, bullet points, borders and text
boxes

Learning trajectory

A conceptualised developmental sequence of learning, including learning goals, learning activities, knowledge and skills to be
developed at progressive levels.

Level statements

Descriptions in broad terms of the developmental characteristics of students and their language learning at particular phases
along the Foundation-Year 12 continuum.
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Lexical cohesion

A use of word associations to create links in texts. Links can be made through the use of repetition of words, synonyms,
antonyms and words that are related, such as by class and subclass.

listen

to use the sense of hearing as well as a range of active behaviours to comprehend information
received through gesture, body language and other sensory systems

Literacy resources

Individual resources and capabilities which learners bring to their learning experience; these include text knowledge,
grammatical and vocabulary knowledge, knowledge of phonetic and writing systems. They also include critical, reflective and
intercultural capabilities that support new literacy experience in a different language.

Macro skills

Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often involve numerous people in their
construction and are usually shaped by the technology used in their production. Media texts studied in different languages can
be found in newspapers, magazines and on television, film, radio, computer software and the internet.
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Mediate

To move between different linguistic and cultural systems, referencing own first language(s)/culture(s) while learning to use and
to understand those of the target language. This movement involves:

e noticing, interpreting, responding sensitively and flexibly

e conveying culturally-shaped ideas, values, experience to others

e exploring how ideas and experiences are represented and conveyed in different languages and cultures
e considering similarities, overlaps, collisions and adjustments

e developing the capacity to communicate and represent different perspectives and interpretations.

Mediating operates in two distinctive ways:

e in practices such as interpreting and translating, with attention to what can happen in these processes in terms of ‘losing’
or ‘gaining’ meaning

e as the element of the learning experience, which involves noticing, responding, comparing and explaining differences in
expression and perspective.

Medium

Resources used in the production and transmission of texts, including tools and materials used (for example, digital text and the
computer, writing and the pen or the keyboard).

Metalanguage

A vocabulary used to discuss language conventions and use ( for example, language used to talk about grammatical terms such
as sentence, clause, conjunction; or about the social and cultural nature of language, such as face, reciprocating, register.)

Mnemonic

Memorising information by use of an aid such as a pattern, rhyme, acronym, visual image.

Modal verb

A verb attached to another verb to express a degree of probability (for example, | might come home) or a degree of obligation
(for example, You must give it to me, You are to leave now).
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Mode

Various processes of communication: listening, speaking, reading/viewing, signing and writing/creating. Modes are also used to
refer to the semiotic (meaning making) resources associated with these communicative processes, such as sound, print, image
and gesture.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same as either words or
syllables. The word cat has one morpheme while the word cats has two morphemes: cat for the animal and s to indicate that
there is more than one. Similarly, like has one morpheme while dislike has two: like to describe appreciation and dis to indicate
the opposite. The process of identifying morphemes assists comprehension, vocabulary building and spelling.

Morphology

Principles of word formation and inflection, especially with respect to constituent morphemes.

Multimodal text

A text which involves two or more communication modes; for example, the combining of print, image and spoken text in film or
computer presentations.

multimodal text

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

multimodal texts

combination of two or more communication modes (for example, print, image and spoken text,
as in film or computer presentations)

Narrative

A story of events or experiences, real or imagined.

Narrative devices

Techniques used to help in the narrating of a story or reported event. For example, imagery, metaphor, allusion.
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narratives

ways of making sense of the past based on a selection of events. There are different types of
narratives such as accounts of the past that relate a story (for example personal, fictitious) and
historical recounts (such as the course of events during the Second World War)

Neologism

A new word is created, for example, Smartphone, modem, AIDS or an existing word is used in a new way, for example, deadly.

nominalisation

process for forming nouns from verbs (for example, 'reaction’ from 'react' or 'departure’ from
'depart’) or adjectives (for example, 'length' from 'long’, 'eagerness' from 'eager'). Nominalisation
is also a process for forming noun groups/phrases from clauses (for example, 'their destruction
of the city' from 'they destroyed the city'). Nominalisation is a way of making a text more
compact and is often a feature of texts that contain abstract ideas and concepts.

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,window. These are
concrete nouns. Abstract nouns express intangibles, such as democracy, courage,success, idea.

nouns

a word class that includes all words denoting physical objects such as 'man’, 'woman', 'boy’,
'girl', 'diamond', 'car’, 'window' etc. These are called 'concrete nouns'. 'Abstract nouns' express

intangibles such as 'democracy', 'courage’, 'success', 'fact’, 'idea’.

Oracy

An ability to express oneself in and to understand spoken language; it includes oral and aural proficiency.

Orthography

Writing words with correct letters or characters according to common usage.

Paralanguage

Additional elements of spoken communication which are integrated with vocal (voice) and verbal (words) elements, and
contribute significantly to communication and meaning-making. For example, voice quality, volume and pacing, facial
expressions, gestures, posture and body movement.
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Paralinguistics

A study of paralanguage elements of expression.

Pedagogy

A combination of conceptual knowledge, practical skills and reflective capabilities which constitute the ‘art and science’ of
teaching.

Performance

A use of the language in real situations, putting language knowledge into practice; it involves accuracy, fluency and complexity.

Phoneme

The smallest meaningful unit in the sound system of a language. For example, the word is has two phonemes: /i/ and /s/; ship
has three phonemes: /sh/, /i/, Ip/. A phoneme usually has several manifestations dependent on varying phonological contexts.
For example, the p in pin and spin differs slightly in pronunciation but is regarded as being the same phoneme; that is, as having
the same functional meaning within each word.

Phonics

A relationship between letters or characters and the sounds they make when pronounced. L2 learning involves developing
phonic awareness and proficiency.

phonics

the term used to refer to the ability to identify the relationships between letters and sounds when
reading and spelling

Phonological awareness

Understanding that every spoken word is composed of small units of sound, identifying relationships between letters and
sounds when listening, reading and spelling. It includes understandings about words, rhyme and syllables.

Pragmatics

A study of how context affects communication; for example, in relation to the status of participants, the situation in which the
communication is happening, or the intention of the speaker.
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Prediction

An informed presumption about something that might happen. Predicting at text level can include working out what a text might
contain by looking at the cover, or working out what might happen next in a narrative. Predicting at sentence level includes
identifying what word is likely to come next in a sentence.

Prefix

A meaningful element (morpheme) added before the main part of a word to change its meaning. For example, unhappy.

prefixes

meaningful elements (morphemes) added to the beginning of words to change their meaning
(for example, 'un' to 'happy' to make 'unhappy')

Preposition

A part of speech that precede a noun, noun phrase phrase or pronoun, thereby describing relationships in a sentence in respect
to:

e space/direction (below, in, on, to, under — for example, she sat on the table).
e time (after, before, since — for example, | will go to the beach after lunch).

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the beans except the purple
ones)

Prepositions usually combine with a noun group or phrase to form a prepositional phrase. For example, in the office, besides
these two articles.

prepositional phrases

typically consist of a preposition followed by a noun group/phrase. Prepositional phrases occur
with a range of functions, including: adverbial in clause structure (for example, 'on the train' in
'We met on the train.'); modifier in noun group/phrase structure (for example, 'with two children'
in 'a couple with two children'); and modifier in adjective group/phrase structure (for example,
'on golf' in 'keen on golf').

Productive language use

One of the two aspects of communication through language (see receptive language) involving the ability to express, articulate
and produce utterances or texts in the target language.
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Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences. For example, Ahmad chose a
chocolate cake. He ate it that evening (where he and it are personal pronouns; and that is a demonstrative pronoun).

Pronunciation

A manner in which a syllable is uttered.

Prosody

Patterns of rhythm, tempo, stress, pitch and intonation used in language; for example, in poetry or public speaking.

Proxemics

A use of space, posture and touch as elements of non-verbal communication.

Purposeful learning

Learning which results from authentic language experiences that involve real purpose and achievable outcomes.

Question

A commonly employed prompt to elicit language use. A key element of scaffolding to support learners’ use of language and to
encourage further contributions. Different types of questions provide different prompts:

e closed questions are questions for which there are predictable answers. For example, What time is it? These are
typically used as prompts for short answers, as a framework for testing comprehension or reviewing facts, and for
routinized interactions. They are frequently used to scaffold early language development.

e open questions are questions with unknown and unpredictable answers that invite and support more elaborated and
extended contributions from learners. For example, How do you feel about that? What do you think might happen next?
They are used as stimulus to discussion, reflection and investigation.

Questions are an important element of intercultural language teaching and learning. The quality of questions determines the
quality and substance of the learning experience. Effective questions relating to the nature of language, culture and identity and
the processes involved in language learning and intercultural experience guide the processes of investigating, interpreting and
reflecting which support new understanding and knowledge development.
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Read

Process visual or tactile symbols (for example, braille), words or actions in order to derive and/or construct meaning. Reading
includes elements of decoding (of sounds and symbols), interpreting, critically analysing and reflecting upon meaning in a wide
range of written, visual, print and non-print texts.

Receptive language

One of the two components of communication through language (see productive language): the ‘receiving’ aspect of language
input, the gathering of information and making of meaning via listening, reading, viewing processes.

Reciprocating

An integrating element of intercultural communication that involves movement and relationship, interpreting and creating
meaning, and understanding the process of doing so. It involves not only the exchange of words but also an exchange of
understanding between the people involved. It comes into play when the learner ‘self’ encounters and interacts with the ‘other’
(the target language speaker, the target language itself as text or experience); when the existing language code and cultural
frame encounters a different code and frame. This experience impacts on the learner’s perspective and sense of identity and on
their usual ways of communicating. Reciprocating involves conscious attention to the process: attention to the self
(intraculturality) and to the likely impact of the self on the other person involved (interculturality). Things previously taken for
granted are noticed in reference to new or different ways. Key elements of reciprocating include conscious attention,
comparison, reflection and analysis:

e recognition that both partners in an exchange are involved in the ‘effort of meaning’

e willingness to work out what the other person means, the cultural and social context they are speaking from and the
perspectives, which frame what they are saying

e making necessary adjustments to own and each other’s input, orientation and stance that will help the exchange to be
successful.

Register

A variety of language used for a particular purpose or in a particular situation, the variation being defined by use as well as user.
For example, informal register or academic register.

Romanisation

A transcription from a differently scripted language, such as Chinese or Japanese, into the Latin alphabet.

Root of a word

A word/word element that cannot be reduced to a smaller unit and from which other words are formed. For example, plant in
replanting.
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Scaffolding

Support provided to assist the learning process or to complete a learning task. Scaffolded language support involves using the
target language at a level slightly beyond learners’ current level of performance, and involves incremental increasing and
decreasing of assistance. Task support provides assistance to perform just beyond what learners can currently do unassisted,
to progress to being able to do it independently. Scaffolding includes modelling and structuring input in ways that provide
additional cues or interactive questioning to activate existing knowledge, probe existing conceptions or cue noticing and
reflecting.

Scanning

A text processing strategy adopted to search for specific words, ideas or information in a text without reading every word. For
example, looking for a word in the dictionary or a name in a phone directory. Scanning involves moving the eyes quickly down
the text looking for specific words and phrases to gain a quick overall impression/to get the gist.

Script

A writing system in which characters or symbols represent components of language (letters, syllables, words).

Semantic knowledge

Knowledge gained at a meaning rather than a decoding level. This involves understanding the relationship between signifiers
(words, phrases, symbols, signs) and the meanings they represent. Semantic information is supported through reference to
prior knowledge, cultural connotations and contextual considerations.

simple sentences

have the form of a single clause (for example, 'David walked to the shops.' or 'Take a seat.")

Skimming

A text processing strategy aimed at gaining information quickly without focusing on every word.

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 37 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Stereotype

A widely held but fixed and oversimplified image or idea of a particular type of person or thing

Stress

An emphasis in pronunciation that is placed on a particular syllable of a word; for example, she will conduct the orchestra; her
conduct is exemplary.

Suffix

A meaningful element added after the root of a word to change its meaning (for example, to show its tense : —ed in passed.
Common suffixes in English include —ing; —ed; ness; —less; —able).

suffixes

meaningful elements added to the ends of words to change their meaning (for example, to show
its tense: 'ed' in 'passed'). Common suffixes are 'ing', 'ed’, 'ness’, 'less' and 'able’')

Synchronous

Occurring or existing at the same time.

Syntax

An ordering of sentence elements such as words, group/phrases and clauses. In some education settings, the terms syntax and
grammar are used interchangeably.

Talk

Convey meaning and communicate with purpose. Some students participate in speaking activities using communication
systems and assistive technologies to communicate wants, and needs, and to comment about the world

Task

An integrated experience and use of language, set in a context, accomplishing a purpose, focused on meaning. A task provides
an organising structure and context for meaning-focused language learning. Unlike form-focused language activities and
exercises, task-based learning involves the achievement of a goal or authentic outcome. Learners draw from existing language
resources and seek out unfamiliar resources as needed to complete the task. Scaffolding is provided by the teacher via the task
cycle, which includes form-focused teaching. Examples of tasks: researching an issue, sharing ideas and then categorising and
presenting results; planning and having a picnic; designing and publishing an online newsletter.
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Task-based language learning (TBLL)

An orientation to language teaching and learning, which focuses on the use of the language in meaningful and ‘life-like’ tasks
and activities. The completion of the task is not an end in itself, as tasks are part of the overall learning and using of the
language, providing a context and purpose for developing language competence and a means of assessing and evaluating
learning outcomes. Learners work independently and/or collaboratively, draw on existing language resources, generate
solutions to communicative problems, seek out additional or new language and other resources needed to complete the task.
Focused language work, such as grammar knowledge, vocabulary building, social and cultural competence, is integrated with
task preparation and completion processes. Tasks provide opportunities to integrate the four modes of language use, to develop
fluency, complexity and problem-solving capacity, as well as including work on accuracy and focus on form. A task has limits as
a one-off learning event, but is used as a meaningful component of learners’ overall learning progression.

tenses

a grammatical category marked by a verb in which the situation described in the clause is
located in time. For example, present tense 'has' in 'Sarah has a headache' locates the situation
in present time, while past tense 'had' in 'Sarah had a headache' locates it in past time.
However, the relation between grammatical tense and (semantic) time is not always as simple
as this. For example, present tense is typically used to talk about: present states, as in 'He lives
in Darwin'; actions that happen regularly in the present, as in 'He watches television every night';
'timeless' happenings, as in information reports such as 'Bears hibernate in winter'; references
to future events, as in 'The match starts tomorrow' where the tense is present but the time
future. Likewise in 'l thought the match started tomorrow' where the subordinate clause 'the
match started tomorrow' has past tense but refers to future time texts.

Text

An identified stretch of language, used as a means for communication or the focus of learning and investigation. Text forms and
conventions have developed to support communication with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine language with other systems for
communication, such as print text, visual images, soundtrack and spoken word, as in film or computer presentation media.

Text processing strategies

Strategies learners use to decode and understand text. These involve drawing on contextual, semantic, grammatical and phonic
knowledge in systematic ways to work out what a text says. They include predicting, recognising words and working out
unknown words, monitoring comprehension, identifying and correcting errors, reading on and re-reading.

Text structure

Ways in which information is organised in different types of texts (for example, chapter headings, subheadings, tables of
contents, indexes and glossaries, overviews, introductory and concluding paragraphs, sequencing, topic sentences,
taxonomies, cause and effect). Choices in text structures and language features together define a text type and shape its
meaning. Different languages/cultures structure texts differently in many instances.
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text structures

the ways in which information is organised in different types of texts (for example, chapter
headings, subheadings, tables of contents, indexes and glossaries, overviews, introductory and
concluding paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in
text structures and language features together define a text type and shape its meaning.

Text types (genres)

Categories of text, classified according to the particular purposes they are designed to achieve, which influence the features the
texts employ. For example, texts may be imaginative, informative or persuasive; or can belong to more than one category. Text
types vary significantly in terms of structure and language features across different languages and cultural contexts. For
example, a business letter in French will be more elaborated than a similar text in English; a request or an offer of hospitality will
be differently expressed in Japanese or German.

texts

the means for communication. Their forms and conventions have developed to help us
communicate effectively with a variety of audiences for a range of purposes. Texts can be
written, spoken or multimodal and in print or digital/online forms. Multimodal texts combine
language with other systems for communication, such as print text, visual images, soundtrack
and spoken word as in film or computer presentation media.

Textual features/conventions

Structural components and elements that combine to construct meaning and achieve purpose, and are recognisable as
characterising particular text types (see language features).

Tone

A use of pitch and contour in spoken language to nuance words and, in some languages, to distinguish lexical or grammatical
meaning. In Chinese, for example, the tones are distinguished by their pitch range (register), duration and contour (shape). All
Chinese syllables have a set tone, which distinguishes it and its meaning from another syllable. However, in certain
environments tones can change or be modified, while in rapid spoken Chinese a great many unstressed syllables carry no tone
at all.

Translation

A process of translating words/text from one language into another, recognising that the process involves movement of
meanings and attention to cultural context as well as the transposition of individual words.

Transliteration

Writing a letter or word using the closest corresponding letter or word from a different language or alphabet.

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 40 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Verb

A part of speech which expresses existence, action, state or occurrence. For example, they watch football; she is exhausted;
the day finally came.

auxiliary verb — a verb that combines with another verb in a verb phrase to form tense, mood, voice or condition. For example,
they will go, | did eat lunch, she might fail the exam.

verb

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in "The koala is an Australian mammal').

verb groups

consists of a main verb, alone or preceded by one or more auxiliary or modal verbs as
modifiers. For example, verb groups/phrases: create tense, as in 'He [was happy]', 'She [is
working] at home', 'l [have seen] him before'; express modality using modal verbs such as 'can’,
'may’, 'must’, 'will', 'shall' and so on, as in "You [must be] mad', 'He [will have arrived] by now',
'‘She [may know] them'; and create passive voice, as in 'A photo [was taken]'.

verbs

a word class that describes a kind of situation such as a happening (for example, 'climbed' in
'She climbed the ladder') or a state (for example, 'is' in 'The koala is an Australian mammal').

view

observe with purpose, understanding and critical awareness. Some students participate in
viewing activities by listening to an adult or peer describing the visual features of text, diagrams,
pictures and multimedia

voice

in English grammar voice is used to describe the contrast between such pairs of clauses as
"The dog bit me' (active voice) and 'l was bitten by the dog' (passive voice). Active and passive
clauses differ in the way participant roles are associated with grammatical functions. In clauses
expressing actions, like the above examples, the subject of the active (‘the dog') has the role of
actor, and the object ('me') the role of patient; whereas, in the passive, the subject ('I') has the
role of patient and the object of the preposition by ('the dog') the role of actor. In clauses that
describe situations other than actions, such as 'Everyone admired the minister' and 'The
minister was admired by everyone', the same grammatical difference is found, so that the object
of the active ('the minister') corresponds to the subject of the passive; and the subject of the
active (‘everyone') corresponds to the object of the preposition 'by'. And in the literary sense, it
can be used to refer to the nature of the voice projected in a text by an author (for example,
‘authorial voice' in a literary text or 'expert voice' in an exposition).
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Word borrowing

A practice of incorporating words from one language into another. For example, the use of Italian words such as pianissimo,
cannelloni in English and the use of English ICT terms in many languages. The increasing frequency of word-borrowing
between languages reflects intercultural contact, contemporary cultural shifts and practices in a globalised world, issues of ease
of communication and efficiency and technological specialisation.

write

plan, compose, edit and publish texts in print or digital forms. Writing usually involves activities
using pencils, pens, word processors; and/or using drawings, models, photos to represent text;
and/or using a scribe to record responses or produce recorded responses

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 42 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




The Australian Curriculum
Languages - Viethamese

. AUSTRALIAN CURRICULUM,
( ( ( ASSESSMENT AND
REPORTING AUTHORITY




Vietnamese

Overview

Context statement
The place of the Viethamese language and culture in Australia and in the world

Vietnamese is the official language of Vietnam. It is spoken by approximately 90 million people in Vietham and approximately
four million Vietnamese people living in other countries around the world, with the majority residing in the United States,
Cambodia, France, Taiwan and Australia.

Vietnamese language and culture have evolved and continue to change over time due to processes such as globalisation and
technological change and in responsParagraphe to Vietnam’s geopolitical and historical position in the world. The lasting
influence of historical contact and exchanges between Viethamese, Chinese and French people can be seen in the Vietnamese
lexicon, for example, Sino-Vietnamese words (ttr Han Viét) such as phu ni, phi trirdng and hang hai, and Vietnamese words of
French origin such as ca rét, xép and ga l&ng. Chinese allusions (dién tich) are also common in classical Vietnamese literature.
Westernisation, globalisation and technological advances have also enriched the Viethamese vocabulary, with new words such
as Tay hoéa, lai cang, tw do cé nhén, nhéat ky dién tr, mang lwdi toan cdu and dién thoai théng minh.

In Australia the place of Vietnamese culture and language is defined by patterns of migration. The first major wave of
Vietnamese migration to Australia began in the mid-1970s with the arrival of large numbers of refugees following the fall of
Saigon at the end of the Vietnam War. In more recent years, the vast majority of Vietnamese migrants have come to Australia
through family connections, and there are growing numbers of skilled migrants. The migrants’ need to maintain Vietnamese
identity through language, culture and religion contributed to the Vietnamese language flourishing in the home and being
delivered in after-hours Vietnamese school settings.

Vietnamese language and culture represent an important part of the linguistic and cultural diversity of Australia. Viethamese
people have made and continue to make a significant contribution to the development and enrichment of Australian society in
areas such as commerce, agriculture, industry, health, the arts, education, hospitality, tourism and international relations.

The place of the Vietnamese language in Australian education

Since the 1990s, the place of the Viethamese language in Australian education has benefited from expanding diplomatic and
trade relationships between Australia and its Asian neighbours. Since that time, there has been an increase in the number of
students studying Vietnamese in primary and secondary schools and in after-hours Vietnamese language schools run by
Viethamese community organisations. The dramatic increase of students studying Vietnamese reflects the growing Viethamese
community in Australia, as well as government policies supporting multiculturalism.

The nature of Viethamese language learning

The modern standard version of Vietnamese is Tiéng Viét. Vietnamese is a tonal language written in the Roman alphabet with
additional diacritics for tones. The tone system is a distinctive characteristic of Vietnamese phonology; for example, a word may
be repeated with any one of six tones to indicate six different meanings (ma (ghost), ma (mother), ma (but/that), m& (horse), ma
(grave) and ma (rice seedling)). Consequently, pronunciation and intonation play a key role in the learning of Vietnamese, with a
clear correlation between sound and writing systems.
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The importance of intercultural awareness in language learning is illustrated by distinctive features of Viethamese such as the
complex system of personal pronouns, which is vital to building and defining relationships, with use of the personal pronouns
em, anh, chi, cé, éng, ba, con and chau contingent on the relationships between speakers in contexts of communication. The
frequent use of idioms, proverbs, similes and metaphors in both daily interactions and literature is another key feature of
Vietnamese language use.

The diversity of learners of Viethamese

The Australian Curriculum: Languages — Vietnamese is pitched to background language learners, the dominant cohort of
learners of Vietnamese in the Australian context.

The background language learner pathway has been developed for students who have been exposed o Viethamese language
and culture, and who may engage in active but predominantly receptive use of Viethamese at home. The range of learners
within the Vietnamese background language learner pathway is diverse, defined for the most part by different waves of
migration. Learners may be first-, second- or third-generation Australians, and their use of Viethamese may extend beyond the
home to involvement in community organisations and events and to everyday interactions with Vietnamese friends. Other
learners may have been born in Vietnam, where they may have completed some education.

A key dimension of the Australian Curriculum: Languages — Vietnamese involves understanding the interrelationship between
language and culture. The curriculum is designed with an intercultural language-learning orientation to enable students to
participate meaningfully in language and cultural experiences, to develop new ways of seeing and being in the world from a
bilingual perspective, and to understand more about themselves in the process.

PDF documents

Resources and support materials for the Australian Curriculum: Languages - Vietnamese are available as PDF documents.
Languages - Vietnamese: Sequence of content
Languages - Vietnamese: Sequence of Achievement - F-10 Sequence

Languages - Vietnamese: Sequence of Achievement - 7-10 Sequence
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Vietnamese

Foundation to Year 2

The nature of the learners

Children enter the early years of schooling with varying degrees of early literacy capability in Viethamese and/or English. For
young students, learning typically focuses on their immediate world of family, home, school, friends and neighbourhood. They
are learning how to socialise with new people in settings outside the home, share with others, and participate in structured
routines and activities at school.

Vietnamese language learning and use

Vietnamese is learnt in parallel with English language and literacy, with each supporting and enriching the other. Vietnamese is
used at home and in familiar Vietnamese-speaking settings, and in classroom interactions, routines and activities, supported by
the use of materials and resources, gestures and body language. At this stage, there is a focus on play, imaginative activities,
games, music, dance and familiar routines, which provide scaffolding for language development. Repetition and consolidation
help learners to identify familiar and new words and simple phrases, and to recognise the purpose of simple texts. Learners use
Vietnamese for functions such as greeting, asking and answering questions (for example, Em chao thdy/cé. Chao ban. Ban tén
14 gi? Toi tén la Mai), responding to instructions (for example, Céc em ngdi xuéng. Mé vé ra doc véi ¢6), and taking turns in
games and simple shared tasks. There is a natural transition from spoken to written language. Learners use a variety of cues,
including images, context and frequently used word patterns, to comprehend texts and to communicate.

Contexts of interaction

The primary contexts for interaction in Viethamese are the immediate environments of home and the classroom. Learners use
Vietnamese to interact with each other and the teacher within the learning environment at school and with immediate family
members at home. The use of information and communication technologies (ICT) enriches the learning of Vietnamese language
and culture by providing alternative experiences, a range of resources, and opportunities to access authentic language in
different contexts.

Texts and resources

Learners engage with a variety of spoken, written and visual texts such as children’s songs and nursery rhymes, stories from
Big Books, plays and interactive resources. Writing skills progress from identifying the alphabet and tone markers to tracing,
labelling and copying letters, and then to constructing simple, short texts using familiar vocabulary.

Features of Vietnamese language use

Learners become familiar with how the sounds and tones of the Vietnamese language are represented in words and symbols.
They practise pronunciation through activities such as singing Viethnamese folk songs (déng dao, ca dao), and experiment with
sounds, single vowels, consonants, syllables, simple phrases and sentences relating to pictures, objects and actions, for
example, M cho me, ma, méo, mua and H cho hoa héng, hét, hoc. D4y la céi nha. Em bé dang ngu. They learn to recognise the
letters of the Vietnamese alphabet and tone markers, making comparisons with the English alphabet, and write letters, words
and simple sentences, for example, Con thich &n com. They share similarities and differences between the ways they
communicate in Vietnamese and English, and begin to recognise how language use changes according to speakers and
context.

Level of support
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The classroom is a new context for communication, where learners rely on the teacher to assist their learning. The teacher uses

scaffolding, modelling, cueing, monitoring, feedback and encouragement to support learning experiences. Multiple and varied

sources of input and stimulus are provided, for example, bilingual Big Books and picture books, subtitled cartoons and video

programs, realia, objects, maps, charts and gestures.

The role of English

Vietnamese is used as the medium for class interaction and to demonstrate and model new language acquisition. English may

be used to explain features of language and aspects of culture. Both English and Viethamese may be used when learners

communicate about similarities and differences between Viethnamese and other languages and cultures and reflecting on how

they communicate and behave in Vietnamese- and English-speaking contexts.

Foundation to Year 2 Content Descriptions

Communicating
Socialising

Interact with peers and the teacher by introducing themselves
and expressing needs, wishes, likes and dislikes

[Key concepts: belonging, preferences; Key processes:
greeting, expressing preferences]

(ACLVIC106)

ENGE RS

Participate in guided group activities such as songs, rhymes,
games and transactions, using modelled repetitive language
[Key concepts: play, performance, action learning; Key
processes: giving and following instructions, active listening,
speaking]

(ACLVIC107)
B Ye

BC S
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Elaborations

greeting and farewelling peers and the teacher using
appropriate terms of address, gestures and body
language, for example, Em chao thay/cé. Chao ban. Tam
biét

introducing themselves and asking questions to initiate
interactions, for example, Chao ban, t6i tén la Lan. Con
ban? Ban tén (1a) gi? Téi bay tudi. Con ban, ban méy
tudi? Ban c6 khde khéng?

using simple statements to describe themselves and
express likes and dislikes, for example, Téi tén la Lan.
T6i sau tudi. Téi thich &n phé, and needs, for example,
T6i muén ubng nuéc

expressing thanks, for example, Cédm on ban, offering
wishes, for example, Chdc ban sinh nhét vui vé, and
apologising (Xin 16i)

making simple requests using Lam on and expressing
thanks with Cam on

participating in songs, rhymes and chants by using
repetitive language and actions, for example, Kia con
buém vang, Tét dén réi, Ruéc dén thang Tém

participating in traditional and contemporary games (for
example, T4p tdm vong) or activities that involve taking
turns, making choices or swapping items, for example,
forming groups using numbers or colours for activities
such as telling the time or counting or memory games
(for example, Méy gior réi 6ng s6i 0i?)
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Interact in classroom routines and activities by responding to
questions, following instructions and asking for permission
[Key concepts: roles, routines; Key processes: following
instructions, listening, observing]

(ACLVIC108)

B @ &S

Informing

Identify key words and specific information related to their
personal world in simple spoken, written,digital and visual
texts

[Key concept: personal world; Key processes: listening,
viewing, identifying, locating]

(ACLVIC109)
El K QI GD

Share information about self, family, school and friends, using
modelled sentence structures and illustrations to support
meaning

[Key concepts: self, family, school, friends; Key processes:
describing, presenting]

(ACLVIC110)
E| K C s GD

Creating
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e using Vietnamese for everyday classroom routines such
as roll call (Da, Da c6 or Em chao thay/cé)

e responding with appropriate actions to the teacher’s
simple instructions, such as Cac em ngdi xuéng. Em hay
mé& vé ra. Poc chung véi thay/cé nhé, or following
instructions to locate items, for example, trén, duwdi,
trong, ngoai, & gitra

e asking for permission, for example, Thwa cé cho em di vé
sinh. Ban lam on cho téi di qua

e responding to the teacher’s instructions and questions in
class activities, using modelled language such as Em c6
hiéu khéng? Da, em hiéu

e using context-appropriate language to show politeness
when interacting with the teacher, for example, Thuwa c6,
Thuwa thdy, Da, c6. Vang a. Xin 16i c6 em t6itré. Xin phép
¢ cho em vao Iop

Elaborations

e identifying familiar words or concepts related to familiar
people, for example, Day la ba. Day la me va chj, or
everyday objects, for example, D&y la cai nha. Day la cai
céng. Péy la chiéc xe

e viewing and/or listening to familiar texts such as posters,
songs and short films to locate key words, for example,
bia tranh minh hoa, truyén tranh, ttr dién bang hinh, tro
choi xép hinh, hoc vén tiéng Viét

e demonstrating comprehension of words and short
sentences in familiar texts by pointing, labelling,
matching, clicking and dragging, drawing and miming

e using contextual and visual cues to identify main points
when participating in shared reading of print and digital
texts

e labelling or naming classroom items and resources or
personal possessions

e describing self and the immediate environment, such as
by writing or reading aloud captions to own photos, using
simple sentences, familiar vocabulary and visual,
concreate and digital supports, for example, Day /a toi.
Téi la con trai. Day la gia dinh t6i. D&y la ban than cada t6i

e annotating pictures or photos using digital technologies
and modelled language to describe people and objects,
for example, Cai nha cd. Cai ao moi

e conveying aspects of their knowledge of their
Vietnamese heritage, for example, by sharing a family
story, photo or object from Vietnam

Elaborations
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Participate in shared reading, viewing of or listening to
imaginative texts and respond through miming, acting,
matching pictures with text or answering questions
[Key concepts: imagination, response; Key processes:
participating, listening, matching]

(ACLVIC111)
B . x@ %S

Create and perform simple imaginative texts such as chants,
songs and stories, using familiar language and non-verbal
forms of expression

[Key concepts: performance, expression; Key processes:
experimenting, labelling, captioning]

(ACLVIC112)
E| K QI €3

Translating

Translate and interpret familiar Viethamese words, phrases
and expressions
[Key concepts: language, meaning; Key process: translating]

(ACLVIC113)
E.x@a&%
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e listening to, reading or viewing familiar Vietnamese
imaginative texts such as stories (Mwoi hai con giap),
rhymes (Théng Bom), and cartoons in digital form,
participating in a collaborative retelling of the text using
prompts such as objects, pictures or cut-outs, and
sequencing pictures to show the correct order of events

e responding to spoken, or print and imaginative texts in
digital modes through play-acting, illustrating and
movement

e drawing their favourite character or scene from rhymes,
songs or stories, such as Tho va rua, C6é bé quang khan
dé, and describing their favourite character, for example,
Con thich con (rua/ thd) vi né (chdm chi/ludi biéng). Con
khéng thich con (ché s6i) vi né (di¥ ton)

e responding to questions about imaginative texts, for
example, C4u chuyén nay xay ra & dau/néi vé diéu gi?
Trong truyén nay gébm c6 nhiing ai/céc con vét nao?
Chuyén gi xay ra? Két thic ra sao?

e composing and performing rhymes, songs or stories,
illustrating meaning through the use of non-verbal forms
of expression such as clapping, gestures and facial
expressions

e creating a narrative through a photo story or animation by
sequencing a series of pictures with captions or by
creating a storyboard with labels, using modelled
language, for example, Ngay xtra ngay xwa, trong mét
khu rirng/ngéi lang... c6 mét gia dinh/em bé

e creating and presenting own Big Books or digital texts
based on imagined scenarios in familiar contexts

e expressing an experience through a puppet play or
dramatic performance

Elaborations

e interpreting/translating greetings and other learnt words
and phrases from Vietnamese into English, for example,
cém on (thanks), tam biét (goodbye), chao (hello), xin 16i
(sorry)

e sharing familiar Viethamese phrases and expressions
with friends and interpreting their meaning, for example,
Ngay mai gap lai. Em tén gi? Em tén (la) Nam. Em bao
nhiéu tuéi? Em bay tudi. Khéng cé chi/gi

e using Vietnamese and English to name familiar objects
and conduct simple conversations, translating when
necessary to help others understand

e playing matching games with Vietnamese and English
words from Big Books and picture books in print or digital
form
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Create bilingual texts in both Vietnamese and English for the e creating bilingual identity cards that contain personal

immediate learning environment such as labels, captions, wall information, for example, Day /a téi. T6i c6 mat mau den.
T6i ¢6 téc ngan/‘This is me. | have brown eyes. | have
charts and other resources -
short hair’
K n : representation ivalence; K r : . . . .
[Key ?0 cepts. ejp esentation, equivalence; Key processes e creating parallel cards (in English and Vietnamese) and
labelling, captioning] playing matching games such as Memory or Snap

e creating bilingual resources such as illustrated

(ACLVIC114) Vietnamese—English and English—Viethamese wall charts
E] K @ G:.) or online flashcards for classroom use
e creating bilingual captions in Vietnamese and English for
a photographic display for the classroom about a class
event or experience such as a sports day, multicultural
day or school camp
e making and displaying labels in Viethamese and English
for classroom objects
Reflecting Elaborations

Share opinions and ways of behaving when using Vietnamese e identifying the significance of particular gestures in
in home and school contexts Vietnamese-speaking contexts, noticing own level of
comfort with these, for example, making or not making

[Key concepts: identity, membership; Key processes: eye contact when talking to older people

identifying, comparing] e discussing one another’'s ways of communicating and
their appropriateness in Viethamese contexts, such as
(ACLVIC115) different ways of showing politeness, for example, when
B :K‘ Q= C:,) making requests (gium, lam on), thanking someone (¢dm
on nhiéu, cdm on), bending when passing people, folding
arms and/or nodding while greeting people

e sharing with peers what it is like to use Vietnamese, for
example, when singing a song in class, speaking
Vietnamese with friends or family members, and using
gestures, such as bowing when they say Con chao ba
me. Chau chao 6ng ba

Identify themselves as members of different groups, including e listing various groups that they belong to, for example,
the Vietnamese class, the school, their family and the family, school, class or clubs, and reflecting on
themselves as a member of these groups and the role

community, describing their roles within these groups they play in each one

K : self, rol longing; K : . v . .
[Key concepts: self, roles, belonging; Key processes e identifying themselves as belonging to a particular

recognising, connecting, describing] cultural and/or language group, for example, ‘my

Vietnamese class’, ‘my Vietnamese school’ and ‘my
(ACLVIC116) community’, or ‘| speak Vietnamese’ (T6i biét tiéng Viét)
E] @ ... G:.) e reflecting on how their own identity as a person who

knows more than one language influences the role they
play in various groups

e eliciting and giving information that signals identity in
different contexts such as home and school, including
age and appearance, class and school, for example,
compiling a personal profile consisting of their
Vietnamese name, age and animal sign, using simple
words and modelled statements, such as Em tén (/a)
Nguyén Hoang Nam. Em bay tudi. Em hoc I6p hai. Em
tudi con heo
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Understanding
Systems of language Elaborations

Recognise the sounds and tones of spoken Vietnamese, and e identifying the 29 letters of the Vietnamese alphabet by

notice how they are represented in words and symbols their names and sounds as well as the five tone markers

[Key concepts: sound systems, writing systems; Key process: ~ ® building phonic awareness by recognising and
experimenting with sounds and rhythms, focusing on
letters that are similar in the English alphabet but
produce different sounds in Vietnamese, for example, e
andj, dand d

@ @ e developing pronunciation, phrasing and intonation skills
by singing, reciting and repeating words and phrases

recognising]

(ACLVIU117)

e noticing that Vietnamese is a tonal language, and that
pitch changes affect the meaning of words

e understanding that although Vietnamese and English use
the same alphabet there are additional symbols/markers
that create more letters in Viethamese

e developing familiarity with similarities and differences in
Vietnamese sound—letter correspondence, such as a, 4§,
4,e 60, 6, 0;u,waswellascandk, jand y, s and x,
and ch and tr

e noticing that the same word with different tone markers
has different meanings, for example, ma, ma, ma, ma,
ma and ma

e exploring Vietnamese spelling strategies such as
grouping words according to initial letters that represent
particular sounds, for example, h (hoa héng, hat, hoc) or
m (me, ma, meo)

e using single and consonant clusters, vowels and vowel
clusters with tone markers to form and spell words, for
example, ta, la, tha, nga

e recognising and using lower and upper case letters
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Understand some first elements of Viethamese grammar, e noticing that there are multiple forms of personal
pronouns in Viethamese compared to English, for
example, con, chau, em, t6i, minh, anh, chj versus ‘I’ and

adjectives, verbs and prepositions, and basic rules of word ‘you'

such as personal pronouns, frequently used nouns,

order in simple sentences . L PR
e using common adjectives such as to, nho, cd, mdi, ngan

[Key concepts: syntax, vocabulary; Key process: recognising] and dai to describe people, animals and objects, noticing
that nouns come before adjectives, for example, a0 xanh

(ACLVIU118) . . P .
e using common verb forms, for example, an, uéng, choi,
E] @ ngu, doc, nghe, viét, héi, tra Ioi, néi, thich

e recognising common prepositions relating to location, for
example, trong, ngoai, trén, dwdi, & gitra

e using vocabulary relating to time, such as days of the
week (thtr Hai, thie Ba, thee Twe), months of the year
(théng Giéng/thang Mét, thang Hai, thang Tuw, thang
Chap/Muwdi hai) and ‘o’clock time’ (mét gio, hai gio)

e developing vocabulary knowledge relating to the school
context, for example, céi bang, I6p hoc, gio ra choi, &n
trira, sén choi, céng truong, thu vién

e recognising basic structures of closed and open-ended
questions, for example, Em thich nghe truyén cé tich
khéng? Tai sao em thich truyén ‘C6 bé quang khén dé’?

e using some question words in familiar contexts, for
example, ai, cai gi, & dau, bao nhiéu

e recognising word order in simple sentences, noticing that
the subject is placed before the predicate, for example,
Em + di hoc

Explore different types of familiar texts, such as captions, e examining different types of texts, such as signs, songs,
captions, stories and dialogues, noticing that they can be

labels, songs, rhymes and fairy tales, noticing similarities and
short or long, spoken, written, digital, visual or multimodal

differences between text types

e sharing ideas about the purpose of different texts, such
as a class timetable (to show the sequence of lessons) or
a story (to describe past events)

[Key concept: familiar texts; Key process: recognising]

(ACLVIU119)
e exploring similar text types in Vietnamese and English,

E R @ GD for example, songs, street signs or labels on goods at a
market, and noticing ways in which they are similar or
different

e naming different types of familiar texts (story, poem,
song) and discussing how they work, for example, using
the story starter Ngay xuwa, héi do, 1au I3m réi; or rhyming
or repeating words in songs, such as quac quac quac,
quac quac quac in the song ‘Mot con vit

Language variation and change Elaborations
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Recognise that there are variations in the way Vietnamese
speakers greet and address different people
[Key concept: register; Key process: recognising]

(ACLVIU120)
BEE@a=%

Recognise that Australia is a multilingual society and that
Vietnamese is one of the major community languages in
Australia

[Key concept: language power; Key processes:
understanding, recognising, comparing]

(ACLVIU121)

E @ % ¥ M
Role of language and culture

Understand that the ways in which people use language
reflect their cultures, and relate to where and how they live
and what is important to them

[Key concepts: language, culture, identity; Key processes:
understanding, noticing]

(ACLVIU122)

E@&=G\¢
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recognising that greetings and terms of address in
Vietnamese vary according to participants, for example,
bowing the head or saying da/thwa/kinh thira when
interacting with elderly people

noticing how language varies according to the
relationship between the speakers and the context of
communication, for example, the influence of
relationships on the choice of personal pronouns (con
chao me, chau chao 6ng ba, em chao c6, em chao anh)

recognising that there can be different terms of address
for the same person depending on their age and
relationship with the speaker, for example éng, ba, bac,
c6, chu, anh, chi, em...

exploring and naming different languages that they have
encountered in everyday life, for example, languages of
their parents, grandparents, neighbours or classmates

exploring the range of languages spoken in Australia,
including Aboriginal languages and Torres Strait Islander
languages, Asian languages and world languages

% AA

Elaborations

e identifying gestures, words and phrases that reflect

aspects of Vietnamese culture, for example, folding arms,
using both hands to offer something, and saying da,
thua, vang a to show respect

identifying elements of Vietnamese cultural
representation, such as flags, sporting emblems or
cultural items (for example, o dai, nén la and xich-16) in
paintings or pictures of landscapes, folk tales or movies,
and making comparisons with those of other cultures

exploring the meaning of ‘culture’, recognising that it
involves visible elements such as ways of eating, for
example, how and why Vietnamese people use
chopsticks and spoons instead of knives and forks (O
nha em &n bang dia), and invisible elements such as
how people live, what they value, and how they think
about themselves and others

discussing how and why gestures can be interpreted
differently in different cultures, for example, using the
fingers to beckon to others is considered appropriate in
some cultures but impolite in Vietnamese culture
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Vietnamese

Foundation to Year 2 Achievement Standard

By the end of Year 2, students interact with the teacher and peers through action-related talk and play. They introduce
themselves and others, and express thanks, likes and dislikes, needs and wishes, for example, Téi tén la Lan. Cam on ban. T6i
thich/ khéng thich ... Téi muén &n com. Chiic ban sinh nhat vui vé. They use modelled repetitive language when participating in
games and shared activities, and interact in classroom routines by responding to questions, following instructions and asking for
permission, for example, Da, em xong réi. Cac em hay doc theo cé. Thwa cé cho em di uéng nuwéc. When interacting, they use
the sounds and tones of Vietnamese and distinguish between questions, such as Ai? O dau? Khi nao? Co ... khéng?, and
commands, for example, Ding Ién. They identify information and key words, such as names of people, for example, cé An, ban
Hai; places, for example, trirong, 16p; or objects, for example, cai ban; and convey information about themselves and their
family, friends and school using modelled sentences and illustrations. They respond to imaginative experiences through miming,
acting, and answering questions, and create and perform simple imaginative texts using familiar language and non-verbal forms
of expression. Students use familiar vocabulary related to the classroom and home environment. They use simple sentences
with appropriate word order to communicate information about themselves, for example, Téi bay tudi, their family and the
classroom, for example, D4y la gia dinh t6i/ I6p t6i. Students translate frequently used words and simple phrases and create
simple bilingual texts for the immediate learning environment. They describe the experience of using Vietnamese and identify
their roles as members of different groups, including the Vietnamese class and their family and community.

Students identify the sounds and tones of the Vietnamese language in words and symbols. They identify similarities and
differences between different types of familiar texts. They provide examples of the different titles and greetings that are used to
address people in different situations. Students name some of the many languages used in Australia, identifying Vietnamese as
one of the major community languages. They identify how the ways in which people use language reflect where and how they
live and what is important to them.
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Vietnamese

Years 3 and 4

The nature of the learners

At this level, children are developing awareness of their social worlds and of their membership of various groups, including the
Vietnamese class and community. They are further developing literacy capabilities in both Vietnamese and English, as well as
biliteracy capabilities. They benefit from multimodal, activity-based learning that builds on their interests and capabilities and
makes connections with other areas of learning.

Vietnamese language learning and use

Learners interact with family and the wider Viethamese-speaking community, and at school with their peers and the teacher in a
variety of communicative activities. Specific language-learning skills such as memory and communication strategies are
developed. Learners primarily engage in a variety of listening and viewing activities, and understand familiar stories, songs and
poems. They use Vietnamese in everyday interactions such as seeking advice, asking for help and clarifying information or
ideas, for example, Thua cé, chir ‘Viét’ dénh van thé nao a? Lam on giup t6i tré I6i cdu nay. Thuwa cé ‘16 phép’ la gi a? They
participate in discussions such as sharing information about their routines and leisure activities, and their feelings about
themselves and their home, friendships and interests. They explore Vietnamese language and culture through experimentation
with Vietnamese rhymes (déng dao, vé) and proverbs (tuc ngi¥). They listen to and view children’s songs, music performances,
television shows and films, and use their imagination to create simple texts such as songs, dialogues and stories. They
understand the function of basic grammatical features and sentence structure, and apply this understanding when describing
actions, people and objects in simple texts such as messages, notes and emails to friends and relatives.

Contexts of interaction

The contexts in which students interact in learning and using Vietnamese are primarily the classroom, school and home. They
have access to wider communities of Vietnamese speakers and resources through out-of-classroom activities and the use of
virtual and digital technology. They work both independently and cooperatively, further developing their sense of personal as
well as group identity, and of the cultural and intercultural significance of family relationships.

Texts and resources

Learners develop biliteracy skills through interacting with a range of spoken, written, visual and multimodal texts. Texts such as
recipes, weather reports and family profiles show how language is used in different ways and for different purposes.

Features of Vietnamese language use

Learners explore Viethamese sounds and spelling strategies to further develop their speaking and writing skills and initial
understanding of their developing biliteracy. They compare the formation of Viethamese and English nouns, verbs, adjectives,
adverbs and prepositions to extend their vocabulary, and use simple sentences to provide information about places (Nha t6i &
gén truong hoc), people (Me toi c6 méi téc dai), events (H6m qua la Tét Trung thu) and time (T6i di nga lic 9 gio t6i). They
begin to develop a metalanguage for understanding and discussing language features, and make connections and comparisons
between such features in English and Viethamese. Comparing the structures and patterns of Vietnamese with those of English
helps learners understand both languages, assisting in the development of their biliteracy skills.

Level of support
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This stage of learning involves extensive support through scaffolding. Teachers model what is expected, introduce language
concepts and resources needed to manage and complete tasks, and make time for experimentation, drafting and redrafting,
providing support for self-monitoring and reflection. Support includes a range of spoken, written, visual and interactive
resources, such as puppet plays, songs, video clips and digital games.

The role of English

Learners use Vietnamese in classroom routines, social interactions, learning tasks and language experimentation and practice.
Vietnamese and English are used for discussion, explanation and reflection, as learners become aware of the interdependence
of Vietnamese language and culture and make comparisons with other languages and cultures. They discuss and begin to
explore connections between culture and language use, and the significance of certain traditions and practices, for example, the
use of 6ng, ba, ba, me, anh or chj to address older people or siblings in Viethamese rather than addressing them by their first
names as in English.

Years 3 and 4 Content Descriptions

Communicating

Socialising Elaborations
Share with peers and the teacher information and e sharing personal information and asking questions to
experiences relating to self, family and friends initiate conversations, for example, Téi tu6i con méo. Ban

R ‘? . . ar s 1% N Y . .
[Key concepts: self, family, friends; Key processes: tu,o ! C? ngr ‘C::/)a dinh t6i ¢6 ndm nguoi. Con gia dinh ban
c6 may nguoi’

exchanging, describing] e answering questions to provide information about self,

family and friends using full sentences, for example, Gia
dinh em c6 may nguoi? Gia dinh em c6 bén ngudi. (not
B % .x © a4 S Bén nguoi) Ao (ctia) em mau gi? Ao em mau dé (not D4)

(ACLVIC123)

e using simple descriptive statements to share information
about themselves, for example, Téi c6 téc ngén mau den.
Téi thich mau xanh duong va xanh 14 céy. Téi ¢6 thé
chay nhanh nhung khéng biét boi

e participating in simple spoken exchanges with peers
about daily routines, for example, Ban & dau? Ban di dén
trirong béng gi?, and personal interests, for example, Téi
thich choi da banh. Con ban thich mén thé thao nao?

e asking and answering questions related to time, place,
number, days of the week, months and seasons, for
example, H6m nay la thir may? Mua nay la mua gi?

e exchanging simple correspondence such as notes,
invitations or birthday cards in print or digital form
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Participate in collaborative tasks that involve planning and
simple transactions

[Key concept: collaboration; Key processes: participating,
contributing, transacting]

(ACLVIC124)
= Exiﬁ :K Q) GB

Participate in everyday classroom activities by seeking
clarification, advice and help from others

[Key concept: participation; Key processes: advising,
requesting]

(ACLVIC125)

e

Informing

Locate and organise information relating to familiar contexts
from a range of spoken, written, digital and visual texts

[Key concepts: routines, pastimes; Key processes: identifying,
listening, viewing, reading, organising]

(ACLVIC126)

E]ﬁ:i c::i.‘cé)
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e working together in collaborative tasks and sharing
decisions about content, vocabulary and design, for
example, designing a poster for a special event or
creating a shared online photo album with narration of a
class event

e following procedures and instructions for shared
activities, for example, making Mid-Autumn lanterns and
paper cranes, or following simple recipes such as
lemonade or jelly, using imperative verbs (/4y, cét, dé,
rira) and vocabulary for ingredients and quantities (nuwéc
qua, trai, bot, mét lit, mot ki-16)

e planning, rehearsing and producing a performance such
as a song or dance for school assembly, and interacting
with guest speakers or classroom visitors during special
occasions such as multicultural festivals or Harmony Day

e participating in short role-plays and games that involve
taking turns, active listening, memory and information
exchange

e attracting attention to ask for assistance, for example,
Thuwa c6, em khéng hiéu. Thay/cé lam on stra bai gitip
em

e seeking advice and help from others, for example, Thuwa
c6, bai nay lam thé nao a? Ban gidp minh tré I6i cdu nay
voi

e using appropriate language to seek clarification, such as
asking for something to be repeated, for example, Xin
thdy nhéc lai, or asking how to say or write a word or
expression, for example, Thua cé, chiy ‘tiéng Viét’ viét
thé nao a? Thuwa thay, cau nay tiéng Viét néi thé nao a?

Elaborations

e gathering and organising information about others’
activities and interests, for example, surveying peers on
weekend or daily activities and tabulating the results

e listening to short spoken texts with some unfamiliar
language, such as a recorded phone message, and
identifying key points of information, for example, the
name of the person calling, their contact details and the
gist of the message

e collecting and sorting information from a range of texts in
multimodal and digital forms about people, objects or
animals, for example, constructing a table that sorts
animals into those they like and those they don't like and
gives reasons for preferences (Téi thich con ga vi né cho
minh trimg, thit va léng. Téi khéng thich con rén vi né
cén dau)
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Present information relating to familiar contexts in modelled

spoken, written and visual texts in different modes, including
digital and multimodal

[Key concepts: time, home, neighbourhood; Key processes:
presenting, selecting]

(ACLVIC127)

% . xC %S

Creating

Respond to imaginative texts such as fables, folk tales, songs

and stories by identifying favourite elements and making
simple statements about settings, characters and events
[Key concepts: setting, ideas, character, event; Key
processes: responding, identifying]

(ACLVIC128)
BE@&=6

Create and perform imaginative texts such as captions,
chants, raps, dialogues and stories, using formulaic
expressions, modelled language and visual supports
[Key concepts: imagination, experience; Key processes:
creating, performing]

(ACLVIC129)
E| K C s GD

Translating
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gathering information from a range of sources and
reporting it in a different mode, for example, captioned
photographs, drawings and posters sharing information
orally about routines and interests, for example, giving a
short speech about their daily life at home or their
favourite songs or movies

presenting information about familiar topics using
modelled language, such as a recount of a recent school
excursion or a set of instructions on pet care

conveying information about school and community
events in written and multimodal texts, such as annotated
posters or digital storyboards, through scaffolding and
guidance

reporting information to others, for example, presenting
the results of a class survey on likes and dislikes in
relation to food and drink or leisure activities through a
picture graph with annotations (Nhiéu ban trong I6p minh
thich @n phé. C6 12 ban thich an cha gio. C6 vai ban
thich choi quéan vot)

Elaborations

reading, viewing and listening to a range of fiction texts
such as short stories, children’s fables (phim/truyén ngu
ngén) and folk tales (truyén cé tich), and retelling or
summarising the basic plot and making statements about
the setting and main characters using descriptive
language

creating a timeline of the main events of a story using
words, pictures or simple sentences

performing a scene from a text such as a Vietnamese
folk tale, for example, TAm Cam, Hang Nga va Hau
Nghé, using modelled language

discussing personal responses to imaginative texts,
providing short statements about favourite elements such
as characters, settings or events

expressing own ideas and imagined experiences in texts
such as short stories, using modelled language

creating and performing simple imaginative texts such as
action songs, dialogues or plays, using gestures,
movements and facial expressions to enhance
characterisation or effect

creating an alternative version of a story, using pictures
or online slideshows and photo albums, favourite
characters, formulaic expressions and modelled
language, for example, Héi d6, lau I&m réi, mét ngay no,
mot hém, c6 mét cdu bé/anh chang

Elaborations
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Translate and interpret words and expressions in simple
Vietnamese and English texts, noticing similarities and
differences or non-equivalence of words and expressions
[Key concept: equivalence; Key process: comparing
translations]

(ACLVIC130)
B . x@ %S

Create simple bilingual texts such as signs or notices, digital
picture dictionaries and word banks for the classroom and the
school community

[Key concept: representation; Key processes: selecting,
translating]

(ACLVIC131)
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Reflecting

Reflect on their experiences as Vietnamese background
speakers when interacting in English and Viethamese,
identifying differences in language use and behaviours

[Key concepts: culture, language, behaviour; Key processes:
examining, connecting]

(ACLVIC132)
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identifying words and expressions in Vietnamese and
English that do not readily translate, for example, phé,
banh chuwng, ao dai, ‘bushwalking’, ‘the outback’

examining texts, including digital and multimodal texts, to
identify how the meaning of words changes according to
context, for example, a common Viethnamese homonym
such as da, which may mean ‘to kick’, ‘stone’ or ‘ice’ (as
in fra d&); or the personal pronouns ‘I’ and ‘you’ in
English, which can be translated as éng, ba, cé, chu,
anh, chi, em, con or chau in Vietnamese

noticing the diverse ways in which meaning is conveyed
in Vietnamese and English, and differentiating between
word-by-word translation and intended meaning, for
example, Chtic (6ng ba) séng lau tram tudi (‘1 wish you
long life’) and Chuc chau bé ngoan &n, chéng Ién ('l hope
the baby eats well and grows fast’)

translating signs or phrases in familiar contexts from
Vietnamese into English, for example, street signs,
addresses and food labels, noting that some signs or
symbols are universal, for example, the ‘Stop’ and
‘Peace’ signs, and the wi-fi and Olympic symbols

creating bilingual resources for use in the classroom or
school, for example, digital picture dictionaries and word
lists, glossaries, or signs for the school environment

creating simple Vietnamese captions to accompany
storybooks in English, such as Chu sau doéi bung (The
Very Hungry Caterpillar), and reading them to younger
students

alternating between Vietnamese and English versions of
games such as My gic réi 6ng s6i oi?/What Time is it,
Mr Wolf? and O&n tu ti, ra cai gi, ra cai nay/Rock, Paper,
Scissors

creating hand-made or digital greeting cards in both

Vietnamese and English for different celebrations and
traditions

Elaborations

e comparing their interactions in Viethamese and English,

noticing different behaviours and language used, for
example, using appropriate personal pronouns and
adding the sound oi after the names of family members
and friends to attract the person’s attention or show
affection (Me o1, Hoa oi), compared with addressing
friends in English by their first name (Chi o1, ra day choi
véi em/Lan)

describing elements of Viethamese language that are
different to English, including pronunciation, gestures and
facial expressions, and sharing what they find difficult or
awkward when using each language

developing language for describing experiences of
intercultural exchange in different contexts, for example,
Téi thich néi tiéng Viét & nha hon & truong
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Explore their own sense of identity, including elements such
as family, background, experiences, and ways of using
language in Viethamese- and English-speaking contexts
[Key concepts: communication, identity; Key processes:
reflecting, adjusting]

(ACLVIC133)

% . xC %S

Understanding
Systems of language

Experiment with pronunciation and spelling of Viethnamese
vowels, consonants and tone markers

[Key concepts: pronunciation, spelling; Key processes:
listening, distinguishing, applying]

(ACLVIU134)
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discussing the groups they belong to, including their
family and Vietnamese cultural and language groups,
and reflecting on how membership of these groups
affects their own sense of identity

creating texts that express their identity, including as a
member of different cultural and/or language groups, for
example, their name in English and/or Vietnamese, their
age in Vietnam and Australia (Mai Ién chin, tudi ta. Mai
méi tam tudi tay)

mapping their personal profile by creating a chart,
timeline or web document to highlight significant
experiences or events, for example, marking an event
when they identified as Viethamese, such as Lunar New
Year (Tét Nguyén dan)

noticing how they communicate with one another, their
family, teachers and other adults, identifying differences
in behaviour in different contexts and with different
people, and suggesting reasons for these differences

Elaborations

identifying similarities and differences between
Vietnamese and English pronunciation, and adapting
learnt spelling strategies from one language to the other

exploring the Viethamese sound system and making
connections between letters, sounds and tone markers in
words, for example, adding or changing tone markers to
form new words (co, co, co, cd, co)

recognising common Vietnamese sounds in words, for
example, nguyén &m dbi, and using spelling strategies to
identify and produce words that have the same sounds,
for example, ao: 4o, tao, vao and oi: choi, vdi, toi

analysing sounds such as diphthongs and triphthongs
(nguyén &m dbi va nguyén am ba) and rhyming patterns
(vén diéu) when listening to Vietnamese songs, and
grouping words according to their pronunciation and
sounds, for example, uoi: cwoi, twoi, nguoi and ién: lién,
mién, dién, tién

developing and applying spelling strategies when writing
frequently used words and more difficult words, for
example, wa, muwa, dwa, chwa, and forming new words,
for example, cai, mai, Iai, thai, trai
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Develop knowledge of nouns, adjectives, verbs and adverbs e exploring different types of nouns such as common
to describe actions, people and objects, and express nouns (ban, td, meo, chd), proper nouns (Hoa, Hai, Viét
Nam), single nouns (ga, bo, ban), and compound nouns

possession (d4t nuere, nha trurong, hoc sinh)

[Key concepts: verb forms, adjectives; Key processes: . . . ,
e expressing possessive cases by using cda +

noticing, applying] noun/pronoun, for example, con méo/céi ban/cén phong

cla téi, cdy thude/cai do cua ban, and noticing cases
(ACLVIU135) when cda can be omitted, for example, ba t6i, me toi, ban
E] @.\ téi, nha téi, phong ba me t6i

e creating plural forms of nouns by adding another word in
front of the stem word according to context, for example,
hai cai ao, nhirng cai ao, nha nha, nguwdi nguoi

e understanding how time expressions are formed through
the use of dang, da, rdi, sé or hém qua, ngay mai, for
example, Téi dang &n. To6i da séng & day hai ndm. Téi &n
réi. Ngay mai toi (sé) di coi phim

e using adverbs to modify actions, for example, chay
nhanh, di cham, hoc gidi, hat hay

e experimenting with the use of prepositions (trén, dudi,
trong ngoai, & gitra), for example, Con chim bay trén troi
means ‘The bird flies in the sky’, rather than the literal
translation, ‘The bird flies above the sky’

e understanding and applying appropriate word order in
sentences, for example, recognising that adjectives
follow nouns (&o trdng), and experimenting with word
order to see how meaning changes, for example, Lan
hay hat # Lan hat hay

e creating affirmative, negative and interrogative
sentences, including closed and open-ended questions,
for example, Téi thich &n com. Ba me khéng thich téi coi
phim nhiéu. Ban thich &n com khén g? Ban thich &n mén
gi? Tao sao minh phéi uéng nuéc nhiéu?

e noticing that interrogatives (khi nao, & dau, bao nhiéu)
can be placed at the beginning, in the middle or at the
end of questions, for example, Khi nao em dén? or Em
dén khinao?; Bao nhiéu tién mot nai chudi? or Mot nai
chuéi gia bao nhiéu tién?
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Recognise the features and purpose of a range of familiar
texts such as stories, greeting cards, recipes, advertisements
and posters

[Key concepts: audience, text structure; Key processes:
identifying, comparing, classifying]

(ACLVIU136)

E.x @+

Language variation and change

Explore how language use varies according to the age,
gender and relationship of participants and the context
[Key concept: variation; Key processes: identifying,
understanding]

(ACLVIU137)
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e classifying a range of texts such as stories, greeting
cards, recipes, advertisements and posters according to
their purpose(s), for example, to entertain, to describe, to
inform or to persuade, and recognising language features
typically associated with particular texts, for example, the
use of imperatives in recipes, time markers in stories, or
recycling symbols on packaging

e recognising how different textual elements such as titles
or headings, layout, images and script combine to make
meaning in a text such as an invitation, web page or
picture book

e comparing features of simple spoken and written texts in
Vietnamese, such as a verbal greeting or a handwritten
postcard, and comparing these with similar texts in
English, noting, for example, the format used to write the
date and address and different ways of addressing
people

Elaborations

e identifying how language choices reflect politeness and
respect, for example, Vietnamese children greet their
grandparents by saying Chau chao 6ng ba a, not Téi
chao 6ng ba

e observing different ways of showing politeness in
different contexts and between different participants, for
example, requesting (/lam on, cdm phién), thanking (chan
thanh cdm on, thanh that cam on, cdm on nhiéu),
bending when passing people, folding arms and/or
nodding while greeting people

e making adjustments to language use when interacting
with family and friends, for example, using personal
pronouns that relate to a person’s position in the family or
to family relationships (chi/cé/ba, anh/6ng, anh Hai, chj
Ba, c6 Tw...)

e exploring the diversity of Viethamese nouns, pronouns
and adjectives that are used to express gender and age,
for example, anh/chj, dan éng/dan ba, con gai/con trai,
ga tréng/gé mai, ché dwe/ché cai, heo con, bé
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Recognise that languages change over time and influence
one another

[Key concepts: loan words, dynamic systems, language
variation; Key processes: observing, identifying]

(ACLVIU138)

@ S%¥

Role of language and culture

Make connections between cultural practices and language
use, such as culture-specific terms or expressions in
Vietnamese and English

[Key concepts: behaviours, practices; Key processes:
identifying, making connections]

(ACLVIU139)
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exploring the influence of English on informal language
used in daily interactions by Viethamese people in
Australia, for example, di ‘shop’, xem ‘TV’, nghe ‘radio’,
dung ‘internet’ and the use of terms such as ‘OK’, ‘hello’
and ‘shopping’

recognising that many Vietnamese words are derived
from other languages, including French (ba lé/‘'ballet’, ca
phél‘café’), English (internet, can-tin/‘canteen’) and
Chinese (phu huynh, té quéc)

AA

understanding that some languages are continuously
evolving, others are endangered, and some are being
revived, with particular reference to indigenous
languages used throughout the world, including
Aboriginal languages and Torres Strait Islander
languages in Australia

¥

reflecting on changes in language practices in modern
Vietnamese, and making comparisons with traditional
Vietnamese, for example, st¥ ky and lich st¥, thdy u and
ba me, sw phu and thdy c6

Elaborations

discussing cultural similarities and differences between
ways of interacting with different people, such as peers,
family members or teachers, in Vietnamese- and English-
speaking contexts

recognising the interconnections between cultural
practices and language use in Viethamese and
demonstrating cultural awareness when using
Vietnamese, for example, using Da, thwa to indicate
politeness, or adding 6ng, ba, théy, c6, ... before
Vietnamese names rather than addressing Vietnamese
adults only by their first names, to show respect

identifying traditional cultural practices and related
language use that supports the sustainable consumption
of resources, for example, cét nhikng tdi nhwa di cho dé
dung lai

4

recognising both the literal and cultural meanings of
Vietnamese names and understanding Vietnamese
naming traditions, for example, that Vietnamese people
traditionally list their family name first, then their middle
name, and their first (given) name last

exploring how language carries cultural ideas, such as
Tét Nguyén dan, Tét Trung thu, dam gib, théi néi, dy
thang

learning metalanguage to discuss the relationship
between language and culture in Viethamese and
English, using metalanguage, for example, y nghia
(‘meaning’), sw khac biét (‘difference’) and cach cw xt»
(‘behaviour’)
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Vietnamese

Years 3 and 4 Achievement Standard

By the end of Year 4, students use Vietnamese to interact with the teacher and peers to exchange information and experiences
relating to themselves, their family and friends. They use formulaic expressions to participate in simple transactional exchanges
and collaborative activities, and to seek clarification, assistance or advice in everyday classroom routines, for example, Lam on
cho biét. When interacting, they use features of Vietnamese pronunciation, including tones, vowels and consonants. Students
locate information relating to familiar contexts and present it in modelled spoken, written and visual texts. They respond to
imaginative texts by identifying favourite elements and making simple statements about settings, characters or events, and
create simple imaginative texts using formulaic expressions and modelled language. Students use common action verbs (for
example, di, &n, ngud, choi, chay, néi, cwdi, lam, hoc), adjectives (for example, dep, xau, tot, den, dd) and adverbs (for example,
nhanh, chdm, hay, gidi), to create short, simple sentences about their routines and interests. They use vocabulary related to
school, home and everyday routines. They use appropriate word order and personal pronouns in simple spoken and written
texts, for example, Ddy la con méo con cua téi/anh/em/chau. They translate and compare common Vietnamese and English
expressions and create simple bilingual texts for classroom use. Students describe how language involves behaviours as well
as words and share their experiences of communicating in Viethamese- and English-speaking contexts.

Students identify the tones of the Viethamese language and use tone markers when writing. They identify the features and
purpose of a range of familiar texts. They provide examples of how language use varies according to the participants, social
context and situation (for example, cho em/téng ban/biéu ba mét mén qua), and identify differences between ways of showing
politeness in Vietnamese- and English-speaking contexts. They identify how languages change over time, providing examples
of Vietnamese words borrowed from other languages such as English and French. They compare Vietnamese and English
language use and cultural practices, identifying culture-specific terms and expressions.
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Vietnamese

Years 5 and 6

The nature of the learners

At this level, learners have established communication and literacy skills in Vietnamese that enable them to explore aspects of
Vietnamese language and culture as well as topical issues or themes drawn from other key learning areas. They are widening
their social networks, experiences and communicative repertoires in both Vietnamese and English, and developing some
biliteracy capabilities. They participate in collaborative tasks that both recycle and extend language. They are gaining greater
independence and becoming more conscious of their peers and social context, and have an increased awareness of the world
around them.

Vietnamese language learning and use

Purposeful language use in authentic contexts and shared activities in the classroom develop language skills and enhance
communication and understanding. Learning how Vietnamese is structured reinforces their oracy and literacy. Learners develop
their speaking skills by interacting with teachers, peers, family and local Viethamese speakers to share their own and enquire
about others’ experiences, interests and opinions. They have access to a broader range of vocabulary, and use strategies such
as effective listening skills to support communication. They explore Viethamese language and culture by engaging with simple
folk tales (truyén cé tich), fables (truyén ngu ngén) and folk songs (ca dao). They read extracts from both Vietnamese and
Australian imaginative texts to engage with themes, characters and messages, and explore embedded cultural beliefs, values
and practices. They read nonfiction texts to obtain information about significant places, figures and events relating to
Vietnamese-speaking communities, and apply their language knowledge and skills to decode unknown words and predict
meaning. Individual and group presentation and performance skills are developed through modelling, rehearsing and resourcing
the content of presentations. Learners write more accurately and fluently for a wider range of purposes and audiences, for
example, creating imaginative narratives and weekly journals describing personal experiences to share with their peers.

Contexts of interaction

Learners use Vietnamese in the classroom and in their extended social space, such as family, neighbourhood and community,
for a widening range of purposes, for example, exchanging information, expressing ideas and feelings, and responding to
experiences. They are able to work more independently, and also enjoy working collaboratively. They explore cultural aspects of
communication, and use information and communication technologies (ICT) to support and enhance their learning.

Texts and resources

Learners interact with an increasing range of informative, persuasive and imaginative texts about their neighbourhood,
Vietnamese-speaking communities and individuals. They refer to and use a broad range of grammatical and lexical resources to
understand and communicate in Vietnamese. The use of dictionaries is encouraged to support language acquisition and
accuracy of language use, ensuring the correct interpretation of similar words, for example, ‘old’ as gia or cd; ngon as ‘tasty’ or
‘delicious’.

Features of Vietnamese language use
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Learners’ pronunciation, intonation and phrasing are more confident. They apply appropriate sentence structures, using nouns,
adjectives, verbs, conjunctions and writing conventions to express opinions (for example, Téi thich hoc tiéng Viét dé néi chuyén
v6i 6ng ba), and describe actions and events in relation to time and place (for example, Tuén truéc téi di dw héi cho Tét &
Richmond or H6m qua ba me t6 chirc sinh nhat cho t6i & nha), in a range of written texts. They use comparative modes (for
example, dep, dep hon, dep nhét), possessive cases (for example, céi 4o ctia anh, truong t6i) and time expressions (for
example, ndm trrdc, nam nay, thang sau, hém kia, ngay mai) to express themselves in a range of social situations. They reflect
on language and how it is used in different ways to communicate. They explore cross-linguistic and intercultural influences on
the Vietnamese language, such as words derived from Chinese (phu huynh, sw phu, phu ni¥) and French (ga ra, ca rét and cén-
tin). As they use Vietnamese for a wider range of interactions, they recognise how language features and expressions reflect
cultural beliefs and practices (for example, con sé hén, ngay tét, tét ngay, Chau chic 6ng ba séng lau tram tudi, Chic em bé
ngoan an chéng I6én), and the cultural and social impact of some grammatical forms or vocabulary, for example, using informal
or formal language to address others in specific contexts (Chéau biéu éng ba/Téi ting ban/Anh cho em mét mén qua).

Level of support

While learners work both independently and collaboratively at this level, ongoing support and feedback are incorporated into
activities such as the production of written texts. Support includes the provision of models, scaffolds, stimulus materials, and
resources such as word charts, vocabulary lists and dictionaries.

The role of English

Classroom interactions are increasingly bilingual. Vietnamese is used primarily for communication, while English and
Vietnamese are used for discussion of linguistic features and cultural practices, and for reflective tasks and explanations.
Learners are given opportunities to think about personal and community identity. They engage with texts that reflect Vietnamese
culture, and ask questions about cultural values and practices and how these relate to their own sense of identity when
interacting in Vietnamese- and English-speaking contexts.

Years 5 and 6 Content Descriptions

Communicating

Socialising Elaborations
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Interact and socialise with peers and the teacher to exchange
information and opinions related to daily life, school, friends,
leisure and social activities

[Key concepts: school, daily life, leisure, place; Key
processes: socialising, sharing]

(ACLVIC140)
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Collaborate with peers in group tasks and shared experiences
to make choices and arrangements, organise events and
complete transactions

[Key concept: negotiation; Key processes: making decisions
and arrangements, transacting]

(ACLVIC141)
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interacting via different modes of communication such as
text messages, emails or social media to exchange
personal information, express opinions, and agree or
disagree, for example, Cuéi tudn, téi thich di boi hon hoc
v8. Con ban thich lam gi? T6i thay bai doc nay khé qua.
Con ban thi sao? Téi khbng nghi vay

sharing information and opinions with peers in class and
in online communities about aspects of their lives, such
as being a member of the Vietnamese community in
Australia, and sustaining communication by asking
questions, for example, H6m qua la Tét Trung thu, ban
c6 di xem mua lan khéng? Tét Trung thu ndm nay t6
chire & ddu vay? C6 gi dac biét khéng? Lép minh ¢6 bao
nhiéu nguoi di dw héi cho Tét? Ban cé biét & Uc, thanh
phé hay tiéu bang nao déng ngudi Viét nhat khéng?

comparing routines, interests and favourite activities,
using language associated with time, sequence and
location, for example, T6i di hoc vé ltc 4 gi¢ 30 phit /4
gio rudi chiéu. Téi thir Bay, toi thich xem phim va nghe
nhac sau khi lam xong bai tap

describing and elaborating on details of experiences or
social activities with family and friends, for example, The»
Bay vira qua la sinh nhét cua ba ndi, ca nha téi t&i meeng
sinh nhéat ba

creating own versions of familiar texts, for example, cards
for special occasions such as weddings, or greeting
cards such as postcards for imagined special occasions

engaging in shared activities that involve planning,
collaborating and evaluating, such as performing a
Vietnamese item at a school assembly, or creating
lanterns for Tét Trung thu

allocating and swapping roles in group activities, games
and authentic or simulated transactions

planning and making arrangements for activities such as
outings or performances, using expressions related to
place, time and numbers, for example, & dau, khi nao,
bay gio kém 15 phit

creating and performing role-plays such as simple
transactions that involve asking or giving price or
purchasing goods and services, for example, Bao nhiéu
tién mét lit stra? Mot ki-Ié nho gié bao nhiéu?

collaborating to decide on a menu for a class lunch, and
negotiating items, prices and delivery with a local
restaurant, for example, Ban thich &n mén gi? Minh nén
dat com hay mi xao? Cé gia ddc biét cho 30 nguoi
khéng? Khi nao minh muén ho mang dé &n t6i?
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Engage in classroom interactions by asking and responding to
questions and expressing opinions

[Key concepts: engagement, interaction; Key processes:
responding, questioning]

(ACLVIC142)
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Informing

Locate, classify and compare information relating to personal,
social and natural worlds from a range of spoken, written,
digital and visual texts

[Key concepts: place, media, private and public world; Key
processes: listening, reading, viewing, locating, classifying]

(ACLVIC143)
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contributing to the development of a set of class rules, for
example, Trong I6p hoc nay ching ta chi néi tiéng Viét vi
day la dip dé thuee tap mon tiéng Viét

asking and responding to questions, for example, Thuwa
thdy, em lam chung véi ai? Thura cé, khi ndo em phéi
nép bai nay? Em chon céu A. Thua c6, em déng y véi
ban Ha

checking on one another’s progress during learning tasks
or activities, using questions such as Ban lam sdp xong
chwa? Sao ban lam nhanh thé?

participating in class discussions and offering opinions on
various topics, such as water and road safety, a class
recycling program or physical fitness and wellbeing

4

expressing opinions on classwork and school life, for
example, Gio hoc tiéng Viét vui qué! Bai thi toén khé qua!
Budi di cam trai rét thi vj va bé ich. Phong vé sinh
trirong minh rét sach. Can-tin trudng minh ban dé &n
ngon va ré

Elaborations

locating, classifying and summarising information from a
range of sources, such as notices, results of class
surveys, announcements and reports, using memory
tools such as tables, charts and concept maps to
organise and sequence information

collecting information from sources such as class
surveys, online forums or blog posts about aspects of
Vietnamese culture at home, for example, ngay gié) and
in the local community, for example, Tét Nguyén dan, 1é
Vu lan, gié té Hung Viwrong

investigating aspects of life in Viethnamese-speaking
communities overseas, for example, through web-
chatting with relatives in Vietnam to find out more about
their own family’s origins, history or circumstances

collecting and comparing information from a range of
print and digital texts on topics related to personal and
social worlds, for example, how to balance schoolwork,
hobbies and time with friends

locating information about geographical features in
Vietnam and classifying them as natural (déng Huwong
Tich, vinh Ha Long) or constructed features (Van Miéu,
chua Mét Cét, chua Thién Mu, lang tdm Hué)
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Present ideas and information related to topics of interest in a e presenting information in graphs or tables in print or
range of formats, including digital presentations, for different digital form, for example, results from a class survey on
preferred leisure activities, foods or idols; or statistics
related to Vietham and Australia, such as population and
[Key concepts: audience, context, presentation; Key physical size, climate, number and types of dwellings, pet
processes: presenting, relating] ownership or most popular leisure activities

audiences

e explaining to others a procedure or practice, for example,
(ACLVIC144) community recycling, a recipe, fashion or health-care
[+ <0 G tips, a tutorial on the rules of a sport or game, or
C. 0
E] a8 K C: % 5D + instructions on keeping a pet

4

e presenting information in a range of texts, including
multimodal and digital texts, for different audiences, for
example, a recount of the Year 5 camp for a school
newsletter, an invitation to parents to attend the Year 6
information evening, or a review of the latest movie for
peers

e sharing information with peers or family members in
Vietnamese-speaking communities overseas, for
example, via a video clip or an online blog or wiki,
introducing aspects of local culture, including interesting
places, people and lifestyle, for example, phwong tién
giao théng, cudc sbng clia ngudi thanh thj va néng thén,
x& héi da van héa

Creating Elaborations

Engage with imaginative texts, including digital and e identifying and describing key elements of an imaginative
multimodal, by identifying and describing key elements such text, such as settings, characters and events, by asking
and responding to questions such as & dau? khi nao? ai?

as themes, settings, characters and events 1am gi? nhuw thé nao? tai sao?, or by producing a profile

[Key concepts: morality, experience, interconnection; Key of a character or a timeline of events

processes: expressing, explaining] e reading or viewing imaginative texts in print, digital or
multimodal forms, such as poems, cartoons, stories, folk

(ACLVIC145) tales or films, and performing scenes that illustrate

@ x € _-_ GB aspects of a character’s attitudes, personality or

reactions, the story’s ending or the writer's message

e illustrating an extract of text by selecting images, for
example, a picture, colour, symbol or emoticon, to
express the content, mood or key message of the text

e participating in imaginative exchanges such as a role-
play between characters from a story
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Present, reinterpret or create alternative versions of
imaginative texts, adapting events or characters to different
modes and contexts

[Key concepts: character, event; Key processes: re-creating,
transforming, performing]

(ACLVIC146)
B . x@ %S

Translating

Translate and interpret texts from Vietnamese into English
and vice versa, noticing which words or concepts are easy or
difficult to translate

[Key concepts: translation, equivalence; Key processes:
judging, comparing, interpreting]

(ACLVIC147)
E.x@a&%
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creating the next scene, a new character or an alternative
ending for Viethamese imaginative texts, such as a folk
tale, short story, drama or film

creating and telling a story in the form of a photo
slideshow, using modelled language and speech
bubbles, captions or other visual/audio aids to enhance
effect

producing and performing short scripted plays to retell a
traditional folk tale in a modern context

composing and participating in imagined interactions with
characters from familiar texts, for example, a
conversation between characters, or meeting a character
from a Vietnamese story or film for the first time

Elaborations

identifying words or phrases that are hard to translate, for
example, food items (banh chuwng, banh tét, banh xeo,
phd) or traditional customs (cting 6ng ba, xin xam, coi
ngay, coi tudi), and explaining possible reasons for
difficulty of translation

translating and interpreting a range of simple texts,
including idioms, from Vietnamese into English and vice
versa, and developing strategies to deal with words that
are difficult to translate, for example, tién hoc 16, hau hoc
van, gan muec thi den, gén dén thi rang/séng, &n véc hoc
hay

translating words and expressions in familiar texts,
including multimodal and digital texts, such as greeting
cards, menus, road signs or story titles, and considering
how meaning may be interpreted from a different cultural
perspective

comparing own translations of simple texts with peers’,
commenting on differences between versions and
collaborating to develop a whole-class version

exploring diverse ways in which meaning is conveyed in
Vietnamese and English, such as multiple meanings of
words, for example, ‘old’ may be translated as gia or cd,
ngon as ‘tasty’, ‘delicious’, ‘mouthwatering’, ‘scrumptious’
or ‘rich’, and comparing synonyms for verbs, for example,
‘running’, ‘sprinting’, ‘dashing’, ‘jogging’ and chay nhanh,
chay vut, chay b6

examining the risks of literal (word-for-word) translation
when translating expressions, idioms and proverbs, for
example, ‘An eye for an eye’ should not be translated as
M6t con mét cho mét con mét but as An miéng tré miéng
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Produce a range of bilingual texts and resources for their own e creating parallel lists of informal Vietnamese and English

language learning and for the school community such as expressions for everyday interactions with teachers,

. L . . friend d family in print and digital mod
posters, menus, recipes or stories, including multimodal and riends and family In print and digital modes

e making and using bilingual resources for language
o learning, such as glossaries or personal Vietnamese—
[Key concept: linguistic landscape; Key processes: English and English-Vietnamese print and digital

translating, designing] dictionaries

digital forms

e producing glossaries of cultural terms in English and
(ACLVIC148) Vietnamese to inform Vietnamese and Australian visitors
@ K @.\ GZ-) AA about events in gach country, such as Au§tralia Day,
Anzac Day, Christmas/New Year celebrations or
Moon/food/boat racing festivals, and explaining culture-
specific elements

AA

e composing bilingual resources for the school community,
such as posters for class or school performances,
displays or events, for example, Ngay hoi Thé thao
(Sports Carnival), Ngay héi Pa van héa (Multicultural
Day), a translation of the school canteen menu into
Vietnamese, or a virtual tour of the school with signs,
notices, labels and short comments in Viethamese and
English, for example, Thw vién (Library), Hi trirong
(Hall), Hay gid¥ im Iang! (Be quiet!), Xin vui long bd rac
dung ché! (Please do the right thing!)

e creating subtitles for short video clips or slideshow
presentations of intercultural experiences to share with
the school community, such as going on a holiday,
attending a wedding ceremony, giving or accepting a gift,
or informing Vietnamese peers and community of school
or cultural events

Reflecting Elaborations
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Reflect on their experiences of interacting in Vietnamese- and
English-speaking contexts, and discuss adjustments to
language and behaviours made when moving between
languages

[Key concepts: society, background, belonging; Key
processes: comparing, explaining]

(ACLVIC149)
H@a&=%

Reflect on how own biography, including family origins,
traditions and beliefs, impacts on identity and communication
[Key concepts: self, complexity, belief systems; Key
processes: finding connections, reflecting, discussing]

(ACLVIC150)
BE@&a=6

Understanding

Systems of language

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright

e explaining adjustments they make when moving between
English- and Viethnamese-speaking contexts, for
example, adjusting the way they communicate to adults
and authority figures in Viethnamese by using ‘please’
(Da, phai. Thwa bac), or the use of different introductions
depending on the participants, such as using Thuwa ba
me, day la Nam, ban con to introduce friends to their
parents and D4y la Hai, ban téi to introduce friends to
each other

e identifying adjustments they make when interacting in an
Australian-English context, for example, using different
forms of address, or different ways of showing politeness,
and discussing why these adjustments are appropriate

e reflecting on instances when moving between
Vietnamese- and English-speaking contexts has felt
comfortable, awkward or difficult and explaining why this
might be the case

e discussing the ways they communicate with Vietnamese
speakers, for example, making appropriate eye contact,
allowing for personal space, and making language
choices to show respect to elderly people, parents and
teachers; and drawing comparisons with the ways they
communicate with English speakers

e discussing how having a Vietnamese background
influences who they are and how they interact and
behave in different contexts

e identifying aspects of personal identity such as age,
gender and social status that are important when
interacting in Viethamese-speaking contexts

e identifying key influences on their sense of identity, such
as their family origins, traditions and beliefs and
significant events, for example, Ra ngoai dwong con phai
18 phép dé nguoi ta dirmng curdi ba me khéng biét day con.
Nguwoi lich sw/cé van héa/céd gido duc khéng bao gio chivi
thé hay néi bay

e exploring how they communicate with one another, their
teachers and families, noticing whether they see
themselves differently in different contexts, for example,
Khi néi chuyén & nha t6i cdm thdy minh la nguoi Viét. Khi
néi chuyén & truong t6i cdm thdy minh la nguoi Uc

Elaborations
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Recognise and apply features of intonation and pronunciation
and writing conventions used in different types of texts and
contexts

[Key concepts: sound systems, pronunciation, punctuation;
Key processes: recognising, applying]

(ACLVIU151)

BN

Understand and use basic grammatical structures and explore
a range of nouns, adjectives, adverbs, verbs and
conjunctions, to express opinions, actions and events in time
and place

[Key concepts: nouns, adjectives, verb forms, conjunctions;
Key processes: understanding, expressing]

(ACLVIU152)

E e
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applying basic pronunciation rules, including adding or
changing tone markers, initial consonants or vowels to
form new words, for example, budi, cudi, dudi, tudi, chudi

e understanding and reproducing Vietnamese words with

different tone markers, and understanding that pitch
changes affect the meaning of a word, for example,
thuong, thuong, thudng, thuong

understanding the variability of sound—letter matches and
distinguishing between similar sounds such as ch and fr,
s and x (chai/trai or song/xong)

exploring Vietnamese sounds such as heterographs, for
example, giai and dai, day and gidy, and homonyms, for
example, ban (ban bac) or ban (cai ban)

analysing Vietnamese pronunciation and intonation, for
example, Anh an trwra chwa? Anh chuwa an trra? and Anh
chuwa an trra

applying Vietnamese spelling rules, for example, k, gh
and ngh only go with i, e, and é (kién, ké, ké, ghi, ghe,
ghé, nghi, nghe, nghé)

comparing Viethamese words that end with j and y, and
identifying words that are commonly misspelled, such as
tai and tay, mai and may, ngai and ngay

using appropriate punctuation in writing, including
commas, full stops, question marks, semicolons, colons,
inverted commas and exclamation marks

applying basic sentence structure in spoken and written
texts, for example, subject + predicate, and
understanding the grammatical function in sentences of
adjectives, nouns, verbs and adverbs

using different types of compound words, for example,
nha ctra, duong phé, trirong 16p, anh chi em, and
understanding how they are formed, for example, trwrong
+ hoc< = trwrong hoc; hoc + hanh = hoc hanh

using adverbs and adjectives to expand and elaborate
meaning in sentences, for example, (hat) hay, (hoc) gidi,
(lam viéc) nhanh nhen/cham chap and (nguwoi con)
ngoan ngodn/cé hiéu, (cdn phong) sach sé/ngén nap

exploring a range of comparative and superlative forms
of adjectives, for example, dep, dep hon, dep nhét

extending vocabulary by learning and using reduplicative
words, for example, nho nhé, to to, do dé

exploring and using synonyms, for example to, Ién, nhé,
bé, siéng néng, chdm chi, and antonyms, for example, tét
# x4u, méi # cl, ngay # dém, néng # lanh, hién # di,

giau # ngheo

expanding use of verbs to express actions, for example,
Téi choi da banh, and feelings, for example, T6i cam théy
vui khi dwgc cd khen; and imperative forms, for example,
Im lang! Nghe cé gidng bai!

using conjunctions to link words, phrases or sentences,
for example, va, vd&i, hay, tai vi, hodc, tuy, nhung
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Understand the structure and language features of familiar e identifying and comparing the language features of
different text types, such as descriptive language in
narratives or persuasive language in advertisements, and
making connections between these features and the

texts such as recipes, recounts, narratives, procedures,
emails and stories, recognising that linguistic choices depend

on purpose, context and audience purpose of the text, for example, the use of descriptive

[Key concepts: genre, language features; Key process: language to entertain, or emotive language to persuade

exploring] e identifying the context, purpose and audience of a range
of imaginative, procedural, persuasive or informative

(ACLVIU153) texts, such as stories, recipes, advertisements and news
reports

B x @& N .
e identifying the context, audience, purpose and structural

features of short familiar texts in Vietnamese, such as
messages, notes, signs, instructions, personal
emails/letters, diary entries/blog posts, advertisements,
announcements, recipes, stories, songs and poems

e recognising structural features of familiar personal,
informative and imaginative Vietnamese texts, for
example, dates on diary entries and letters, greetings in
emails or conversations, and titles of stories

e discussing ways in which different sets of vocabulary are
seen in different contexts, for example, the use of
imperatives in a set of instructions (Ang 1én! Ngbi
xudng! Mé tép ra! Nghe va I4p lai), the frequent use of
time and place markers (ngay xtra ngay xwa, hém qua,
hém nay, ngay mai, tudn t6i) in narratives, the types of
adjectives (dep, tét, bén, tién loi) seen in advertisements,
and personal pronouns (6ng, ba, toi, anh, chi, em) in
everyday conversations

e understanding how to create textual cohesion by using
elements such as adverbs of sequence for example, thir
nhét, thir nhi, truée tién, ké dén, réi, sau cung, and
conjunctions, for example, va, vdi, hay, hodc, vi, nhung,
to sequence and link ideas

Language variation and change Elaborations

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 75 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Understand that language is used differently in different e discussing with peers how they vary language use when
contexts and situations, for example, at home, at school, at communicating with people in different contexts, such as
talking to a teacher, chatting with friends or going

the market or at the doctor’s surgery shopping, for example, Thua cé, cho em nép bai tré mot

[Key concepts: variation, context; Key processes: analysing, ngay duoc khéng a? Lan nay, chimg nao cé bai kiém tra

explaining] tiéng Viét? Chao c6, & day cé ban tr dién tiéng Viét
khéng?

(ACLVIU154) e identifying ways in which tone and body language vary in

E] @.\ Soa (.:3 daily interactions depending on context, for example, the

same sentence may be spoken in a different tone
(friendly/unfriendly, respectful/impolite) and body
language may change according to the setting
(serious/interactive in the classroom, casual/friendly in
the playground, relaxed at home/careful in the street)

e explaining variations in aspects of language use such as
tone, gestures, word choice or sentence structure in
various situations and contexts, for example, interactions
between customer and salesperson, doctor and patient,
tour guide and tourist

e identifying specialised language used in specific
contexts, for example, at the market (gia bao nhiéu, tré
gia, méc, ré, gidm gia, hang tét/xéu) or at the doctor's
surgery (bi ¢dm, ho, nhirc dau, chéng mét)

e recognising differences in language use between class
presentations and everyday conversations, such as Xin
chao cé va cac ban versus Lan né/E Lan, khde khéng?

Explore how the Vietnamese language has changed over time e recognising ways in which the Vietnamese language has
and how it has been influenced by dialects and accents changed over time, for example, the romanisation of the
writing system, the declining use of Sino-Vietnamese

across regions of Vietnam words such as qudc ky and sw phu, and the increasing

[Key concepts: regional variance, language exchange; Key use of English words such as ‘OK’, ‘jeans’, ‘shopping’
processes: exploring, connecting] and ‘hello’
AA
(ACLVIU155) o )
. e recognising and understanding new and borrowed words,
@ @\ &h G:-) AA phrases and concepts that have been created or

incorporated as a result of contact with other cultures, for
example, kimono, koala, sushi, pizza, mi Y(pasta), banh
mi kep thit (hamburger), thire n nhanh (fast food)

e understanding that Vietnamese has different dialects,
such as Southern, Central and Northern Viethamese, for
example, ma/me (mother), ba/bd (father), dira/thom,
khém (pineapple)

AA

e distinguishing between the three main dialects in
Vietnamese, for example, noticing that the Southern and
Central Vietnamese dialects have fewer tone markers in
spoken language than the Northern Viethamese dialect

e exploring the expansion of vocabulary in the Vietnamese
language due to the influence of regional dialects, for
example, Southerners have adopted some Northern
words (ba me) and vice versa (cu /&n)

Role of language and culture Elaborations
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Understand that language use is shaped by the values and e discussing connections between the Vietnamese
beliefs of a community language and cultural beliefs, for example, con sé hén,

[Key concepts: social norms, values, attitudes; Key $0 dep, ngay tot/tot ngay

e understanding that Vietnamese values and beliefs
influence language choices, for example, the use of
family terms such as chd, bac, ¢6 or di instead of first

(ACLVIU156) names reflects the importance of family in Viethamese

B @ =G M\ culture

e discussing the meaning of ‘culture’, how it involves visible
elements such as language, symbols, food, national
costumes and dancing, and invisible elements such as
values and beliefs, including respect for the environment;
and comparing these visible and invisible elements of
Vietnamese culture to other cultures of the Asia region

A 4

e making connections between language and culture, such
as vocabulary and expressions related to people, lifestyle
and the environment, for example, con réng chau tién,
khéo &n thi no, khéo co thi 4m, tréi ndng tét dua, troi
mura tét lua

processes: understanding, reflecting]

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 77 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Vietnamese

Years 5 and 6 Achievement Standard

By the end of Year 6, students use spoken and written Vietnamese for classroom interactions and to share ideas and opinions
and express feelings. They exchange information about aspects of their daily life, school, friends and leisure activities. They
make shared decisions and arrangements, organise events and complete transactions. When participating in classroom and
collaborative activities, they ask and respond to questions, and express opinions, for example, Ban thich &n com hay phé? Téi
thich &n phé vi né thom ngon va bé. Students use specific features of pronunciation and intonation, including tones, when
interacting. They locate, classify and compare information from a range of familiar texts, and share information and ideas on
topics of interest in paragraphs or short texts selected to suit different audiences. They respond to imaginative texts by
describing key elements, and create short imaginative texts or alternative versions of texts they have heard, read or viewed.
Students use everyday language and topic-specific vocabulary to express ideas and opinions and discuss events in time and
place. They construct sentences using nouns, pronouns, adjectives, adverbs and familiar expressions and idioms (for example,
den nhw muvc, hién nhw But, c6 cong mai sat cé ngay nén kim), to suit the context and purpose of communication. Students use
simple sentences and form compound sentences using conjunctions such as va,hay/hodc, vi, nhung, nén. When writing, they
apply appropriate spelling and punctuation in a range of sentence types. Students translate simple texts from Vietnamese into
English and vice versa, identifying words that are easy or difficult to translate, and create bilingual texts for their own language
learning and for the school community. Students identify ways in which their family origins, traditions and beliefs impact on their
identity and influence how they communicate in Viethnamese and English.

Students form new words by adding or changing tone markers, initial consonants and vowels (for example, budi, cudi, dudi, tudi,
chudi), and identify how changes to pitch affect the meaning of words, for example, thuong, thuong, thudng, thuong. They
compare the structure and language features of familiar texts and identify ways in which audience, context and purpose
influence language choices. They identify ways in which language use varies according to context and situation, for example,
Chao céc ban. Kinh thua thay/cé. Students provide examples of how the Vietnamese language has changed over time and
identify ways in which regional dialects and accents have influenced the language, for example, dialectal variations such as
bé/ba, me/ma, céi thia/cai mubng, Em tén gi?/Em tén chi? i d4du?/Bi mé? They identify language choices that reflect the
influence of Vietnamese values and beliefs, and apply culturally appropriate behaviours and language when communicating in a
range of familiar situations.
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Vietnamese

Years 7 and 8

The nature of the learners

These years represent a transition to secondary school. Students in this sequence are continuing to study Vietnamese, bringing
with them an established capability to interact in different situations, to engage with a variety of texts and to communicate about
their immediate world and that of Vietnam and other Vietnamese-speaking communities.

Vietnamese language learning and use

The focus of learning shifts from the world of learners’ own experience and imagination to the wider world. Learners make
cross-curricular connections and explore intercultural perspectives and experiences relating to teenage life and interests. They
increasingly access information from local sources and the internet to explore topical themes and issues such as friends and
family, home and school, discipline and freedom, study and relaxation, appearance and personality, food and health, and the
natural and built environments. They read a range of Vietnamese texts, such as diary entries, emails, letters, travel brochures,
print or online reports and articles, to collate and use information about aspects of culture, both in Vietnam and in Vietnamese-
speaking communities in the Australian context.

Vietnamese folk tales, common idioms, proverbs and folk songs (ca dao), such as TAm Cam, Son Tinh Thay Tinh; mo kim day
bién; An tréi nhé ké trdng cay; Cé khéng &n mudi cé won, Con cudng/céi cha me trdm dudng con hw, are also introduced at this
level to familiarise students with Vietnamese folk literature. Students learn to evaluate information and explore the
representation of places, people, experiences and cultures in diverse sources. They use different processing strategies and
their knowledge of language, increasingly drawing on understanding of text types, for example, when writing a recount or report.
They produce descriptive, imaginative, informative and persuasive texts to present information and opinions on topics and
concepts studied. They use vocabulary and grammar with increasing accuracy, drafting and editing to improve structure and
clarify meaning.

Contexts of interaction

Learners work both collaboratively and independently, exploring different modes and genres of communication with particular
reference to their current social, cultural and communicative interests. They pool language knowledge and resources to plan,
problem-solve, monitor and reflect. They use Vietnamese to interact with teachers, peers and local Viethamese speakers,
participating in authentic situations at home and school and within the local community. The context of interactions extends
beyond the classroom and involves participating actively in planning individual events or celebrations, for example, Tuén téi
chiing minh té chire sinh nhét cho Nam & trirong nhé. Cudi ndm nay nha minh di choi & dau? Con sé gitip ba me quét don nha
clra dé an Tét. Learners participate in discussions and presentations on topics of interest and on life experiences in different
contexts and cultures. They listen to and view advertisements, announcements, conversations, television programs,
documentaries, music performances and films to further explore Viethamese language and culture. Additional opportunities for
interaction are provided by purposeful and integrated use of information and communication technologies (ICT), for example,
videoconferencing and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Viethamese in
school contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported
collaborative learning. They also access authentic materials created for Viethamese-speaking communities, such as films,
literature, websites and magazines. They use a range of dictionaries and translation methods to support comprehension.

Features of Vietnamese language use
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Learners use appropriate pronunciation, accent and intonation patterns and spelling in a range of sentences, such as
statements, questions and exclamations. By building their language knowledge, learners are able to develop and express more
complex concepts in Vietnamese. They use a range of grammatical forms and structures to convey relationships between
people, places, events and ideas. They employ a variety of sentence structures and grammatical features, including direct and
indirect speech (Ba me néi véi téi: ‘Con nén chdm hoc’. Ba me bdo t6i nén chdm hoc) to elaborate on ideas and opinions.
Learners explore Vietnamese use of alliteration (vui vé, mat mé, hén hé) and common onomatopoeic forms (ao ao, ri rao, di
dung), as well as common expressions, idioms and proverbs, such as tién reeng bac bién, cé chithi nén, uéng nwoéc nho
ngudn, to enrich their understanding and use of language. They learn to distinguish between the meanings of Vietnamese
homonyms such as &n (‘eat’ or ‘win’) and hay (‘interesting’, ‘usually’ or ‘or’), depending on the context of use. They make
connections between texts and cultural contexts, identifying how cultural values and perspectives are embedded in language,
for example, chi¥ hiéu, on nghia sinh thanh, tinh nghia thay tro, & hién g&p lanh, and how language choices determine how
people, issues and circumstances are represented, for example, con cung/con yéu quy, loi ich to I6n/thiét hai dang ké, hoan
cénh kho khan.

Level of support

The class will likely comprise background learners with a range of prior experience in studying Viethamese. Learners are
supported through multilevel and differentiated tasks. Consolidation of prior learning is balanced with the provision of new,
engaging and challenging experiences. As they develop increasing autonomy as language learners and users, learners are
supported to self-monitor and reflect on language use in response to their experiences in diverse contexts.

The role of English

The classroom is increasingly characterised by bilinguality, with Vietnamese being the principal language of communication.
English may be used separately or in conjunction with Viethamese to compare and evaluate translations, or to express ideas,
personal views and experiences. Learners continue to develop a metalanguage for thinking and communicating about language
and culture from a bilingual perspective, and discussing connections within and across languages and cultures. They recognise
significant Vietnamese practices (mirng tudi, xéng dét, Ii xi, tho cling éng ba ), values (I6ng hiéu tha o, coi trong gido duc) and
beliefs (dao Phéat, Nho gido), and explore the impact of culture on language use, for example, honorific words (da/da
thua/thura/kinh thura) and expressions such as kinh ldo déc tho, kinh trén nhuong dudi. They examine their personal and
cultural identity and reflect on the nature of intercultural exchanges in which they are involved, comparing themselves with other
people and generations, questioning their own assumptions and others’ interpretation of their linguistic, social and cultural
practices.

Years 7 and 8 Content Descriptions

Communicating

Socialising Elaborations
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Initiate and sustain interactions with peers and known adults e initiating conversations, including face-to-face and online
conversations, by asking peers about personal interests,
for example, Lic ranh réi ban thich lam gi? Ban thich &n
méc thé nao khi di choi?

on topics and issues related to social activities and personal
interests

[Key concepts: discussion, exchange, interaction; Key e sustaining conversations by further exploring peers’

processes: expressing, sharing] perspectives on topics of discussion, for example, Ngoai

am nhac ra ban con sé thich gi khac? Tai sao vay? Téi
(ACLVIC157) nghT doc séach rat cé ich. Ban c6 dong y vdi téi khong?
E] : K. <. ... G:.) e exchanging opinions about a range of topics such as

friends, family, lifestyles, celebrations, food and health,
for example, Minh nén cén than khi quen ban & trén
mang. Ching ta nén &n uéng lanh manh dé cé strc khée
tot

e summarising different opinions in interactions, for
example, Co ban thithich phim hanh déng, cé ban thi
thich phim tinh cam

e interacting with family and friends at school and home
events, for example, H6m nay di béng da trirong minh
choi hay 13m! Ndm nay ngay hoi da vén héa trurong minh
té chirc vao ngay nao? Ba me oi, ndm nay nha minh di
choi & dau/an Tét thé nao ? Tét nay c6 chui va cac em vé
Viét Nam &n Tét &2 Cho con géi Ioi thdm 6ng ba va cac
c6 chu & Viét Nam

Engage in collaborative tasks and transactions in real or e responding to invitations by accepting, declining or
simulated contexts that involve solving problems and making apologising, for example, Cam on ban. Buoc, t6i sé dén
.. dw sinh nhét ca ban. Xin I6i, t6i khéng dén dwoc vi bédn
decisions o PP
di dam cuw¢i vaéi gia dinh

K ts: coll tion, t tion; K : . . Lo .
[Key concepts: collaboration, transaction; Key processes e collaborating with peers to plan individual, family, class or

collaborating, planning, negotiating] school events such as a birthday party, housewarming,
class excursion or school performance, taking the

(ACLVIC158) initiative, discussing alternatives and making decisions,

@ Exiﬁ . K S s GD for example, Tuan t6i chiing minh sé té chirc sinh nhat

cho Minh & trirong nhung Trang ban qua. Vay Hung
email moi cac ban gium, con Lan va Hwong sé mua banh
va qua cho Minh

e commenting on the organisation of local community
events and making suggestions for improvements, for
example, Tét Trung Thu ndm nay vui qua. C4c ctra tiém
nén béan thém nhiéu léng dén hon

e participating in transactions in authentic, simulated or
online situations, such as purchasing goods or services,
for example, Cai do nay bao nhiéu tién? Vé xe Ira/ xe
buyt khir héi di dén trung tdm thanh phé bao nhiéu tién?
C6 s nhé/ién hon cho cai quén nay khéng?
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Interact in classroom activities and discussions through e requesting repetition or asking for and providing
asking and responding to open-ended questions, and offering clarification, for example, Ban vui long lap lai/ndiré hon

Vvé ..., Ban nghi sao vé viéc ... ? Thua cé, chi 'vé mét’

and justifying opinions 1a d4u héi hay ddu nga? Lam sao biét khi nao ding dau

[Key concepts: friendship, contribution; Key processes: héi hay dau nga?

responding, expressing, justifying, sharing] e asking and responding to open-ended questions about
learning activities or strategies, for example, Hé6m qua c6

(ACLVIC159) bai lam vé nha gi cho mén tiéng Viét? Co gido ddn minh

E] @ & G:-) phéi doc va tra Ioi cau héi cho bai Tét Trung Thu. Minh

phéi lam sao dé phan biét duoc cac dau trong tiéng Viét?
Thi ban phai réng tap nghe, tap doc va tap viét cho
nhiéu, chu y céch phat 4m cac déu khéac nhau thé nao

e using descriptive or expressive language when
discussing contrasting aspects of personal world such as
home and school, discipline and freedom, study and
entertainment, appearance and personality, and when
offering and justifying opinions, for example, Ching ta néi
tiéng Anh véi thiy c6 va ban bé & trrong nhung nén néi
tiéng Viét véi gia dinh & nha. Chung ta nén biét can bang
gitta hoc hanh va gidi tri. Gia dinh t6i séng réat hoa thuén
va vui vé. Cudi tuén t6i thuong di boi hay di coi phim véi
ban be

e participating in authentic cultural experiences in the
community, such as an excursion to a Vietnamese
restaurant or festival, and rehearsing studied vocabulary,
structures and manners, for example, Minh nén dung
mon khai vi gi? Con mén an chinh thi sao? Ching ta nén
&n tréng miéng béng trai cay thay cho bénh ngot. Cac
ban nhé dtrg néi chuyén én o khi &n ubng

Informing Elaborations
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Locate, analyse and compare information relating to topics of e accessing diverse sources in a range of media, such as
shared interest or other learning areas from a range of print, books, web pages, television programs, radio news
items, interviews, reports, video clips or documentaries,

visual, digital and online sources . . )
9 to collate information about aspects of Viethamese and

[Key concepts: representation, media, leisure; Key processes: Australian lifestyles, for example, schooling, leisure
analysing, comparing, connecting] activities or preservation of natural environments
AA
(ACLVIC160) ) ) ]
.. . e researching young people’s lifestyles across Vietnamese-
E] ﬁ K oape G:,) AA + speaking communities, comparing information from

different cultural contexts to identify the impact of such
factors as climate, customs, transport, economy or
globalisation, for example, the influence of Korean pop
culture on Vietnamese teenagers’ fashion and hairstyles,
and their tastes in food, music and movies

AA

e using reading strategies to enhance understanding of
texts, such as identifying and clarifying the meaning of
key words or concepts, or distinguishing main points from
supporting details

e summarising, analysing and comparing information
obtained from a range of sources, for example,
information about Vietnam from a cookbook, a tourism
website and a documentary such as Luke Nguyen in
Vietnam or Hanh Trinh Xuyén Viét, selecting appropriate
resources for research projects, and discussing and
explaining the reasons for similarities and differences in
the information obtained

e comparing key points and supporting details from a range
of texts about special occasions and ceremonies, and
discussing culture-specific terms and representations

e using concept maps, charts and tables to organise and
analyse information

e contributing to a shared class database or online library
information that has been drawn from various sources,
and classifying selected information according to topic,
genre or level
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Convey information and ideas on different topics or events, e creating texts for a Vietnamese-speaking audience, using
describing and comparing views, experiences and aspects of different forms and modes of presentation to enhance
effect, for example, creating a digital presentation with

culture, using different modes of presentation for particular visual and audio effects to introduce a famous tourist

audiences and contexts attraction or preparing a video clip of a cooking
[Key concepts: representation, experience, audience, context; demonstration
Key processes: conveying, describing, representing, e investigating a social, environmental or cultural issue

such as cyber bullying or cultural maintenance and
presenting the findings summarising opinions, attitudes
(ACLVIC161) and comments collected from surveys, interviews or
media sources

e creating a range of texts to inform others of features of
Vietnamese and Australian lifestyles, family life,
schooling, and social and cultural norms, for example, an
email in response to a Vietnamese friend’s enquiry about
Australian schooling or leisure activities, a review to
promote a Vietnamese restaurant, an advertisement to
promote a new product, or a blog entry reflecting on the
differences between Australian and Vietnamese foods or
eating etiquette

comparing]

e delivering speeches or writing emails or letters to friends
or relatives describing and analysing differences and
similarities between the lives of Vietnamese and
Australian teenagers, providing a balanced view of the
lives and interests of teenagers in each country, referring
to different perspectives from a range of resources and
making connections with own or peers’ experiences

e reporting in the form of a personal recount or diary entry
a personal experience such as a school excursion, a
holiday trip or a local cultural event, for example, a Moon

festival
AA
Creating Elaborations
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Respond to different types of imaginative texts by explaining e listening to, viewing and reading a range of narratives,
including multimodal and digital narratives, such as
cartoons, films, comics, stories, poems and songs, and
identifying and analysing themes, messages and plot

themes, messages and plot, and commenting on characters
and events

Key concepts: moral, representation, character, experience; . . .
[Key P P ' xper! e comparing different expressive forms of the same story,

Key processes: connecting, expressing, explaining, event, character or place, to consider how form affects

describing] meaning and creates effects, for example, comparing the
way the same story is expressed in the film An Khé Tra

(ACLVIC162) Vang and in the folk tale An Khé Tra Vang

@ K Q PR GD J‘(; AA e reflecting on the ways in which people, places and

experiences are described in Vietnamese imaginative
texts, and comparing representations with those
expressed across cultures, for example, comparing
Vietnamese and Australian folk songs (ho leo nui/kéo
g6/cdy lua and ‘Waltzing Matilda’) or Viethamese and
Western folk tales (T4m Cam and Cinderella), and
discussing the reasons for similar or different values,
practices and beliefs

e comparing key messages and beliefs from Vietnamese
stories (Sw Tich Trai Dwa Hau, Son Tinh Thiy Tinh) and
imaginative texts in the Australian context, including
Aboriginal and Torres Strait Islander texts such as ‘The
Rainbow Serpent’

N2

e responding to different expressions of humour in
Vietnamese comedies and comparing them with
Australian/Western expressions of humour, for example,
comparing comedies by Thuy Nga, Asia with Anh Do/Mr
Bean

AA

e commenting on and stating personal preferences relating
to characters, actions and events in texts, using
descriptive and evaluative language, including antonyms
such as hién lanh/hung di¥, thanh that/gian xéo, rong
réi/keo kiét, thién/ac, and relevant idioms or proverbs
such as & hién gap lanh, gieo gié gét béo, cé chi thi nén,
&n qua nhé ké trdng cay

e comparing contemporary music popular among
Vietnamese and Australian teenagers by listening to
radio music stations and albums and viewing video clips,
identifying similarities and differences in themes,
messages, expression, styles of performance and
singers’ fashion

AA

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 85 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Create and present a range of texts, including multimodal and e creating texts such as a diary entry to reflect on an event

digital texts, involving imagined places, events, people and in a story or film, or an interview with an imaginary

. . character in a story or film
experiences, to entertain others

e performing scenes that illustrate aspects of the
personality and attitudes of characters from a variety of
written and visual imaginative texts

[Key concepts: imagination, experience; Key processes:
entertaining, creating]

(ACLVIC163) ° cregtlng the'next scene', a ngw c?haracter or an alternative
ending for Viethamese imaginative texts such as a folk
E] K & PO G:.) tale, short story, drama or film

e performing a dramatisation of a creative text, for
example, imagining themselves as characters in a poem,
song or painting and creating a scenario and dialogue

e adapting stories or films to new settings and contexts,
imagining how characters might behave and react
differently in different contexts and times

e creating performances that reflect on significant
Vietnamese or Australian events or histories, for
example, Thanh Giong, Hung Pao Vwong, Banh Day
Bénh Chung, tét Nguyén dan, tét Trung thu, Australia
Day, Anzac Day, Harmony Day

e creating and performing simple raps, songs, skits or
poems, using own imagination or relating own and
others’ experiences

Translating Elaborations
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Translate and interpret texts, compare own translation of a
range of texts with others’, and explore differences and
strategies to overcome challenges in translation

[Key concepts: meaning, difference; Key processes:
interpreting, explaining, considering the validity of different
meanings]

(ACLVIC164)
E.x @ &6
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interpreting and translating a range of texts from English
to Vietnamese and vice versa, using and evaluating
translation resources such as web-based translation tools
and print and digital dictionaries

comparing and discussing various translations (including
print and electronic translations, own and peers’
translation work) of common words, phrases,
expressions and texts, explaining the possible reasons
for differences and similarities, selecting the most
appropriate translation and negotiating adjustment if
necessary

discussing and amending inaccurate translations of
public signs or notices in Vietnam and in Australia

identifying and discussing strategies for translating
difficult words and concepts or instances of non-
equivalence, such as expanding descriptions or
explanations, providing examples to assist meaning, or
connecting to context to identify the meaning of a word,
for example, ‘a strong person’ (mét ngudi manh khde)
versus ‘strong tea’ (fra dam); ‘hot weather (thoi tiét néng
nurc) versus ‘a hot issue’ (van dé gay tranh cdi) or ‘a hot
zone’ (khu vire nguy hiém)

recognising changes required to sentence structure or
word use in English—Vietnamese translation, for example,
‘This lesson is too hard to understand’ = Bai hoc nay khé
qua, t6i khéng hiéu dugc; ‘| can't help laughing’ = T6i
khéng thé nhin cuoi duoc

observing peers working as interpreters in the classroom
in different contexts, identifying challenges in language
mediation and exploring strategies to overcome these
challenges
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Produce bilingual texts in multimodal and digital forms for the e creating Vietnamese glossaries to accompany English
texts such as duw bdo thoi tiét (weather forecasts), phim
tai liéu vé thién nhién (nature documentary), phim hoat
hoa (cartoons) or truyén cé tich (folk tales)

school and wider community, and provide subtitles,
commentaries or glossaries of cultural terms in either

language to assist meaning e participating in projects to facilitate the learning of

[Key concepts: language, culture, meaning; Key processes: Vietnamese, for example, creating crosswords, picture

selecting, connecting interculturally] dictionaries or glossaries to assist with vocabulary
acquisition or revision, and simple short texts with various

(ACLVIC165) questions and activities to assist reading comprehension

o o . and writing development
: e composing bilingual texts for non-Vietnamese and non-
English speakers, for example, subtitled animation of
home energy saving suggestions, menus for Viethamese
restaurants with footnotes in English, and public signs
and notices for Australian and Viethamese contexts,

paying attention to aspects of culture

e creating captions and commentaries for short video clips
or slideshow presentations of intercultural experiences
such as going on a holiday, attending a wedding
ceremony, giving or accepting a gift, or informing
Vietnamese peers and community of school or cultural
events

e creating tourist brochures or itineraries for young
Australian travellers to Vietnam, supplying key words,
phrases, and information about cultural behaviours, for
example, Bao nhiéu tién? Phong vé sinh & dau? Lam on
chd t6i dén nha hang/khach san/phi triromg, xin 16i, cam

on
AA
Reflecting Elaborations
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Reflect on cultural differences between Vietnamese and
English communicative styles, discussing how and why they
modify language for different cultural perspectives

[Key concepts: communication, cultural perspectives; Key
processes: reflecting, discussing, connecting]

(ACLVIC166)
B@&=%

Reflect on how and why being a speaker of Vietnamese
contributes to their sense of identity and is important to their
Vietnamese cultural heritage

[Key concepts: cultural heritage, identity; Key processes:
reflecting, explaining]

(ACLVIC167)

B @&

Understanding

discussing cultural cues in communication that suggest
differences in traditions, ideas or values, for example, the
importance of seeking agreement and compromise as
reflected in the way Vietnamese people express
disagreement (Téi e rdng... Ban néi ciing c6 ly nhung ma
...), or the importance of respect as seen in the way
Vietnamese people greet each other or address the
elderly (da/thwa/kinh thuwa)

reflecting on the influence of Vietnamese culture on own
communication style, for example, using gestures, words
or expressions with particular cultural significance in
Vietnamese, and discussing whether they modify their
communication style when interacting in English-
speaking contexts

reflecting on and explaining which words, expressions or
gestures should or should not be incorporated when
interacting with Vietnamese speakers or speakers of
other languages, for example, using expressions of
praise or admiration, beckoning downwards or upwards,
hugging someone in greeting, making eye contact during
conversation

comparing choices of language and behaviours when
communicating in Vietnamese and English, explaining
the modifications they make and why, for example, being
indirect when making refusals in Viethamese-speaking
contexts (Da con khéng dam hira chéc. Bé con xem hém
dé cé ban gi khéng. Con ciing thich mén qua nay nhung
ma ...) or using both hands when giving something to
elderly people

discussing how being bilingual allows them to present
‘self’ to others in particular ways, for example, as being
‘Vietnamese’, and recognising that identity includes
culture as well as language

reflecting on the role of language in expressing identity,
considering when, with whom and why different
languages are used and reflecting on whether their own
identity changes when they use different languages

explaining to others how the Vietnamese language is part
of their identity, and reflecting on when, how and why
they use Vietnamese

sharing views of what their understanding of Viethamese
culture ‘is’, and how it relates to language, identity and
experience, using statements such as ‘My culture is ...",
‘Culture can ...’

Systems of language Elaborations
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Apply Vietnamese pronunciation, spelling and intonation e distinguishing and making nuances in pronunciation and

patterns in a range of sentences such as statements, spelling between some similar diphthongs and

. . triphthongs, for example, chiéu cao and céy cau, 16 mdi

questions and exclamations 5 P c: <:
and con muoi, chui nhai and trai chuoi

[Key concepts: sound systems, writing systems; Key process: e applying Vietnamese pronunciation and spelling rules to

applying] own speech and writing to pronounce and spell new
words encountered in interactions and texts, for example,

(ACLVIU168) if the spelling of the word mui is known, then the

E] @.\ (.:3 spelling of the word nguwoi can be determined without

knowing its meaning

e experimenting with intonation patterns to distinguish
different types of sentences, for example, a statement
(Con khéng di choi dau.), a question (Con khéng di choi
dau?) and an exclamation (Con khéng di choi dau!)

e comparing own Vietnamese speech patterns with
standard Vietnamese pronunciation, and making
adjustments to their pronunciation of certain sounds or
tone markers as necessary, for example, g and r, s and
X, ch and tr, or d and gi and v

e developing strategies to understand meaning when
listening to diverse regional Vietnamese accents, for
example, inferring meaning from the context of
communication
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Understand and use elements of Viethamese grammar to
organise and elaborate on ideas and opinions, such as
direct/indirect speech and verbs to express modality

[Key concepts: grammatical knowledge, elaboration; Key
processes: understanding, applying]

(ACLVIU169)

ER R
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differentiating interrogative forms with tag questions and
using them according to context, for example, Em thich
an com chién khéng? (a yes/no question to discover
whether the other person likes fried rice) and Em thich &n
com chién phai khéng? (a tag question to confirm that
the other person likes fried rice)

recognising differences in Vietnamese and English
responses to negative tag questions to avoid
misinterpretation, for example, in Vietnamese the
response to the question Em chuwa lam bai tap vé nha
phéi khéng? ("You haven’t done your homework, have
you?’) would be Da phai. Em chwa lam (‘"YES, | haven't),
while in English it would be ‘NO, | haven't’

recognising the purpose and effect of exclamatory
sentences as opposed to statements, for example, the
statement H6m nay Lan di hoc sém simply states that
Lan came to school early today, while the exclamatory
sentence H6m nay Lan di hoc sém thé/vay! may suggest
surprise or irony

constructing a range of sentences in affirmative,
negative, interrogative and imperative forms for different
purposes

understanding the use of duwoc and bj for positive and
negative meaning, for example, Em duwoc diém tét. Em
duoc théy c6 khen. Em bi bénh. Em bj ba me la

understanding and using verbs to express modality such
as nén (‘should’), can (‘need to’) and phéi (‘must’), for
example, Cac em nén chdm hoc. Chiing ta can khéng
khi dé thé, thirc dn dé &n va nha dé é. Hoc sinh phai
méc déng phuc khi di hoc

using direct speech, for example, Ba me néi véi téi: ‘Con
nén chdm hoc’, and indirect speech, for example, Ba me
béo téi nén cham hoc, to relate ideas, opinions, actions
and events

using a range of expressions for indefinite quantities, for
example, hang ngan, triéu triéu, vé s, hang ha sa sé,
biét bao nhiéu la ...

exploring homonyms encountered in texts, for example,
bo (‘cow’ or ‘to crawl’), &n (‘eat’ or ‘win’), d6/d4u (‘pass
the exam’ or ‘bean’), ban (‘table’ or ‘discuss’), loi (‘benefit’
or ‘gum’), den (‘black’ or ‘unlucky’)

recognising the features of alliteration in Viethamese, for
example, vui vé, mat mé, lanh lgi, and using them in own
spoken and written texts

explaining to peers the meaning of common idioms and
proverbs, for example, tién rimg bac bién, mo kim day
bién<; doi cho sach, rach cho thom
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Expand understanding of how different types of texts are e analysing different types of texts, such as recipes,
structured and employ particular language features to suit profiles, songs, poems, stories, recounts, reports,
advertisements or conversations, to identify audience,

different audiences, contexts and purposes .
purpose, structure and language techniques

[Key concepts: text structure, language features; Key process: e examining structural features of informal text types, for

applying] example, dates on letters, postcards and diary entries

e exploring the way content is developed in different types

of texts, and how ideas and information are structured,
E] : K. <. for example, headings, paragraphs, topic sentences,
elaborations, topic/idea shifts

(ACLVIU170)

e identifying and comparing language features of different
types of texts, for example, use of first person point of
view and descriptive and emotive language in personal
recounts and diary entries

e recognising linguistic choices made to vary texts
according to their intended audience and degree of
formality, for example, changing personal pronouns or
tone to indicate changes in relationship between
participants or degree of (in)formality

Language variation and change Elaborations
Understand how language use differs between spoken and e comparing spoken and written texts, for example, a
written texts, and depends on participants, relationships and spoken advertisement and a print advertisement, or an

oral conversation and an email, and explaining how

the purpose and mode of delivery mode relates to linguistic structures and features and

[Key concepts: language use, context; Key processes: how this affects meaning

understanding, explaining] e reflecting on ways in which tone varies according to
setting and context, for example, the same sentence may

(ACLVIU1T71) be spoken in different tones (friendly/unfriendly,

E] : K. S X G:-) respectful/ironical)

e recognising and analysing differences between language
use in formal interviews and speeches and that in
everyday conversations, such as Ban c6 thé vui Iong cho
biét y kién cta ban vé van dé nay? versus Ban nghi sao
vé chuyén nay? or Xin chao cé va céc ban versus Lan
né/E Lan, khée khéng?, and comparing informal
classroom interactions on a current event or issue with
discussions on the same topic on news and current-
affairs programs

e understanding how to convert informal spoken language
(ai ciing biét hét) into formal register to suit particular
purposes and audiences, and experimenting with formal
expressions such as moi nguoi déu biét, nhw cac ban da
biét

e recognising how language use, such as the level of
politeness, reflects the relationship of the participants and
the purpose of the speaker or writer, for example, close
friends tend to use informal language (tao, may), while
new acquaintances interact more formally (t6i, ban)
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Explore the impact on language of social, cultural and
intercultural influences such as globalisation and new
technologies

[Key concepts: globalisation, technology; Key processes:
exploring, researching, explaining]

(ACLVIU172)

B.x@S%

Role of language and culture

Analyse the ways in which choices in language use reflect
cultural ideas and perspectives, and reflect on how what is
considered acceptable in communication varies across
cultures

[Key concepts: perspectives, beliefs; Key processes:
exploring, describing, comparing]

(ACLVIU173)
BE@a=%
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e recognising Viethamese words, phrases and concepts

that have emerged as a result of technological advances,
for example, may vi tinh xach tay, nhép chudt, dién thoai
théng minh, thw dién t, nhét ky dién tr, mang Iwdi toan
céu, tro choi truc tuyén, tivi man hinh cong, phim ba
chiéu

reflecting on changes in own language use and
identifying new terms and communicative modes that
have been adopted as a result of the development of
technology, for example, using abbreviations such as ‘u’,
‘LOL’, “YOLOQ’, ‘2u’ or ‘4u’ or emoticons instead of whole
words or phrases

recognising and understanding new words (including
Vietnamese and non-Vietnamese), phrases and concepts
that have been developed as a result of globalisation and
changing lifestyles, for example, foan cdu hoéa, kimono,
koala, sushi, pizza, mi Y (pasta), bdnh mi kep thit
(hamburger), thire dn nhanh (fast food)

Elaborations

comparing cultural elements reflected in language use
and social norms such as body language, volume of
voice, or the use of personal space and silence in
different cultural contexts and exchanges

recognising that some Vietnamese social behaviours, for
example, not saying ‘thanks’ or ‘sorry’, and not opening
gifts straight away in front of guests, may be
misinterpreted by Australians as a lack of courtesy

identifying Vietnamese and Australian cultural practices,
concepts, values and beliefs presented in diverse
situations and contexts, for example, everyday
conversations, television programs, films, documentaries,
musical performances, folk tales and short stories

comparing details from a range of texts about special
occasions and ceremonies, and discussing culture-
specific terms and representations

explaining cultural references in Vietnamese folk and
contemporary literature, for example, mirng tudi, xéng
dat, trau cau

exploring the various ways Vietnamese and Australian
cultures are representated such as in depictions of
scenery or icons, costumes, foods, social behaviours,
gestures and language, for example, t6 phd/chai nwéc
méam, nén la/4 0 dai, folding hands/bowing head and use
of dathwa may represent Vietnam while the Sydney
Opera House, a boomerang, shaking hands, and terms
like ‘fair dinkum’ may be used to represent Australia

¥
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Vietnamese

Years 7 and 8 Achievement Standard

By the end of Year 8, students use spoken and written Vietnamese to initiate and sustain interactions with peers, teachers,
family members and other known adults, and to engage in transactions and exchange ideas and experiences. They ask and
respond to open-ended questions such as Ban nghi sao vé vén dé nay? Tai sao ban nghi nhw véy?, and offer and justify their
own opinions. They make enquiries (for example, Me dinh t6 chirc sinh nhét con nhuw thé nao?) and suggestions (for example,
Chting minh tham gia biéu dién van nghé trong trurong dil), to solve problems, make decisions and organise events and
services. They use verbs such as nén, cdn and phai to give advice or express their attitudes on topics of discussion. They make
comparisons and state preferences using bdng, hon and nhét. They rephrase statements or provide examples to clarify
meaning, and elaborate on or justify ideas. When interacting, they use appropriate Viethamese pronunciation and intonation
patterns in a range of sentence structures. Students locate, analyse and compare information on topics of shared interest from a
variety of texts, and convey information and ideas using modes of presentation selected to suit their audience and purpose.
They share their responses to different imaginative texts by expressing opinions about the ways characters and events are
represented and by explaining themes, messages and the storyline. They create texts with imaginary places, events, people
and experiences in a range of forms, using direct speech (for example, Ba me néi véi téi: ‘Con nén chdm hoc), and indirect
speech (for example, Ba me bao t6i nén chdm hoc). They manipulate a range of structures to express their own perspectives on
experiences, events and issues. They use a variety of sentence types (affirmative, negative, interrogative, imperative and
exclamatory) to express attitudes, opinions or emotions. They translate texts from Vietnamese into English and vice versa,

using simple strategies to overcome challenges, and compare their versions with others’. They produce multimodal bilingual
resources for the school and the wider community, providing annotations and commentaries to assist meaning. They reflect on
the importance of language and behaviour in intercultural communication and how being a speaker of Vietnamese contributes to
their own sense of identity.

Students analyse the use of punctuation and tone markers in different sentence types, including affirmative (for example, Em &an
com), negative (for example, Em khéng &n com), interrogative (for example, Em &n com khéng?), imperative (for example, An
com dil) and exclamatory, for example, Em &n nhiéu com qué! They identify the meaning of Viethamese homonyms (for
example, hay may mean ‘usually’ or ‘interesting’) depending on the context. They analyse the structure and linguistic features of
different types of texts and explain how these features are influenced by each text's context, audience and purpose. They
identify variations in language use between written and spoken texts and explain how language choices depend on the
participants, relationships and purpose of the exchange. They identify the impact of social, cultural and intercultural influences
on language, and use and explain Vietnamese words that have emerged through contact with other languages (for example, ca
rét, ca phé, cén-tin), and from globalisation and technological advances, such as toan cdu héa, céng nghé théng tin, nhét ky
dién tir, n6i chuyén qua mang. They explain how cultural ideas and perspectives are embedded in language use and
communication styles, for example, the importance of politeness and respect in Viethamese language and culture.
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Vietnamese

Years 9 and 10

The nature of the learners

At this level, students bring to their learning existing knowledge of Vietnamese language and culture and a range of strategies.
They are increasingly aware of the world beyond their own and are engaging with youth-related and social and environmental
issues. They require continued guidance and mentoring but work increasingly independently to analyse, reflect on and monitor
their language learning and intercultural experiences. They are considering future pathways and options, including the possible
role of Viethamese in these.

Vietnamese language learning and use

Learners are immersed in the Vietnamese language, initiating and engaging in discussions and debates on topics of interest,
and responding to enquiries. They reflect on the cultural and linguistic appropriateness of their language use in interactions and
make necessary adjustments. They learn to interpret information and evaluate values and practices from diverse perspectives
and sources. They make connections with their own experiences to elaborate on and justify their point of view on topical issues
or to explain how values and attitudes have remained the same or changed over time. Learners produce a range of texts, such
as informative, narrative, descriptive, procedural or persuasive texts, for a variety of contexts, audiences and purposes. Through
their engagement with diverse texts and resources, students explore how cultural practices, concepts, values and beliefs are
embedded in texts and how language choices shape perspectives and meaning. They develop techniques and intercultural
awareness in order to translate and mediate between languages and cultures.

Contexts of interaction

Learners interact with peers, the teacher and other Vietnamese speakers both locally and globally through a variety of modes of
communication, including digital, online, collaborative performances and group discussions. The context of interaction extends
beyond the classroom and involves investigating and reporting on issues in the local community and transacting with local
Vietnamese speakers to negotiate services. These experiences provide learners with a sense of connectedness and purpose as
Vietnamese and English speakers.

Texts and resources

Learners use diverse resources, such as Vietnamese newspapers, magazines, documentaries, films, stories, songs, television
programs, entertainment performances, artworks and web pages, as references to assist them in discussing and researching
Vietnamese language and culture. They explore a variety of text types, such as poems, articles, formal letters, interviews and
speeches, and engage with a range of informative, historical or literary perspectives, views and debates.

Extracts from contemporary Viethamese poems as well as short stories and diverse forms of Vietnamese artistic expression
such as tranh dan gian P6ng Hd, tranh son ddu; dan ca, nhac tré; cai lvong, kich, phim, are introduced to give learners an
insight into Vietnamese folk, traditional and contemporary literature, arts and entertainment. Learners use a range of dictionaries
and translation methods to support comprehension, build vocabulary and elaborate on ideas.

Features of Viethnamese language use
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Learners explore Sino-Vietnamese words (phu huynh, phi trirong, hang hai, giang son) and stylistic devices, such as repetition
(di nhanh, néinhanh, &n nhan, similes (hién nhuw But), personification (mwa nhé thuong ai) and rhetorical questions (Ba déng
mot mé tréu cay, Sao anh chang héi nhikng ngay con khéng?), to identify and convey enhanced meaning in communication.
They use compound sentence structures, for example, Néu troi muwa (thi) chiing t6i sé khéng di choi. Troi mua khi ching toi
dang di choi and conjunctions (cang ... cang, vira ... vira, chdng nhiing ... ma con), for a variety of communicative purposes in
spoken and written texts. They examine the impact of generation, gender, media, technology and globalisation on Vietnamese
language and culture to develop their awareness of language variation and evolution. They analyse and explain how and why
language use varies according to cultural contexts, relationships and purposes, and develop the language of reflection in
Vietnamese.

Level of support

Support at this level of learning includes rich and varied stimulus materials, continued scaffolding and modelling of language
functions and communicative tasks, and explicit instruction and explanation of the grammatical system, with opportunities for
learners to discuss, clarify, practise and apply their knowledge. Critical and constructive teacher feedback combines with peer
support and self-review to monitor and evaluate learning outcomes, for example, through portfolios, peer review and e-
journalling.

The role of English

Vietnamese is predominantly used as the main medium for classroom interaction and content delivery. English is used only
when necessary to allow for further explanation and discussion of more demanding concepts, particularly when making
connections with other languages and cultures. Learners explore cultural diversity and gain a greater appreciation of their
Vietnamese cultural heritage. They view their bilingualism and biculturalism as an asset for themselves and for Australia.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations
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Initiate, sustain and extend interactions with peers and adults, e sharing and discussing future plans, such as further
exploring own and peers’ perspectives on youth culture, future study, career and travelling, in class and via online
forums, for example, Ban dinh chon cac mén hoc gi cho

aspirations and social experiences 16p 11-122 Minh dinh tiép tuc theo hoc tiéng Viét & I6p

[Key concepts: perspective, youth culture, issues; Key 11-12. Con ban thé nao? Ban thich lam nghé gi trong
processes: discussing, justifying, commenting] twong lai? Ba me ban c6 gop y vao viéc chon nghé cia
ban khéng?
(ACLVIC174) e sustaining interactions by extending the topic of
e e 0 G discussion or elaborating on ideas for clarification or
E.x @ &% G

justification, for example, Ban néi vay cé nghia la sao?
M6t nha thiét ké thoi trang giéi thi cdn phai ¢é nhiing yéu
té gi? Ban nghi sao vé dnh hudng cuia tro choi dién t
doi v6i tré em? Mubn la ban tét thi nén thanh that voi
nhau vi cé thanh that méi choi voi nhau lau bén duoc

e engaging participants through communication strategies
such as showing empathy, for example, Minh
hiéu/biét/rat théng cdm véi ban, or indicating agreement,
for example, Ban néi dung 1&m. Téi ciing nghT vay ...

e interacting with peers and adults at social events, for
example, Tuén t6i c6 chuong trinh ca nhac Viét Nam hay
14m, ban c¢6 mudn cuting di xem véi nhém minh khéng?
C6 chi théy viéc t6 chirc dam cuéi & Uc khéc véi & Viét
Nam nhuw thé nao?, and expressing opinions on social
experiences, for example, Minh ciing nhw da s6 céc ban
tré ngay nay déu nghi rang ... Ttr kinh nghiém bén than
va cla ban bé, minh thay rdng chiing ta nén cén than khi
str dung Internet
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Participate in a range of collaborative activities that involve
transactions and require negotiation and management of
different opinions or behaviours

[Key concepts: negotiation, perspective; Key processes:
managing, engaging]

(ACLVIC175)
ESR@aE=6Y¢
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e negotiating arrangements, considering alternatives and

reaching shared decisions, for example, Cuéi tuén nay cé
nhiéu phim hay 1&m, théi tiét ciing thich hop dé di boi
nira, cac tiém quén 4o lai dang gidm gia, nhém minh
mubn lam gi? Théi minh lo di mua dé truéc di vi céc tiém
chi gidm gié c6 ba ngay théi, coi phim va di boi dé tuén
sau ciing duoc ma. Céc ban cé dbng y khéng?
role-playing formal or informal negotiations, such as
resolving a disagreement between parents and children
or teacher and students, for example, Ba me 01, con
muédn di 1am thém cudi tudn. Khéng céan thiét dau, con
nén tap trung lo hoc di. Ba me c¢é thé cho con thém tién
tiéu vat néu con can. Nhung ma con muén di lam thém
dé c6 kinh nghiém va tiép xtc véi nhiéu nguoi. Thoi
duoc, ba me sé cho con di lam thém néu diéu dé khéng
anh hudéng dén két qua hoc tap cua con. Thua cé, vi may
vi tinh bj hy nén em chwa lam bai xong, c6 c6 thé cho em
ndp bai ngay mai duoc khdng?

collaborating to organise and participate in real or
simulated shopping experiences such as a class
shopping centre, a flea market or a garage sale, using
rehearsed language for negotiating, bargaining,
exchanging or returning goods, for example, C6 thé gidm
gia cho hoc sinh duoc khéng? Téi co thé tra lai db duroc
khéng néu 16 lam mét héa don mua hang? Céi may tinh
bang (tablet) nay khéng goi dién thoai duoc, cé cé thé
dbi cai méi cho t6i duroc khéng?

making individual purchasing decisions by comparing
items from a range of suppliers for features such as
price, country of origin, quality, capacity for recycling,
reliability, warranty and safety, for example, Téi hay mua
dé dién tor & tiém d6 vi chét luong cao ma gia ¢ lic nao
ciing ré hon céc tiém khéc. Nhitng vét liéu nay cé thé tai
ché duoc khéng? Do hiéu tuy cé chét luong cao va nhin
dep nhung rét méc, khong pht hop véi tui tién ctia hoc
sinh

4
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Extend classroom interactions by offering, elaborating on,
justifying and eliciting opinions and ideas

[Key concepts: exchange, discussion; Key processes:
justifying, stating views, sharing opinions]

(ACLVIC176)

BE@a&=%+¢

e extending interactions by inviting others to contribute to

discussions or provide feedback on own ideas, for
example, Cac ban nghi sao vé viéc hoc thém cudi tudn?
Chuing ta nén lam sao dé git cho tinh ban duoc ldu dai?
Céc ban nghi sao vé y kién ctia minh?

using evaluative language to acknowledge strengths in
others’ arguments or provide evidence to justify,
contradict, challenge or rebut alternative views in a
courteous manner, for example, Téi rat thich cach gidi
thich ctia ban, ré rang va hop ly Iam. Ban néi cé ly nhung
t6i nghiréng ... Ly thuyét thi nhw vay, nhwng trén thuc té
thi... Hay Ia minh thtr lam thé nay/cach khac xem sao?

debating with peers on social, environmental or
educational issues with reference to Vietnamese and
Australian views and values, for example, C6 nén bét
budc hoc sinh hoc ngoai ngir khéng? Cé phai vao dai
hoc la céch tét nhét dé thanh cong ngay nay?, using
evaluative language such as hay/dung/thu vi‘hop ly/céng
béng I3m. Gi6i tré ngay nay rét gii str dung nhung ciing
bi 1& thuéc qué nhiéu vao khoa hoc ky thuét

4

exchanging ideas and justifying and elaborating on
opinions in class discussions about issues associated
with the school or local community, such as school
facilities, local services or environmental issues, for
example, Chiing em dé nghj cén-tin nha trurong nén ban
nhiéu thire &n bé duéng hon cho hoc sinh véi gia ré hon.
Chung em mong nha trwrong nén stra sang lai cac phong
vé sinh cho sach sé hon. C6 tinh trang xa rac btra bai
trong cac céng vién & dja phwrong minh

4

using Vietnamese idioms and proverbs to illustrate ideas
and opinions about learning, for example, Khéng thay dé
may lam nén, Hoc thady khéng tay hoc ban

Informing Elaborations
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Locate, synthesise, interpret and evaluate information and e researching different perspectives on the same issue in a
opinions from different perspectives relating to social issues range of media sources, such as television programs,
radio news items, songs, performances, video clips,

and other areas of interest to teenagers ) . . .
films, documentaries, online articles, newspapers,

[Key concepts: perspective, interconnection, representation; magazines and books, to form a balanced view on a

Key processes: synthesising, evaluating, interpreting] subject of discussion such as deforestation, sustainable
development or overpopulation

(ACLVIC177) \"

E] ﬁ : K. <. PO G:-) + e synthesising information from diverse sources, such as

newspapers, magazines, online articles, television
news/programs, class surveys or social network profiles,
comparing and evaluating the reliability of information

e conducting surveys and interviews with peers to explore
their perspectives on topics related to youth culture and
social experiences, for example, M&i ngay ban mat bao
nhiéu thoi gian dé 1én mang? Ban st dung may vi tinh dé
lam gi?

e analysing similarities and differences in attitudes or views
of different speakers or writers, and comparing and
connecting them to own and others’ experiences to form
personal perspectives on the issues being discussed

e comparing and evaluating a range of perspectives
relating to teenage interests or social issues, such as
arguments for and against social networks, technology
advance, cultural practices or traditional values, and
explaining the reasons for differences in perspectives

e analysing articles written by different people, for example,
an educator, a welfare worker and a politician, on a social
issue such as bullying, identifying different perspectives
and the tone of each article, for example, sympathetic,
assertive or respectful
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Convey information, ideas and viewpoints from different e producing a range of spoken, written, digital and
multimodal texts (posters, emails, formal letters, blog
posts, articles, speeches, PowerPoint presentations) for
diverse audiences (children, peers, parents, employers),
contexts contexts (school, home, community, social group) and
[Key concepts: perspective, representation, purpose; Key purposes (informing, reporting, explaining, promoting,
persuading), to convey own ideas on topics such as
balancing study and recreation, the benefits of recycling,
(ACLVIC178) or the impact of technology

perspectives, selecting appropriate modes of presentation to
achieve specific purposes for particular audiences in relevant

processes: connecting, presenting, persuading, evaluating]

o o o i G e writing informative and persuasive texts aimed at a
@ N L T a0 + particular audience and context, for example, a brochure

promoting a holiday destination (for teenagers), a poster
for a doctor’s surgery encouraging healthy eating (among
children), a speech to promote healthy and sustainable
lifestyles (among young people), a youth web page
reviewing a new music or movie release, or an article
warning people about environmental pollution or the
dangers of cyber bullying

4

e creating texts pitched to specific age or interest groups,
making choices regarding vocabulary, structure, visual
and cultural elements, for example, fashion/health advice
for a youth forum, school information for new students,
suggestions for ways to bridge the generation gap for a
family magazine, or a request for donations to help save
an endangered animal

4

e justifying own views with quotes or text references, for
example, Chung ta khéng nén danh gia con nguwoi qua
bé ngoai béi vi tuc ngi cé céu ‘Bing co tréng mat ma
bat hinh dong’. Téi nghi rdng nan phé rirng da gia ting
dén mirc béo déng vi théng ké cho thdy mébi ndm dién
tich rirng trén thé gisi giam 20%

e exploring social and cultural themes through modes of
presentation that combine elements such as photos,
videos and music to enhance effect of text

Creating Elaborations
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Explore a range of traditional and contemporary forms of art, e viewing and/or listening to different forms of traditional
literature and entertainment, by analysing values, purposes and contemporary Vietnamese arts and entertainment,
such as painting, photography, (water) puppetry, dance,

and language techniques, and discussing issues and themes music, theatre and cinema, and discussing how practices

[Key concepts: imagination, morality, style; Key processes: and beliefs may have changed over time, for example,

exploring, relating, analysing] comparing tranh dan gian D éng Howith tranh son déau;
dén ca with nhac tré; cai ltrong/ kich with phim; and tro

(ACLVIC179) choi dan gian with tro choi dién to

E] : K. @.\ S G:,) e discussing common features of forms of entertainment,

for example, analysing technical effects such as sound
effects and background music, lighting, scenery,
costumes or make-up, and narrative effects such as what
makes an engaging plot and inspiring characters

e comparing how common themes such as love, friendship,
beauty, home, happiness and success are represented in
traditional and contemporary Vietnamese arts and
entertainment

e recognising how characters’ feelings and attitudes are
expressed through language, such as use of language
features such as emotive language, for example, hanh
phtic, vui mirng, phén khéi, bubn ba, c6 don, x6t xa, bdi
héi

e discussing with peers how social context and cultural
values influence a writer’s representation of issues and
topics, for example, how the author’s background or
concept of filial piety shapes the characters’ reactions
and decisions in regard to their relationships

e comparing the values, beliefs, attitudes, emotions and
language of characters in traditional and contemporary
Vietnamese arts and entertainment, analysing how
values have changed over time and explaining possible
reasons for these changes, for example, contrasting the
original story Sy Tich Ong T4o with its modern comedy
version

e analysing the use of images, sounds, gestures and
language in songs, films and performances to explain
how they convey Vietnamese cultural values and
practices
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Create a range of imaginative texts in different formats,
including multimodal and digital formats, for a range of
audiences, contexts and purposes

[Key concepts: morality, emotion, journey; Key processes:

experimenting, connecting, expressing]

(ACLVIC180)
B x@&=6

composing reviews in response to artworks, songs, films
or stories, discussing themes, characters and language
use

creating print or digital stories that reflect Vietnamese
practices, values and beliefs, such as Viethamese New
Year celebrations, eating etiquette, filial piety, or belief in
the importance of education, presenting an issue or
situation related to Viethamese communities

creating a range of texts, such as stories, songs, skits or
comics, considering main characters, themes, settings
and plots, for diverse audiences, for example, children,
peers, parents, teachers and social or interest groups

writing scripts and performing role-plays or plays that
reflect own perspectives on Vietnamese values and
practices, such as own view of traditional filial piety and
value of education in the modern context

composing own imaginative texts, such as animated
stories, games or short films, with different settings,
characters and events, using a range of devices for
effect, and reflecting on values and practices across
cultures

creating own imaginative texts, such as dialogues,
poems, songs or short stories, using an array of cues, for
example, pictures, gestures, music and language, to
convey different emotions such as love, happiness,
excitement, frustration and sadness

Translating Elaborations
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Translate and interpret texts for different audiences and e viewing English-language films with Viethamese subtitles

contexts, and explore how cultural concepts, values and (and vice versa), evaluating the effectiveness of the

. . g . t lati d laini iated cultural t
beliefs are represented differently in Viethamese and English ransiations and explaining assoclated culiural aspects

[Key concepts: sensitivity, empathy: Key processes: e reading short texts and excerpts from a range of

informative, personal and literary texts, identifying cultural

analysing, interpreting] elements and reflecting on how they are encoded

differently in Viethnamese and English, for example, the
(ACLVIC181) use of family terms, titles and terms of address (¢6, chd,
E] : K. Q) _.. — (.:3 anh, chi, em)

e analysing and discussing similarities and differences and
cultural influences in common Vietnamese and English
idiomatic expressions, for example, C6 chi thi nén =
‘Where there’s a will there’s a way’, Bteng co6 trébng mat
ma bat hinh dong = ‘Don’t judge a book by its cover’, dé
boc diéu = ‘To be born with a silver spoon in one’s
mouth’, Day con tir thué con tho = ‘Strike while the iron is
hot’

e translating written expressions associated with politeness
and social behaviours in Vietnamese, for example,
opening and closing of formal/informal letters with
phrases such as Kinh thwa giéam déc, Ba me kinh
yéu/Ban than mén/Em yéu, Than/Thén mén/Thuong
mén/Than chao/Trén trong kinh chao, and comparing
them with standard expressions in English, such as ‘Dear
..., ‘Yours sincerely/faithfully’, ‘Kind regards’/‘Regards’

e experimenting with translating idiomatic expressions and
proverbs as well as a range of short texts that involve
cultural elements, exploring how to convey meaning and
cultural significance in Vietnamese and English, and
recognising that the translation of expressions, idioms
and proverbs requires both literacy skills and cultural
knowledge to mediate between languages

e translating a range of texts, such as advertisements,
speeches, songs, and story or film extracts, and
examining the appropriateness of translation for specific
audiences and contexts
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Create bilingual texts in multimodal forms, including digital,
that reflect aspects of culture and language for a variety of
Vietnamese and Australian audiences

[Key concepts: cultural literacy, interconnection; Key
processes: judging adequacy, translating, interpreting]

(ACLVIC182)
. x@ %S

creating programs for Vietnamese cultural events,
including footnotes in English to explain key words, for
example, tét Nguyén dan, tét Trung thu, I1& Vu lan, ram
thang Giéng

creating a range of bilingual texts, such as
advertisements, announcements and recipes, for
different audiences and contexts, and discussing ways of
expressing concepts in each language

creating bilingual ‘survival guides’ on language and
etiquette in the form of brochures or slideshow
presentation for visitors to Vietnam or Australia, and
providing advice for specific scenarios, for example, at
the airport, hotel, supermarket, restaurant or tourist
attraction

creating bilingual texts in multimodal forms, including
digital, that explain Vietnamese and Australian cultural
practices, for example, tuc Ié ngay Tét, dam gib, day
thang, théi néi, and New Year, Christmas, birthday or
Australia Day activities

translating children’s stories from English into
Vietnamese and vice versa, and discussing how to
maintain original meaning when tailoring texts to different
audiences and cultural backgrounds

adapting classic Australian stories for young Vietnamese
readers, and explaining language and setting choices

Reflecting Elaborations
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Reflect on how meanings vary according to cultural e considering how being bilingual offers different ways of
assumptions that Vietnamese and English speakers bring to interpreting the world and representing experience

interactions, and take responsibility for contributing to mutual e explaining how cultural assumptions influence meaning,
for example, the action of hugging as an indication of
friendliness in English-speaking contexts versus gender
[Key concepts: cultural assumptions, judgement; Key intimacy in Vietnamese-speaking contexts

processes: reflecting, relating interculturally]

understanding

e challenging cultural assumptions and bringing different
perspectives to new cultural contexts or situations, for

(ACLVIC183) example, using the personal pronouns anh/em to indicate
@ @\ = GZ-) informality between colleagues rather than to define

husband—wife or brother-sister relationships as
traditionally assumed

e considering own and others’ responses and reactions in
Vietnamese—English intercultural exchanges and
discussing reasons for different interpretations of
meaning, for example, knowing that Vietnamese people
like to please and therefore may give an inaccurate
answer whereas Australians would prefer to say directly
what they really think or mean

e identifying moments of embarrassment or communication
breakdown in own intercultural interactions, exploring
reasons for these and suggesting adjustments to
language and/or behaviours that could be made to
enhance mutual understanding

e discussing elements of successful intercultural
communication, for example, flexibility, awareness of
differences in cultural and religious practices, respect for
elderly people and other traditions, attitudes to privacy or
different levels of directness in discussions

Reflect on own cultural identity and how it is both shaped by e making decisions about relevant information to be

and influences ways of communicating, thinking and behaving included in a cultural identity profile to exchange with
non-Vietnamese speakers, for example, deciding what

) i ] . personal details to include such as age, gender and
processes: discussing, evaluating, reflecting] salary, depending on contexts, purpose and relationships

o reflecting on choices made to present self to others in

[Key concepts: perception, identity, communication; Key

(ACLVIC184) particular ways or to conceal aspects of identity when

= @ aga G:.) interacting across cultures; and noticing differences in the
way they communicate, think and behave in different
contexts

e exploring how individual ways of communicating, thinking
and behaving help shape views of own cultural identity,
for example, why a Vietnamese-Australian teenager who
speaks English better than they do Viethamese and
understands more about Australian culture than
Vietnamese culture may view themselves as more
Australian than Vietnamese

e comparing and contrasting a Viethamese and Australian
experience, such as a celebration, and considering how
their own and others’ identity may shift according to the

context
Understanding
Systems of language Elaborations
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Understand the role of pronunciation, pauses, pace,
intonation, fluency and appropriate writing conventions in
effective communication and apply this knowledge to own
interactions

[Key concept: intonation, fluency, meaning; Key process:

applyng]

(ACLVIU185)

EfcE™
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recognising and using rhythm in complex sentences,
using pauses and intonation to signal clause boundaries
and emphasis, for example, Con thich cai ao ma me tang
cho con hém sinh nhét vira réi

recognising the challenges of communication associated
with clarity and pace in audio texts in certain situations,
for example, station or airport announcements or
recorded phone messages

recognising that tone of voice can indicate the
relationship between the speakers, convey emotion and
shape meaning, for example, distinguishing between a
compliment and irony in the exclamatory sentence H6m
nay em dén sém thé!

applying knowledge of pronunciation, intonation, tone
and pace to own use of spoken Vietnamese for a range
of social interactions, for example, asking questions or
expressing emotions such as happiness, sadness,
surprise or excitement

identifying the people and factors that influence their own
Vietnamese language use and speech patterns, such as
parents, teachers, peers and films
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Understand and use compound sentence structures, e using compound sentence structures to elaborate on
conjunctions, and a range of language features, such as ideas and clarify or justify opinior:ns, for example, Con
thich di &n & nha hang ma me t6 chirc sinh nhéat cho ba

similes or rhetorical questions, and combine them with néi ltic ba qua Uc nam rdi vi chd dé thae an ngon ma lai

knowledge of Sino-Vietnamese words and abstract ré niva
vocabulary to enhance communication and achieve particular e sequencing and adding ideas, events and actions using a
effects variety of high-level cohesive devices such as ngoai ra,
[Key concept: grammatical systems; Key processes: hon nira, tuy nhién and bén canh doé
understanding, applying] e comparing the meaning and use of Vietnamese and
English conjunctions, such as cang ... cang = ‘the more

(ACLVIU186) ... the more ...’ or ‘more and more’, vira ... vira ... =

.. ‘both ... and’, chang nhirng ... méa con = ‘not only ... but
E] @ aas AA \Q, also’, khéng ... ma ciing khéng = ‘neither ... nor’, and

using them in own speech and writing

e using a range of sentence endings to soften commands,
for example, Hoc bai di chi?! Hoc bai di nha!

e using a range of words and expressions to express
different levels of certainty in opinions, for example, Téi
doan/nghiftin/chc chén réng ...

e expressing levels of possibility and certainty using /€ ra,
c6 thé Ia, chdc la, &t hén la

e explaining the effect of stylistic devices used in
Vietnamese texts and using them to enhance
communication, for example, Chang 16 minh la ng uoi
Viét ma lai khéng biét néi tiéng Viét sao? (rhetorical
question); di nhanh, &n nhanh, néi nhanh(repetition);
dep nhuw tién (simile); Hém nay lanh mét troi di ngd sém
(personification)

e understanding and using onomatopoeic words such as
&m am, ao ao, rao rao, ri rao, réc rach, titach, di dung in
own spoken and written texts, for example, sdm chép ém
am, mura roi ti tach, gié théi ri rao, sudi chdy réc rach,
phéo né di dung

e exploring the meaning of Sino-Viethamese words and
providing their equivalents in modern Vietnamese, for
example, t6 quéc = dat nuéc, phu mau = cha me, phu niy
= dan ba, huynh dé = anh em, phi trvong= sén bay,
lwong thue = dé &n

AA

e understanding and using common Sino-Vietnamese
words as appropriate to context (such as for formal
occasions), for example, héi phu ni, not hdi dan ba; vién
dwéng l&o, not nha nguvi gia

AA

e understanding and using abstract nouns, adjectives and
verbs to express abstract or sophisticated concepts and
attitudes, for example, Khéng gi ¢6 thé sanh béng cong
on va tinh thuong ctia cha me déi véi con cai. Phu niv
Viét Nam hét long tén tuy, hy sinh cho gia dinh

e using specialised vocabulary to discuss a range of topics
of interest, for example, the environment (6 nhiém méi
trirong, tai ché, nang lwong sach), technology (an toan
trén mang, nhét ky dién t, mang lw6i toan céu), and
migration (ty nan, di dan, dinh cw, héi nhap, thuong tru
nhéan, quéc tich)
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e using sympathetic language to signal empathy, restraint
or indirect disagreement, for example, Téi hiéu/rat théng
cém véi ban ..., Théi ban dimg budn niva ..., Théi duoc
réi, khoan da

Understand the relationship between purpose, audience, e analysing how language choices help achieve particular
context, linguistic features, and textual and cultural elements purposes and effects, for example, descriptive language
to promote a product, evaluative language to reflect on

associated with different types of personal, reflective, . . . .
an experience or to review a literary work, persuasive

informative and persuasive texts language to influence audience, or humorous techniques

[Key concept: textual conventions; Key processes: discussing, to entertain

applying] e recognising and explaining cultural aspects reflected in a
range of texts, including multimodal and digital texts,

(ACLVIU187) such as school reports, weather reports, official

. oo G announcements, television programs, or recipes,

E] K& e T D particularly in the use of idiomatic expressions or

proverbs

e identifying appropriate salutations, depending on
personal relationship or social ranking, in specific text
types such as emails, speeches or interviews, for
example, Kinh thwa ... /Thua ..., ..than mé'n/thwo’ng
mén, kinh chao/chéo ...

e understanding and transforming texts to suit different
purposes (to persuade, to entertain), different audiences
(children, adolescents, Viethamese people, Australians)
and different types of texts (an article, a report, speech)

e understanding the importance of choosing a text type
appropriate to their audience and purpose, for example,
a speech to persuade Year 8 students to choose
Vietnamese as their elective in Year 9, or an article to
express own opinions on the impact of technology on
teenagers

e recognising and analysing similarities or differences that
might be culturally significant across cultures, for
example, similarities such as the use of the heart as a
symbol of love or pigeons as a symbol of peace, and
differences such as the use of the colour white to signify
purity in Western cultures but bad luck in Eastern
cultures

e recognising and discussing cultural concepts or values
reflected in texts, for example, cultural icons used in
commercial advertisements

e identifying language features and cultural references that
contribute to the overall meaning or purpose of texts, for
example, a rhetorical question such as Chang /& chiing ta
chiu bé tay sao? to call for action, or truyén théng tén sw
trong dao to promote the value of education

Language variation and change Elaborations
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Analyse and explain how and why language use varies
according to cultural contexts, relationships and purposes
[Key concepts: register, variation based on audience, context
and purpose; Key processes: analysing, explaining]

(ACLVIU188)
E| K QI GD

Analyse the impact of media, technology, globalisation,
migration and popular culture on Viethamese language use in
Vietnam and overseas

[Key concepts: impact, consequence; Key processes:
analysing, explaining, comparing]

(ACLVIU189)
E| K QI GD

Role of language and culture
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e identifying and analysing variations in language use
(choice of vocabulary and structures) between diverse
participants, for example, old people and teenagers,
males and females, educated and uneducated people, in
a range of different interactions

e analysing and comparing language use in a range of
blogs, interviews or transcripts of speeches to deduce the
age, gender, interests or educational level of the
audience

e understanding the importance of adapting own language
use for different audiences or degrees of formality, for
example, moving from informal (me o0i/6ng oi/ba 0i) to
respectful tone (thwa me/kinh thuwa éng ba), or simple
(long thuong ngurdi) to sophisticated (long nhan ai)
vocabulary/structures

e discussing variations in language use in Viethnamese
traditional and contemporary literature, arts and
entertainment relating to the same theme or topic, and
analysing how language changes (with regard to
vocabulary and structures) in different settings and
contexts

e comparing own written language use in various modes of
communication and for a range of purposes, for example,
text messages, online chatting, emailing or doing
schoolwork, and reflecting on how and why the writing
style differs and considering the effect on meaning

e discussing the influence of electronic ‘chat’ language on
students’ literacy skills in Viethamese and English

e exploring how globalisation has resulted in the
introduction of English words and expressions into
Vietnamese, for example, the use of English terms for
technology, such as CD, DVD, USB, video, TV, remote
control, computer, laptop, internet and website, despite
the existence of Vietnamese equivalents, or mixing
English into the lyrics of contemporary Viethnamese
popular music, and discussing the
advantages/disadvantages of such influences

e exploring the influence of popular culture on Viethamese
language spoken in Vietnam and overseas through the
development of new vocabulary such as phong cach /
thoi trang Han quéc, truyén tranh Nhat Bén, nhac
RIB/hiphop

e exploring the Vietnamese words used in Vietnam that are
unfamiliar in Vietnamese-speaking communities in other
countries, for example, bikc xuc, van dé néi cém

Elaborations
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Understand the reciprocal relationship between language, e exploring how cultural concepts such as respect for
culture and communication and how this relationship impacts authority influence Vietnamese communicative practices,
for example, not making eye contact when interacting

on attitudes and beliefs with others, and not expressing differing personal views

[Key concepts: language, culture, reciprocity; Key processes: to elderly people, and how these may be misinterpreted
reflecting, discussing, analysing] by English speakers as lack of engagement or initiative

e examining the influence of Viethnamese culture on
(ACLVIU190) gestures, tone and word choices in social interactions, for
E] : K. C P G:') AA + example, the practice of using family terms (chd, bac) to

indicate informality when addressing an unrelated person
reflects the value and importance placed on family in
Vietnamese culture

e identifying ways to enhance mutual cultural
understanding, such as using cultural behaviours
appropriately according to audience and context of
communication, for example, making eye contact when
talking to Australians but not when talking to elderly
Vietnamese people

e comparing how the same practice, concept or value is
represented differently in different contexts and types of
texts due to changes in attitudes and views, for example,
how the concept of filial piety (chi? hiéu) is reflected in
Vietnamese opera (céi Irong) and in contemporary
Vietnamese films, and in folk and contemporary literature

e exploring significant values, practices and beliefs of other
cultures, including those from other Asian cultures, that
are reflected in different forms of media such as the
internet, arts and entertainment, and stories

AA

e exploring how learning and using Viethamese has
impacted on own view of Vietnamese culture and other
cultures, including their understanding of the role of
culture in respecting and sustaining the environment

4
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Vietnamese

Years 9 and 10 Achievement Standard

By the end of Year 10, students use spoken and written Viethamese to initiate, sustain and extend interactions with peers,
teachers and others in a range of contexts and for a range of purposes, such as to explore peers’ perspectives on youth culture
and personal experiences. They use language spontaneously in the classroom, offering and justifying their own opinions and
ideas and eliciting those of others. They negotiate with others to complete shared tasks and transactions, using evaluative
language, for example, Y kién ctia ban rat méi la/hop thoi. Ban néi c6 ly nhung t6i nghi rang ..., to acknowledge others’
opinions and to challenge and manage alternative views. They use transitional sentences, such as Hay la minh thir 1am thé nay
xem sao. Con van dé bao vé méi trurong thi sao?, to manage shifts of topic and speaker. They speak fluently, pausing where
appropriate, and use stress in extended sentences to enhance communication. Students gather, synthesise and evaluate
information and opinions from different perspectives and create original texts for diverse audiences and purposes in a range of
contexts. They respond to a range of imaginative texts by analysing their purpose and language techniques, forming their own
position on the issues, themes and values addressed. They create a range of imaginative texts to express a variety of
perspectives and values in modes of presentation selected to suit audience, purpose and context. They combine knowledge of
Sino—Vietnamese words and abstract vocabulary with stylistic devices to enhance expression, create particular effects and
influence others, for example, through repetition (for example, di nhanh, néi nhanh, dn nhan#, similes (for example, mét sang
nhu sao), personification (for example, /4 sdu), onomatopoeia (for example, do, ri rao, dung), and rhetorical questions, for
example, Chdng 16 minh la ngudoi Viét ma lai khéng biét néi tiéng Viét? They adjust their own language use when addressing a
different audience or in a different context, for example, shifting from an informal to a respectful tone, and from simple to
sophisticated vocabulary or structures. They convert informal everyday speech (for example, ai ciing biét hét) into formal
register (for example, nhw quy vi da biét), as appropriate. Students use conjunctions, such as truéc tién, sau ciing, ngoai ra,
hon niva, do d6, cang ... cang, vira ... vira, chang nhiing ... ma con, néu...thi, tuy... nhung, vi...cho nén, to sequence and
connect ideas in texts, and apply accurate spelling to enhance communication. They translate and interpret texts and create
bilingual resources for Viethamese and English-speaking audiences, explaining how cultural concepts, values and beliefs are
embedded in language. They compare views on the relationship between cultural identity and communication, question cultural
assumptions, and modify language and behaviours in intercultural interactions as appropriate.

Students explain how pronunciation, intonation, pace and rhythm in spoken Viethamese can express different emotions, for
example, Con thich céi 40 ma me tang cho con hém sinh nhét vira rdi, and signal clause boundaries and emphasis. They
explain why Sino-Vietnamese words are used in formal contexts, for example, héi phu n& (not héi dan ba) and vién dwdng ldo
(not nha nguwoi gia). They analyse a range of personal, informative, reflective and persuasive texts and explain the relationship
between context, purpose, audience, linguistic features and textual and cultural elements. They analyse how language use
varies according to cultural contexts, relationships and purposes, explaining why they adjust their vocabulary and level of
politeness and formality in intercultural interactions. They explain the impact of media, technology, globalisation, migration and
popular culture on Vietnamese language use in both Australia and Vietnam. They explain the reciprocal nature of the
relationship between language, culture and communication, identifying its impact on attitudes and beliefs.
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The Australian Curriculum
Languages - Vietnamese
Years 7-10 (Year 7 Entry) Sequence

. AUSTRALIAN CURRICULUM,
( ( ( ASSESSMENT AND
REPORTING AUTHORITY




Vietnamese

Years 7 and 8

The nature of the learners

Students who enter the background language learner pathway in Vietnamese in Year 7 may have strong connections to
Vietnamese language and culture through family and community, and varying degrees of oracy in Viethamese. Their textual
knowledge developed through English literacy supports the development of literacy in Vietnamese. Skills in analysing,
comparing and reflecting on language and culture in both languages are mutually supportive.

Vietnamese language learning and use

Learners use modelled and rehearsed language in familiar and unfamiliar contexts and increasingly generate original and
personal language. They create spoken and written texts for a variety of audiences in different contexts. They plan, draft and
present imaginative texts, and design interactive events and collaborative tasks. They express ideas and feelings ( Téi thich an
phé. Téi thich xem phim hon doc sach. Hé6m nay t6i vui), exchange opinions (Phim nay hay qua. Trudng téi rong réi va sach
sé), and manage shared activities (Ban lam bai xong chwra? Lam on gidi thich chi¥ nay gium toil Téi doc cho ban viét nha).
Learners work collaboratively and independently, exploring different modes and genres of communication with particular
reference to their current social, cultural and communicative interests. They pool language knowledge and resources to plan,
problem-solve, monitor and reflect. Learners explore Viethamese syntax and structures in a range of texts and begin to use
metalanguage by identifying grammatical terms. They make cross-curricular connections and explore intercultural perspectives
and experiences through interaction with an increasing range of Viethamese speakers.

Contexts of interaction

Learners come to the classroom understanding and using Vietnamese within the world of their experience, which is likely to be
home and community domains. At this level, topics of discussion include the world of learning, for example, discussing the shift
from primary to secondary school, the concepts of home and friendship, shared events and leisure activities. Learners
contextualise and use their background language and culture as much as possible while socialising and exchanging information.
This will not necessarily be characterised by the fluent use of Viethamese, but rather by the way they use their background
knowledge of Vietnamese language and culture in communication. These interactions should be authentic in relating to the
world of teenage experience, and performance based. Additional opportunities for interaction are provided through purposeful
and integrated use of information and communications technologies (ICT), for example, videoconferencing and online activities
such as e-learning.

Texts and resources

Learners work with a range of texts designed for language learning, such as textbooks, audio recordings, teacher-generated
materials and online resources. They also use authentic materials such as blogs, newsletters, advertisements, magazines,
video clips and apps. Their knowledge is extended through exploration of Vietnamese texts on the internet, and audiovisual
materials (for example, déng dao, ca dao, dan ca, bai hét thiéu nhi (Chic Mimg Sinh Nhat, Tiéng Chuéng Giang Sinh), phim tai
liéu (Luke Nguyen in Vietnam), truyén cé tich, truyén ngu ngén), cultural performances, and community events and activities, for
example, tét Nguyén dan, tét Trung thu. In particular, as background language learners they are also likely to engage with
bilingual, subtitled and captioned texts.

Features of Vietnamese language use
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Learners recognise and use features of the Vietnamese sound and writing systems, including tones and tone markers, and
apply appropriate pronunciation and spelling rules in spoken and written texts. They apply elements of Viethamese grammar to
the production of texts, such as appropriate word order, common nouns, pronouns, adjectives, verbs and conjunctions, to
describe people, actions and events ( Téi cao va 6m. Téi cé6 mét den. Ban Lan hoc gidi va hat hay. Ngay Tét c6 mua lan),
express courtesy and opinions ( Thura 6ng ba/ba me/thdy cé. Lam on cho t6i muwon tdp! Cdm on ban. Hoc tiéng Viét vui qua),
and link ideas and information in different types of affirmative, negative and interrogative sentences ( T6i thich xem phim hon
doc séach. Téi biét n6i nhung khéng biét viét tiéng Viét. Ban sinh & Uc hay & Viét Nam?...). They understand ways in which the
English language works as a system and how English is similar to and different from Vietnamese. They make connections
between texts and cultural contexts, identifying how cultural values and perspectives are embedded in language and how
language choices determine ways in which people, issues and circumstances are represented.

Level of support

Learners have varying degrees of Viethamese oracy and literacy, and are supported through multilevel and differentiated tasks.
Support includes scaffolding, modelling and monitoring, explicit instruction and feedback, structured activities for practising new
language, and the use of gesture and movement. Students are supported to develop autonomy as language learners and users,
and to self-monitor and adjust their language use in response to their experience in diverse contexts. Opportunities to review
and consolidate knowledge are an important component of learning at this level.

The role of English

Vietnamese is the main language of instruction and interaction. Viethnamese and English may be used when discussing
concepts, functions and structures relating to language use, and when exchanging and comparing experiences in learning
Vietnamese and English. English may be used for conceptually demanding explanations and discussions, particularly when
making connections between Vietnamese and other languages and cultures. Learners are encouraged to reflect on cultural
values and practices and how these relate to their own sense of identity from a bilingual perspective.

Years 7 and 8 Content Descriptions

Communicating

Socialising Elaborations
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Socialise and interact with peers and the teacher to exchange
information on topics relating to self, family, friends and
interests, and to express opinions, likes and dislikes

[Key concepts: family, friendship, home; Key processes:
interacting, socialising, describing]

(ACLVIC001)

ER GRS

Participate in guided and shared activities, such as role-plays,
performances and presentations, that involve planning,
deciding, making arrangements and completing transactions
[Key concepts: task, performance, presentation; Key
processes: planning, deciding, making arrangements]

(ACLVIC002)
E % .x@&G%
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greeting and farewelling others, introducing themselves,
and expressing states of wellbeing, appreciation and
wishes, using informal polite language appropriate for
peers, teachers and family members, for example, Chao
thay/cé. Ban khde khéng? Téi khde. Cam on. Con ban
thé nao? Chuc ban sinh nhét vui vé. Con chuc 6ng ba
séng lau tram tuédi

introducing themselves, family, other people and
possessions, using appropriate personal pronouns, for
example, Em tén Ia Nam. Em mudi hai tudi. Em hoc Iép
bay, truong trung hoc Newford. Nha em & Green Fields.
Gia dinh t6i c6 bén nguoi. Ba toi la gido vién. Day Ia anh
Trung/chi Lan/ba me em. P4y la thdy/cé cua con
exchanging information on a range of topics, such as
friends, daily routines, and celebrations, for example, Ban
t6i rat tt, hay gitp téi lam bai. Cudi tudn ban thudéng lam
gi? Toi thuong di cho véi gia dinh vao cudi tudn

asking peers about their personal interests, for example,
Luc ranh r6i ban thich lam gi? Ban thich &n mén gi nhét?
Con thirc uéng thi sao?

expressing likes, dislikes and preferences, for example,
Toi thich nudi cho. Téi thich xem phim hon doc séch. Toi
khéng thich &n mi

politely accepting or declining an invitation, for example,
Cam on ban. Puoc, ti sé dén duw sinh nhéat cta ban. Xin
16i, t6i khéng dén dwoc vitdi bi bénh

planning home and school events, such as a
Mother’s/Father’s Day celebration, a birthday party or
group presentation, and exchanging information about
date, time, place, activities and participants, for example,
Thur Bay t6i Ia sinh nhét cta con. Me cho con mdi méy
nguoi ban? Ba oi, chi nhét téi la ngay 18 Me. Minh duwa
me di &n nha hang nha ba. Con sé goi cho nha hang dé
dat chb. Ba muébn di nha hang nao? May gi¢ minh di?

participating in real or simulated scenarios such as
asking for or giving directions, or providing assistance, for
example, T6i/Chuing minh bj lac dudng réi. Lam on chi
cho téi/ching téi duwong di dén tram xe Itra. Di thang, dén
nga tw thtr hai queo trai

making transactions in authentic, simulated or online
situations, such as purchasing goods, ordering food or
requesting services, for example, Xin 16i, c6 cén gi a? Céi
40 nay bao nhiéu tién? Cé6 sb nhé/ién hon khéng? Vé xe
Itra di City gié bao nhiéu? O day cé day thém tiéng Anh
cubi tudn khéng?
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Interact with peers in class routines and exchanges by asking e interacting in class routines such as responding to the
teacher during roll call, for example, Chao théy/cé. Chao
céc ban. Da c6 mét/Ban Nam vang mét; following
instructions, for example, Xép hang! Vo I6p! Mé tép ra!
rephrasing and explanation Bing 1én! Ngdi xudng! Im Iang! Hay doc chir nay!; asking
[Key concepts: routines, roles; Key processes: questioning, for permission, for example, Thwa cé cho em di vé
sinh/ra sém ndm phat; making polite apologies, for
example, Xin 16i c6 em t6i tré/em quén lam bai tap vé
(ACLVIC003) n‘hé; and rquJ'esting he.'? or ‘sup.portn, fcl)l:'exz’ampIeLBa‘n
lam on cho téi mwon viét chi. Xin cé giai thich ch&r nay
B @ a S gium em
e participating in classroom exchanges by asking and
responding to questions about school life, classroom
activities, subjects, teachers and friends, for example,
Ban méi tén gi vay? Ban thich thay/cé nao? Ban thich
hoc mén gi? Ngay mai cé gio toan khéng? Khi nao cé
ngay hoi thé thao? Ban lam bai xong chua? Xong
réi/Chura xong. Ban cho t6i muon tép duoc khéng? Cho
mét chit, téi sdp xong réi

and responding to questions, following instructions and
requesting support, for example, by asking for repetition,

contributing, responding]

e using repair strategies such as asking for repetition and
specific details of tasks and expressing lack of
knowledge, for example, Xin 16i, ban vira néi gi vay? Xin
16i, t6i khéng nghe ré, ban lam on I&p lai.

e expressing opinions on classwork and school life, for
example, Gi¢ hoc tiéng Viét vui qué. Bai thi tiéng Anh
kho qué. Budi di cm trai rét tha vi va bé ich. Phong vé
sinh trivong minh rét sach. Can-tin trirong minh ban dé
&n ngon va ré

Informing Elaborations
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Identify and use information such as topic, main ideas and
specific points in a range of spoken, written, visual, digital and
multimodal texts

[Key concept: information; Key processes: obtaining, reading,
listening, classifying]

(ACLVIC004)

% . xC %S

Present information and ideas relating to personal, social and
natural worlds in spoken, written, digital and multimodal forms
using modelled language structures

[Key concepts: self, community, environment; Key processes:
composing, presenting, informing]

(ACLVIC005)

E e .x @564

Creating
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e reading, viewing and listening to short texts, such as
signs, captions, notices, posters, brochures or
conversations, and identifying their context, topic, main
ideas, audience and purpose

e locating, classifying and summarising information from a
range of sources, such as notices, results of class
surveys, announcements and reports, and using memory
tools such as tables, charts and concept maps to
organise and sequence information

e collating information from sources such as class surveys,
online forums or blog posts

e gathering information about aspects of Vietnam, such as
weather, vegetation, wildlife, foods and drinks, lifestyles,
tourist attractions or historical/cultural events, and using
the information in new ways, for example, viewing an
online map of a local venue and writing directions for
visitors

e comparing details from a range of texts about special
occasions and ceremonies, and discussing culture-
specific terms and representations

e researching aspects of Vietnamese culture, history and
natural environment, for example, religious beliefs and
cultural practices such as dao Phéat, dao Thién Chua, di
chua, di nha tho, cing 6ng ba, cung giao thtra, tourist
attractions such as vjnh Ha Long, phé ¢é Hoi An, or
prominent historical figures such as Hung Bao Vwong or
Vua Quang Trung, by gathering information from texts
and from exchanges with Vietnamese peers and adults

e presenting information in graphs or tables, for example,
results from a class survey on preferred leisure activities,
foods or idols

e explaining to others a procedure or practice, for example,
a recipe, fashion or health-care tips, a tutorial on rules of
a sport or game, or instructions on keeping a pet

e presenting a report in multimodal or digital form about
personal interests or experiences, such as their favourite
music, singer, film or book, a school excursion, a holiday
or a local cultural event, using graphics to support
meaning

e describing aspects of life in Australia for an audience in
Vietnam, for example, school life, community recycling, a
birthday party, or a national event such as Anzac Day or
Australia Day

4

e using different modes of presentation to profile significant
events, people or places related to the cultures and
histories of Vietnamese-speaking communities

e producing a program for a cultural event in Vietnam such
as hoi cho Tét, tét Trung thu, or a promotional brochure
about a tourist attraction such as chwong trinh tham quan
vinh Ha Long

Elaborations
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Engage with a range of imaginative texts, including
multimodal and digital texts, such as cartoons, folk tales,
picture books, comics, poems and songs, and identify and

describe key elements such as theme, setting, characters and

actions
[Key concepts: imagination, theme, characters; Key
processes: identifying, describing, responding]

(ACLVIC0086)
B x@a=%

Create texts, including multimodal and digital texts, or adapt
familiar imaginative texts for a range of audiences, using
modelled language structures and different modes of
presentation to enhance effect

[Key concepts: adaptation, mode, presentation; Key
processes: re-creating, presenting, experimenting]

(ACLVIC007)
El K QI GD

Translating
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¢ identifying and describing settings, characters, events
and key ideas in imaginative texts by asking and
responding to questions such as & dau? khi nao? ai? lam
gi? nhuw thé nao? and tai sao?, or by producing a profile
of a character or a timeline of events

e reading and viewing imaginative texts, such as
animations, films and photo series, and performing
scenes that illustrate aspects of the characters’ attitudes,
personality or reactions, the story’s ending or the writer’s
messages

e llustrating an extract from a text by selecting images,
such as a picture, colour, symbol or emoticon, to reflect
the content, mood or key message of the text, and
explaining the reasons for selections

e participating in performing for the class an imagined
dialogue between characters from a story

e listening to Vietnamese versions of English songs, for
example, Chuc Mcng Sinh Nhat (‘Happy Birthday’),
Tiéng Chuéng Giéng Sinh (‘Jingle Bells’), and comparing
aspects of each version such as language use and
cultural representations

e imagining they are characters in a traditional painting
such as Dam Cuéi Chuét (tranh Bong HS) and creating a
dialogue

e creating own versions of familiar texts, including
multimodal and digital texts, such as wedding cards,
postcards or greeting cards for imagined special
occasions

e interpreting the actions and behaviours of characters in
multimedia texts such as cartoons, video clips or films
(without listening to the original scripted dialogue) to
imagine the text content and participants’ relationships
and create conversations between participants or write a
summary of the text

e creating and telling a story in the form of a photo
slideshow, using modelled language and speech bubbles
and captions or other visual/audio aids to enhance text
effect

e composing and participating in imagined interactions, for
example, a conversation between animals/pets or
avatars, or meeting a character from a Vietnamese story
or film for the first time

Elaborations
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Translate and interpret short texts from Vietnamese into e translating information collaboratively and with teacher
English and vice versa, identifying aspects that are similar or support, for example, menus, school timetables,
directions, and school and public signs or notices, and

different and words or phrases that translate easily or with . . R . .
recognising and explaining similarities and differences in

difficulty language structures, for example, ga xe Itra/‘train station’,
[Key concepts: equivalence, representation; Key processes: Ngay Lam Sach Nwéc Uc/'Clean Up Australia Day’, queo

tréil'turn left’, di thdng phia truécl'go straight ahead’, Em

translating, identifyin
9 ying] khong thich cai nén nay, phai khéng? - Da, em khéng

(ACLVIC008) thich‘orlKhéng, er‘n, thif:h mé/‘Yo‘u don’t like this hat, do
.. you?' —‘No, | don’t’ or ‘Yes, | do
@ N A G:') + e identifying words or phrases that are difficult to translate,

for example, food items (banh chung, banh tét, banh xeo,
phd) or traditional customs (cting 6ng ba, xin xdm, coi
ngay, coi tudi), and explaining reasons for difficulty, such
as lack of equivalent concepts or practices in either
language

e recognising changes required to sentence structure or
word use in English—Vietnamese translation, for example,
‘This lesson is too hard to understand’ = Bai hoc nay kho
qua, t6i khéng hiéu duoc; ‘| can't help laughing’ = T6i
khéng thé nhin cudi duoc

e learning to use bilingual dictionaries and electronic
translation tools, and identifying issues such as multiple
meanings of words and the need to consider context or
grammatical aspects to select relevant meaning, for
example, gidy khen (‘merit certificate’) and hén thi
(‘marriage certificate’); chdy nuéc mét (‘to shed tears’)
but Hay xé t& gidy nay dil (‘Tear this paper off!’); T6i biét
choi khtic cén cdu (‘1 can play cricket’) and Téi thdy mot
con dé trong vuron (‘| have seen a cricket in the garden’)
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Create a range of bilingual texts and resources such as e making and using bilingual resources for language
learning, such as glossaries or personal Viethamese—
English and English-Vietnamese print and digital
dictionaries

captions, signs, posters, digital picture dictionaries or menus
to assist language learning in the classroom and in the school

community . . )
e composing bilingual menus for Vietnamese restaurants,

[Key concepts: meaning, equivalence; Key processes: paraphrasing words that cannot be translated directly

creating, translating] ¢ developing bilingual signs and notices for the school and

local community, for example, Thw vién — ‘Library’, Hoi

(ACLVIC009) trirong — ‘School hall’, Trung tdm thwong mai — ‘Shopping
@ K Q) _-_ GZ-) AA cszfon;!'e, Ga xe Itra — ‘Train station’, Tram xe buyt — ‘Bus

e creating bilingual captions for tourist attractions in
Vietnam and Australia to explain their significance for
example, hoang thanh (‘royal palace’), ldng tdm (‘royal
mausoleum’), ndi (‘mountain’), bai bién(‘beach’) and
thanh phé(‘city’)

e creating subtitles for short video clips or descriptions for
slideshow presentations of intercultural experiences such
as going on holiday, attending a wedding ceremony,
giving or accepting a gift, or informing Vietnamese peers
and community of school or cultural events

e producing glossaries of cultural terms in English and
Vietnamese to inform Vietnamese and Australian visitors
about events in each country, such as Australia Day,
Anzac Day, Christmas/New Year celebrations or
Moon/food/boat racing festivals, and explaining culture-
specific elements

AA
Reflecting Elaborations
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Compare personal responses and reactions during
interactions in Vietnamese and English, noticing how
interaction involves culture as well as language

[Key concepts: intercultural communication, impact of culture;
Key processes: comparing, reflecting]

(ACLVIC010)
B@&=%

Reflect on own biography, including family origins, traditions
and beliefs, considering how it impacts on identity and shapes
intercultural communication

[Key concepts: bilingualism, biculturalism, significance; Key
processes: reflecting, connecting]

(ACLVICO11)
= Ixiﬁ :K Q) GD

Understanding
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discussing their own level of comfort with particular
gestures and body language when interacting across
cultures, for example, making or not making eye contact
when talking to older people, beckoning downwards or
upwards, and hugging or not hugging in greeting

sharing with peers how it feels to use Viethamese and
English in different contexts, such as at home, at school
and in the Viethamese community, reflecting on
instances when these interactions have felt comfortable,
awkward or difficult, and explaining why this might be the
case

developing language to describe personal reactions to
and feelings about intercultural experiences, for example,
thodi mai/khéng thoai mai, thich/khéng thich

noticing how their Vietnamese cultural background
influences their linguistic choices in cross-cultural
interactions, for example, changing terms of address and
level of formality depending on the context of interaction
and the relationships between participants, such as the
use of éng, ba or title plus the first or full name (6ng Binh,
ba Hoa, Trung Ni¥ Vurong, Vua Quang Trung, Tién st
Hiép, Bo truéng Lé Trung Hiéu) when addressing people
formally

discussing how language reflects cultural concepts and
values, for example, the importance of seeking
agreement and compromise as reflected in the way
Vietnamese people express disagreement ( T6i khéng
nghi vay. Téi e rang... Ban néi ciing cé ly nhung téi nght
khéac), the importance of modesty and humility as
expressed in the proverb Bay hai chwa que ché khoe
rang khoé, and the importance of respect as seen in the
way Vietnamese people greet each other or address the
elderly (da/thwa/ kinh thura)

mapping their own linguistic and cultural profiles, for
example, by creating a timeline or web profile to highlight
formative elements such as family languages, traditions
and beliefs, key relationships and intercultural
experiences

identifying events, relationships and experiences that
have contributed to building a personal and/or collective
sense of identity, for example, mét ky nghi, mét cudc thi
tai, ban téi, gia dinh téi, mét ddi/nhdm

identifying aspects of personal identity such as age,
gender and social status that are important when
interacting in Vietnamese, for example, using the correct
personal pronouns to address elderly people (thwa
éng/ba/bac/chu/cé/di), and shaking or not shaking hands
depending on gender and age

comparing cultural and intercultural experiences and
language capabilities with peers, and exchanging views
on the benefits of being bilingual
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Systems of language Elaborations

Recognise the features of the Viethamese sound and writing e exploring the Viethamese alphabet, identifying letters that

system, including tones and tone markers, and explore have no equivalent in the English alphabet, such as 4, &,

. _r . é, 6, 0, wand d, and vice versa (f, w, z)
Vietnamese pronunciation and spelling rules

e reading, listening to and reproducing Vietnamese words

[Key concepts: sound and writing system, pronunciation; Key with different tone markers, recognising that Viethamese

processes: recognising, comparing] is a tonal language, and understanding that pitch

changes affect the meaning of a word, for example, ma
(ACLVIUO012) (‘ghost’), ma (‘but/that’), méa (‘mother’), ma (‘grave’), ma
@ @\ (.:3 AA (‘horse’), ma (‘rice seedling’)

e listening to, reading and reproducing Vietnamese words
with the same monophthongs or diphthongs, for example,
di thi, ba gia, mai, nai, vai bai, developing awareness of
sound-letter relationships to establish concepts of
Vietnamese spelling rules

e identifying words with the same syllables, including
monophthongs, diphthongs and triphthongs, for example,
nho nhd, do dé, ngay nay, may may, ngudi nguoi cuoi
twoi, when listening to songs and reading poems

o differentiating between consonant blends that are
pronounced similarly such as ch and tr, d and gi, s and x,
for example, che ché versus céy tre; hung di¥ versus gid
nha; ca sau versus x4u qua

e understanding and applying spelling rules for special
cases such as the initial consonant k and consonant
clusters kh, gh, ngh can go with the vowels j, e, é only,
for example, ké, khi, nghi, ghe, nghe, nghé, and rules
relating to middle tone markers d4u héi and déu nga for
Vietnamese alliterations (ngang, séc, héi and huyén, nga,
néng), such as in mat mé, vui vé; bé bang, ho hitng

e applying Vietnamese spelling rules, including adding or
changing initial consonants, vowels or tone markers, to
form new words, for example, di thi, ba gia, hai tai, mwoi
nguoi, ba va ba, no né, tha thi, nho nhé, nho dé, gié to,
twoi cuoi

e identifying similarities in the Vietnamese pronunciation of
Chinese, French and English loan words such as sw phu,
toilet, gara, tivi, video

AA
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Develop knowledge of common grammatical elements and e recognising that Vietnamese has multiple words for
structures such as nouns, personal pronouns, adjectives, personal pronouns, for examP'e: con, chau, em and t6i
can be used to indicate both first and second person

verbs, compound words, adverbs of frequency, conjunctions, depending on relationships

statements, negations and questions, to describe events, . . .
e using appropriate terms of address for diverse speakers

actions and qualities of people and objects, and to express in different contexts, for example, 6ng, ba, anh, chi, em

courtesy and opinions ¢ understanding that personal pronouns in Vietnamese do

[Key concepts: nouns, adjectives, verb forms, word order; Key not change according to their grammatical function as in
processes: understanding, applying] English, for example, Anh ta biét téi nhung toi khéng biét

anh ta (‘He knows me but | don’t know him’)
(ACLVIU013) e exploring and using pluralisation of nouns, for example,
E] @ GD hai cai o (‘two shirts’), nhitng/nhiéu/céc ngéi nha

(‘houses’), making connections and comparisons
between Viethamese and English

e understanding the position of nouns and adjectives in
Vietnamese compared to English, for example, mét hoc
sinh gidi versus ‘a good student’

e using concrete nouns related to self, family, home, school
and the local environment, including loan words from
other languages, for example, thikc an, quan 4o, gia dinh,
cha me, trurong hoc, hoc sinh, théy cé, ban be, cho, nha
hang, tram xe Itra, tivi, game, internet, email, canteen,
gara sale, online shopping, sushi, pizza, McDonald,
chocolate, ca rét, ya-ua, nhdm xa/yumcha

e using adjectives to describe the appearance and
personality of people, places, events, actions and
objects, for example, gia, tré, rong I6n, chéat hep, quan
trong, thi vi, anh hung, méc, ré, tét, xau

e exploring and using synonyms, for example, chdm chi =
siéng néng; ngdn ndp = gon gang, and antonyms, for
example, tét # xdu; m6i # cii; ngay # dém; néng # lanh

e recognising and using Vietnamese prefixes such as vé
and bét to form antonyms, for example, 16 phép # v6
phép; c6 duyén # vé duyén; lich sw # bét lich sw; can
than # bét cén

e using adverbs to modify verbs and adjectives, and to
indicate time, for example, chay nhanh, hoc gidi, hat hay,
dep I3m, hay qua, hém qua, ngay mai, tuén rdi, thang t6i

e experimenting with the use of prepositions (trén, duwdi,
trong, ngoai, & gitka), for example, & trén troi, & trén ban,
& duwéi dat, & nha, & thanh phd, & ngoai duong

e recognising possessive cases using formation of noun +
pronoun/noun or cla, for example, ba me (cta) toi,
anh/chj (cua) téi, nha/trurdng/Iép (cua) téi

e using some honorific words to express courtesy, for
example, da, da thwa, kinh thwa, kinh chao

e joining words, phrases and sentences using common
simple conjunctions, for example, Téi va ban, Cudi tuén
ban thuong di boi hay di xem phim? Téi thich &n phé
nhuwng chi téi thich an mi

e understanding that Viethamese does not conjugate verbs

according to number, gender and/or tense, for example,
T6i/Ban téi thich phim hoat hoa

e understanding and describing past, current and future
events using appropriate terms for time expressions such
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as d4, sé, dang, chuwa, réi, for example, T6i &n roi. Té6i da
séng & day hai ndm. Ngay mai toi sé di coi phim

e using simple sentence structures (subject + predicate) to
construct affirmative, negative and interrogative
sentences, including closed and open-ended questions
with ai, cai gi, gi, ndo, & déu, thé nao, tai sao, for
example, Téi thich &n com. Téi khéng thich &n chéo. Ban
thich &n com khéng? Ban thich an moén gi? Tai sao ban
thich bo phim nay? Ban thich ca si nao?

e understanding word order in questions, noticing that
question words are placed at the end of sentences in
Vietnamese, for example, Tén em la gi? Nha em & dau?

e understanding and using a range of Viethamese
comparative and superlative forms, for example, dep,
dep hon, dep nhét

e understanding and applying the rules of compound word
formation, for example, trirong + hoc = trirong hoc; hoc +
hanh = hoc hanh, to generate words for enhancing
conversations

e understanding the use of appropriate punctuation in
writing, for example, full stops, commas and exclamation

marks
Examine the structures and language features of a range of e identifying the audience, purpose and structural features
short familiar personal texts, including descriptive, informative of short familiar texts in Vietnamese, such as messages,

notes, signs, instructions, personal emails/letters, diary

and imaginative texts, and identify audience and purpose entries/blog posts, advertisements, announcements,

[Key concepts: text structure, audience, purpose; Key recipes, stories, songs and poems

processes: recognising, comparing, analysing] e recognising structural features of familiar personal,
informative and imaginative Vietnamese texts, for

(ACLVIUO14) example, the date on diary entries and letters, titles for

@ @.\ o (::3 stories, and greetings for emails or conversations

e discussing ways in which different grammatical elements
are used for different textual purposes, for example, the
use of imperatives in a set of instructions (Bng 1én! Ngdi
xudng! Mé tép ra! Nghe va I3p lai!) in recipes and other
procedural texts, time and place markers (ngay xtra ngay
xura, hém qua, hém nay, ngay mai, tuén t6i) in stories,
adjectives (dep, t6t, bén, tién loi) in advertisements, and
personal pronouns (éng, ba, t6i, anh, chi, em) in
conversations

e understanding how to create textual cohesion by using
linguistic elements such as cohesive devices (thi nhat,
thir nhi, truée tién, ké dén, réi, sau cung) and
conjunctions (va, véi, hay, hoac, vi, nhung) to sequence
and link ideas

e understanding the use of features of particular text types
in simple written, spoken or digital form, such as class
signs and rules, birthday invitations, personal profiles, or
recipes of favourite foods or drinks

Language variation and change Elaborations

ACARA | The Australian Curriculum | Version 8.3 dated Friday, 16 December 2016 Page 125 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Recognise some of the common variations in Vietnamese e identifying ways in which tone and body language vary in
language used in different settings and contexts, for example, daily interactions according to setting and context, for
example, the same sentence may be spoken in a

athome, at school, at the market or in the bank different tone (friendly/unfriendly, respectful/impolite) and

[Key concepts: register, context; Key processes: recognising, body language may change according to the setting
comparing, analysing] (serious/interactive in the classroom, casual/friendly in

the playground, relaxed at home/careful in the street)
(ACLVIUO15) e recognising and explaining variations in language use,
E] @ _._ (.:3 such as tone, gestures, word choice and sentence

structure, as they relate to different settings and contexts,
for example, interactions between customer and
salesperson, doctor and patient, tour guide and tourist

e identifying technical language used in specific contexts,
for example, at the market (gia bao nhiéu, tra gia, méc,
ré, giam gia, hang tbt/xéu), or at the doctor’s surgery (bi
cém, ho, nhirc ddu, chéng mét)

e recognising differences in language use between class
presentations and everyday conversations, such as Xin
chao cé va céac ban versus Lan né/E Lan, khée khéng?

Recognise the dynamic nature of the Vietnamese language e recognising that many Vietnhamese words are borrowed
and how it has changed over time through interaction with from other languages such as French, for example, ba /&
(‘ballet’), ca phé (‘café’), da-ua (‘yaourt’), can-tin

other languages and cultures (‘cantine’) and gara (‘garage’), and particularly from

[Key concepts: dynamism, influence; Key processes: Chinese, for example, hoang thuong/sw phu
comparing, analysing] AA
(ACLVIUO16) e identifying and explaining changes in contemporary

. language practices and social behaviours, for example,
@ @'\ efa G:-) AA using less formal language (such as chao/thwa or

chao/kinh thuwa) and gestures (such as nodding head or
shaking hands instead of bowing head and folding arms)
when greeting family members and friends rather than
strangers

e recognising and understanding new and borrowed words,
phrases and concepts that have been created or
incorporated as a result of contact with other cultures, for
example, kimono, koala, sushi, pizza, mi Y(pasta), banh
mi kep thit (hamburger), thire dn nhanh (fast food)

e recognising the influence of English language and culture
on own Vietnamese language use, including writing
Vietnamese names in the English way (Lan Nguyen
instead of Nguyén Thanh Lan); using or mixing English
with Viethamese in daily interactions, such as Ban lam
homework chwa? Sorry! Thank you.

Role of language and culture Elaborations
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Identify connections between cultural practices and language e exploring how language and culture influence each other,
for example, understanding the differences between
Vietnamese and English name order (Nguyén Tric Lém
versus Truc Lam Nguyen) and its cultural

use in intercultural exchange, recognising how meaning may
be culturally specific

[Key concepts: interdependence, meaning; Key processes: significanceidentifying gestures, words and phrases with
reflecting, comparing, making connections] particular cultural significance in Vietnamese, reflecting
traditional values such as respect for elderly people,
(ACLVIUO17) education and social status, for example, folding arms,
.o using both hands to offer something, and saying da, thua
El @ age G:-) + to show respect

e recognising that some Vietnamese social behaviours, for
example, not saying ‘thanks’ or ‘sorry’, and not opening
gifts straight away in front of guests, may be
misinterpreted by Australians as lack of courtesy

e examining the influence of Viethnamese culture on
gestures, tone and word choices in social interactions, for
example, considering how the practice of using family
terms such as chd, bac to indicate informality when
addressing an unrelated person reflects the value of
family in Vietnamese culture

e making connections between language and culture such
as vocabulary and expressions related to people,
lifestyles, and valuing of the environment, for example,
con réng chau tién; khéo &n thi no, khéo co thi &m; troi
nang tét duwa, troi mua tét lua

4

e exploring how politeness is expressed differently in
Vietnamese and English, for example, Viethamese
speakers use honorific words such as da/thwa and
different personal pronouns (éng/ba, cé/chu, anh/chi),
while English speakers use ‘thanks’, ‘sorry’ and ‘excuse

me
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Vietnamese

Years 7 and 8 Achievement Standard

By the end of Year 8, students use written and spoken Vietnamese to interact with peers and the teacher to exchange personal
information (for example, Emtén Nam. Em mudi hai tudi. Em sinh & Uc), describe feelings (for example, Em vui/hanh phic)
and express preferences (for example, Em thich choi thé thao. Em thich &n phé hon hd tiu). When participating in collaborative
activities and classroom routines, they use modelled language to complete transactions, to ask and respond to questions (for
example, Ban hoc trudng nao? Gia dinh téi c6 bén nguoi ), to follow instructions (for example, Cac em hdy chi y/ chép bai nay
vao tap!), to request support and permission (for example, Xin ¢é vui Idng Iap lai/gidi thich chir ndy . Thua thay/cé, cho em di vé
sinh), and to make arrangements (for example, Thir Bay nay minh di coi phim nha). When interacting, they use the features of
the sound system, including tones, to pronounce words and expressions, and form affirmative (for example, Em an com),
negative (for example, Em khéng &n com), interrogative (for example, Em &n com khéng?) and imperative (for example, An
com di!) sentences. Students locate specific information in a range of texts and present information and ideas related to
personal, social and natural worlds in spoken, written and digital forms using modelled language structures. They share their
responses to a range of imaginative texts by identifying and describing key elements and expressing opinions. They create or
adapt familiar imaginative texts for a range of audiences, using common adverbs of sequence such as truéc hét, ké dén and
sau cung to organise and link ideas. They use personal pronouns (for example, tdi, ban, em, con, anh, chi, cé, éng, ba), nouns
(for example, ban, hoc sinh, thdy gido, cé giéo, cha me, céi ban, céy viét, con ché, tréi cam), adjectives (for example, gia, tré,
16m, nhé, tét, hién, théng minh, chdm chi), verbs (for example, &n, udng, ngd, néi, doc, hoc, chay, di by), adverbs (for example,
hay, gidi, nhanh, cham) and conjunctions (for example, va, hay, vi, nhung). They apply rules of the Vietnamese writing system
to spell familiar words, including tone markers. They translate and interpret short texts, identifying words that are not easily
translated, such as ctng, banh chung/banh tét, and create bilingual texts to support their own learning and for the school
community. They compare ways of communicating in Vietnamese and English and explain how their own biography influences
their cultural identity and ways of communicating.

Students identify the tones of spoken and written Vietnamese. They identify Vietnamese sound-letter relationships, the
formation of consonants clusters (for example, ch, nh, th, tr, ph), diphthongs (for example, ai, ao, au), triphthongs (for example,
oai, woi), and vowel-consonant combinations such as an, am, ac, at. They compare the structural and language features of
Vietnamese and English in personal, informative and imaginative texts, identifying audience and purpose. They describe how
language use varies according to setting and context. Students provide examples of how the Vietnamese language has
changed over time, identifying Vietnamese words that have emerged through contact with other languages, for example, ca rét,
ca phé, can-tin. They identify cultural practices that are embedded in language use and communication styles, such as use of
the terms dathuwa to express politeness and respect.
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Vietnamese

Years 9 and 10

The nature of the learners

Learners increasingly communicate in Vietnamese in everyday interactions and in domains that are beyond the home. They
continue to be immersed in Viethamese language and culture, making connections and comparisons with other languages and
cultures. They have a growing awareness of the wider world, including the diversity of languages, cultures and forms of
intercultural communication. They begin to consider their role as bilingual, intercultural communicators in the Australian context.
They are considering future pathways and prospects, including how Vietnamese may feature in these.

Vietnamese language learning and use

This is a period of language exploration, vocabulary expansion, and experimentation with different modes of communication.
Learners use Vietnamese to communicate and interact, to access and exchange information, to express feelings and opinions,
and to participate in imaginative and creative experiences. There is a balance between activities that focus on language forms
and structures and those that emphasise communicative tasks and performance. Learners recognise that moving between
Vietnamese and English involves interpretation and personal response as well as literal translation and factual reporting. Task
characteristics and conditions at this level are more complex and challenging, providing opportunities for collaborative as well as
independent language planning and performance, and development and strategic use of language and cultural resources.
Students discuss the relationship between language, culture and identity, exploring in more depth the concept of being bilingual
and bicultural.

Contexts of interaction

Greater control of language structures and systems increases confidence and interest in communicating in a wider range of
contexts beyond the home. Contexts of interaction in Viethamese move beyond the immediate world of teenage experience to
more active participation in events or celebrations at home (Sinh nhéat con ba me lam BBQ & vuron sau di. Con sé gitip me néu
nuéng va don dep) or transactions with people in the local community (C6 c6 thé gidm gia cho hoc sinh khéng? Lam on cho toi
déi lai s6 Ién hon). Learners participate in discussions and presentations on topics of interest and about life experiences in
different contexts and cultures. They view and/or listen to advertisements, announcements, conversations, television programs,
documentaries, music performances and films to further explore Viethamese language and culture. Additional opportunities for
interaction are provided by purposeful and integrated use of information and communications technologies (ICT), for example,
videoconferencing and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Vietnamese in
school contexts, such as textbooks, readers, videos and online materials, including those developed for computer-supported
collaborative learning. They also access authentic materials created for Viethamese-speaking communities, such as films,
literature, websites and magazines. They use a range of dictionaries and translation methods to support comprehension, build
vocabulary and elaborate on ideas.

Features of Vietnamese language use
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Learners apply appropriate pronunciation of sounds and tones, as well as rhythm and intonation, to a range of spoken texts.
They use vocabulary with more complex syllable combinations and become more fluent and accurate in both spoken and
written language production. They gain greater control of grammatical elements such as word order, sentence structures and
punctuation. They use cohesive devices such as conjunctions (va, hay/hodc, tuy...nhung, néu...thi, vi...cho nén), verbs to
express modality (nén, can, phai), direct and indirect speech (Ba me néi véi téi: ‘Con nén chdm hoc’. Ba me béo téi nén chdm
hoc), abstract vocabulary (tinh thuong, sé thich, néi bubn, niém vui, hanh phuc) and common idioms (xa mét céch long, tién
rtrng bac bién, cé chi thi nén) to communicate, link and extend ideas and information. They analyse text more critically,
identifying how language choices reflect perspectives and meaning in a range of texts, and developing their understanding of
the relationship between context, purpose and audience. They demonstrate understanding of language variation and change,
and of how intercultural experience, technology, popular culture, migration and globalisation influence forms of communication.
They explore the reciprocal nature of intercultural communication: how moving between Vietnamese and English affects their
ways of thinking and behaving, and how successful communication requires flexibility, awareness and openness to alternative
ways. They consider their own cultural practices from a bilingual perspective and communicate in interculturally appropriate
ways.

Level of support

This stage of learning involves consolidation and progression. Learners need opportunities for new challenges and more
independent learning experiences. Continued scaffolding, modelling and monitoring are required to support these challenges. A
range of resources is provided and processes modelled for the development of more autonomous self-monitoring and reflecting
strategies, such as online journalling, video documenting and discussion forums. Continued focused attention to grammatical
and textual features supports learners in the production of texts.

The role of English

The classroom is increasingly characterised by bilinguality, with Vietnamese being the principal language of communication.
Vietnamese and English continues to be used as the medium for substantive discussion, comparison, analysis and reflection,
although learners at this level are able to discuss some abstract and complex views and ideas about language, culture and
intercultural experience in Vietnamese. Learners explore the influence of both Vietnamese and English on their way of
communicating, and examine how living and moving between cultures has impacted on their own bilingual identity.

Years 9 and 10 Content Descriptions

Communicating

Socialising Elaborations
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Initiate and sustain face-to-face and online interactions with e asking and responding to questions to share and discuss
opinions on familiar topics such as friendship, leisure
activities, teenage life and special events, for example,
Ban thdy ngay héi thé thao & truidng minh ndm nay thé

peers and adults to share personal opinions, and compare
ideas and experiences on familiar topics such as friendship,

leisure activities, teenage life and special events nao? Tét I8m, nam nay céc ban thi du tét hon nam réi.
[Key concepts: experience, relationships; Key processes: Ban thich nghe loai nhac nao? Téi thich nghe nhac tré
interacting, expressing, sharing] e using strategies to sustain actual and virtual
conversations by further exploring peers’ perspectives on
(ACLVIC018) topics of discussion, for example, Ban thy phim nay hay
. o e @ nhw thé nao? Tai sao ban thich ca sTBirc Tudn ? Con ¢6
@ K€ e D ly do nao khac khéng?, developing a shared view to

enhance understanding or to confirm own opinions, for
example, Co ban thithich di ra ngoai choi, cé ban thi
thich & nha coi phim. Céac ban khac thi thich phim hanh
ddng, con téi thi thich phim tinh cdm, and elaborating on
own ideas, for example, Téi thich phim nay vi néi dung
tha vi, cénh dep, dién vién dep va déng hay

e describing and comparing personal experiences, for
example, Buong phd & Singapore rét sach sé va dep.
Téi thich di My vi & dé c6 nhiéu hang héa dep va ré. Cudi
n&m réi gia dinh t6i di Nhat choi nhung ma lanh qua,
khéng di ra ngoai nhiéu duoc. or, cta, hoa dao né khap
noi dep I3

e comparing and discussing with others their future plans
and aspirations, and their personality, including strengths
and weaknesses, for example, T6i muén hoc dai hoc,
con ban thi sao? Téi muén tr& thanh gido vién. Ban thdy
t6i c6 thich hop véi nghé day hoc khong? Con ban thich
lam nghé gi? Tinh tinh t6i vui vé nhung hay néi thdng
nén ciing dé lam ban bé gian. U'dc gi téi ciing thong
minh va siéng nang nhw ban
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Participate in planning and decision making for social and
cultural events, negotiating options, explaining, justifying,
solving problems and completing transactions

[Key concepts: collaboration, decisions; Key processes:
transacting, negotiating, explaining, justifying]

(ACLVICO019)
B % . xC 5S¢
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e participating in collaborative planning and decision

making to organise actions and events such as group
research, class excursions, school performances or
social events, and negotiating options to reach
agreement, for example, Lép minh mudn di tham quan
vién béo tang hay s& thu? Ching minh nén tham gia biéu
dién van nghé cho truong béng céch hat hay mia? mua
quat hay mua nén? mdc ao dai hay ao ba ba? Bai hat
nay cham qué, minh nén déi qua bai hat ‘Mirmng Xuén’
nghe vui hon

raising an issue relating to the organisation of an event,
such as not having enough space or doing too much
cooking for parties at home, and negotiating a solution
such as having a barbecue in the backyard, for example,
Sao me khéng lam sinh nhat cho ba & nha? Me sg¢ nha
minh chét chéi va me khéng cé thoi gian ndu nuéng. Vay
thi me lam BBQ & vueon sau di, vira cé chd réng réi, vira
dé mét céng néu nhiéu mén

making transactions in authentic, simulated or online
situations, such as purchasing clothing items or
electronic devices or selecting electrical appliances with
regard to energy efficiency, using rehearsed language for
persuading, negotiating, bargaining, exchanging or
returning goods, for example, C6 thé gidm gia khéng?
T6i 16 lam maét bién nhén roi, c6 thé tra lai d6 duoc
khéng? T6i khéng thich mau den, cé lam on déi lai cai
Ipad mau tréng cho t6i

4

participating in virtual scenarios related to travelling to
Vietnam, such as booking, changing or confirming a
flight, booking tours or accommodation, or exchanging
currency, for example, Méi tuén c6 may chuyén bay di
Viét Nam? Téi muén dét vé di Viét Nam ngay 20 thang
12. Xin hdi t6i cén dét coc trudc bao nhiéu tién? Khi nao
thi cén tra hét tién? Khach san Qué Huong day, xin héi
quy khéch cén gi a? Gia dinh t6i mudn dat hai phong déi
cho bén ngudi, tir ngay 20 dén 27 thang 12. M6t trdm dé
Uc déi dwroc bao nhiéu tién Viét Nam?
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Contribute to shared learning experiences and structured e asking and responding to open-ended questions about
discussions relating to the learning of Vietnamese language learning activities or strategies, for example, Bai lam vé
nha cho mén tiéng Viét la gi vay? Cé giao ddn minh phai

and culture, clarifying understanding, elaborating on opinions, doc va tra 161 cau hdi cho bai Tét Trung Thu. Minh phai

and expressing agreement or disagreement lam sao dé phan biét duoc cac dau trong tiéng Viét? Thi
[Key concepts: task, performance; Key processes: discussing, ban phai rang tap nghe, tap doc va tap viét cho nhiéu
commenting, sharing] e using appropriate discussion protocols such as inviting
others to contribute to discussions or provide feedback
(ACLVICO020) on own ideas, respecting others’ opinions, and providing
.. s G evidence to contradict, challenge or rebut alternative
@ K& M S views in a polite manner if necessary, for example, Ban

nghi sao? Céc ban c6é dbng y véi minh khéng? Ban thdy
minh tré loi nhw vay dwoc chwa? Cam on ban da gop y
cho minh. Ban néi ding I&m. Ban gidi thich ré rang va
hop ly 13m. Ban néi c6 ly nhung téi nghi rdng... Hay la
minh thir Iam thé nay/céch khéc xem sao?

e corresponding with peers via an educational social
network, using reflective and evaluative language to
reflect on aspects of the Vietnamese culture and their
Vietnamese language learning, for example, Nguoi Viét
coi trong gia dinh va gido duc, nho vay ma tré em Viét
Nam rét ngoan ngoén va chdm hoc. Téi thdy hoc tiéng
Vigt kh6 nhét la lam sao phéan biét cac ddu. Nho ba me
bat t6i phai néi tiéng Viét véi gia dinh tir nhé nén bay gicr

YT

t6i maéi gidi tiéng Viét

Informing Elaborations
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Compare, evaluate and use information and ideas from e summarising, comparing and evaluating information
diverse print, visual, digital and online sources representing obtained from a range of sources for a research project,
for example, information about Vietnam from a cookbook,
a tourism website and a documentary such as Anh Do in
study Vietnam, Luke Nguyen in Vietnam or Hanh Trinh Xuyén
[Key concepts: diverse perspectives, representation; Key Viét, discussing similarities and differences in the
information obtained and justifying the choice of
information based on accuracy and validity

(ACLVIC021) AA

@ : K C RO G:,) AA e researching young people’s lifestyles across Vietnamese-
speaking communities, comparing information from
different cultural contexts to identify the impact of such
factors as climate, customs, transport, economy or
globalisation, for example, the influence of Korean pop
culture on Vietnamese teenagers’ fashion and hairstyles,
and their tastes in food, music and movies

AA

o differentiating between facts and opinions in texts such
as reports and articles or letters to the editor, recognising
how certain expressions provide clues to writers’
attitudes, for example, thdo nao, t6i khéng thé tin rang,
khéng ai lai Iam thé, that vy sao

different perspectives related to common areas of interest and

processes: analysing, evaluating, comparing]

e compiling (through class surveys and other research) and
comparing a range of perspectives on teenage interests
and social or cultural issues, such as attitudes to sport,
tutoring, technology advance, cultural practices such as
tét Trung thu, or traditional values such as long hiéu
thdo, comparing perspectives and explaining possible
reasons for differences

e discussing similarities and differences in attitudes/views
of speakers or writers, and comparing and connecting
them to own and others’ experiences to form personal
perspectives on the issues discussed

e collecting common Vietnamese idioms, proverbs and ca
dao and grouping them according to themes or topics,
such as customs, morality, family, friendship or
relationships
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Convey information and opinions on a variety of selected
topics using diverse modes of presentation to suit specific
audiences and purposes, and applying conventions of text
types

[Key concepts: representation, audience, purpose; Key
processes: informing, selecting]

(ACLVIC022)

B xCa=G %ML

expressing opinions on an event or performance, such as
a cultural celebration (/& Vu lan, tét Trung thu, héi cho
Tét) or a Vietnamese concert, using different forms to
record own views, for example, a diary entry or a letter to
the editor

constructing texts in multimodal and digital forms to
present information for particular audiences, aligning
language choice and text structure to purpose and topics,
for example, announcing an event, promoting a product
or service, explaining a recycling system, reporting on a
favourite band or song, or creating a virtual tour to
introduce the school to Year 7 parents and students

conveying information and different perspectives on
topics of interest such as peer pressure, the impact of
technology, or a health or sustainability issue

4

conveying information to a Viethnamese audience to
describe aspects of Australian environment and culture
such as famous scenery and landmarks, celebrations,
cuisine, or Aboriginal and Torres Strait Islander peoples’
histories and cultures

AA

developing a glossary of key vocabulary and expressions
used in informative and persuasive texts, for example,
déc diém, chét lvong cao, ndi dung phong phd, hinh thirc
trinh bay, tién loi, gia ré khong ngo!, Hay nhanh chén
1én!, Ban c6 phéi la nguoi ndng déng, thich thé thao/yéu
thién nhién/say mé khoa hoc ky thuat khéng?

Creating Elaborations
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Respond to a range of traditional and contemporary forms of e recognising and discussing different forms of Viethamese
art and entertainment, and imaginative and creative texts, art and entertainment, such as painting, photography,
(water) puppetry, dance, music, theatre, television and

including digital texts, describing and discussing themes, -
cinema

values, plot and representations of characters and events, . - )
e comparing traditional and contemporary Vietnamese art

and expressing preferences and entertainment, for example, comparing tranh dén
[Key concepts: morality, characterisation, themes; Key gian Péng Hé with tranh son déu, dén ca with nhac tré,
processes: responding, expressing preference, discussing] kich with phim, or tré choi dén gianwith tro choi dién ti,
to identify how social and cultural practices may have
(ACLVIC023) changed or been r.naintairlled over time, for examplg,
.. . ¢ wedding ceremonies or birthday/New Year celebrations
H.x@&=6% e listening to, viewing or reading texts such as novels,

memoirs, songs, films and performances, discussing the
main characters and events, and the key messages and
beliefs, and examining how language is used to help
reveal the characters’ attitudes or views

e responding to events and characters in imaginative texts
by, for example, writing a diary entry or blog reflecting on
an event in a story or film, or conducting an imaginary
interview with a character in a story or film

e describing key messages, values and beliefs in traditional
texts in Vietnamese, such as legends, fables, folk tales or
humorous stories, and comparing these with similar texts
in English, for example, comparing the Vietnamese folk
tale T4m Cam with the English version Cinderella, and
discussing the reasons behind similar and different moral
values, practices and beliefs

e discussing with peers how social context and cultural
values influence a writer’s representation of issues and
topics, for example, how the author’s background or
concept of filial piety shapes the characters’ reactions
and decisions in regard to their relationships, making
connections with personal experiences
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Create imaginative texts in multimodal and digital forms that e illustrating and captioning imaginative stories in different
draw on past experiences or future possibilities, for a range of formats, such as cartoons, photo stories, or video clips of
own role-plays or acting, and using descriptive and

purposes, such as self-expression or engagement, and for a . .
emotive language to engage the audience, for example,

range of audiences tuyét voi, nhén tir, hién lanh, duyén dang; budn, vui, thu

[Key concepts: journey, adventure, emotion; Key processes: Vi, nham chén

imagining, sequencing, entertaining] e creating new aspects of a text, such as a new character
or setting or an alternative ending, or adapting

(ACLVIC024) characters, events and endings to new settings and
contexts

@K c::i.‘eé)‘*’

e creating and performing a short play or recording a video
clip to reflect on a situation at home or school or while on
holidays, such as good/bad days at home,
embarrassing/interesting holiday experiences, or
achievements/activities/discipline cases at school

e composing and presenting a range of texts, such as
stories, role-plays or video clips, about future
possibilities, for example, a new species, space travel, a
superhero in 2030, or a future scenario for a sustainable
community, locating them in time, place and
circumstances

4

e creating a range of texts to entertain particular
audiences, for example, songs, skits, cartoons, video
clips, graphic stories and children’s books for young
Vietnamese learners

Translating Elaborations
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Translate and interpret texts from Vietnamese into English
and vice versa, compare different versions of translations,
explore differences and identify strategies to overcome
challenges in translation

[Key concepts: culture, translation, interpretation; Key
processes: analysing, considering, comparing]

(ACLVIC025)
E| K QI GD
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explaining the terms used to describe common features
of schooling in Vietnam, for example, terms related to the
curriculum or to assessment and reporting, such as
chuong trinh, séch gido khoa, bai kiém tra, hoc ba, bang
cép, and comparing these with similar terms used for
Australian schooling

translating simple school documents into Vietnamese,
considering language choices and cultural expressions to
suit a particular audience, such as Vietnamese parents

translating and interpreting short texts, such as
announcements, advertisements, articles, reports, or
extracts from stories or films, considering audience and
context, and reflecting on how cultural elements are
encoded in common words and expressions, for
example, use of family terms, titles, and terms of address
such as anh, chi, c6, chua, téi and em

interpreting and translating a range of texts from English
into Viethamese and vice versa, using and evaluating
translation resources such as web-based translation tools
and print and digital dictionaries

comparing and discussing various translations (including
print and electronic translations, own and peers’
translation work) of common words, phrases,
expressions and texts, explaining the reasons for
possible differences and similarities, selecting the most
appropriate version and negotiating any necessary
adjustment

identifying and applying translation strategies used in
bilingual texts to manage the translation of difficult words
and concepts or instances of non-equivalence, for
example, expanding descriptions or explanations,
providing examples to assist meaning, or connecting to
context to identify the appropriate meaning if a word can
have different meanings or interpretations, for example,
ca phé dam (‘'strong coffee’) but ngwdi khée manh (‘a
strong person’); thoi tiét néng nuc (‘hot weather’), van dé
g4y tranh cdi (‘a hot issue’) and khu vure nguy hiém (‘a
hot zone’)

examining and interpreting idiomatic expressions, for
example, dé boc diéu, cé chi thi nén, day con tir thué
con tho, including expressions that cannot be translated
literally and culturally specific terms such as chi hiéu,
tén sw trong dao, and discussing possible equivalent
terms in English
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Produce bilingual resources in multimodal and digital forms e creating tourist brochures or itineraries for young
for the school and local community, such as travel brochures, Australian travellers to Vietnam, supplying key words,
phrases and information about cultural behaviours, for

comics, blogs or video clips, considering the role of culture example, Bao nhiéu tién? Xin cho biét phong vé sinh &

when transferring meaning from one language to another dau. Lam on ché t6i dén nha hang/khéch san/phi truong,
[Key concepts: bilingualism, culture, translation, interpretation; xin 16i, cam on, dimng 6m hén khi chao
Key processes: comparing, explaining] e creating a glossary that includes culture-specific terms or
expressions in Viethamese and explanations in English,
(ACLVIC026) for example, tét Nguyén dan, tét Trung thu, I8 Vu lan,
o o . rém théng Giéng, chiic mirng ndm méi, trém ndm hanh
B .x € %G phtic

e producing a booklet of Viethamese idioms and proverbs
with equivalent expressions in English, for example, xa
mat cach long (‘Out of sight, out of mind’), ¢6 chi thi nén
(‘Where there’s a will there’s a way’), M6t giot mau dao
hon ao nwéc 1a (‘Blood is thicker than water’)

e composing bilingual texts for specific audiences and
purposes, for example, a Big Book or game for young
Vietnamese learners, invitations to a class/social event or
posters for a performance, a program for a cultural event,
or a brochure about the school for a visiting group of
exchange students, recognising that meanings need to
be tailored to audience, purpose and cultural

perspectives
Reflecting Elaborations
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Reflect on own ways of communicating in Vietnamese and e comparing appropriate ways of communicating in
English, recognising that intercultural communication involves Vietnamese and non-Vietnamese contexts, for example,
using different forms of address such as addressing a

shared responsibility for meaning-making teacher by their first name in Viethamese but by their

[Key concepts: intercultural awareness, values; Key family name in English (Thdy Tung/Mr Nguyen), or

processes: reflecting, adjusting] different ways of showing politeness, and discussing why
each way is appropriate in the right context, and how

(ACLVICO027) they enhance intercultural communication

E] @_\ S GD e reflecting on own language choices and communicative

gestures in different cultural contexts, considering how
ways of behaving and communicating might be perceived
by people from different backgrounds, and making
necessary adjustments to establish, maintain and
improve relationships with immediate contacts such as
family, teacher and peers, for example, addressing
extended family members by their order within the family
rather than by their name (chd ba, c6 hai, bac tw versus
‘Uncle John', ‘Aunty Lucy’)

e discussing reasons for different interpretations of
meaning in intercultural exchanges, for example, knowing
that to avoid offence Vietnamese people may give an
indirect answer to a question or request whereas
Australians prefer to say what they really think or mean

e exploring the reciprocal nature of intercultural
communication, the two-way process of noticing and
responding to differences in perceptions, understandings
and behaviours, for example, degrees of formality and
politeness, and use of personal space and physical
contact

e identifying moments of embarrassment or communication
breakdown in own intercultural interactions, exploring
reasons for these and suggesting adjustments to
language and/or behaviours that could be made to
enhance mutual understanding

e discussing elements of successful intercultural
communication, for example, flexibility, attitudes to
privacy or different levels of directness in discussions,
and awareness of differences in cultural values and
religious practices (such as filial piety, respect for elderly
people and education)
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Reflect on own sense of identity as a Viethamese and English e discussing how being bilingual allows them to present

speaker, and discuss ways in which identity is expressed in ‘self to others in particular ways, for example, as

. L ‘Vietnamese’ or ‘Viethamese Australian’
intercultural communication

[Key concepts: identity, culture, intercultural interaction; Key AA

processes: recognising, explaining, evaluating] o reflecting on the role of language in expressing identity,
considering when, with whom and why they use different

(ACLVIC028) languages and whether their own identity changes when

. they use different languages

E] @ =" C:,) e observing how they communicate with one another, their
teachers and families, noticing if there are any changes
in the way they see themselves in different contexts, for
example, Khi néi chuyén véi gia dinh toi cadm thay minh
la ngwoi Viét nhung khi néi chuyén véi ban bé téi lai cam
thdy minh la nguoi Uc
e reflecting on choices made to present self to others in

particular ways when interacting across cultures, noticing

differences in the way they communicate, think and

behave in different contexts

Understanding

Systems of language Elaborations
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Apply knowledge of sounds, tones and spelling to spoken and e applying Vietnamese phonic and spelling knowledge to
written Vietnamese, inferring the meaning of unfamiliar words pronounce and infer spelling of unfamiliar words, for
example, words containing consonant clusters kh, ng,
ngh, nh, diphthongs and triphthongs such as 6éi, oi, oe,
patterns and pauses in a range of sentences oai, woi, wong, uyén, or new words encountered in
[Key concepts: inference, connections; Key processes: interactions and texts in Vietnamese, for example,
determining the spelling of the unfamiliar word nguwoi
from that of the known word muoi

encountered in a range of contexts, and explore intonation

applying, inferring]

(ACLVIU029) e understanding and applying Vietnamese spelling and
C pronunciation with increasing accuracy in own speech
@ @\ d and writing

e recognising the differences in intonation between
statements (Con khéng di choi dau.), questions (Con
khéng di choi ddu a?) and exclamations (Con khéng di
choi dau!)

e recognising and using appropriate rhythm in complex
sentences, using pauses and intonation to signal clause
boundaries and emphasis, for example, Con thich cai ao
ma me tang cho con hém sinh nhét vira roi

e comparing own Vietnamese speech with standard
Vietnamese pronunciation and making adjustments to
their pronunciation of certain sounds or tones as
necessary

e recognising regional variations in pronunciation (from
different regions such as the North, the Central and the
South), for example, different ways of pronouncing d4u
héi and d4u ng4, s and x, ch as tr, v/gi and d, and final
consonants such as -t and -¢ (khuén mét and méc ao),
and developing strategies to understand meaning when
listening to diverse regional Vietnamese accents, for
example, inferring meaning from the context of
communication

AA

e understanding that spelling follows standardised rules
even though there are variations in Viethamese
pronunciation across different regions of Vietnam
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Expand grammatical and vocabulary knowledge to
communicate, link and extend ideas, for example, using
cohesive devices such as conjunctions, verbs to express
modality, direct/indirect speech, abstract vocabulary and
common Vietnamese idioms

[Key concept: grammatical systems; Key processes:
experimenting, applying]

(ACLVIU030)
E €@ % M
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knowing how to use alternatives for negative (chuwa,
khéng, chang, dau c6) and imperative (ché, dimng)
sentences in Vietnamese, for example, Em khéng/chéng
an dau. Ché/dcrng ndi chuyén trong I6p!

differentiating interrogative forms with tag questions and
knowing how to use them according to context, for
example, Em thich &n com chién khéng? (a yes/no
question to discover whether the other person likes fried
rice) and Em thich &n com chién phai khéng? (a tag
question to confirm that the other person likes fried rice)

recognising differences in Vietnamese and English
responses to negative tag questions to avoid
misinterpretation, for example, in Vietnamese the
response to the question Em chwa lam bai tap vé nha
phéi khéng? ("You haven’t done your homework, have
you?’) would be Da phai. Em chwa lam (‘YES, | haven't),
while in English it would be ‘NO, | haven’t

recognising the purpose and effect of exclamatory
sentences as opposed to statements, for example, the
statement Hém nay L an di hoc sém simply states the fact
that Lan came to school early today, while the
exclamatory sentence Hém nay Lan di hoc sém (thé)!
may suggest surprise or irony

using a range of sentence types, such as interrogative,
affirmative, negative and imperative forms, for different
purposes, such as formulating questions, agreeing with
or making statements, expressing dislikes, and making
polite requests, for example, Ban thich doc sach hay xem
phim hon? Téi thich xem phim hon doc sach. Téi khéng
thich troi mwa. Lam on néi nhd lai

understanding the use of dwoc and bj in Vietnamese for
positive and negative meaning, for example, Em duoc
diém tét. Em duoc thdy c6 khen. Em bj bénh. Em bj ba
me la

understanding and using Vietnamese verbs such as nén,
cén and phai to express modality, for example, Cac em
nén chdm hoc. Ching ta can bao tén van héa Viét Nam
6 hai ngoai. Hoc sinh p hdi méc déng phuc khi di hoc

using direct and indirect speech to report on ideas,
opinions, actions and events, for example, Ba me néi v&i
téi: ‘Con nén cham hoc.’ and Ba me bao t6i nén cham
hoc

using a range of cohesive devices, such as thir nhét, the
nhi, truéc hét, ké dén, réi, sau cting, ngodi ra, hon nita,
tuy nhién, bén canh do, to sequence, add or connect
ideas in texts

connecting and contrasting ideas, events and actions by
using conjunctions to emphasise contrast or cause and
effect, such as tuy ... nhung, néu ... thiand vi ... (cho)
nén, for example, Tuy khéng giau c6 nhung gia dinh téi
rat hanh phtc. Néu chdm hoc thi chiing ta sé mau tién
bé.

understanding conjunctions such as cang ... cang, vira
... Vira ..., chdng nhitng ... ma con and khéng ... ma
cling khéng, and using them as appropriate to context
and purpose, for example, Cang hoc em cang hiéu biét
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nhiéu hon. Hoc sinh Viét Nam vira théng minh vira chdm
chi. Em chéang nhiing biét néi ma con biét viét tiéng Viét
nira.

e using a range of expressions for indefinite quantities, for
example, hang ngan, triéu triéu, vé sé, hang ha sa sé,
biét bao nhiéula ...

e expanding vocabulary knowledge to include a range of
common nouns, adjectives and verbs for everyday
interactions at home and school, on topics such as
friendship (Ban tét thi luén s&n sang gitip d& 1&n nhau),
leisure activities (T6i d& c6 dip thudng thirc mét budi hoa
nhac rét thi vj), teenage life (Gidi tré ngay nay gidi khoa
hoc ky thuat hon thé hé trude) and special events (Ndm
nao toi ciing di hoi cho Tét dé tim hiéu thém vé van héa
Viét Nam)

e recognising the features of alliteration in Vietnamese, for
example, vui vé, mat mé, lanh lgi, than thién, lanh lung,
t té, and using them in own spoken and written texts, for
example, Mua thu thoi tiét mat mé, dé chju. Thay/Cé gido
tiéng Viét ctia em rét than thién va vui vé véi hoc sinh.
Anh ta tréng c6 vé lanh ling nhung thét ra rat to té

e understanding Vietnamese onomatopoeic words, such as
&m am, a0 ao, rao rao, ri rao, réc rach, titach, di dung ,
and using them in own spoken and written texts, for
example, thadc dé 4m &m, mura roi ti tach, gié théi ri rao,
sudi chay réc réch, phéo né di ding

e exploring the meaning of Sino-Viethamese words and
providing their equivalents in modern Vietnamese, for
example, t6 quéc = dét nuéce, phu niv = dan ba, huynh
dé = anh em, phi trirdng = sén bay

AA

e using adjectives and verbs to express and convey
emotions and attitudes, for example, vui mirng, hanh
phtc, tw hao, hanh dién, hé then, thu vi, bubn chan;
thich, thuong, kinh phuc, ghét, coi thuong, déng y, Gng
ho, tan thanh, phan dbi

e using evaluative language to express perspectives, for
example, hép dén, tha vi, nham chan, tién lgi, hitu ich,
bién phap thuec té/thiét thuc

e inferring the rules of forming abstract nouns from
adjectives and verbs used to express attitudes, feelings
and emotions by exploring various examples of abstract
nouns such as tinh thuong, sé thich, niém vui, hanh
phtic, néi bubn/khé
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Analyse the relationship between context, purpose and e exploring different samples of particular types of texts,
such as recounts, reports and advertisements, and
analysing the relationships between audience, purpose,
context and language features to predict the meaning of

audience, language features and cultural elements associated
with different types of texts in actual or online contexts

[Key concepts: register, text organisation, purpose, audience, unfamiliar vocabulary

culture; Key processes: analysing, explaining, applying] e exploring the ways in which content is developed in
different types of texts, and how ideas and information

(ACLVIU031) are sequenced, for example, headings, paragraphing,

e e s0 G topic sentences, elaborations, and topic/idea shifts

E.x @ %%

e identifying and comparing language features of different
text types, for example, the use of first person (minh/téi),
descriptive (tré trung/xinh dep/théng minh/hién lanh/diu
dang) and emotive language (budn ba/hoang mang/vui
mcrng/hanh phic) in personal recounts and diary entries

e recognising linguistic choices made according to the
text’s intended audience and degree of formality, for
example, changing personal pronouns or tone to indicate
changes in relationship between participants or degree of
(in)formality

e analysing how language choices help achieve particular
purposes and effects, for example, descriptive language
to promote a product, evaluative language to reflect on
an experience or to review a literary work, persuasive
language to influence audience, or humorous techniques
to entertain

e understanding the use of text conventions such as
culturally appropriate salutations and forms of address
(depending on relationship or social status) in specific
text types such as letters, speeches or interviews, for
example, kinh thua/thwra/thdn mén/thuong mén/kinh
chao/chao

e understanding that texts have different purposes (to
persuade, to entertain), different audiences (children,
adolescents, Vietnamese or Australian people) and
different structures and formats (diary entry, blog post,
formal letter, interview, report, speech)

Language variation and change Elaborations
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Identify and analyse linguistic features of Vietnamese that
vary according to purpose and relationships

[Key concepts: variation, style, register; Key processes:
analysing, comparing, explaining]

(ACLVIU032)
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recognising how language use, such as level of
politeness, reflects the relationship between participants
and the purpose of the speaker or writer, for example,
close friends tend to use informal language (fao, may)
while new acquaintances use more formal language (t6i,
ban)

identifying and analysing variations in language use,
such as choice of vocabulary and structures, between
diverse participants (for example, older people and
teenagers, males and females, educated and
uneducated people) in a range of different interactions

recognising and explaining changes in purpose, attitude
or relationship that are revealed through variations in
language use such as tone or communicative practices,
for example, parents addressing children as con, con
cuwng, con yéu quy during harmonious times together but
as may during times of conflict

analysing how a writer or speaker may vary tone to
create different effects on an audience, for example, Me
khéng duwgc xem lén nhét ky cda con! versus Me khéng
nén xem lén nhét ky cla con nhuw vdy, or Sao con dam
néi chuyén véi ba me nhuw vay? versus Sao con c6 thé
noi chuyén véi ba me nhw vay?

comparing and discussing language use in a range of
blogs, interviews or transcripts of speeches to determine
the target age, gender, social status or educational level
of the audience

recognising variations in language use in traditional and
contemporary Vietnamese entertainment and texts (kich,
céi luong, truyén cé tich versus phim, tho, truyén ngén),
including vocabulary, structures, modes of expression
and cultural elements
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Understand how the Vietnamese language has evolved and
how it continues to change over time and from place to place
due to processes such as globalisation and migration, and the
influence of technology and popular culture

[Key concepts: impact, power, globalisation; Key processes:
analysing, evaluating]

(ACLVIU033)
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Role of language and culture

Explore how language and culture are interrelated and how
they shape and are shaped by each other

[Key concept: interrelationship; Key processes: exploring,
critical thinking, evaluating]

(ACLVIU035)
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understanding that languages and cultures change
continuously in response to new ideas, social change
and technological development

explaining Viethamese words, phrases and concepts that
have emerged as a result of technological development,
for example, may vi tinh xach tay, nhap chuét, dién thoai
théng minh, nhat ky dién ti, db diéu khién tir xa, tré choi
true tuyén

exploring how globalisation has resulted in the use of
English words and expressions in Vietnamese, and
discussing the advantages/disadvantages of this
influence, for example, the use of English technological
terms such as ‘CD’, ‘DVD’, ‘USB’, ‘video’, ‘TV’, ‘remote
control’, ‘computer’, ‘laptop’, ‘internet’ and ‘website’ in
spite of the existence of Viethamese equivalents

examining how how new words and concepts have
entered the Vietnamese language as a result of
processes such as migration and international travel, for
example, bdo lanh, ho chiéu, thj thuc nhdp canh, di dan,
dinh cw, héi nhap, qudc tich, thuwong trd nhén

analysing the influence of popular culture on Vietnamese
language use in Vietnam and in Vietnamese-speaking
communities outside Vietnam, including Australia, such
as the development of new vocabulary, for example,
phong céch/thoi trang Han quéc, truyén tranh Nhat Ban,
nhac RIB/hiphop

AA

Elaborations

e exploring how cultural concepts such as respect for the

elderly and for authority influence Vietnamese language
use, for example, not directly expressing disagreement
when interacting with elderly people (Ban néi khéng sai
nhuwng ma ..., Con ciing thich cai a0 nay nhung ma ...),
and addressing important people by their positions rather
than their first names (thwa hiéu truéng/giém déc)

examining Vietnamese idioms (thanh ng) and proverbs
(tuc ng¥) and recognising words that reflect both literal
and figurative cultural understandings, for example, La
lanh dum 14 réch<; Gan muc thi den, gan dén thi
rang/sang

explaining cultural references in Viethamese texts,
including multimodal and digital texts, for example, mieng
tudi, xéng dét, trdu cau

exploring how learning and using Vietnamese has
impacted on own view of Vietnamese culture and other
cultures, including the role of culture in respecting and
sustaining environments

AA

Page 147 of 148

The Australian Curriculum is licensed under Creative Commons. For more information see http://www.australiancurriculum.edu.au/copyright




Vietnamese

Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Vietnamese to initiate and sustain interactions with teachers, peers and
adults in familiar contexts, for example, Ban thich nghe loai nhac nao? Téi thich nghe nhac tré. Ban thich ca si va bai hat nao
nhét? Tai sao? Téi thich ca s Lynda Miles vi cé 4y hat hay va nhdy dep. Bai hét t6i thich nhét la My Best Moments vi né gitp toi
théy vui vé va yéu doi. They use modelled and spontaneous language to engage in discussions, seek clarification, offer
opinions, compare experiences related to familiar topics (for example, Hoc tiéng Viét c6 nhiéu loi ich 1am. Téi thich di du lich &
ngoai quéc hon la &trong nudc. 6 &n & Viét Nam tuoi va ngon nhung khéng sach sé bang & Uc), and express agreement or
disagreement (for example, Ban néi ding 13m/Téi ciing nghi vay. Xin 16i, téi khéng nghi vay/téi ¢é y kién khéc véi ban). They
interact with others to carry out transactions and to plan and organise social or cultural events by negotiating options, and
explaining and justifying opinions, for example, Ban mudn té chirc sinh nhét &nha hay &trudng ? Ching minh nén tham gia
gay quy dé ctru tro nan nhén béo lut. They apply appropriate pronunciation in spoken Vietnamese, including intonation patterns,
tones and pauses. Students analyse information and ideas obtained from diverse sources, comparing and evaluating different
perspectives related to common areas of interest and study. They present information and opinions using different text types
and modes of presentation appropriate to a variety of audiences and to achieve different purposes. They share their responses
to different imaginative texts by expressing preferences and describing key elements such as themes, values, plot, and
representations of characters and events. They create imaginative texts for the purpose of self-expression and engagement,
using cohesive devices such as conjunctions to communicate, link and extend ideas, and common Vietnamese idioms, proverbs
or folk songs for illustration of cultural concepts or aspects. When writing, they use verbs to express modality (for example, nén,
cén, phai), direct speech (for example, Ba me néi véi téi: ‘Con nén chdm hoc) and indirect speech (for example, Ba me bao t6i
nén cham hoc), and apply Vietnamese spelling rules and tone markers to a range of words. They translate and interpret texts
using strategies to overcome challenges in translation, such as considering cultural expressions or representations, and explain
differences in interpretation. Students create a range of multimodal bilingual resources for the school and local community. They
explain the relationship between language, culture and identity, and modify language and behaviours in intercultural interactions
to enhance mutual understanding.

Students infer the meaning of unfamiliar words encountered in a range of familiar contexts by applying knowledge of
grammatical elements and vocabulary. They analyse the relationship between cultural representations, language choices, and
the audience and purpose of different text types. They identify and analyse linguistic features of Viethamese in a range of
situations, explaining variations due to audience and purpose. They explain the impact of social, cultural and intercultural
influences on language, identifying and using Vietnamese words that have emerged from globalisation, migration, popular
culture and technology, such as toan céu hoa, di dén, dinh cw, hdi nhap, nhac tré, cbng nghé théng tin, nhat ky dién t, noi
chuyén qua mang. They explain ways in which language and culture are interrelated and influence each other.
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